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Chapter One: Introduction 
The intended purpose for the research project is to develop understanding on how early interventions support the development of speech and language for individuals across primary education holistically and how they may affect individual progress. In accordance to the Welsh Government‘s (2018) ALN Code of Practice, early interventions are those identified and integrated into practice at the earliest period in an individual’s life to ensure effectiveness. Thus, implementing these interventions may positively influence behaviour and the overall progression of the learner (The Children’s League, 2020). Moreover, this encourages visualising limitations and the collaboration with multi-agencies as soon as possible (Dauncey, 2018). Hence, implementing strategies at the earliest stage in their development will influence the learning process socially, particularly when building relationships and through behaviour (Save the Children, 2016). 
Moreover, another aim may be to look at how individuals may progress attending further education, particularly secondary schools. Therefore, in order to achieve these intentions, the focus will be to congregate information from a variety of primary and secondary sources in order to extend professional practice and understanding that will enhance the delivery of future personal techniques and strategies to ensure an inclusive education. For instance, the use of questionnaires, interviews and casual discussions with a variety of practitioners and learners will be conducted in order to obtain insight from a variety of perspectives. Additionally, experiencing activities of those within a special teaching facility (STF) unit is significant to this project whereby this will emphasise the practicality of language used. 
Speech and Language has been chosen as a topic of interest from a personal perspective whereby a relative has experienced a minor difficulty of speech and language. Therefore, this research project will not only influence my knowledge and understanding in the classroom, it will also develop the capability to support individuals in personal and social environments. Moreover, acquiring a sense of personal experience to the research method will contribute to the discussion as all researchers will have some prior knowledge to be able to monitor the progression of their research (Palaiologou and Needham, 2016).
It is important to acknowledge the key terminology for this research project, the use of speech and language. For instance, recognising that speech and language are two distinct forms of communication in which both are required to effectively communicate (Hulit and Howard, 2002 ; McLachlan and Elks, 2012). Speech focuses on the verbal ability to speak whereas language is the understanding of what is being said in which structures suitable responses in the mind to communicate (ibid.). However, a deficiency in this aspect referred to as Speech and Language Communication Needs (SLCN), may negatively influence a learners’ ability to understand and communicate with others (Afasic Cymru, 2017). This can be identified at any age, therefore, research will be conducted throughout the Foundation Phase and Key Stage Two in School A and School B to enhance understanding further. 
Furthermore, deficiencies in Speech and Language has become a recurrent aspect in education, therefore, discovering insight on how this is supported and the reasoning behind why a learner may have a SLCN is significant to the writer. This may be developed through talking to another case study, as highlighted in the ethics form, in order to visualise whether similar strategies are inclusive to all learners.























Chapter Two: Literature Review
2.1. Speech, language and Communication 
McLachlan and Elks (2012) define the process of communication as being able to use speech and language skills appropriately whilst obtaining the understanding to use receptive language, listening and comprehension within the chain of communication. However, acquiring a difficulty in either aspect identifies learners as ‘SLCN’ (ibid.). Macintyre (2015) acknowledges the difference between those learners with a speech and language impairment and those with a language disorder such that once language is visible with an impairment, language flourishes as normal, however, disorders can create an irregular and challenging development of learning. Moreover, many of these impairments and disorders may not be visible prior to school as some learners’ difficulty may be as a result of additional learning difficulties such as written disorders or dyslexia (Peer and Reid, 2016). Consequently, this hidden difficulty may portray individuals as problematic or apprehensive thereby reducing the confidence that these individuals obtain (Walker-Gleaves and Waugh, 2017). 
Nevertheless, language is fundamental to early development whereby it supports the visualisation of the world and the cultures that accompany it (Brock and Rankin, 2008; Alexander, 2009). Furthermore, Donaldson (2015) adheres that the ability to speak and listen clearly or communicate effectively in a non-verbal approach is significant to the learners’ everyday lives.  Nevertheless, acknowledging that children’s language is enhanced at different rates and levels of fluency is significant to understanding the linguistic intervention required (Machado, 2016).
2.2 Speech, Language, Communication in Primary Schools
In accordance to Afasic Cymru (2017) and the Welsh Government (2020), over one tenth of learners will experience speech, language and communication difficulties whereby this will limit their ability to learn and communicate. Moreover, almost one eighth of practitioners perceive of learners beginning reception unable to communicate successfully and as a result, they may consequently perform at a lower level than their peers. (Save the Children, 2016). Gross (2013) indicates that communication is foundational for opportunities, however, the impairment of speech and language is increasing consistently within those starting school.  Hence, those who acquire good communication skills often perform proficiently at the end of their schooling experience in contrast to the pupils who have SLCN (ibid.). Adhering to this, most learners are not provided with effective strategies and opportunities to support their learning which in turn, can affect their health and wellbeing as well as their motivation to learn (Peer and Reid, 2016; Welsh Government, 2017). Hence, this will influence certain attitudes such as truancy and disruptive behaviour as a result of frustration from misunderstanding or not achieving in comparison to their peers (Snowling and Stackhouse, 2006; Kersner and Wright, 2012). Therefore, the UNCRC (1989) and the Welsh Government’s (2015) Wellbeing of Future Generations Act highlight equality and social responsibility in Wales regardless of ability or background. 
2.3 The Influences of Delayed Speech, Language and Communication
There is a strong correlation amongst those with SLCN and poverty such that over half of the learners, who are socially deprived, may attend school without the ability to use speech, language and communication skills effectively (WG, 2017;2020). Additionally, Bishop and Leonard (2014) concur that poverty can be an issue that hinders the obtainment of speech and language skills. Moreover, language is maintained through the community in which the language spoken is dependent on the individuals providing a valuable resource that practitioners can use within their classrooms (Whitehead, 2007; Robson, 2012). Despite this, Grigg (2015) insinuates that the reduction of social abilities is not restricted to those in socially deprived areas, learners with speech and language difficulties may be influenced from a lack of parental engagement or an overuse of technology. However, for the purpose of this research project, the targeted influence will be those with additional learning needs particularly Autism and BESD as deficiencies in speech and language can be closely associated with behavioural issues that may affect the learner socially and emotionally (Walker-Gleaves and Waugh, 2017). 
2.4. Interventions 
According to Peer and Reid (2016), all practitioners and individuals around a child contribute to strengthening their communication skills. Therefore, opportunities that enhance talk is significant to learning as this will demonstrate how language should be used and transferred (Brock and Rankin, 2008). However, Gross (2013) emphasises the use of the ‘Language Pyramid’ such that the concern may not be on the precision of speech but should incorporate the many elements of language that accompany it. Illustrating this, observing the attentive and listening skills a learner may acquire in order to socially interact with peers, particularly through play, is significant to understand the specific intervention required (ibid.). However, many practitioners in the early years are not trained as speech and language specialists and therefore are unable to identify problems within language (Machado, 2016). Hence, acquiring partnerships with multi-agencies such as speech and language therapists, in addition to the support education provides, are essential to increasing the development of learners  as the transferral of knowledge and strategies will support areas that most practitioners are not confident within (Afasic Cymru, 2017). In accordance to the Welsh Government (2020), partnering with speech and language therapists promotes speech and language in the foundation phase allowing them to acquire the appropriate language required in order for them to develop their ability to portray various literacy skills including problem solving. Adhering to this, programmes such as Flying start collaborate with therapists closely in order to ensure that targeted interventions support the needs of the learners consistently (WG, 2017a; Swansea Council, 2019). Moreover, the eminence of this strategy provides learners with support and the opportunity to develop their talk in a purposeful and direct environment (Walker-Gleaves and Waugh, 2017). Subsequently, Bronfensbrenner’s (1979, cited in Adamson et al., 2020, p.60) ecological system adheres to this such that learners require strong connections surrounding them in order to enhance their progression across education.
Moreover, engaging parents in their children’s learning and language development is significant as it allows them to construct the progression and outcomes whilst enhancing the value of both the parent and the child which in turn, aids to uncovering the limitations a child may face (WG, 2014). Brock and Rankin (2008) adhere to this such that constructing positive relationships and outlooks amongst education and families is essential to the development and confidence of learners. Involving parents within direct and indirect interventions deepens the knowledge of speech and language for parents whilst identifying the best possible strategies to enhance communication skills linguistically and socially at home (Law, Dennis and Charlton, 2017; Adamson et al., 2018). For instance, encouraging programmes for parents to routinely use storytelling at home, regardless of age, will contribute to their capability to read, be imaginative and develop their vocabulary and understanding (Nutbrown, Hannon and Morgan, 2005; Brock and Rankin, 2008). Alternatively, modelling questions through this strategy is essential within early interventions in which can be portrayed through dialogic reading using literature which actively involves learners in their own learning and thinking (WG, 2014).
Modelling strong language and listening skills to learners is significant to progressing speech and language as the Welsh Government (2014) insinuates that this develops the learners’ language receptively and expressively. Adhering to this, the Welsh Government (2017a) indicates that the use of adult and child-centred interaction through modelling language is essential to increasing progress and monitoring the learners’ ability to independently use language. Vygotsky’s (1978, cited in Brock and Rankin, 2008, p.36) ‘Zone of Proximal Development’ concurs with this strategy such that language is enhanced through social contexts where learning has been scaffolded and modelled by practitioners in which learners can then use accordingly to extend their understanding of language itself. Walker-Gleaves and Waugh (2017) acknowledge the Vygotskian theory such that enabling the learners to engage in social interactions would allow the learner to progress their cognitive development independently. Additionally, Cremin (2015) advocates that practitioners, who are creative in their teaching, model language structures that enhance experimental talk and collaboration. To illustrate this, Walker-Gleaves and Waugh (2017) acknowledge the use of drama in classrooms to enhance the progress of those with a speech and language difficulty whereby drama may be a powerful tool in supporting the use of communication verbally and physically. Moreover, Drama allows learners to reflect and listen to peers in order to adjust their speech to portray meaning and complement the role language has played which will prepare these individuals for real life scenarios (Cremin, 2015). Despite this, Mclachlan and Elks (2012) recognise that modelling language for learners should be a natural process in which it does not interrupt the continuity of the current communication. Furthermore, Hulit and Howard (2002) and Chomsky (1959;1965, cited in Hedley, Antonacci and Rabinowitz, 2009, p128) indicates that modelling language to correct word contexts or meaning does not aid the development of speech and language as language is grasped at birth where the structure is already present. Hence, Chomsky’s (1968, cited in Machado, 2016, p13) model of language acquisition, often referred to as ‘LAD’ , indicates that universal grammar structures are innate such that learners only develop their vocabulary through interactions, therefore, they are already knowledgeable in language. 
Additionally, in order to support the progress  of an individual’s speech and language, it is paramount that the environment and the standard of communication is carefully considered to ensure learning is pragmatic for the learners which in turn, avoids hindering the lack of understanding and communication (Kersner and Wright, 2012). Brock and Rankin (2008) adhere to this such that when beginning to talk, young children begin to absorb vocabulary, however, providing them with a rich environment simultaneously provides them with tools to deepen their understanding and visions of the world around them. Without this, the classroom environment may discourage their abilities and confidence to communicate with others (Walker-Gleaves and Waugh, 2017). Hence, a learner may not be able to incorporate written instructions as a result of not being able to read nor interpret the word (McLachlan and Elks, 2012). Therefore, the use of visual aids within the classroom are significant as learners who have a speech or language deficiency are considered to visualise concepts more than using their auditory memory (Law, Dennis and Charlton, 2017). Moreover, the use of instructions and timetables visually in the classroom provides learners the opportunity to foresee what it required in the day thereby deepening their understanding of tasks set (McLachlan and Elks, 2012).  Machado (2015) emphasises a holistic use of visual literacy to develop progression whereby this will involve all four aspects of literacy as a systematic approach in order to reflect on their actions. Similarly, implementing the use of rhymes and songs simultaneously to visual aids is effective to development as learners can connect meaning visually and auditorily with their everyday lives in order to learn vital skills in communication involving attention and perception (Brock and Rankin, 2008; WG, 2014).  In contrast to this, Cremin (2015) indicates interventions involving computers and technology that tailor phonics and sounds are effective as it develops the engagement and positive outlook to speech, reading and writing. Adhering to this, Bower (2014) and Machado (2016) synthesise that integrating technology and games into the learning environment provides learners with appropriate resources to obtain enough information and enhances the use of problem solving. Despite this, Law et al. (2010) synthesise that some interventions that involve the use of technology and computer have not enhanced the learners’ oracy skills in an effective format. 


















Chapter Three: Methodology 
The overall aim for this research project is to discover the interventions and strategies put in place to support the speech and language development of learners within education. Adhering to Dawson (2009), it is significant to carefully consider the methodologies that are best suited for the research project that complements the purpose as this will then scaffold the research. Therefore, research methods such as questionnaires, field notes and observations involving both practitioners and the learners were required in order to obtain information and a variety of opinions. However, as research will be conducted with learners and practitioners, acknowledging that empirical research should be ethical and value the opinions of all participants, particularly the learners, as without this, research will not be inclusive and will not demonstrate the reality of the question raised (Fraser et al, 2004).  Moreover, in order to ensure that ethical procedures are used, knowledgeable consent was required from all participants to obtain access to the use of any information, photographs and data which copies of these documents can be found in appendices three, four and six (Cohen, Manion and Morrison, 2013). Furthermore, a submission of an ethics form (see appendix one) was required in order to ensure that the research carried out was ethical and followed the guidelines that are partnered with the university and the schools attended.  Supporting this, the BERA Guidelines (2018) states that researchers should consider the participants’ rights and values when conducting research in which this should promote equality and freedom to express their opinions. McNeil and Chapman (2005) adheres to this such that researchers must perceive of the influence that the research has on individuals and how the behaviour may affect the response. Furthermore, 
The use of questionnaires was distributed amongst two primary schools selected within Swansea through both an electronic version, using Microsoft Forms, and a physical copy given to all practitioners within the staff rooms. However, the lack of response rate may demonstrate that perhaps the layout of the questionnaires were not structured successfully in which Austin (2016) emphasises that effective questions involve thorough planning and watchful thinking. Saris and Gallhofer (2014) concur to this such that structured and consistent planning, particularly on a physical copy, allows the respondent to follow the questions enabling them to identify the purpose and structure efficiently.  Consequently, it was evident that perhaps the structure of the questionnaire was not consistent in this aspect as one response (see appendix six) identified a fault in which a question that was meant to be multiple-choice did not allow multiple answers. Nevertheless, this allowed amendments to be made before the questionnaire reached a larger audience which in turn, increased the validity of the form (Thomas, 2017). 
Alternatively, Gillham (2008) implies that the low response rate may be a result of questionnaires displaying a tedious nature such that participants do not have the time to complete, particularly as the research conducted commenced prior to half term. Hence, Bell (2010, cited in Austin, 2016, p81) states that questionnaires should be as precise and as short in order to obtain a greater response which thereby complements the research question. 
The use of open and closed questions was required for the questionnaire in order to obtain a balance of qualitative and quantitative responses to gain insight on varying opinions (National Foundation for Educational Research, 2013; Austin, 2016). Saris and Gallhofer (2014) synthesise that the use of open-ended questions overpower those that are closed as participants are free to express their opinions without the influence of the researcher. Adhering to this, open-ended questions provide opportunities for valuable information and insight through all responses which could not be expressed if it were a closed-answer response (Bradburn, Sudman and Wansick, 2004). However, Gillham (2008) and Thomas (2017) suggest that open-ended questions are time consuming as it requires a lot of thought and writing to each question, thereby, emphasising the fluency of the questionnaire where open-ended questions should be towards the end.  
Interviews and casual discussions were another set of methods for obtaining qualitative information as Dawson (2009) suggests that this method enhances the response received whilst giving insight of the variety of attitudes and approaches of participants. Additionally, interviews that are face to face indicate the willingness and the body language of the respondents enabling the researcher to gain more useful information (Opdenakker, 2006). Using semi-structured interviews with class teachers and the speech language therapist were essential to obtaining a holistic response whereby participants were able to freely answer in which can be contrasted with viewpoints of other respondents (ibid.; Conway, 2020). In accordance to King and Horrocks (2010) and Austin (2016), unstructured interviews and casual discussions must be adaptable and only be used if relevant to research which also abides by ethical procedures. However, as the questions were slightly structured, Austin (2016) argues that the questions may have influenced the responses such that they may not have been as effective as those discussed in casual discussions. 
Interviews, for the purpose of qualitative data, may risk obtaining too much data from one source which in turn, can be time consuming (Casell and Symon, 2004; Cohen, Manion and Morrison, 2007). Despite this, information that was obtained from qualitative interviews with the speech and language therapist assistant was beneficial as it highlighted the experiences of the respondent which in turn, influenced the knowledge on the subject (King, Horrocks and Brook, 2018). 
Conducting a focus group to interview three children commenced as Fraser et al (2004) indicates the importance of including learners within research as it acknowledges the contribution and knowledge learners have which is the intention for the research question focused on learners. The number of pupils participating was reliant on the consent that was given back from the parents such that only three respondents gave consent. In accordance to King and Horrocks (2010) and Palaiologou and Needham (2016), conducting focus groups enhances the confidence of learners to communicate and interact with their peers in order to answer the question collaboratively and individually. However, it was evident that the chosen environment to conduct the focus group allowed the learners to be comfortable and familiarise resources that were available to them. The Welsh Government (2017b) adheres to this such that environments that are rich in research provides resources that sustains the engagement of both the researcher and the learners. Despite this, there were times where the chosen environment distracted learners in which their peers were influencing their behaviour (Kings and Horrocks, 2010). Hence, this could be modified in future to an engaging area that is outside of their classroom to obtain a deeper perspective as learners who have speech and language difficulties are unable to concentrate for a long period of time (McLachlan and Elks, 2012).
In accordance to Arthur et al. (2012) and Thomas (2017), observations are significant when conducting research and often, the most frequent method to obtain feedback. When conducting research, structured observations were used in order to visualise how learners react to routines in the classroom (Dawson, 2009). However, it was essential to become a participant in this observation particularly within the Foundation Phase in order to gain insight in the activity that learners were participating within (Arthur et al., 2012; NFER, 2013). Additionally, observations were enhanced during a learning walk around School A and School B allowed the opportunity to identify and compare the similarities and differences of effective speech, language and communication facilities (Roberts and Pruitt, 2009). Despite this, observations such as these can be considered time consuming and prejudice from the writer’s own personal beliefs, therefore, more strategies are required to visualise the approaches of the school (Austin, 2016).




Chapter Four: Results and Discussion
Throughout this chapter, the researcher will highlight the main findings discovered within both the electronic questionnaires and the physical copies and interviews held with all practitioners and learners, particularly those within the STF stream of education. To ensure credibility of the primary research discovered, the integration of qualitative and quantitative information was used thoroughly within each method.
4.1. Analysing Questionnaires with Secondary Research 
The questionnaires, formed of nineteen questions, were completed electronically and physically based on the preference of the practitioner in which a copy can be seen in appendix six. As made evident in chapter three, questionnaires were distributed within staff rooms and through email across School A and School B which comprised of a total of six respondents. Each respondent equivalates to 16.67%.  For the purpose of this research projects, questions from the questionnaire will be chosen to complement the key question of supporting early interventions and progress. 
Respondents were given the opportunity to participate in this research project through the introduction to the questionnaire and question one where confirmation of consent is required. Question two and Question three highlight the occupation and the experience that practitioners obtain which is demonstrated in figure one. Question three suggests that 83.33% of respondents had between twenty and thirty years of experience where 16.67% had more than thirty. 
Figure One: Question Two on the Questionnaire
	Occupation                    
	Number of people

	Class Teacher 
	2

	Speech and Language Specialist 
	1

	Teaching Assistant
	2

	Other 
	1



As identified by Gross (2013) in chapter two, speech and language difficulties are increasingly common within education which complements the outcome of Question Six demonstrated in Figure Two where 100% of participants have learners who experience a difficulty within their class. Moreover, figure two demonstrates that on average, 67% of participants have at least one to five children within their class who experience either difficulty.  In accordance to Ofsted (2010) and the Department of Education (2014), education systems are most likely to have numerous learners with a Speech, Language or Communication difficulty in which these individuals may be placed on School Action Plus indicating that learners are supported through their school. However, it is significant to acknowledge that School Action Plus may indicate that additional learning needs may accompany the current deficiency. Illustrating this, this correlates to question seven (see figure Three) in which the highest categories, with a total of two, were Additional Learning Needs and Autism with two also selecting ‘other’. Despite this, it is important to acknowledge that, as a result of having little responses, this information may not represent the full perspective of difficulties across School A and School B.
According to the Dockrell et al. (2010, 2014), those with language impairments and those who are on the Autistic spectrum correlate in terms of difficulties with behaviour, emotions and socialness often referred to as BESD which could be the difficulty referred to in ‘other’. Moreover, the lack of communication and interaction socially with peers may be a result of obtaining either disorder (ibid.). As referenced in Chapter two, these two are closely linked due to Speech, language and Communication deficiencies influencing the responses and emotional abilities, which in turn, could encourage the learner to disengage with their learning and peers (Afasic Cymru, 2017). Consequently, this may have a long-term impact on the learners’ health and wellbeing in addition to their overall progress and performance within school and in future education (ibid.). Cohen (1998, cited in Gross, 2013, p.4) advocates that learners between seven and fourteen years old that have language impairments or difficulties are liable to acquiring behavioural problems. A casual discussion with the speech and language therapist’s assistant (see appendix seven) concurs that most learners who acquire behavioural issues often have underlying speech and language deficiencies which in turn, has a negative impact on their progress in society whereby consequences such as becoming young offenders may commence. Hence, the requirement of improving language priorities at the earliest point within schools is significant to reduce the divide of attainment and enhance positive behaviour concurrently (Gross, 2013; Save the Children, 2016).  Additionally, chapter two identifies the limitations to a learner with speech and language which correlates to question six whereby respondents suggested that a limitation could be that learners are “frustrated at not being understood which can lead to poor behaviour”. 




Figure Two: A pie chart demonstrating speech and language difficulties.


Figure Three: A bar chart to demonstrate additional difficulties to those with SLCN.

Therefore, implementing multi-agencies such as Speech and Language therapist (SLT) provide practitioners with support in order to enhance progression and confidence of the learners which a continuing priority to ensure effective practice and communication (WG, 2020). Hence, results from question eleven and twelve indicate that speech and language therapists are the most frequent practitioners to collaborate with a total of four respondents. However, the results demonstrate that the use of psychologists and engaging with parents are consistent within the school. Despite this, the outcome of question twelve creates an unbalanced perspective of how frequent the school connects with these external agencies as results range from no contact to more than five times a week. Nevertheless, from personal observations, it is evident that classes differ on the interaction with these agencies, particularly within the STF stream in comparison to the mainstream and regarding their ages. Thus, the children in the Key stage two in the STF meet with the speech and language therapist frequently. However, this view could be influenced by only visiting the STF setting when conducting research. 
Additionally, the intention for this project was to highlight how early interventions are used to support the learners whereby question seven highlights an occurrence of interventions such as the use of visual timetables and strategies from Elklan within this open question. According to McLachlan and Elks (2012), using visuals across the classroom encourages positive behaviour for all learners and reduces the uncertainty that some learners may face. Elks and McLachlan (2009) highlights that the use of visual structures enhances the understanding and independence for those learners with ASD whilst also incorporating familiarity into the classroom. Reflecting on personal observations whilst in both School A and School B, classrooms provided a variety of opportunities to learn visually (see appendix eleven).Thus, learning visually will be memorable and meaningful thereby learners will be able to remember language heard associated with the pictures (ibid.). Furthermore, a discussion with a class teacher (see appendix ten and fifteen) and research from Peer and Reid (2016) highlight the use of mind maps to develop language as it enhances the learners’ auditory memory through visual images. 
However, one response mentioned the use of WelComm to assess the learners’ development. In accordance to the GL Assessment (2017), this method is effective for identifying the gaps in an individual’s progress through a traffic-light system, supported by the books in appendix twelve, in order to predict appropriate interventions. Moreover, responses from this question indicate that opportunities to develop their language skills socially and independently support the development of the learners as discussed in chapter two. 
Question thirteen to fifteen were a series of questions inquiring about the confidence the practitioners with regards to training and the effectiveness of it in order to support their learners. Results indicate that 66.67 % of respondents received training from the school, where two respondents did not, indicating that not all practitioners had the opportunity to obtain support. In accordance to the Education Endowment Foundation (2019), training and support for all practitioners, particularly within the early years, is significant to developing the progress of the learners.  Despite this, this may have been as a result of more practitioners in the STF stream undertook this questionnaire therefore, this could be a biased interpretation. On the contrary, the role of practitioners within special teaching facilities, in comparison to mainstream, is to be educated sufficiently in pedagogy and cognitive development to reduce barriers (Walker-Gleaves and Waugh, 2017). The effectiveness of training on the various approaches, as identified by four of the participants, was on average four out of five stars. According to Afasic Cymru (2017), access to effective training enhances the communication process amongst practitioners and learners and allows provision and recommended approaches to be adapted to meet the current needs of learners. However, whilst conducting the interviews with some practitioners within school A (see appendices seven to nine), it was evident that even though training is effective, the resources provided are outdated and therefore, may not motivate nor improve the learners’ development further. On reflection, a respondent identified a lack of resources as a limitation to learning within question six which Donaldson (2015) emphasises that for effective learning to commence, resources that are valuable and engage the learners are required. 
4.2. Analysing practitioner interviews with secondary research
When conducting research, a casual discussion was held with both a speech and language therapist assistant and a specialist where current programmes and measures to assess learners progress were discussed in order to differentiate learners dependent on language and auditory (Courter, 2011).  For instance, school A uses the programmes Language link and Speech link to develop the skills of the learners (see appendix eight) in order to promote acquisition and opportunities (Junior Language Link, 2020). Language link consists of an eight-week program where learners are assessed at the start of reception and year three in which links to supplementary teaching where measures should involve linguistic feedback (Neuman and Dickinson, 2011). According to the specialist, Speech link was identified as an online assessment in which one-to-one interventions are then targeted dependent on the result, however, speech link is not inclusive to every child and can only be recommended by a class teacher (see appendix seven). Thus, this places pressure on the school as if this is not identified, the difficulty will remain hidden which in turn can negatively impact the progress. This programme is effect as it also involves parental engagement to monitor progress which ensures effective collaboration across schools and agencies whilst enhancing the motivation of the learners as parents impact the willingness to learn (Brock and Rankin, 2008).  Furthermore, the speech and language therapist’s assistant emphasised in the discussion that not all interventions will benefit each learner’s language development but there are still methods of support in order to enhance their wellbeing and anxiety.
Similarly, interviews and casual discussions were held with three practitioners within the STF in which discussed the progress and development of learners with speech and language. For instance, a class teacher acknowledges the intervention put in to place when transitioning from a primary STF class to a mainstream secondary where the secondary school holds a six-week transitioning period that collects the learners at their school in order to prepare them socially and mindfully. In accordance to the Welsh Government (2018), transitioning to secondary school is difficult for every learner, particularly those with any additional learning needs, as it affects the ability to cope and to communicate in an environment that most learners with SLCN may consider challenging. In order to support the progression of transition, it became evident that although both streams of education are separate, some learners attend mainstream classes for lessons such as maths and Read Write Inc. However, all practitioners have consolidated that the reasoning for learners to remain within the STF stream is a result of not acquiring appropriate mechanisms to cope and social skills even though they may be as intellectual as those within a mainstream class. Hence, McLachlan and Elks (2012) acknowledges that background noise and distractions should be limited for learners to obtain a full concentration.
4.3. Analysing the Group Interview with secondary research 
In addition to obtaining information from practitioners and staff within the school, insight from the learners on their personal opinions and their use of language was required whereby a group interview was conducted in the classroom to identify their experiences (see appendix fourteen). As clarified in chapter three, listening to the children’s perspectives enhances pupil voice and progress in education (Fraser et al., 2004). Firstly, the learners were asked a general question of what they like doing within school in which both Child A and Child C stated that they enjoyed maths as they were able to create and cook things such as a pizza.  According to the class teacher and McLachlan and Elks (2012), implementing practical activities aids the memory of learners ensuring learning is fun and engaging. As identified in Chapter two, Brock and Rankin (2008) concur that practical activities are effective for developing the language and learning simultaneously. Reflecting on question two of the interview, the learners were asked if songs or rhymes aids their learning in which child B mentioned that the use of songs and movements helped them to learn their parts in their show for assembly. Barnes (2015) and Wearmouth (2016) insinuates that songs and rhymes play a crucial role in acquiring language and enhancing their linguistical, social and emotional interactions with their peers creatively. Hence, both elements of practical activities taught in a cross-curricular format and the aspects of drama are essential to developing oracy and knowledge concurrently (Barnes, 2015).
Additionally, question eight was asked to inquire if the learners found technology useful when learning in which all learners liked using the computer to email, create power points and   research information needed for the lessons. From observations and interviews with practitioners, it was evident that computers and iPads were also used for educational games in order to engage learners in learning language and phonics, numeracy and programming where the use of Mine Craft was used in the older classrooms. In accordance to a class teacher (see appendix ten) and Minecraft Education (2018), the use of virtual games in the classroom encourage the social development and collaboration amongst learners aiding learners to build relationships and interact through problem solving. 











 










Conclusion
To conclude, reflecting on observations made and information obtained from respondents and practitioners, it is evident that implementing early interventions enhances the speech, language and communication development which in turn, positively influences the behaviour and wellbeing of the individuals (Save the Children, 2016). Donaldson (2015) adheres whereby early interventions are intrinsic to providing learners with effective teaching and learning in order to reduce any limitations. 
In relation to the intentions for this project, the primary and secondary research conducted indicates that there can be limitations to an individual’s ability, however, the role of  a practitioner is to facilitate and provide learners with environments that stimulate their language development. Illustrating this, using creative and practical approaches to general learning enhances the speech and language as results from chapter four indicate that first-hand experiences motivate learners whilst enhancing their social interactions. Additionally, provision to enhance talk and independence is significant to learning hence the use of aspects such as games, technology, drama and play as identified in chapter two and four contributed to the development of speech and language. Despite this, Gross (2013) highlights that areas such as technology can create a potential barrier to the learners’ language skills as identified by respondents within the questionnaire in chapter four. Moreover, the writer recognises that the research conducted place an emphasis on the type of interaction a child receives. Illustrating this, Elks and McLachlan (2006) indicate the quality of response from an adult can influence the attitude and independence of the learner. 
 In order for practitioners to deliver teaching effectively, training is required in which sources that emphasise the use of Elklan and WelComm has been an ubiquitous tool in supporting practitioners’ confidence as well as the learners. However, evidence from the questionnaire suggests that only practitioners within a special teaching facility obtain training. Therefore, a recommendation based on this research highlights the requirement for training for all practitioners in order to equip them with the knowledge to identify difficulties in order to introduce interventions at the earliest stage (WG, 2014). In contrast to this, ensuring effective collaboration across the multi-agencies is essential to developing learning through sharing good practice and training (WG, 2018).
Furthermore, the author is inclined to conduct further research on the development of speech, language and communication within secondary schools and the progression amongst the transition. On the contrary, research conducted will benefit towards professional and personal development, with regards to the QTS standards, in order to deliver teaching that is adaptable and inclusive to the requirements of the learners (WG, 2019).
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A pie chart to show the number of learners with a Speech and Language Difficulty
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A Bar graph to show the additional difficulties that are within each participant's class 
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