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Task 1

Relevant areas of the National Policing Curriculum: 
Wellbeing and Resilience

Guidance:  

	[bookmark: _Hlk112060335]Focussing on your initial 6 months of learning and since being attested as a Police Constable, outline the coping strategies you have applied to develop resilience and minimise stress.

1000 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:


In an ever-increasingly stressful working environment, the need for coping strategies and resilience in the workplace has never been more important. The Oxford English Dictionary defines stress as ‘pressure or worry caused by problems in somebody’s life or by having too much to do’ and resilience as ‘the ability of people or things to recover quickly after something unpleasant such as shock, injury.’

Policing is not the only public sector affected by such situations. A recent blog by a nursing student at Duqesne University (2021) cited issues in that profession as working with high skill, a demanding environment, working round the clock, with emotional burdens in dealing with difficult people as the major factors in stress amongst nurses. Does that sound familiar?    

Of course it does, which is why recognising the challenges of developing resilience to reduce stress are so important. Recognising the benefits of both will make it easier for us to manage our own work-related issues and promote and manage our own personal wellbeing and allow us to recover quicker from stressful events in the workplace.   

The way I propose to answer this question is to give an overview of the practices I have adopted myself to manage such issues – but to develop the answer still further by explaining how I applied such strategies to support a colleague also undergoing stress and a loss of resilience in their initial phase of training. 

Personally at work, I often take the early opportunity to speak with colleagues or supervisors to review any training or development issues in order that tensions around impending examinations for example, do not increase and can be dealt with promptly by benefitting from the experience and direction of others. 

Away from work, I am aware that without enough sleep and rest my performance suffers as I am exposed to tiredness. I find taking time to exercise by walking in the fresh air calms my mind prior to sleeping. Additionally, I have a close friendship group who’ve been on my policing journey with me and who are always available to listen in a personal or social setting. I also think it’s important to have time away to recharge and refocus and being out with friends and family in social activities including paddle boarding and the gym are examples of ways in which I unwind stressful situations and unwind, which in turn promotes greater resilience. 

Additionally, I’m lucky to be in the position of having two retired police officers as parents – one a Police Constable, the other Chief Superintendent who’ve been exposed to a wide range of operational policing stressors and understand the challenges. They are my ‘go to’ for policing matters and to talk things through which also reinforces the signposting advice given from trainers since the first day of my training. 

One key lesson I have learned throughout my six-month training process is that reaching out for both advice and support is no longer seen as a weakness, rather a strength in disclosing to others how you are feeling on order to receive help. Jennings (2008) suggests that stress can have both negative and positive properties where a situation can be stressful to one person, but stimulating to another. Delving deeper into one such matter, I will give a more detailed view by adopting the recognised Gibbs (1988) reflective cycle, shows this: 
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What happened was I could see that during a stressful time of my own in the build up to examinations, I noticed that a colleague was struggling with the same revision requirements having failed an earlier test. 

In terms of my feelings, I was initially both confused and concerned. I had prepared a detailed revision planning system of my own, which reduced some of the stresses of the time and allowed me to exercise and rest as I have explained above. But I was also concerned that a colleague was suffering with their resilience disappearing fast.

Evaluating and then analysing the situation, I could see the classic clash of good and bad impacting not only on my colleague, but also the entire team as by this time we had developed into a close working unit. One of the team was struggling but at the same time seemed a little reluctant to ask for help. I could see that if support was offered to him, perhaps by offering alternate methods of revision or even by showing the methods of others, that that my colleague’s stresses would be reduced and resilience inflated.

As a result, I came to the conclusion that I had to do something and offered myself as a first point of contact and also discreetly alerted teaching staff as a member of the team was falling behind and reluctant to ask for help themselves. It felt good to be able to offer that support and to open up lines of dialogue with staff and other colleagues as we invited our colleague into additional study groups as well as being offered a variety of differing revision techniques from our wider group that improved knowledge and understanding all round – but more importantly saw the all-important final examination passed at the first attempt.

Finally, in terms of the Action Plan and my own learning for the future, it reinforces my own system of rest, exercise, speaking out early and effective revision planning – but also the ability to seek out potential areas of concern in others and bring in strategies to help them to reduced stress and increase resilience. 

This is the evidence to show how I have applied coping strategies to develop resilience and minimise stress in both myself and others during my initial six months since being attested as a Police Constable.

[bookmark: _Hlk113055216]Word count (947)








Task 2

Relevant areas of the National Policing Curriculum: 
Communication Skills, Managing Conflict, Valuing Difference and Inclusion

[bookmark: _Hlk112060775]You must choose a policing incident involving conflict in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
Give a brief description of the incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 

[bookmark: _Hlk112063331]Review the fundamental elements of effective communication used (verbal, non-verbal, active listening skills, open and closed questions, building rapport and negotiation skills).

Describe the process for determining whether the use of force was necessary in a conflict situation (including any theories or models underpinning the causes of conflict within policing interventions – e.g. Betari’s Box, The Drama triangle, Emotional versus rational brain) and provide a reflection on the outcome of the incident. 

[bookmark: _Hlk111712190]Your reflection must illustrate your understanding and application of core principles of ethics, equality, diversity and human rights, as well as any relevant Code of Practice considerations, culturally sensitive practice and language preference.


1500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

Here, I have been asked to reflect upon a policing incident that involved both conflict and in which I played a significant role. As I started to show above, reflective practice is essential if behaviour is to change through learning (Gibbs, 1988). 
 
To assist, I will again refer to Gibbs once more to better structure my response and in doing so I will firstly outline the incident that was presented to me. In terms of what happened, I was on duty when I heard an incident being allocated to me on my police radio that involved a female person reported in distress, but shouting obscenities at anyone who would listen to her, high up on the roof of a major hospital situated in the South Wales. I have already had dealings with this female and found them to be challenging in terms of her poor mental health.

Again, referring to my additional feelings, there were any number of issues already presenting themselves in my head as we agreed to respond to the call, attending in a marked police vehicle with blue lights lit and the sirens on.

Socially, it presented any number of challenges. Firstly, there were the challenges presented by the vulnerable female in distress. Why was she there? How did she arrive? Was it the first time at this location? Known to us already, has she been talked off the roof previously? What worked well that time and more importantly, what didn’t work so well. What could other agencies such as social or mental health services tell us about this particular crisis? Why was she shouting? Who and what was her audience?

Legally too, I was also thinking of offences that she may have already committed or perhaps was about to commit such as criminal damage or a variety of Public Order Act offences - of which, more later.  

Upon my arrival, I could see that a small crowd had gathered to watch her behaviour and more immediately worrying for me was that I could see that she was holding what looked to be a small knife in her hand. I thought of more weapon-related offences and looking around the area on my arrival, I could clearly see that her behaviour was also having a major impact on the normal running of the hospital as patients, staff and the public were all impacted by her actions. She suffers greatly with her mental health and is considered extremely vulnerable – meaning she had acute and complex needs (Ministry of Justice, 2018).

I spoke with my Tutor Constable (a more senior officer than I, trained to oversee my initial development in my role) and then a senior member of the hospital management who had implemented their emergency response plan for such incidents and other colleagues also assisted then in the setting of a cordon to keep people safe and to remove any audience from this female in distress to best allow the emergency services to carry out their response roles as effectively as possible. I was feeling anxious, excited and concerned – but wanted more than anything else to help this person in crisis. Things were getting worse by the second as I saw her begin to start climbing onto parts of the scaffolding situated around the building roof which posed even more risk and an even bigger audience, as ever keen to film matters and broadcast them within seconds onto their preferred social media platform. 

In evaluating responses, what was good was that the hospital staff were swinging into action and working with the police, I had asked for any background checks on the female to be passed to me as intelligence and information systems were analysed by other staff at the police control room as well as locally at my own station. Such systems record things such as ‘warning signs’ in terms of any past behaviour which can better manage the situation and I had already been told by radio of a significant history of mental ill-health related incidents involving this person. Worse, was that we didn’t know why she was there and that she was armed and climbing higher and higher.

Analysis, from the Gibbs perspective was frustrated by these issues – together with a lack of understanding on my part of what had gone on before we had arrived. Speaking with colleagues on route, it was made clear to me that there is often only one opportunity to get this type of incident resolved promptly or suffer the not insignificant issues associated with a fall from height or indeed her worsening mental health of the person in crisis. Also on my mind was the potential costs to the hospital in terms of delays and the impact on the health of others being treated there. I was also therefore mindful of the Human Rights of all those involved, specifically but not limited to until I knew otherwise, Article 2 and her Right to life, Article 3: Freedom from torture and inhuman or degrading treatment (mental health), Article 6: her Right to a fair trial as well as Protocol 1, Article 1 and the Right to peaceful enjoyment of your property – from the perspective of the hospital management.

Forming my reflective thoughts, I remembered that she tended to work and speak better with female officers. I was the only such officer present and the likelihood that I was the one to speak with her just made me visit all my earlier feelings once more. 

I concluded that I had to get closer to her. I knew that specialist Crisis Negotiators were making their way, but were at least forty-five minutes away. She was dismantling parts of the roof and scaffold and launching them to the floor. 


I had to try to understand why she was on this roof at this time. My father, himself a retired Negotiator always told me that to solve a problem, you had to first understand it – and what follows is the conversation with the purpose of doing just that. 

At the same time, thinking of perhaps a worse-case scenario, I instructed another colleague to try and contain the growing audience to restore some dignity for the female.  

I approached the female calmly and slowly and spoke with her as others withdrew to a safe distance, as I had learned the less police presence is sometimes best. Initially she refused to engage in any form of conversation, before either challenged or ignored anything I said to her. Frustrations grew and she started to throw items from the roof once more, before turning once again to myself as I think she could see or feel that I was listening to her and offering solutions to the issues she was complaining of. Repeating some of what she said to her, proved I was listening and was able to build up a rapport with her and this made me think of the emotional brain versus the rational brain argument adopted by Bella (2021) with the need to understand her emotions without judging her on the roof, were the key to her safely returning to the ground.

Evaluating and analysing once more safely on the ground, I considered mental health powers under Section 136 of the Mental Health Act, 1983, in effect detaining her within a secure hospital, against the argument of criminalising her behaviour to secure help and support by way of a Court sentence. 

That was for others to determine, mine was simply to prepare the facts and continue to act in accordance with the College of Policing Code of Ethics (2014) not only in terms of the standards of my behaviour, but what the public would expect us to do in such circumstances.

Safely on the ground, I placed her in handcuffs – a use of force correctly justified and authorised by Section 117 of the Police and Criminal Evidence Act, 1984, to keep her and others safe as she was searched under Section 32 as well as Code A of the same Act. 

It remained clear that the female suffers with mental ill-health, but that her capacity and activity was more important – as well as reinforcing to the still-watching public of the policing stance in such matters and I therefore arrested her on suspicion of the offences of Affray, contrary to Section 3 of the Public Order Act, 1986 as well as Criminal Damage, contrary to Section 1(1) of The Criminal Damage Act, 1971.

In terms of planning for such occurrences in the future, a formal de-brief took place which listed the involvement of all agencies under the Rolfe et al (2001) “what, so what, now what” ideology to ensure those that followed us were aware of the latest information in terms of what worked etc and that perhaps there was a need for all such potentially related agencies to share all information to prevent this lady from falling into crisis again at some point in the future.

Word count (1490)






Task 3

Relevant areas of the National Policing Curriculum: 
Criminal Justice, Valuing difference and inclusion 

You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	 

Give a brief description of a relevant incident including social and legislative contexts and any relevant cultural, ethnicity and language issues. 


Explain and reflect on your responsibilities and procedures in line with the relevant Codes of Practice to support victims and witnesses through the criminal justice system. 


Illustrate how policing values were engaged, as well as any other considerations including culturally sensitive practice and language preference.


1500 words (+/- 10%: include your actual word count at the end of each section)




ANSWER:

This time I am asked to recall another incident where I’ve played a significant role with an offender and reflect my role and show how the policing values were engaged.

In terms of those values enshrined within the College of Policing Code of Ethics (2014) document suggests that ethics is at the heart of policing decisions that need to be made every day whilst at the same time supporting the standards the service should be proud of.

This is because the Criminal Justice System is under scrutiny like never before – especially within the arenas of inclusion and recognising difference. Simply that the service needs to recognise and treat people according to their needs and that a one service for all is confined to history.

It is something that the service has struggled in recent times – with incidents, responses, investigations, standards and the values of the police service never been brought more sharply into focus in terms of what the public, society, politicians and the media expect or scrutinise – plus of course the ability of anyone to send footage all around the world in seconds.

This mandates the need to respond by exercising the highest values of the service to any incident response. These values include transparency, impartiality and integrity which are enshrined in another College of Policing (2016) document and echo the words of my Attestation under The Police Reform Act (2002).


I will once again add structure to the incident I refer to by demonstrating evidence of deeper research and this time refer to Kolb’s (1984) cycle of reflecting which allows the student to both reflect and learn. This model is illustrated this:


[image: ]


Again, in terms of the concrete experience, the incident I have selected this time took place in an area of South Wales where over a third of the policing area sits within the ten per cent of the most deprived areas of the Principality (National Assembly for Wales, 2008). 

This incident involved the theft of alcohol contrary to Section 1 of the Theft Act 1968, from a local store. 

I was on patrol in a marked police van and heard the incident being reported as well as a general description of the alleged offender being circulated in the area as I was on patrol with my Tutor Constable. We conducted a search of the area for the suspect, looking in streets, back lanes as well as other not-so-visible locations. 

In doing so, I saw a male person who matched the description of the alleged offender. He would have been identical to the circulated description, were it not for the fact that one particular item of clothing was not immediately visible as the suspect I saw was now wearing an outer jumper. 

I asked for the vehicle I was in to be stopped, jumped out and approached the male. He was very untidily dressed in dirty clothes, he looked unwashed and I could smell a strong bodily odour. As soon as I approached him, his behaviour changed and he became extremely aggressive towards my colleagues and I, with his language becoming particularly offensive at the same time. 

Because of his description, his presence in the area, his hostility towards initial questions and the way he was standing looked as if he was hiding something, I made the decision to detain the male for a Stop and Search under the authority of Section 1 of the Police and Criminal Evidence Act 1984 (hereafter, PACE). 

There is a process and protocol I have to adopt to do so as the subject of the search has certain rights and privileges. I explained to him the grounds for his search, that he fits the description of the suspect provided to us, that the alleged theft had occurred a few minutes prior, that he was in the area of which the incident occurred and finally his demeanour on being sighted by officers. 

During the stop search, I found four vodka bottles in a rucksack he was carrying which matched the items taken from the store. I asked him to provide and account of his possession of the items. He refused.

I asked him if he had any proof of purchase, he said nothing. 

This furthered my suspicions still further and I asked him what clothing he was wearing under his jumper. Instead of answering, he voluntarily raised the jumper to reveal the tee shirt that was given in the original description circulated. 

I was then left in no further doubt and arrested him on suspicion of theft, contrary to Section 1 of the Theft Act, 1968 and was conveyed to custody. 

The high-octane arrest period passed with the suspect now safely detained at the station, the process stage now starts with further enquiries involving a return to the store reporting the theft to take a statement of complaint from the reporting witness and shop owner.

It was in doing so that Kolb’s second stage of reflective observation kicked in as I naturally started to think about all the circumstances and not just the theft. He looked destitute when I first saw him. Still relatively new to my role, I thought about the circumstances and the experience generally. What about the ethics of the matter – somebody with no means, stealing to survive? Who was I to be Judge and Jury? This is all in contrast to the authority vested in me to arrest people, to search both them and their houses, any cultural issues that may be apparent – in this case dealing with absolute poverty and a way of living I had not experienced before – and trying to find a just remedy for all concerned.

It was at this point that I returned to my Attestation and to police without fear or favour, malice or ill-will and to present the facts for others to decide an outcome based upon all of the attendant circumstances. These are my sworn responsibilities.

Those responsibilities also extended to seizing closed-circuit television recordings (CCTV) recordings of the offence which supported the statement in its entirety. He had taken the four bottles of vodka from the store and when challenged, he made no attempt to make any form of payment. 

During the interview that followed, he made a full admission and disclosed to myself that the reason he stole from the shop was due to his personal and social circumstances – having very little, almost no money. This challenged me further to think even deeper – what if I had got the search wrong and he hadn’t offered up his tee shirt, what if I hadn’t seen him, or indeed he had made his way from the scene by another route and I hadn’t seen him and he could’ve sold spirits for food? All the sorts of moral questions a young officer learning the job is entitled to feel as they settle into their new role. 

All the sorts of questions that are answered by your training, the experiences and reflections of others as you perhaps become more hardened to these eventualities, but perhaps in the abstract conceptualism of Kolb in learning from the experience by returning to the values of the service supporting the Criminal Justice System, valuing difference, treating people according to their need, being professional about your duties and doing what the public expect you to do in circumstances. This is where the development is to be found, both in the dealing and with and my thoughts afterwards. 

The male after giving a full admission for the offence of theft was charged and bailed under Section 37 and 47 of PACE as amended by The Criminal Justice and Public Order Act, 1994 with conditions upon that bail which were included not returning to this store at any time - a condition necessary to stop him interfering with witnesses or committing further offences prior to his Court appearance. 

Prior to that disposal, consideration was given to his previous offending, but due to his prolific offender he was ineligible for any restorative or out of court disposals and as a result he wasn’t referred to any specialist support agencies. 

A discussion for another offender on another day may well be the consideration of criminalising behaviour because of cultural, social or any other characteristic. In dealing with victims as well as offenders based upon need, there remains a need for demonstrating the best of policing values, the Code of Ethics which taken together will amount to the public of what is expected to be delivered in policing. 

To conclude by way of Kolb’s fourth phase, active experimentation, where I put my thoughts into practice by way of investigating how partner agencies and others supporting the Criminal Justice System can come together to better support interventions to prevent offending, perhaps to learn more about that partnership working to better help someone who steals, to sell, to buy food – to not steal in the first place.

This gives me areas to explore in future and concludes my involvement in a mentally if not physically challenging incident, where my policing response and my thoughts as social, cultural and legal issues juxtaposed but which due to core policing values left a victim’s needs satisfied, but which didn’t quite meet those of a troubled, but persistent offender with little evidence of support mechanisms in place locally. This leaves an area to improve either by the creation of such intervention, or in my own development to better understand what is in place. 

This perfectly demonstrates how the reality expands upon classroom-based learning – enhancing values, seeing and learning from both victim and offender perspectives. 

Word count (1597)




Task 4

Relevant areas of the National Policing Curriculum: 
Decision making and discretion, Conducting Investigations and Criminal Justice (Managing offenders) 

[bookmark: _Hlk112064844]You must choose a policing incident in which you played a significant role with an offender/service user/victim and reflect on what happened. 


	
[bookmark: _Hlk112064924]Give a brief description of the situation including social and legislative contexts and any relevant cultural, ethnicity and language issues. Reflect on how you applied the National Decision Model (NDM) to assist in resolving this incident. Consider the role of discretion in the decision-making process. 

Explain your responsibilities with regards to the provision of the CPIA when conducting this investigation including when managing the offender and suspects and recording and retaining significant information.

Illustrate how policing values were engaged particularly through an analysis of the potential impact of bias on the decision-making process.


1500 words (+/- 10%: include your actual word count at the end of each section)



ANSWER:

Here I am once again invited to reflect on another policing incident where I played a significant role to consider decision-making, discretion, investigating and managing offenders. 

Again, in terms of perspective, decision-making around investigations again seems to attract media coverage with relentless ease. One person’s tolerance is another’s heavy handedness. Some then point to inconsistency, others to political influence. Let’s just say that a consistent rationale for effective decision-making that can maintain scrutiny has never been more welcomed, with current training suggesting adoption of the College of Policing (2022) National Decision Model (hereafter NDM) to explain what was done, what was not done and perhaps more importantly, why it was so done – it is also supported at its heart by the College of Policing (2014) Code of Ethics, Values and Professional Standards.

[image: ]


Rolfe (2001) adopts a model that also works better in reflecting incidents such as this as it asks three simple questions - namely what happened, so what happens now and now what will be done in future as a result of it? 

[image: ]


In terms of both the what and the gather information and intelligence aspects of the NDM, this incident was one of a named, male individual who had smashed up two parked cars with something similar to a scaffold bar before going into hiding in a neighbour’s garden – all situated within a large council housing estate. He was therefore known, along with his location – what was unclear was who was his intended victim? His capability was serious damage or injury and his intent had already been clearly demonstrated. 

That was the basic information that was provided, but the officers on duty and myself were also aware of a similar report, the previous day, of the same male walking up and down the street where he lived, again armed with scaffold tubing – but also with what appeared to be knives fixed to them. That search had failed to locate him.

The social contexts here were apparent with somebody with potential mental health issues causing significant harm in his locality, aggravated by a lack of visible support from partner agencies. Social deprivation is as apparent here as it is in the previous examples, with all local voices turning (as has become too common) to the police to sort the matter out. Legal consideration, on the basis of information passed, suggested offences of criminal damage (Section 1(1) Criminal Damage Act, 1971), possession of an offensive weapon (Section 1 of The Offensive Weapons Act, 2019) and public order (Sections 3 to 5 of The Public Order Act, 1986) would appear to have been committed. All these issues were being considered within a backdrop of deprivation and a culture of alcohol and or substance misuse.

Another factor to be considered here was in the naming of the person responsible – a regular in terms of the time and number of incidents officers are called to deal with him and his behaviour, a reluctance from neighbours to get involved in obtaining statements and evidence that could assist in a prosecution, a fear of what would happen next if things weren’t effectively managed – that all comes together in circumstances as officers were called to deal with him once more.

Das and Big-Sheng (2002) warn of bias impacting on decision-making when based on previous outcomes, looking at easier or limited outcomes or options, being ignorant towards other alternatives – all under what they refer to as the ‘illusion’ of managing an incident. To me, early in my own career, reinforces the necessity for the NDM to deal with what is presented.  

Returning to the incident to assess threat and risk to develop a working strategy, there was a clear need to minimise risk to the neighbours and public, maximise the safety of responding officers and minimise the risk to the person with the weapon.         

In considering powers and policy, the offences have already been mentioned above, but the Human Rights of all need to be considered, for example the Right to a private life others is already being engaged by his behaviour as well as Stop Search, Entry and Arrest powers again evidenced by act and Section elsewhere in this workbook. 

Any number of options and contingencies were discussed on route in terms of whether he was seen, had run off or was hiding – as in taking action and review we were already racing to the location to deal with this incident as it was reported as ongoing. The potential threat was high and because of this we had authority to use Taser – a weapon that allows police to temporarily incapacitate someone – and the joy of the safety barrier of the NDM and a phrase I have come to use is ‘spin the wheel’ again, when any further information is presented or where you have done something and need to review whether it has worked, or not.         

Moving to the so what stage as we arrived with a plan, we were informed on our arrival that he had gone to hid in an elderly female neighbours house. Nothing had really changed in terms of the NDM and looking through the window, we could see him running up and down the stairs armed with metal poles.

We entered the address to isolate and protect the lady, with the male now upstairs refusing to come down. Taser assisted in our conversation with him and he was soon safely detained in handcuffs and arrested – again under the same authorities mentioned elsewhere.

We weren’t finish however as the elderly female alerted us to the fact that he had a crossbow at his home and that she was under the impression he was going to use it. This is where we encountered the need for discretion and to protect this vulnerable lady from the potential consequences of disclosing such information. The wheel was spun again and under another authority, Section 18 of PACE, were able to later enter and search his home address and recover that weapon, with a bolt primed and loaded upon it.

Quite the investigation this far and in moving to the now what stage in deciding what to do and how others will be more informed in future, there was an awful lot of information and intelligence to secure and update on confidential policing systems as well as the need to collate all the available evidence – the previous and related incidents to identify possible additional witnesses, the incident itself, the body worn video camera (BWV) footage worn by attending officers, statements from witnesses, the details of those reluctant to get involved. The interviews and file papers themselves ae also included with timescales governing how long such matters are to be safely retained before destruction. 

The Criminal Procedure and Investigations Act 1996, is the instrument that regulates what is called the disclosure of such evidence gleaned. The statute is difficult initially to comprehend and I’ve been told that more experience in investigations and file submissions generally will expose me to more of the Act – but principally the duty is upon us as the prosecutors to list all material that is used, the material that is unused (or which is gathered and doesn’t form part of the case) as well as any that might undermine the prosecution – and also that which may assist their defence. In this incident, matters of concern would be the details of those who wouldn’t want to give their details, as well as matters such as the BWV recording of the witness providing the details of the crossbow, for example.     

Returning, to now conclude the reflection of the incident outside of the case papers the learning for me has been the failure to address incidents involving this individual in previous, related incidents. What would’ve been prevented if he had been arrested earlier – worse still to consider would’ve been the consequences if in attending we had reverted to the biased action of, “it’s just another call involving X” and paid less attention to it? 

Better to respond with an NDM structure, upholding the College of Policing Values (2016) of integrity, being impartial and following the evidence and being transparent in what is done to more than satisfy the need to serve the wider public as we did so. Another point of view would’ve been to move on to the next call that was backing up, quickly – but would such actions have then passed any of the above scrutiny and delivered the result we did?   

This incident required repeated NDM guided decision-making within a cultural environment still new to me, as well as realising the need to act with discretion to protect a vulnerable person, it triggered a thorough investigation that questioned the responses of others before me and resulted in the provision of a file of evidence for others to consider after my own CPIA considerations of what to record, use and disclose in the future as the matter comes to Court – questioning throughout my own values and contrasting them with those of colleagues who had dealt with similar incident with this individual before me.                                                    
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Task 5

Personal Development Plan (PDP) / Learning Plan. 

As part of your reflective process, please use this table to aid you in identifying the next steps for development.  This is equivalent to 500 words. Please note that this not the actual number of words you need to use, the wordcount reflects the thought and research you put into it. 

	
Identified area for development 

	
How it will be achieved
	
Who can provide support?
	
Timeline 

	I would appreciate if consideration could be given to me undertaking a variety of small attachments to other areas of policing to further enhance my awareness and development – accepting that they will be short initial introductions to the more specialist roles that have already attracted my curiosity to know more.  





	
Short introductory periods spent with The Hub (see Area 3 below), Roads Policing Unit and the CID.
	.
My Tutor Constable or Sergeant. through liaison with such departments.
	This can be reviewed and amended over the next six to twelve months as exposure realises either greater curiosity, or satisfaction of my awareness of other department roles – relative to my own service level.

	As mentioned in Task 3, I will look further into the potential of more ‘joined-up’ working locally to reduce offending at incidents where enforcement may not be the only option.






	Initially liaison with my supervisors and then potentially other agencies to better develop an understanding of the challenges over multi-agency working locally – potentially with a short attachment to a relevant department or agency?
	Peers, Tutor Constable, Supervisors or partner agencies.
	A six-month review, either to better verbally demonstrate a greater understanding of partnership working through experience of further patrol exposure, or from completion of an appropriate, short attachment.

	As mentioned in Task 4, this involves a further and more detailed examination of the rules of disclosure relative to my duties pursuant to the CPIA – specifically to look at the collection of material, unused material, sensitive and non-sensitive material, public interest material and how it is all correctly recorded, stored and ultimately disposed of.

	Again, through liaison with my peers and supervisors and if necessary, a short attachment (that may be fulfilled by the second development area above – again to develop a better understanding of this area of investigations.
	Peers, Tutor Constable, Supervisors, Hub or CID colleagues.
	A six-month review, so as to be in a position to better verbally demonstrate a greater understanding of disclosure either through repeated exposure or through an attachment to a department or unit to provide this knowledge. 







Word count (343)



 CONFIDENTIALITY and PLAGIARISM – Will be confirmed through Turnitin.


Recognition and Confirmation of the progress on the Occupational Competency Portfolio (OCP).

By signing the section below you are acknowledging your progress on O.C.P. This is recognised by the university as work that is fully supporting this module and is equivalent to 500 words towards the overall wordcount.

I confirm that I am progressing with the Occupational Competency Portfolio (OCP) in accordance to the regulations. 

Signed:  Ffion Morgan

Date: 05/09/2022


image1.png
Prifysgol Cymru
% Y Drindod Dewi Sant

N University of Wales
Trinity Saint David

%





image2.png
Description
what frappe

Action Plan Feelings
It gain what Wihat w
, i you do? "

Gibbs Reflective Cycle

Conclusion Evaluation





image3.png
Active Experimentation
(putting into practice
theory you have
learned)

Reflective Observation
(thinking about an
experience)

Abstract Conceptualism
(learning from
experience)





image4.png
Gather
information and
intelligence

Take action
and review what
happened

Assess threat and
riskand developa
working strategy

Identify options and

Consider powers and

contingencies ‘ policy





image5.png




