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	Module Learning Outcomes 
(from module syllabus)

	Understanding role of constable 
· Evaluate the strategic drivers for professionalising policing and relevant policing and relevant national policing strategies

Maintaining Professional Standards 
· Critically explore the concept of integrity in a professional policing context
· Evaluate the strategic drivers for professionalising policing and relevant national policing strategies

Evidenced Based Policing
· Critically analyse evidence-based policing and ‘what works’ in policing
Communication Skills 
· Critically review methods for communicating and disseminating information in a policing context
Criminology & Crime Prevention 
· Critically evaluate crime prevention theories and strategies
Public Protection 
· Critically assess the impact of abuse upon victims
· Evolve professional strategies to deal with the impact of personal attitudes and values upon the investigation process
· Critically review the links between Serious and Organised Crime Groups and public protection issues
· Critically assess police strategies for dealing with public protection incidents
Digital Policing 
· Demonstrate a critical understanding of how to investigate complex internet-related crime and the impact of such crimes
· Understand procedures for obtaining and processing digital evidence in a policing context 
Counter Terrorism 
· Understand and explain the national counter terrorism structure
· Review and understand the insider threat in relation to counter terrorism

Response Policing 
· Critically evaluate public perceptions of response policing
· Critically evaluate response policing in the context of dealing with critical and major incidents
Policing Communities 
· Understand and employ relevant strategies and initiatives to deliver effective community policing
Policing the Roads 
· Understand and demonstrate knowledge of legislation and regulations relating to vehicles/drivers
· Understand and review professional practice in relation to roads policing pursuits











	
TASK DESCRIPTION



Students are required to complete:

1000 words - Understanding the role of Constable/Maintaining Professional Standards
Critically evaluate the concept of ‘the professionalisation of the police service’ considering how ‘Maintaining Professional Standards’ ‘ethical and inclusive’ and ‘Coaching and Mentoring’ approaches contribute to this. 
 
Task 1;
The police service is an ever changing and expanding role within the United Kingdom. As crime evolves and changes, so to must the organisation that is dedicated to stopping it. The police must have the ability to adapt socially, technologically and professionally to be able to keep up with the demands of policing in the current climate.
As technology becomes more sophisticated, so too does the potential for criminals to commit offences utilising it (Alex Scroxton, 2021). This forces the police service to constantly be striving to keep up and stay ahead of it. This is true as well of the officers that are charged with protecting the public and enforcing the law. As the police service has grown and changed, so too has the role of a police officer out of necessity to be able to function more effectively and efficiently. 
The Police service as of 2020 has introduced new requirements for officers appointed after this date. Policing will become a graduate profession, meaning that at the end of training, all officers will be educated to a degree level (South Wales Police, 2021). By doing this, it is effectively converting the police officer role from an occupation into a profession. This was introduced by the College of Policing to help improve the consistency in policing roles across England and Wales. The Policing Vision 2025 is utilising the Policing Education Qualifications Framework (PEQF) which has been set up by the College of Policing to create a set of standards that can used across every force for the training of all.
It was recognised that for a long time forces have had different entry requirements which did not have standard entry requirements, any learning provisions and support. These areas, it was apparent, needed to be prioritised to have a standard requirement for police officers and staff to be trained to. The need for roles in the police requiring specific skills and knowledge which is backed by qualifications was highlighted and agreed by the Association of Police and Crime Commissioner’s.
	The PEQF aims are to ensure that there a standardised level of training and support delivered to all officers and staff within the police. It will also provide a framework that can be revised and adapted where necessary to ensure that the needs of forces and the expectation of the service set out in Policing Vision 2025 are met (College of Policing, 2016).
	By setting out a national standard for the training that will be given to officers and staff, it can help the maintaining of professional standards within the service. Each force and the higher education institutes that provide the qualification must adhere to set requirements and will be expected to provide evidence of how they are meeting the requirements. The evidence will be reviewed by relevant experts that work with the College of Policing and an external independent assessor from another force. This will ensure that the requirements of training and learning are easier to monitor and that the standards of the police service are being implemented. The use of clearly set out standards will also be beneficial in highlighting what, if any, areas that work well and what isn’t. This will then allow changes to be put into place where required to get the desired result. 
	The police service is extremely driven by being ethical and inclusive when it comes to all areas of the organisation, whether that is from the work it does or how it employs staff. As the idea of ‘professionalising the police’ becomes more and more relevant, the code of ethics that the UK police circles around is central to its continuing development and the maintaining of the professional standards. These help structure what is expected from all staff and that failing to adhere to any of these are potentially a legal basis for complaint. As an employee of the police service, there are expectations on how you should behave and present yourself (College of Policing, 2018). This will help the public’s confidence in the service by being accountable and transparent with your actions, but also for the individual, as the service wants employees that demonstrate the standards inside and outside of work. The upholding of the Code of Ethics will benefit and help the professionalization of the police as it lays out the standards to be maintained by its entire staff and that they are actively contributing to the organisations goals.
	An area that will also help towards police professionalization is ‘coaching and mentoring’. With the introduction of the PEQF, it’s now easier to see areas that an individual may be struggling or not have a lot of experience as the evidence they will have to provide will be able to highlight this. The use of being coached by an experienced and approved person to do so can greatly help an individual learn more and develop. The coaching and mentoring programme introduced in 2018 by the College of Policing and was set up to allow employees to gain access to personal advice, guidance and expert knowledge. The individuals choose to speak to a mentor and by what means and then asks about specific areas that are relevant to themselves, so it’s extremely tailored and unique to that person (College of Policing, 2018).
	The concept of the professionalising of the police is something that is a massive benefit for the policing organisation as a whole since it is an area that is being extensively developed and implemented. It sets educational standards for its officers and staff so that they develop a specialist knowledge base, continue their personal and professional development and provides guidance and support to employees to achieve their potential by providing learning and training for career progression.


















Word Count = 954 words
1000 words - Community/Response Policing/Policing roads/Conducting Investigations /Digital Policing
Critically evaluate the role of the police in one of the following areas:
· Community policing (strategies and incentives)
· Response policing (public perception and critical/major incidents)
· Policing the roads (application of regulations) 
· Counter Terrorism Policing (Structure/ Risks/Insider threat).  
· Digital Policing (Internet related crime / Digital evidence retrieval).  

NB: If you wish to pursue a detective role within the police service, please choose the following option.

Critically evaluate the role of the police in:
· Conducting Investigations (Volume, serious and complex) 

Task 2;

Response police officers make up the vast majority of the police services’ officers. They respond to the emergency and non-emergency calls from the members of the public. Normally they are comprised of a team of constables with a sergeant and an inspector overseeing them. More often than not they will be the first police officer that members of the public may come in to contact with and so they must ensure that they are well versed in a multitude of areas. This is due to the wide range and varying situations that they can find themselves having to deal with and the ever-changing situation that’s in front of them. It is their duty to ensure that all incidents are attended as soon as practicable as a primary function and in doing this will also be protecting the public (Joining the Police, 2022).
	The public’s perception of the police is something that is always sought after to be reflected in a positive light. As the police is the only service available to the public, it’s important that they maintain good public relations and are viewed in a good way, as it will affect how they are utilised by members of the public.
	A study was conducted in 2015 by Awan, Brookes, Powell & Stanwell about the understanding of the publics perception and satisfaction of a UK Police Constabulary. They utilised both questionnaires and semi-structured interviews.  It was found that there were five main themes that arose from the interviews. These were;
· Police Competence – ‘doing it right’, including quick response times.
· Police Duty – protect public, apologise for mistakes
· Police Conduct – positive engagement with the public.
· Experiencing Prejudice – wider than racial or sexual discrimination with officers having negative perceptions and attitudes towards those they interact with..
· Expectations of the Police – active in communities, values in accord with wider society.
( Awan, Brookes, Powell & Stanwell, 2015)
The media play a large role in how the police are viewed by the public. Whereas for the most part the positive work that the police do is largely unreported as it is expected that they police should be doing their job well. However when there are instances of bad examples of policing or actions by individuals in the police it is placed on multiple tabloids and media outputs. The police are for the most part a widely transparent organisation and will always be liable to public scrutiny. Stories of the police being chastised for its decision making, actions of individuals or as an organisation never seem to far apart. The negative light cast by media will inevitably have an effect on the publics perception of the police. With the rise and ease of access to mobile phones and social media the police are in the constant spotlight. Examples of officers causing negative public image to the police by their actions are;
· Police officer Wayne Couzens and his murder of Sarah Everard (BBC, 2022)
· Police officers sharing photos of a double murder scene (The Guardian, 2021)
· Police officer caught having sex at work with colleague (Joe Davies, 2022)
These are some of the more recent incidents, however there are many more articles and stories on the behaviour of police officers and staff that are in the public radar. Stories of this nature will always lead to a negative effect of public perception of the police. It is essential that wrong behaviours are detected, prevented and disciplinary action brought against those found failing professional standards and ethics.
Something that a response officer may have to deal with at some point in their career is their attendance at a major or critical incident. A critical incident is defined as; any incident where the effectiveness of the police response is likely to have a significant impact on the confidence of the victim, their family and/or community (College of Policing, 2013).
The definition of this is deliberately broad, this is to help identify incidents that are likely to escalate and so not be missed by an officer. A response officer should be able to recognise the incident and ensure that community confidence and trust in the police’s response is at the forefront. Some incident could become part of a multi agency response and that is when Joint Emergency Service Interoperability Principles (JESIP) will come into effect (College of Policing, 2013)..
A major incident is defined as; an event or situation with a range of serious consequences with requires special arrangements to be implemented by one or more emergency responder agency (JESIP, 2022).
As described above a major incident will require an officer to be specific and precise in their relay of information. Also by determining what is required as a response from the police and other agencies.
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Above is a image of the mnemonic ‘METHANE’ that a response officer should use in order to relay information regarding their attendance at a suspected major incident (JESIP, 2022)
Once information has been relayed, a response officers responsibilities at a major incident will be;
· The saving of life
· Co-ordination with other emergency agencies
· Protection and preservation of the scene
· Investigation
· Restoration of normality 
(Argyll Bute, 2022)
There are also five principles regarding an effective working strategy for dealing with a major incident. These are;
	
[image: https://www.jesip.org.uk/uploads/media/images/jesip-images/Principles_OCT2021.jpg]













In the early stages of an incident, employees of one service may arrive before the employees of another, and as a result they may carry out tasks that are not normally their responsibility. If this happens, command and control arrangements for the relevant service should start as soon as the right personnel are in place in sufficient numbers (JESIP, 2022)
	There are many issues that a response officer will face regarding the public’s perception of them and the police service as a whole. It is down to their actions and behaviour at all times to comply with the code of ethics and policing principles to ensure they are held to a high standard. Also by ensuring that these are carried through to dealing with critical and major incidents, recognising the type of incident.

























Word Count = 1,016 words
1000 words - Information and Intelligence/Communication Skills
Critically evaluate the methods used by police in gathering information and intelligence, how information contributes to the ‘tasking and coordinating’ process and how information and intelligence is communicated. 

Task 3;

Since the introduction of computers, smart phones and the ever increasing advancements of science and technology, information and gathering of it is a massive part of daily life. For the police to do their jobs, they require information, a lot of information. The police collect information that is required for policing purposes. Policing purposes provide the legal basis for the collection, recording, evaluation, sharing and retention of information and may include one, or a combination, of the following:
· Protecting life and property
· Preserving order
· Preventing the commission of offences
· Bringing offenders to justice
· Any duty or responsibility arising from common or statute law.
Information is collected by the police in one of three ways:
· Routine collection; this is information that’s gathered from day to day policing activity e.g. arrests, incident responding, stop and search or targeted area patrols.
· Tasked information; this is a specific collection of information e.g. looking into subjects via different databases, CCTV or automatic number plate recognition.
· Volunteered information; this is anything that hasn’t come from the first two collected ways. It generally comes from the public, community contacts and partnership agencies.
(College of Policing, 2013)
 Although there can be such an overwhelming amount of information that it can be hard to narrow it down to what’s helpful and what’s not. That’s where intelligence comes in to play. The National Crime Agency states that “Intelligence is information that has been analysed to assess its relevance and reliability.” (National Crime Agency, 2022)
By converting information into intelligence, it can ease the amount of work generated for the police and allow easier access to relevant data within the organisation. 
	There are a number of ways and sources that intelligence can be gathered for use by the police. Some of these methods are;
· Via publicly available information and social media
· Covert Human Intelligence Sources (CHIS)
· Undercover officers
· Security and intelligence agencies
· Private sector reporting
(National Crime Agency, 2022)
Once all this information has been gathered and analysed into intelligence, it can then be put to use by helping the police in the tasking and coordinating process. This process provides managers with a means for operational decision making at a strategic and tactical level. It allows managers to organise the deployment of its resources based on the problems and areas that require it (College of Policing, 2013). There are several areas that make up and are addressed in tasking and coordinating which all include the use of intelligence, some of the specific ones that directly relate to this are;
· Strategic intelligence requirement; this will identify what information is required that the police are lacking regarding priorities and key threats. It is a changing document that should be communicated with all staff when approved. It needs to be constantly reviewed and updated. 
· Tactical intelligence requirement; this outlines what information is required for the purposes of investigation or operations that are missing/needed.
· Intelligence unit meeting; these are meetings that will keep intelligence units activities in focus. The reviewing of current progress and highlighting any new issues that may arise in relation to current priorities.
· Daily management meeting; these take part as the names suggests every day and looks at the day-to-day running of police business. It is not a tasking and coordinating meeting, however it does link to the priorities and objectives set up by the tactical tasking and coordination group. It will take into account incidents that have occurred over the last and next 24 hours. 
(College of Policing, 2013)
Once information and intelligence has been recorded, collated and prioritised it can also be shared. There are many partner agencies that work alongside the police both nationally and internationally. Intelligence sharing should be proportionate and carried out in accordance with the principles of the Human Rights Act 1998. (College of Policing, 2013)
Some of the partner agencies that intelligence can be shared with in order to assist with their own intelligence or to be able to take immediate action are;
· Police services within the UK
· Regional organised crime units
· Border force
· HM Revenue & Customs
· International law enforcement partners
(National Crime Agency, 2022)
In 2018, the General Data Protection Regulation (GDPR) came into effect. This was to ensure that the sharing of information was protected and that the correct legal processes were followed when using, requesting or storing information. There is also a statutory code with regards to data sharing that was introduced initially in 2011. It covers the data sharing where the same information is shared regularly between organisations for a purpose. Some examples of this are;
· Sharing personal information with the Security Industry Authority.
· Sharing personal information with the General Medical Council.
· Exceptional, one-off decisions to share data for any range of purposes.
· Child Sex Offender Police Disclosure Scheme (Sarah’s Law).
· The Domestic Abuse Disclosure Scheme (Claire’s Law).
(College of Policing, 2016)

There is also handling codes and conditions that are used in order to control intelligence sharing. The potential risk associated with sharing should always be considered against the risk of not sharing that information. Two ways that intelligence is broken down into with regards to sharing is;
1. Lawful sharing permitted (P); there must be a policing purpose or a legitimate need to receive it. 
2. Lawful sharing permitted with conditions (C); this code allows dissemination of the intelligence, however the receiving agency must abide by any conditions imposed on it. This may be due to the high sensitivity of the intelligence itself or has been deemed necessary by the originator.
(College of Policing, 2015)

In conclusion, the ways and means that information and intelligence is gathered by the police has been looked at and identified. Then examples of how it is used and helps the tasking and coordinating of police resources and priorities, and finally how that information is then shared and communicated to those that require it. 











Word Count = 988 words
1000 words - Public Protection
Critically evaluate police strategies for dealing with public protection incidents considering the impact of abuse on victims, the impact personal attitudes and values on the investigative process and the association between Serious and Organised Crime groups and public protection issues. 

Task 4;

To be a police officer, there are core principles that need to be followed and fulfilled at all times whilst operational. These are;
· Protect life and property
· Preserving order
· Preventing the commission of offences
· Bringing offenders to justice.
(College of Policing, 2013)
There are many other duties that will be required of officers, however the four shown above are at the main priorities. There are Human Rights that must be adhered too and considered in all areas of police work. Protecting the public is something that can be done in different ways as a police officer, whether it is stopping a violent altercation, safeguarding a victim or family members or ensuring that that an individual receives medical attention.
	There are ways that a public protection incident can be approached by a police officer. The first and foremost way would be to identify the risk. By dynamically risk assessing the situation, it can help an officer to identify what or whom the threat is, the victim/s or persons likely to be exposed to harm as well as an officers personal safety. The National Decision Model (NDM) is a model developed for use by police officers and staff when making a decision. It can be applied to;
· Spontaneous incidents or planned operations
· By an individual or team of people
· To both operational and non-operational situations
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Above is the NDM model, with the Code of Ethics at the heart of the model and five components that make up the rest of the model around it. (College of Policing, 2013)
Another strategy for dealing with public order incidents is the use of a Multi-Agency Public Protection Arrangement (MAPPA). These are arrangements for ensuring successful managing of violent or sexual offenders for public protection. There are three key stages in the consideration of the risk associated with such individuals. These are; 
1. Risk identification;  identifying people who pose a serious harm is to establish the specific risk factors which apply to those individuals 
2. Risk assessment; looking at the likelihood of a behaviour or incident occurring, frequency it may occur, whom it will or may effect and the extent to which that behaviour will cause harm
3. Risk management; involves the police, other agencies and the offender or potentially dangerous person themselves using various strategies to reduce the risk posed by the offender 
(College of Policing, 2017)

	When an individual has been identified as a sexual offender, violent offender or potentially dangerous person, that person should be assigned a named MOSOVO (Management of sexual offender/violent offender) officer for risk assessment and offender management purposes.
This type of strategy does take time however and is utilised after the incident has occurred or intelligence has been obtained identifying a person that is a potential danger to the public.
	Dealing with victims from public protection incidents should always be a high priority, whether this is immediate from the incident and offender or the after care and safeguarding when the incident is over. When a person is a victim of abuse, the harm can be extremely subjective and personal to that individual. If the abuse was physical, the immediate effect would be that there would be no more physical harm caused to them when police have intervened. But there could be lasting long term effects after the fact, mental and physical. By providing support to the individuals that have been affected is paramount, not only in terms of their well being, but also that of their trust of the police to be there to protect them.
	Victim’s of abuse should be offered help and support through partner agencies and if necessary medical treatment to help them recover and be able to begin to return to normality in their lives. There are twelve codes that are set out to by the Ministry of Justice to help and support a victim of crime that was updated on April, 2021.   
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(Ministry of Justice, 2021)
Serious and organised crime (SOC) is an issue that the UK has to deal with and is a threat to national security. It costs the UK roughly £24 billion annually, leads to loss of life and can deprive people of security and safety. The main ways that SOC affects the UK is through drug trafficking, human trafficking, organised illegal immigration, high value fraud, counterfeiting, organised acquisitive crime and cyber crime (UK Government, 2013).
	These types of crimes have a profound effect on public safety both individually and as a community, which requires a lot of resourcing, man power and cost to be able to tackle it effectively. The approach currently employed by the UK government to tackle this issue has four overarching objectives to achieve the aim of reducing SOC all together;
1. Relentless disruption and targeted action against the highest harm serious and organised criminals and networks
2. Building the highest levels of defence and resilience in vulnerable people, communities, businesses and systems
3. Stopping the problem at source, identifying and supporting those at risk of engaging in criminality
4. Establishing a single, whole-system approach
(UK Government, 2018)

	According to the National Crime Agency, serious and organised crime is increasing in both volume and complexity. The advancements in technology and instability that is caused from international conflict in particular will offer criminal networks new ways to target victims and new ways to make money and exploit areas. (National Crime Agency, 2018)
	This makes it incredibly difficult to be able to fully prevent the public from falling victim to SOC. However with the correct implementation of strategies, information and intelligence gathering, pro-active policing and multi agency efficiency, the risks can be mitigated to a degree and ensure that public confidence with the police is maintained to a high degree. 







Word Count = 958 words
1000 words - Evidence based policing/criminology and crime prevention/criminal Justice
Critically analyse the concept of evidence-based policing and ‘what works’ in policing evaluating crime prevention theories and strategies and considering the options open to reduce re offending. 


Task 5;

The idea of evidence based policing (EPB) was developed by Professor Lawrence Sherman in 1998. Whilst there is not a universal definition for what it is, the College of Policing has their definition for evidence based policing approach as “police officers, staff and volunteers creating, reviewing and using the best available evidence to inform and challenge policies, practices and decisions.” (College of Policing, 2021)
In more simplistic terms it is the development of knowledge, which is then shared to inform practice. The knowledge it refers to is by the use and understanding of scientific methodology to be able to help detect and solve crimes. The concept of evidence-based policing implies the use of formal academic research, in order to create the most effective policies and procedures possible. This research is often conducted by professional scholars and experts in the fields of criminology, sociology and psychology. (David Alfredo, 2011) 
In its Policing Vision 2025, the UK’s National Police Chiefs’ Council (NPCC) states that by 2025, evidence-based practice will inform every day policing practice. Establishing a framework which helps practitioners across policing contribute towards building knowledge and standards based on evidence is recognised as vital to achieving this end. (College of Policing, 2017)
There are numerous ways that EPB is seen to be beneficial for policing. The police can base their decisions upon already established and proven methods of investigation. Also, they can build on existing evidence based on the practical experience of police officers out on the streets. One such theory that is adopted by EPB is that of the “Koper Curve Theory”. It was a study conducted by Dr. Christopher Koper in 1995. It stated that if police officers patrolled “hot spot” areas of crime every two hours for 10-15 minutes in an unpredictable manner, it could have a measurable impact on crime. (Koper, 1995)
Another successful implementation of EBP was done by Thames Valley Police in 2011. Records were examined for 118 victims and 120 offenders in 118 cases of deadly domestic violence: murder, attempted murder, manslaughter and grievous bodily harm. The case-control study found male offenders who committed serious domestic assaults were over three times more likely than other violent offenders to have had markers of suicidal tendencies (Sarah Thornton, 2011). Therefore the use of warning markers to help identify those at risk and be able to provide partnership agencies with information to provide intervention with their mental health support and ultimately prevention of possible deadly domestic violence.
When it comes to a person re-offending after conviction, more than half of all crime is committed by offenders who have previously been through the criminal justice system (Home Office, 2008). This therefore presents an opportunity for direct intervention on an offender to be able to change the way they are reintroduced to society, help and support available to them and ultimately reform their way of thinking regarding criminal activities.
In 2010, Greg Sadlier produced a report regarding the introduction of an Enhanced Thinking Skills (ETS) accredited offending behaviour programme conducted on the one-year reconviction outcomes of 257 adult participants. It found that;
· a statistically significant reduction of six percentage points in the one-year reconviction rate compared with the reconviction rate of a matched comparison group;
· a statistically significant reduction in the frequency of reoffending of 60 recordable offences per 100 released prisoners
(Sadlier, 2010)
The program was found to be effective in practice and helped lower reconviction rates.
In 2012, Helen Bewley produced a report regarding the effectiveness of different community orders for offenders. She found that when adding a punitive requirement (unpaid work or a curfew) to a supervision requirement had no impact on the likelihood that the offender reoffended, but reduced the number of re-offences committed within the first year of the community order by 8.1 per cent. This effect was found to be sustained over time, so that the number of offences committed over the two years following the start of the order was reduced by 7.5 per cent. It appeared that this effect was largely driven by the impact of the curfew requirements, rather than unpaid work. 
Adding a supervision requirement to a punitive requirement reduced the rate of reoffending one year after the start of the community order by 11.5 per cent, and the number of re-offences committed over this period by 12.7 per cent. It reduced the rate of reoffending in the two years after the start of the community order by 6.8 per cent, and the number of re-offences committed over this period by 8.7 per cent. (Bewley, 2012)
This particular study showed the effectiveness of placing a curfew on offenders in terms of re-offending for next year and so shows that it’s a viable option for offenders to have imposed on them if applicable.
And finally a look at re-offending issues within young adults which are defined as 18 – 25 year olds. In 2015, an analytical study looked at what works in reducing reoffending in young adults by Professor James McGuire. It found that of 10 identified studies that were conducted; six of these were observed to have an impact on recidivism (McGuire, 2015). The strongest evidence of these were from two studies of structured parole re-entry systems from Don A. Josi in 1999 and Braga, A. A. 2009. These studies discussed that the use of counselling for substance misuse, lifestyle and educational approaches to help the offender promote self-confidence and increased self-esteem and mentoring had a significant decrease of reoffending and recidivism rates. 
Through supporting offenders whilst they are serving a custodial sentence using behavioural programmes, to placing curfews when they are released and also providing support and substance misuse counselling, have been shown to reduce re-offending rates. By continually developing these through the uses of academic support and research can help create a standardised system that can create a recognised standard for this. 
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	GUIDANCE FOR STUDENTS IN THE COMPLETION OF TASKS



NOTE: The guidance offered below is linked to the five generic assessment criteria overleaf.

1. Engagement with Literature Skills
Your work must be informed and supported by scholarly material that is relevant to and focused on the task(s) set; you should make use of scholarly reviews and primary sources, where appropriate (for example, refereed research articles and/or original materials appropriate to the discipline).    You should provide evidence that you have accessed a wide range of sources, which may be academic, governmental and industrial; these sources may include academic journal articles, textbooks, current news articles, organisational documents, and websites.  You should consider the credibility of your sources; academic journals are normally highly credible sources while websites require careful consideration/selection and should be used sparingly.   Any sources you use should be current and up-to-date, mostly published within the last five years or so, though seminal/important works in the field may be older.  You must provide evidence of your research/own reading throughout your work, using a suitable referencing system, including in-text citations in the main body of your work and a reference list at the end of your work. 

Guidance specific to this assessment: At level 6 you should be reading extensively on the subject area, your sources should be reliable. Try to limit the quantity of journalistic sources you use and, instead include peer reviewed journal articles or academic sources. The Universities library is 90% available on line this allows you to access journals through the library, make use of this to gain good grades. 


2. Knowledge and Understanding Skills
At level 6, you should be able to demonstrate coherent and detailed knowledge and a systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. You should be aware of the uncertainty, ambiguity and limits of knowledge. Your work must demonstrate the growing extent of your knowledge and systematic understanding of concepts and underlying principles associated with the subject area.  Knowledge relates to the facts, information and skills you have acquired through your learning.  You demonstrate your understanding by interpreting the meaning of the facts and information (knowledge). This means that you need to select and include in your work the concepts, techniques, models, theories, etc. appropriate to the task(s) set.  You should be able to explain the theories, concepts, etc. meaningfully to show your understanding.  Your mark/grade will also depend upon the extent to which you demonstrate your knowledge and understanding; ideally each should be complete and detailed, with comprehensive coverage. 

Guidance specific to this assessment: You should read to build your knowledge base on the subject using lectures as a basis for learning, if you do not understand an element of the teaching make an appointment to speak to your lecturer. Attendance is key to develop your knowledge and understanding. 


3. Cognitive and Intellectual Skills
You should be able to: critically evaluate evidence, arguments, assumptions, abstract concepts and data some of which are at the forefront of a discipline (and that may be incomplete) to devise and sustain arguments, to make judgements and/or solve problems; describe and comment upon particular aspects of current research, or equivalent advanced scholarship, in the discipline Your work must contain evidence of logical, analytical thinking, evaluation and synthesis. For example, to examine and break information down into parts, make inferences, compile, compare and contrast information.  This means not just describing what! But also justifying: Why? How? When? Who? Where? At what cost? At all times, you must provide justification for your arguments and judgements.  Evidence that you have reflected upon the ideas of others within the subject area is crucial to you providing a reasoned and informed debate within your work.  Furthermore, you should provide evidence that you are able to make sound judgements and convincing arguments using data and concepts.  Sound, valid conclusions are necessary and must be derived from the content of your work.   Where relevant, alternative solutions and recommendations may be proposed.

Guidance specific to this assessment: Avoid descriptive accounts of subject areas, you should at this level be discussing and arguing points, do not try to discuss too many points, select an area of study and then analyse and discuss this area.  


4. Practical Skills

At level 6, you should be able to apply the methods and techniques that you have learned to review, consolidate, extend and apply your knowledge and understanding, and to initiate and carry out projects. You will deploy accurately established techniques of analysis and enquiry relevant to the discipline, and apply them in complex and unpredictable contexts, to devise and sustain arguments and/or to solve problems. You should be able to frame appropriate questions to achieve a solution - or identify a range of solutions. You should be able to demonstrate how the subject-related concepts and ideas relate to real world situations and/or a particular context.  How do they work in practice?  You will deploy models, methods, techniques, and/or theories, in that context or circumstances, to assess current situations, perhaps to formulate plans or solutions to solve problems, or to create artefacts, some of which may be innovative and creative.  This is likely to involve, for instance, the use of real world artefacts, examples and cases, the application of a model within an organisation and/or benchmarking one theory or organisation against others based on stated criteria.  You should show awareness of the limitations of concepts and theories when applied in particular contexts.


5. Transferable Skills for Life and Professional Practice 

Your work must provide evidence of the qualities and transferable skills necessary for graduate-level employment requiring the exercise of initiative and personal responsibility and decision-making in complex and unpredictable circumstances.  This includes demonstrating: the learning ability for professional development to advance existing skills and acquire new competences of a professional nature that will enable you to assume significant responsibility within organisations; that you can initiate and complete tasks and procedures, whether individually and/or collaboratively; that you can use appropriate media to effectively communicate information, arguments and analysis in a variety of forms to specialist and non-specialist audiences; fluency of expression; clarity and effectiveness in presentation and organisation. Work should be coherent and well-structured in presentation and organisation.




















	
     STUDENT FEEDBACK FORM



This section details the extent to which the assessment criteria are demonstrated by you, which in turn determines your mark. The marks available for each category of skill are shown. Lecturers will use the space provided to comment on the achievement of the task(s), including those areas in which you have performed well and areas that would benefit from development/improvement.
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	Generic Assessment Criteria 
	Marks available
	Marks 
awarded

	1. Engagement with Literature Skills
.
	15
	

	





	
	

	
	
	

	2. Knowledge and Understanding Skills

	20
	

	





	
	

	
	
	

	3. Cognitive and Intellectual Skills

	25
	

	





	
	

	
	
	

	4. Practical Application Skills

	20
	

	





	
	

	
	
	

	5. Transferable Skills for Life and Professional Practice

	20
	

	



	
	

	
	
	



	Assessment Mark (Assessment marks are subject to ratification at the Exam Board.  These comments and marks are to give feedback on module work and are for guidance only until they are confirmed. )
	Late Submission Penalties (tick if appropriate)
	%

	
	Up to 1 week late (40% Max)
	
	

	
	Over 1 week late (0%)
	
	








	GENERIC ASSESSMENT CRITERIA



	Level 6

	In accordance with the Framework for Higher Education Qualifications, at the end of Level 6 students should have coherent and detailed knowledge and a systematic understanding of their subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline. They will be able to accurately deploy established techniques of analysis and enquiry within a discipline, using their conceptual understanding to devise and sustain arguments and/or to solve problems. They should be aware of the uncertainty, ambiguity and limits of knowledge. They should be able to critically evaluate evidence, arguments, assumptions, abstract concepts and data (that may be incomplete), to make judgements, and to frame appropriate questions to achieve a solution - or identify a range of solutions. They will apply the methods and techniques that they have learned to review, consolidate, extend and apply their knowledge and understanding, and to initiate and carry out projects. They will have the ability to manage their own learning, and to make use of scholarly reviews and primary sources (for example, refereed research articles and/or original materials appropriate to the discipline). They will demonstrate the qualities and transferable skills necessary for employment requiring: the exercise of initiative and personal responsibility; decision-making in complex and unpredictable contexts; the learning ability needed to undertake appropriate further training of a professional or equivalent nature.



	Level 6
	FAIL
	MARGINAL FAIL
	SATISFACTORY
(3rd / Pass)
	GOOD
(2.2 / Pass)
	VERY GOOD
(2.1 / Merit)
	EXCELLENT
(1st / Distinction)
	EXCEPTIONAL
(1st / Distinction)

	Category
	0-29%
	30-39%
	40-49%
	50-59%
	60-69%
	70-84%
	85-100%

	Engagement with literature (including reading, referencing,
academic conventions and
academic honesty) 
	Little or no evidence of reading and/or reliance on inappropriate sources.
Views and findings mostly unsupported and non-authoritative.
Referencing conventions used incoherently or largely absent.
	Poor engagement with essential reading. No evidence of wider reading. Reliance on inappropriate sources, and/or indiscriminate use of sources. Heavily reliant on information gained through class contact. Inconsistent and weak use of referencing.
	Engagement with a limited range of mostly relevant and credible sources. Some omissions and minor errors.
Referencing conventions evident though not always applied accurately or consistently.
	Engagement with an appropriate range of research-informed literature, including sources retrieved independently. Some over-reliance on texts. Referencing may show minor inaccuracies or inconsistencies.
	Engagement with a wide range of research-informed literature, including sources retrieved independently.
Selection of relevant and credible sources.  Very good use of referencing, with no/very few inaccuracies or inconsistencies.
	Engagement with an extensive range of relevant and credible literature, informed by the latest research. Consistently accurate application of referencing. 
	Exceptional engagement with an extensive range of relevant and credible literature, informed by the latest research. High-level referencing skills consistently and professionally applied.

	Knowledge and understanding (Coherent and detailed knowledge and systematic understanding of the subject area, at least some of which is informed by the latest research and/or advanced scholarship within the discipline.)

	Major gaps in knowledge and systematic understanding of the subject matter. Substantial inaccuracies. No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.

	Gaps in knowledge, with only superficial systematic understanding. Some significant inaccuracies and/or irrelevant material.  No awareness of knowledge of the latest research and/or advanced scholarship within the discipline.
	Limited knowledge and systematic understanding of the relevant concepts and principles within the subject area which to some limited extent, is informed by current research and scholarship. 
	Knowledge is reasonably detailed, accurate with a good systematic understanding of the field of study and to some extent, current research and scholarship.
	Knowledge is reasonably extensive coherent and detailed.  Exhibits very good understanding of the breadth and depth of established views, and the work is, at least in part, well-informed by current research and scholarship. 
	Excellent coherent and detailed knowledge and systematic understanding of the principles and theories of current research and scholarship. Clear awareness of challenges to established views and the limitations of the knowledge base.
	Exceptionally coherent and detailed knowledge and systematic understanding of the principles and theories of the subject, well-informed by current research and scholarship. A critical, sophisticated and nuanced awareness of the ambiguities and limitations of knowledge.

	Cognitive and intellectual skills 
(Conceptual and critical thinking, analysis, synthesis and evaluation of research, assumptions, abstract concepts and data (that may be incomplete); logic, argument and judgement.) 
	Wholly or almost wholly descriptive work. Little or no analysis, synthesis or evaluation.
Failure to develop arguments, leading to illogical or invalid judgements. Unsubstantiated generalisations, made without use of any credible evidence.

	Largely descriptive work, with superficial use of critical evaluation. Weak development of arguments and judgements. Information accepted uncritically, uses generalised statements made with scant evidence and unsubstantiated opinions. Ideas sometimes illogical and contradictory.
	Limited attempt at critical thinking, analysis, synthesis and evaluation, tending towards description.
Some evidence to support emerging arguments and judgements but these may be underdeveloped or with a little inconsistency / mis-interpretation.
Asserts rather than argues a case.

	Some critical thinking, analysis, synthesis and evaluation. Can analyse new and/or abstract concepts and data without guidance.
An emerging awareness of different stances and ability to use evidence (that may be incomplete) to support the argument.
Mostly valid arguments and logical judgements. Some tendency to assert/state opinion rather than argue on the basis of reason and evidence.
	Sound critical thinking, analysis, synthesis and evaluation demonstrating critical thinking. Ability to devise and sustain persuasive arguments, and to review the reliability, validity and significance of evidence (that may be incomplete) to make mostly appropriate and valid judgements. 

	Excellent critical thinking, analysis, synthesis and evaluation. Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated judgements. Some evidence of independent thought and ability to ‘see beyond the question’, suggesting a grasp of the broader field and wider concepts.

	Exceptional critical thinking, analysis, synthesis and evaluation based on judiciously selected evidence. 
Ability to investigate contradictory or incomplete information and make strong, persuasive, arguments and sophisticated, nuanced, judgements. Evidence of independent thought and ability to ‘see beyond the question’, suggesting an outstanding grasp of the broader field and wider concepts.

	Practical skills
(Apply/deploy accurately established tools and techniques; initiate and carry out projects; formulate solutions to solve problems in complex and unpredictable contexts.)
	Limited or no use of methods, materials, tools and/or techniques.
Little or no appreciation of the context of the application.
Limited understanding of the application of theory to practice or making appropriate links between the two.
Very weak problem-solving skills in complex and unpredictable contexts. 
	Rudimentary application of methods, materials, tools and/or techniques but without consideration and competence. Flawed appreciation of the context of the application.
Weak understanding of the application of theory to practice, with only occasional evidence of making appropriate links between the two. Weak problem-solving skills in complex and unpredictable contexts. 


	An adequate awareness and mostly appropriate application of well-established methods, materials, tools and/or techniques.
Basic appreciation of the context of the application. Theoretical knowledge and understanding applied in practice, but not always making logical links between the two.
Can identify problems and propose basic solutions in complex and unpredictable contexts without fully appreciating the complexity. 
	A good and appropriate application of standard methods, materials, tools and/or techniques.
Clear appreciation of the context of the application. Mainly consistent, accurate and logical application of theory to practice, making appropriate links between the two
Can identify problems and propose mostly appropriate solutions in complex and unpredictable contexts.
	A very good application of a range of methods, materials, tools and/or techniques.
Very good consideration of the context of the application, with perceptive insights. Can identify problems and propose appropriate solutions in complex and unpredictable contexts.
Evidence of some innovation and creativity. 
	An advanced application of a range of methods, materials, tools and/or techniques.
The context of the application is well considered, and insightful.
Application and deployment extend beyond established conventions.  Can identify complex problems and propose excellent solutions. Innovation and creativity evident.
	Exceptional levels of application and deployment skills in unpredictable, practical contexts, drawing skilfully on the latest research within the discipline. Can identify complex problems and propose sophisticated solutions. Assimilation and development of cutting edge processes and techniques.

	Transferable skills for life and professional practice
(Exercise of initiative and personal responsibility; professional development; initiate and complete tasks and procedures: individually and/or collaboratively; use appropriate media to communicate effectively; fluency of expression; clarity and effectiveness in presentation and organisation.)
	Communication medium is inappropriate or misapplied.
Work is poorly structured, disorganised and/or confusingly expressed. Very weak use of language and/or very inappropriate style. Little or no evidence of autonomy (or collaboration, where relevant) in the completion of tasks. Little or no evidence of the skills required in graduate employment.


	Communication medium is poorly designed and/or not suitable for the audience. 
Work is poorly presented in a disjointed manner. It is loosely, and at times incoherently, structured, with information and ideas often poorly expressed. Weak use of language and/or inappropriate style. Weak independent initiative (or collaboration, if relevant). Limited evidence of the skills required in graduate employment.
	Can communicate in a suitable medium but with some room for improvement. 
Mostly ordered presentation and structure in which relevant ideas / concepts are reasonably expressed. Work may lack coherence in places. Can work as part of a team, but with limited involvement in group activities. 
Demonstrates the basic skills required in graduate employment, with some areas of minor weakness.
	Can communicate effectively in a suitable format, but may have minor errors.
Mostly coherent, organised work, in a suitable structure and is for the most part clearly expressed. Can work effectively independently and/or as part of a team, with clear contribution to group activities. 
Demonstrates the skills required in graduate employment, with some areas of strength and some of minor weakness.
	Can communicate well, confidently and consistently in a suitable format.
Work is coherent, fluent, well-structured and organised. Can work very well autonomously and/or as part of a team, with very good contribution to group activities. 
Demonstrates very good graduate employment skills, with just occasional minor weakness.
	Can communicate professionally confidently and consistently in a suitable format.
Work is coherent, very fluent and is presented professionally. Can work autonomously with initiative. Where relevant can work professionally within a team, showing leadership skills as appropriate, managing conflict and meeting obligations. Demonstrates excellent graduate employment skills and an appetite for further development.
	Can communicate with an exceptionally high level of professionalism. 
Work is exceptionally coherent, very fluent and is presented professionally. Can work exceptionally well and professionally within a team, showing advanced leadership skills. Demonstrates exceptional graduate employment skills and an appetite for further development.
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