This personal project will explore a select number of personal characteristics, both internal and external, that influence children’s behaviour. The author will furthermore demonstrate a range of practical interventions devised to promote positive behaviour in the classroom, reviewing positive and negative outcomes from selected interventions and reflect on what teachers and researchers can do to continue to promote positive behaviours in the future.
The author will briefly review internal and external factors and behaviour types. Predominantly focusing on aggressive behaviour, as this carries a range of characteristics. Having worked with children whom have displayed these behaviours it is relevant to our working environment.
A good starting block is by defining the word ‘behaviour’. According to the Oxford Online dictionaries, the word behaviour is defined as;
“The way in which one acts or conducts oneself, especially towards others.” (Oxford University Press, 2017)
The website further elaborates on relevant phrases that the word ‘behaviour’ is used within, such as; “be on one's best behaviour” (Oxford University Press, 2017). 
However, to some, this can be a confusing notion. If one lacks in clear influences of ‘best’ behaviour then how can one demonstrate such behaviour? To know what good behaviour is, is to have a moral understanding of what is right or wrong. So not only it is imperative to have decent role models of good behaviour, it is also as important to be able to process and communicate this. This point demonstrates the effects that external and internal factors has on a person’s abilities to conform to such requirements.
There are many internal and external factors which influence our being and behaviour. Internal factors can be summarised as those which are going on inside ones brain, such as Autism, Aspergers, Tourettes and general learning disabilities. These are formed from brain cognition. External factors are those which happen in our environment, such as, divorce, bereavement, living in poverty as well as cultural, religious and gender influences. All of which can create adverse childhood experiences. This point is supported by NHS Health Scotland’s publication; ‘Tackling the attainment gap by preventing and responding to Adverse Childhood Experiences (ACEs)’. Which states;
“Adverse Childhood Experiences (ACEs) refer to stressful events occurring in childhood (between 0 to 18 years). These impact profoundly on the child’s readiness and ability to learn and participate in school life.” (NHS Health Scotland, 2017)
However, it is worth noting that although the factors impact, even profoundly, they do not completely inhibit learning and integration. That is achieved with concentrated knowledge of other strategies, by teachers and supporting staff, as well as parents and guardians. Not always a simple task, but not impossible. 
Behaviours linked to internal factors such as Autism and Aspergers, are often displayed by characteristics. These include repetitive behaviour and disengagement. Similarly these characteristics can also be displayed by those whom behave in certain ways due to external influence. When a child displays challenging behaviours within a school environment, to an extent staff will have undertaken additional training and have knowledge and experience of best managing this. Unfortunately, when displayed with in the home environment parents and or caregivers may struggle to exercise positive reinforcements, this can contribute to feelings of exhaustion and frustration which can lead to negative behaviours therefore creating a vicious cycle, further infuriating negative behaviour such as aggression and bullying, physical harm to themselves and others, shouting, spiting and biting.
There are a wide range of policies and literature to offer guidance and support when dealing with challenging behaviours. These include the guidance issued by the Service Children’s Education. ‘Managing Challenging Behaviour’. The guidance was issued in 2013 due to a number of recent incidents highlighting a lack of direction from them regarding school’s management of challenging behaviour.
The guidance highlights the importance of planning for positive behaviour, citing Alan Steer’s reports, Learning Behaviour (2005) and Learning Behaviour: Lessons learned (2009), outlining the key aspects of school practice which contribute to improving the quality of pupil behaviour. (Service Childrens Education, 2013). This is an extremely valid point as preparation prevents poor performance. However, there are often times where unpredictable challenging behaviour can present itself. This can throw protocol off balance. This is when it is vital to be actively engaging with policies to ensure avoidance of stalemate. Keeping up to date with developing research is very important to enable the child to receive the correct support. But this can take the staff away from the pupils and learning environment to complete training which in itself can create feelings of unease in children whom rely upon routine and structure, non the less an unavoidable consequence to keep in with best practice. This does effect a child’s development as is supported by the SCE’s guidance, which states;
Research into learning indicates that children learn best when they; Are relaxed, Feel safe, Are engaged in activities which challenge but do not generate anxiety. Receive regular feedback which is positive and detailed. Believe they can be successful.  (Service Childrens Education, 2013)
The guidance also refers to a ‘whole school’ approach, covering 10 aspects of schools practice identified by Steer as; 
“Contributors to improving the quality of pupil behaviour.” (Service Childrens Education, 2013) 
One shall refer to throughout this project. These include: A consistent approach to behaviour management, learning and teaching, Strong school leadership – this itself creates elevated feelings of pressure within the school. Especially in regards to educational attainment. In attempting to achieve this schools can create a massive contradiction as they pressure the children to achieving the targets, focus can inevitably move towards the academic needs rather than offering the holistic balance required to support the children and staff.  Classroom management is another of the 10 aspects, although the author agrees with this point. All too often due to resource of financial or resource capacity, class numbers are exceeding the statutory guidance. Within one’s current setting the already over stretched combined reception and Year 1 class will grow after the half term to allow for those transitioning from nursery to reception in the afternoons. Alarmingly, there is no such provision to increase the teaching assistant numbers which is already falling short of the 10 to 1 ratio. This has a detrimental effect on children’s learning, self-esteem and inevitably their behaviour. Every day we see adverse effects of this. Teachers are not able to witness all actions and behaviours, this can create confusion when dealing with aggressive behaviour as the aggressor can deny their actions, the victim is left feeling let down and the aggressor may not be appropriately disciplined. As is true with the reverse, a child whom is engaging with their action plans to behave in a positive manner is not being actively praised or rewarded as it is unnoticed. The growing reliance on students support – those training and on placement from college – offers a confusing environment to vulnerable children as the student’s themselves are not trained to deal with and manage challenging behaviour. 
This over whelming environment contributes massively to the question of why? As with all challenging behaviour we must ask why. There is always a factor causing the behaviour whether that be internal or external. It is therefore of upmost importance to insure our classroom environments do not contribute to the negative factoring. This is where we must be aware of other policies to insure all concerns are reported to enable the correct support, to adhere to the guidance offered by such regulatory bodies such as Dfes and Estyn and researchers such as Steer. When focus is taken away from the child and their development this creates feelings of inadequacy, unworthiness and disinterest. When there is lack of guidance and attention the children lose focus and react often by ‘acting out’. Then labelled ‘aggressive’ disruptive’. When school life threatens to imitate home life, chaotic, disruptive or indeed when school life threatens to disrupt the tranquil structured home life the child may be used to, this can and often  result is them behaving ‘aggressively’, ‘disruptively’.
Another of the guidance’ 10 aspects of school practice is having pupil support systems and liaison with parents and other agencies. (Service Childrens Education, 2013) This is great for creating consistency, as long as this is positive consistency, feelings of frustration and anger can fester, eventually erupt when the child is not having their needs met at home or in school. With the before mentioned constraints with class numbers key points can be missed. If a teacher is not recognising key traits, patterns etc. then they cannot offer constructive interventions, which usually offer best results when delivered earlier.
 However, it is encouraging to note that the guidance also includes Staff development and support, (Service Childrens Education, 2013) this is to be available throughout all schools to enable teachers to offer pupil support systems and to manage pupil transitions. The determination and focus of the teachers goes a long way in insuring that shortfalls are managed appropriately. This avoids any child’s needs not being met.  
 Within our school setting, we actively record on a daily basis each child’s feelings. This is managed with simple actions such as welcoming each child by their name as they come into class and asking them to communicate their level of happiness by signalling with their thumb, up for happy, in the middle for okay and down for not happy. This allows each child to exhibit their feelings in a simple non evasive way and promotes positive communication. Any child whom is not happy is approached at different intervals during the day to discuss why and check in. This secures the child’s feelings of importance. It is important to build a child’s trust, if they are challenged or made to feel uncomfortable they can lash out. This approach offers the child the control.
There are occasions when intervention is required to support children in controlling their emotions and in guiding them in expressing their feelings appropriately, but to equally understand that control comes in many forms which also includes controlling negative outbursts when being taught or interacting with other children. When negative behaviour is displayed, especially if aggressively it is imperative to act upon this immediately. We have a time out chair, this is accompanied by a sand timer which gives one minute for each year of their age, in keeping with the school policy. The timeout chair is used after discussion about the incident. Although this is against the finding of Ginott, who deters from any form of class punishment. (Sweetland, n.d.) Discussion is key to attempting to gather facts and teach the children a balance of understanding right and wrong. They must understand the effect of their actions to enable them to make a better choice next time they may get an aggressive urge, It is important they understand actions have a consequence. It is equally important for any victim to also understand they are worthy of justice and this behaviour is not acceptable. Children must learn they should not be dominated and to not feel or cause others to feel humiliated.  Once the discussion is completed and the child understands their behaviour was not acceptable they then sit on the chair for the allotted period of time. This time is for them to reflect on their actions and to understand a consequence of exclusion from fun activities. However, it is important the time out chair is used appropriately, if it is during lesson time that the negative behaviour occurs then the time out must be use during break or golden fun time as not to reward the child with not having to complete required work. 
If the behaviour is more serious such as biting or physically harming another then the child would be sent to the head teacher, this is to in still the fact there is not a one size fits all punishment for differing levels of negative behaviour. 
The chair however is a measure for minor incidents which all children can be guilty of from time to time, as long as these are managed then we tend to see an end to the behaviour. Specific rewards and sanctions are in place to actively promote positive behaviour, such as star charts and star of the week where a selected child is announced in assembly and given a star trophy to take home for the week, the reasoning behind the award is always verbalised to the whole assembly to support the children’s understanding of what warrants such an award. 
[bookmark: _GoBack]Promoting positive behaviour is one’s preferred method of behaviour management, however it is important to balance this. Some children become aware that although they repeatedly disrupt the class, which has a negative impact on other children their environment and learning, that if they behave for a set period of time they are rewarded – essentially manipulating the system. The author agrees with Ginott’ theory on classroom management. He agreed whilst Skinner’s theory, in regards to sticker rewards, is a positive move that reinforces stimuli, (Sweetland, n.d.) Children must be made aware of why they have the sticker, they must take responsibility of it. To understand what behaviour created the reward, to support them in making right choices. One always explains this, otherwise it is a pointless task.
Unfortunately one has witnessed occasions where a child is repeatedly displaying such aggressive tendencies. These cases required more attention and action. As per the 10 aspects of schools’ practice, (Service Childrens Education, 2013) Liaison with parents and organisation and facilities in the school along with behaviour strategies and the teaching of good behaviour are key points. It was important for all factors to be considered when dealing with regular outbursts of aggression from children, it did require additional referrals to acquire medical attention to determine internal factors which were creating the behaviours which may manifest from developmental delays. It was a positive move that the parents were involved at each stage to discuss possible external influences such as before mentioned cultural, religious and historical behaviours, if intervention has not previously happened, then this can be learned behaviour. If basic needs have not been met at required stages this has a detrimental effect on a child’s development as demonstrated in Maslow’s hierarchy theory. As cited by Saul McLeod on the simple psychology website. (Mcleod, 2017)
To summarise, we have explored some of the contributing external and internal factors which can contribute to a child’s behaviour. Noting the behavioural characteristics as this is important to recognise that it is not productive to label a person but to understand why such actions are being exhibited. There is always a why. From this we have looked into some of the interventions which are actively used in schools and discussed needs for additional measures that may require exploring.
In conclusion, school policy and professional theories must balance. Schools do not pluck ideas out of the air, substantial research is conducted to back any given method. 
One of the most important factors is to constantly evolve to refer to previously learned theories and practice and adapt this into modern teaching methods. Learning and evolving from what does work. As well as asking why certain interventions did not work. This point is supported by the SCE’s guidance when referring to the 10 aspects of schools’ practice;
“A school’s policies (teaching and learning, anti-bullying, equality and diversity, safeguarding, behaviour) should be designed to support school staff in creating a learning environment which fosters each of these elements. Central to this is creating positive and respectful relationships between pupils, teachers and parents. (Service Childrens Education, 2013)
Theory, policy and practice do not always marry, this can have negative effects on children. However, as we should teach our children it is okay to make mistakes we should also live and breathe this to enable our own learning styles to develop. If something is not working we should state that and back it up with supporting evidence to explore why.
Positive reinforcement is essential to cognitively develop positive habits this must also be modelled by peers. 
It is important to have fully trained staff who adopt good communication techniques and develop positive relationships which are in tune with the individual needs as supported by Ginott, and cited by Dr. Robert Sweetland’s notes. (Sweetland, n.d.) This is also in keeping with the V.A.R.K modality. (Mills, 1992). We are all individuals, and this must be nurtured positively to allow one to contribute effectively to our ever evolving world.
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