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	Targets
	How you have worked on this
	An example can be found on

	Target 1 - Ensure that all your ideas are well supported by credible literature. Try to refer to peer reviewed academic journals where you can.
	I have used a variety of sources throughout this assignment,
	Throughout the assignment.

	Target 2 - proofread your work to avoid written inaccuracies
	I have proofread my work.
	N/A.

	Target 3 - develop your criticality further by examining the strengths and limitations of the sources that you cite.
	I have examined the strengths and limitations of sources that I cite.
	In the critical discussion.



ECAD6008 Assignment: Part 1
	Professional Experience Template 1
	

	Pedagogy Standard
	Assessment for Learning

	What did you do and why?
	At the beginning of my professional teaching experience, I had a professional conversation with my class mentor about the way the school mark the children's work. This was important because I had to be aware that I was marking correctly so that the children would not get confused. I also wanted to be able to see the effect it had on a child's progression. After talking to my class mentor, I decided that I would buy a stamp that would allow the children to let me know how they were feeling about the lesson. I also often got them to traffic light their work which also gave me an insight of how they felt about the lesson and their well-being. By getting them to traffic light their work, not only did it help me to reflect but it also helped the children to reflect on the lesson and they could decide how they felt about the work that they had just completed.

	What have you learned?
	Whilst in University, we learned a lot about different theorists and what their theory suggests. One theorist that stuck out to me the most was Lev Vygotsky.

Vygotsky's theory suggests that children gain more from learning with the help of a more knowledgeable other (MKO). By having a MKO mark a child's work, it will help children understand their problems better.

I have also learnt from university, that marking work is one of many assessment for learning (AfL) strategies that can be used to help children progress in their work.

From getting the children to traffic light their work whilst on placement, I have learnt that not all children are confident in all areas of school. Some children thrive in different subject areas than others. Traffic lighting their work was also an easy way for them to reflect and express their thoughts and feelings about the work. This AfL strategy worked well for me.

	What next?
	In the future, I hope to carry the AfL strategy of traffic lighting work so that it is visible to me as a teacher how the children are finding the work and it is an opportunity for the children to reflect on their work. I do however wish to incorporate different AfL strategies and hope to improve my knowledge on the importance of assessment.

I can develop my knowledge and understanding by doing some more background reading and possible courses on the importance of AfL.

	Professional Experience Template 2
	

	Pedagogy Standard
	Employing a broad repertoire of teaching 
approaches

	What did you do and why?
	During my PTE3 observation lesson, I carried out a mathematics and numeracy lesson. In this lesson, there were four rotations, a teacher task, An LSA task, an independent task and a blended learning task. I decided to do a blended learning task on NearPod which allowed me to assess their learning on perimeter. I created a video for both levels of challenge, explaining how to access the NearPod.
I created the NearPod to assess the pupils progression and learning on perimeter. I wanted to make a video, showing them how to access the NearPod as it would take less time away from the teacher task. I created the video with a step by step so that it was easy for the students to follow.

	What have you learned?
	Zaytoun (2005) suggests that blended learning is formed as a mix of both traditional teaching and learning, as well as learning through the internet. By using resources online, it has allowed the students to work more independently. The video that I created was quick and easy to follow. The NearPod that I also created was new, fun and engaging for the pupils.
Using PowerPoint and YouTube to create videos to explain the activity to the students, I believe, is effective. The students can quickly access the video and follow the step-by-step instructions. This allows them to become more independent with their work, they can develop their Digital Competence and it allows more time for the teacher to explain the teacher task to their group in front of them.

	What next?
	In the future, I will continue to create videos in order to explain an activity to my students. I will use them in all areas of learning and experiences, where possible.
I aim to research more about Claire Gadsby’s different strategies such as filming a blended learning video at the beginning of the lesson.

	Professional Experience Template 3
	

	Pedagogy Standard
	Real life authentic contexts 

	What did you do and why?
	When planning activities for my observation lesson, I decided to have a real life, authentic context activity for the LSA to carry out with the students.
I decided to include a real life authentic context activity because, after doing some observations, I recognised that the pupils were mostly engaged when they had a reason for learning something new. I also spoke about this with my class mentor during one of my lesson reflections.

	What have you learned?
	As the students had a letter from the assistant head teacher, they were excited to carry out the activity for her. I believe that this engaged them as it gave them a reason to use what they have learned about perimeter.
After seeing the reaction to the lesson activity, I could see the impact that including a real life authentic context had on the students. I then tried to incorporate a real life authentic context to all of my lessons.

	What next?
	In the future, I will continue to use a real life, authentic context in as many lessons where possible. The students become more engaged and they get to see where they will use certain skills in real life.
I will plan to work towards an big idea that all lessons across the curriculum will lead to.

	Professional Experience Template 4
	

	Pedagogy Standard
	Cross-curricular themes

	What did you do and why?
	This lesson followed their lesson that they completed in topic about the directions of a compass. They had been completing small activities in order to help them write and perform their own weather forecast in Welsh. All of the compass directions were written in Welsh, however, they were using co-ordinates to help them get from the starting point, provided on a map, to a town in the county of Pembrokeshire.

	What have you learned?
	Throughout all three of my professional teaching experiences, I learned that using cross curricular skills is a valuable method of teaching. This is because it can offer a unique way to help deepen and further develop a student's knowledge by using a variety of topics. I have also learned that it is simple to link one lesson to multiple area of learning and experiences.

	What next?
	In the future, I aim to use cross curricular skills to plan and carry out different learning activities. This is because it works well within the classroom environment as I have seen during my Professional Teaching Experience.
I also aim to continue the use of the Welsh language. This will be in order to help get half a million Welsh speakers by 2050, but also to develop their knowledge and understanding of the language of the country we live in.



Critically reflect on your progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. (This evidence should be taken from your Professional Learning Passport –PLP.) Identify up to three of these pedagogical principles as an area for development and justify the next steps in your development. 
Part 2

Introduction
[bookmark: _Int_3ClL0kQt][bookmark: _Int_JKZtmWKV][bookmark: _Int_qu7Mf5ma][bookmark: _Int_kvxaXINX]This assignment will be reflecting on my personal progress in planning, preparing, and teaching lessons that incorporate specific pedagogical principles. Throughout this assignment, I will be looking at my progression with the 6th and 7th pedagogical principles, “creates authentic contexts for learning” and “means employing assessment for learning principles” (Welsh Government, 2023). These specific pedagogical principles relate to the Qualified Teacher Status (QTS) standards, ‘Assessment’ and ‘Real life, authentic contexts’. I decided to focus on the progression of planning, preparing, and teaching lessons that incorporate assessment for learning as I believe that this is an important aspect of teaching. After learning about assessment for learning (AfL) throughout my studies at University, I wanted to look at a range of assessment for learning strategies that would work in a variety of classrooms. I also spoke about different assessment for learning strategies with every class mentor that I have had. The second pedagogical principal that I want to reflect on my progress in planning, preparing, and teaching lessons on, is real life, authentic contexts. I have decided to reflect on this pedagogical principle because I have observed many lessons over three professional teaching experiences and I have found that, the most engaging lessons for pupils, were lessons that had a real life, authentic context. I found that linking skills that the students were learning in class, to a real life context, helped them to understand why they were learning the skill and it also helped them to see where they could use this skill outside of the classroom.

Critical Discussion
In part 1 of this assignment, I looked at the qualified teacher status standard of assessment. In the experience that I have talked about, I said that I bought and used a stamp for the students to self-assess their work, as well as asking the students to red, amber, or green (RAG) score their work. This took place during my first placement in a year 2 class with 32 pupils. I decided to buy a stamp after speaking with my class mentor about the use of self-assessment as an assessment for learning strategy. I decided to buy a stamp so the students did not have to write full sentences about how they felt about the activity they had just completed, and it would save time by ticking a box. Additionally, colouring a circle in their book, either red, amber, or green also told me how the students felt, after completing activities.

[bookmark: _Int_Vvyr3WM8][bookmark: _Int_OfvzzwmO]Boud (1995) suggests that self-assessment has a significant role in learning. Boud (1995) identifies that self-assessment is more than students marking their own work, but instead it is involving learners in determining and discussing what good work is, in all aspects of learning. Allowing students to be involved in writing their own success criteria, provides them the opportunity to take responsibility of their own work. Not only this, but they become more independent learners and they will become more ambitious and capable following the new curriculum. Wong (2017) agrees that students that self-assess their work, take part in intentional reflection of their learning. Both Boud and Wong are reliable sources as they are both researchers in their field. However, Boud (1995) did not research primary schools in particular and Wong’s (2017) research took place in Singapore. This means that both researchers work may not be as relevant to primary schools in the United Kingdom.

Statman (1993) believes that self-esteem and self-assessment are linked. This implies that depending on the self-assessment of a child, their self-esteem may differ. For example, if a student self-assessed their work and they recognised multiple areas that they needed to improve on, they may lower self-esteem. On the other hand, a student that already has low self-esteem, may self-assess their work, and try to find areas that need improving in their work, not just what went well in their learning. Statman is a Philosophy lecturer at a university, therefore his research may not be relevant to a primary school student’s self-assessment. Most research explains and suggests many benefits to and strengths of self-assessment and therefore, few researchers have found limitations to this type of formative assessment.

[bookmark: _Int_tqOriWbY]Self-assessment falls under the term of formative assessment. Formative assessment is known as assessment for learning, however summative assessment is known as assessment of learning. It is believed that formative assessment can be a powerful type of assessment when it comes to developing and improving students’ performance and understanding. Monroe County Intermediate School District (MCISD) (2023) suggests that formative assessment is the most beneficial form of assessment as it happened in the short term, as learners progress and make meaning of the added content that they are learning. CfBT Education Trust (2013) explains how assessment for learning looks forward as well as back, in students’ development. Not only do students and teachers look back at learning that has taken place, but it also looks forward to improving and develop students’ understanding and development in all areas and aspects of learning.

[bookmark: _Int_cBANMntZ]Thompson (2021) draws conclusions about the benefits of self-assessment. Thompson (2021) believes that self-assessment can help those self-assessing, feel more confident about their abilities and they can also set goals for further improvement and development. Tigernix (2020) has also drawn conclusions about the benefits of self-assessment. they suggest that self-assessment can help students to reflect on their own work and go back and do corrections as well as also providing immediate feedback. Tigernix (2020) also suggests that students that self-assess can keep track of their own progress and it helps to promote self-centred learning giving the students more responsibility for their own education. Weebly (date unknown) agrees that when self-assessing their own work, it helps to encourage the responsibility and involvement of every student. After observing many classes, I have found self-assessment to be beneficial to the development of students’ learning for the above reasons. Students become more independent in their learning, and they begin to take on the responsibility for their own work. Students begin to understand the importance of reflecting on their learning to support them in the further development. Not only this, but they can take time to go back and improve their work to achieve the best work possible.

[bookmark: _Int_YrKJqya0][bookmark: _Int_vPi43A7u]Although many find self-assessment to be a positive assessment for learning strategy, there are some limitations. One limitation is that some students may over-evaluate their own learning and development. On the other hand, some students many under-evaluate their learning and development. Another limitation is that it can be time consuming for students to assess their own learning after every lesson that they have. As well as this, multiple students may not understand the assessment criteria, therefore, their self-assessment may not be reliable or relevant to their work (Hong Kong University, 2014). Although the reasons stated may be true in some cases, this information has come from a source from Hong Kong, therefore this research may not be as relevant to primary schools here in Wales. Zimmerman (1990) suggests that in order for students to have self-regulatory skills, they must first be aware whether or not they possess a specific skill. Self-regulatory processes may then be dependent on precise self-assessments (Nicol, 2009). After observing a variety of classes whilst on professional teaching experiences, and after trialling self-assessment, it has shown me that not every student will understand the assessment criteria and that it will have to be explained clearly what they are self-assessing. I have also found that explaining to the students, why they are self-assessing their work, the students will become more engaged with carrying out self-assessment.

In part 1 of this assignment, I looked at real life, authentic contexts. In the experience, I mentioned planning for the Learning Support Assistant’s (LSA) activity. This activity consisted of a letter that was sent to the pupils in a mixed year 3 / 4 class, from the assistant head teacher, asking for the pupils’ help with designing a vegetable garden for their playground. This letter gave a certain perimeter that the vegetable garden could not exceed, but it allowed the students to draw and create a vegetable garden design of any shape. I decided to use this real life, authentic context as an activity for the pupils in my class as it gave them a purpose of using a new skill that they had learned. They could recognise why they had learned a skill and they recognised how they could use the skill outside of the classroom environment.

Laur (2013) suggests that if you give a student an assignment, or an activity that is not challenging enough for them, the student can quickly become disengaged. Whereas, if you give a student an activity that is too challenging for them, the student will show frustration. Laur (2013) then explains that if a student is given a challenging activity, but in an authentic learning experience, they will be engaged with the activity and they will develop their learning further. Constructivists state that the real world, that is brought into the classroom by meaningful contexts, is key to promoting learning (Brown, Collins, Duguid, 1989). Although this information is from 1989 and is not up to date, the statement is agreed with by as they suggest that authentic learning that is used in the class, can help to make the learning and development of students, successful and they can also achieve the learning objective, in the class.

[bookmark: _Int_ZDQzFERv]On the other hand, it is possible that not all areas of learning and experiences content can be taught using authentic learning contexts. As well as this, some may say that authentic learning experiences may replace traditional, effective forms of teaching. Therefore, it may not provide students with the ‘basics’ that they need to understand (The Glossary of Education Reform, 2013). The Glossary of Education Reform (2013) also states that authentic learning could also be a burden on teachers as it may require more planning and preparation. This source of information does not relate specifically to primary schools; therefore it may not be completely relevant. Although the information is only ten years old and is more current than a lot of research about real life, authentic contexts. 

Thompson (2016) focuses on assessment both traditional and authentic. In the video, Thompson (2016) explores the differences between both types of assessment, traditional and authentic, and compares them both. Where traditional assessment focuses more on the memory of a students, an authentic assessment allows students to enhance the development of meaningful skills, which works closely alongside the new Curriculum for Wales, as it is more skill based. Lombardi and Oblinger (2008) also compare both traditional and authentic assessment. Traditional assessment has an emphasis on developing a body of knowledge and understanding whereas authentic assessment has an emphasis on ensuring proficiency on real world tasks. Lombardi is a professor in the United States of America; therefore, her research may not be as relevant to primary schools in the United Kingdom as it is for the United States of America. 

[bookmark: _Int_UqTUWqR9]During my three professional teaching experiences, I observed many classes when they were teaching using real life, authentic contexts. After observing multiple classes, and trialling them in my own practice, it became obvious that including a real life context to students’ learning, helped the students to be more engaged in the activities. I found this because a real life, authentic context gave the students a purpose and a reason to complete each activity. It also allowed students to recognise how to use the skills that they are learning in class, in the real world, outside of the classroom learning environment. Estyn (2018) identifies the benefits of real life, authentic contexts used in a school that they inspected. Estyn (2018) found that using authentic contexts to develop the students’ learning, engaged the students fully, and it also allowed the students to have fun whilst learning. It was an enjoyable experience for the students, to learn outside of the classroom. The standards of numerical reasoning of the school had also increased due to the real life, authentic contexts that the students were learning through. Estyn are a reliable and relevant source as they inspect the quality and standards in education throughout the whole of Wales.

As well as the many benefits that come with real life, authentic contexts, there are also some disadvantages. Throughout many observations during my three professional teaching experiences, I have found that using real life, authentic contexts when teaching, can increase the planning and preparation of teachers. I went on a field trip with my third placement class, and I found, that there was a lot of planning involved. For example, there had to be permission slips sent home for the parents to give permission, budgeting for the bus to and from school, as well as budgeting for the trip itself. There are many other factors that go into planning a school trip too. As fun and engaging as it was for the students to go on this field trip, it was a lot of extra work for the teachers. Estyn HMI (2022) explains that they found that schools that used an authentic approach, it worked best when it was ensured that activities were appropriately challenging. This suggests that if the authentic experiences were not challenging, or were too difficult, the focus of the subject skill would be lost. Teachers that carry out real life, authentic contacts may also lack confidence when attempting to provide these activities to students (Weebly, date unknown).

Conclusion
[bookmark: _Int_K8YIsMpN]In conclusion, over my three professional teaching experiences, I have observed and carried out a variety of lessons that included both self-assessment as well as real life, authentic contexts. I have found that both of these aspects of teaching and learning are of vital importance to further develop and help the understanding and learning of the students in my class. I recognised this during both my professional teaching experiences, as well as researching the aspects for this assignment.

In the future, I will continue to use self-assessment as an assessment for learning strategy in my teaching career. I would like to carry this assessment for learning strategy forward as I believe it to be beneficial in developing individual, reflective learners. Self-assessment allows students to become more independent learners and it provides them with the opportunity to take ownership and responsibility for their own learning and development as the progress through their education. Students will be able to create their own success criteria and analyse their work to become more successful with each skill that they are learning or further developing. Not only this but using self-assessment in the classroom will allow me, as the teacher, to understand how each of the students find the work that they are learning.

[bookmark: _Int_r8QvIFH9][bookmark: _Int_RTNIpH6l][bookmark: _Int_vGsnOSBp][bookmark: _Int_E1IMiSm0][bookmark: _Int_LmFkAT6k]As well as self-assessment, I would like to focus on other areas of assessment for learning. There are four elements of assessment for learning, and they are: quality of questioning and talk, sharing the success criteria, self and peer-assessment, as well as feedback. There are also many other strategies that work for different classrooms in order to push the students in my class to their full potential. For example, ‘peer-assessment’, ‘no hands up’, ‘pose, pause, pounce, bounce’ and ‘think, pair, share’. I want to focus on different areas of assessment for learning as different strategies work better for different classes, as well as this, different strategies work for a variety of different areas of learning and experiences. I believe it is important to have different assessment for learning strategies for various occasions, to keep the students engaged with their learning.

I aim to continue using real life, authentic contexts in the future of my teaching career. I highly believe that using real life, and authentic contexts in my teaching will help to engage my students with the work and skills that they are learning, understanding, and further developing. Not only this, but the students will be able to understand why they are learning certain skills and they are seeing where these skills can be used outside of the classroom learning environment. Although going on school trips can take a lot of planning and extra work for teachers, I believe that if the students are learning skills on the trip that link to their learning in class, they are beneficial and will continue engaging students in their learning.

[bookmark: _Int_ogJGpQsD][bookmark: _Int_F1uiNF4X]Throughout my teaching experiences, I have used smaller real life authentic experiences in my teaching practice. For example, when teaching perimeter, I asked the students to design a vegetable patch for their play area, but they could not exceed the perimeter of either 20 metres, 50 metres, or 75 metres, depending on their ability. In the future, I would like to set a big idea at the beginning of a set of lessons. This will allow a variety of lessons, working cross curricular, across all the areas of learning and experiences to work towards the same big idea. This will aim to engage learners for a longer period of time towards achieving the big idea.
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