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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident.

Introduction

In this assignment, I will discuss and reflect upon a critical incident that I have observed during a professional experience, to inform my own teaching practice. According to Tripp (2012), a critical incident is something we produce, they are mostly common events that become critical through analysis, it is “an interpretation of the signiﬁcance of an event” (Tripp, 2012, p.8). Critical incidents provide insight into what is considered good teaching practice, and what does not work well, this is done through analysis of the critical incident (Megawati et al, 2020). Therefore, utilising Tripp’s (2012) Critical Incident Methodology is useful for teachers as it allows us to think further about a regular occurrence to better our practice. This assignment will start with a discussion surrounding the role of critical reflection, expressing how it is vital within Initial Teacher Education, and why it is fundamental for the developing professional role of teaching. Next, the observation school and class context will be discussed, highlighting ways in which the assignment will comply with the British Educational Research Association’s (BERA) (2018) ethics guidelines. Moving forward, the critical incident will be outlined, with a discussion regarding links to Donaldson’s (2015) four purposes. A literature review will be conducted for the purpose of providing context for this assignment, discussing roles of nutrition and emotional intelligence in education. Lastly a reflection will take place to evaluate the next steps to be taken regarding my own teaching practice before concluding the assignment. 

The role of critical reflection

The purpose of critical reflection within the teaching practice is to inform teaching for the intent of professional development, it entails reflecting and researching events or experiences, and in turn, acting upon them accordingly (Zwozdiak-Myers, 2012). To reflect critically, you cannot simply recognize a situation, you must “understand the “whys”, “hows”, and “what if’s” as well” (Shandomo, 2010, p.12). Teachers can utilise critical reflection to find how they can meet the needs of their students more effectively and encourage their learning (Shandomo, 2010), which allows you as a teacher to find methods of teaching that will best suit your learners. 

Initial Teacher Education (ITE) trainees can use critical reflection to integrate taught theory and their practice through analysing and challenging said theory against their work within practice (Furlong, 2015). Furlong et al (2021) emphasise that for ITE trainees, support must include more than taught knowledge at university, and modelling class mentors at placement schools, it should include active engagement with classroom realities. Actively engaging with the classroom allows for an effective reflection on an experience, which may adjust the way one teaches, using reflection as a means for progression. Therefore, ITE trainees can develop their own pedagogy through critical reflection on placement using their understanding from university taught theory. 

There is a requirement of ITE trainees to become reflective practitioners to gain Qualified Teaching Status (QTS) due to the professional standards outlined in the new Welsh curriculum guidance from 2020 (Welsh Government, 2019). Pedagogy, one of the five standards, is at the “heart of the curriculum” (Welsh Government, 2020) and requires teachers to be reflective practitioners to ensure the most effective support for learners
(Welsh Government, 2020). Professional development, another standard, requires reflection to inform professional learning so that an effective pedagogy is developed (Welsh government, 2019). All ITE trainees and Newly Qualified Teachers (NQT) need to meet the five standards, done through reflections on professional experiences of teaching, which will get uploaded to a Professional Learning Passport (PLP) (Welsh Government, 2019). This fulfils part of the five standards through professional learning, as the reflective practice within the PLP supports professional growth (Welsh Government, 2019). This provides another use of critical reflection for aspiring teachers, highlighting the vitality of reflection not only for their students’ benefit, but also for themselves on their growth as a teacher to ensure they are meeting the five standards. 

Further to this, practicing teachers must continue meeting the standards, as part of their developing role as a teacher (Welsh Government, 2019). A key aspect of this is the ongoing reflection and analysis of their practices to ensure they are continuing to meet the needs of the new curriculum. Critical reflection is a technique that should be used not only to develop professionally, but to maintain professional standards and expertise, and through critical reflection there is an opportunity to enhance the quality of education for pupils (Pollard, 2005). Thus, practising teachers should prioritise critical reflection due to the intertwining benefits of continuous professional development and the bettering of the education pupils receive. 

Observation school and class context 

The BERA guidelines state that confidentiality and anonymity are expected within research, “researchers should recognise the entitlement of both institutions and individual participants to privacy” (BERA, 2018, p.21). Therefore, the school I attended for the observation will be referred to as school ‘X’ and staff will be referred to by their role within the school. Alphabetical pseudonyms such as ‘pupil A’ will be used to discuss the pupils involved.  

School ‘X’ is an English medium school located in Swansea. The most recent set of data surrounding School ‘X’ is from 2021, stating that 627 pupils between the ages of 3 and 11 attend School ‘X’, which 13.4% of these pupils are eligible for free school meals (Welsh Government, 2021). During the professional experience spent at School ‘X’, I observed a year one classroom containing 30 pupils, ages ranged between 5 years and 6 years old. Due to the restrictions of COVID-19, school ‘X’ has not had an Estyn inspection since 2013 and are waiting an upcoming inspection. Therefore, the information available is outdated. However, the most recent report stated that 31% of pupils spoke English as an additional language (Estyn, 2013). 9% of pupils had additional learning needs, this percentage is a lot lower than the national average according to Estyn (2013). The last report states that school ‘X’ had a ‘good’ current performance level, and the school’s prospect for improvement were ‘good’ (Estyn, 2013). The pupils were described as pupils who enjoy school, are polite to peers and staff, behave well and make good progress (Estyn, 2013). 

Critical incident linked to Donaldson’s Four Purposes

The critical incident (see Appendix 3) took place in a year one class during a field trip, walking to the seaside from their school. Pupils left school around 9:30am and arrived at their destination at approximately 11:00am. During the walk, pupils complained of being hungry and asked the teacher if they could have a snack. The class teacher explained that pupils could not eat until they arrived. The pupils would usually have a morning snack at 10:20. Many pupils found it difficult to walk the entire journey, many would stop to sit down. Pupil A was dawdling with an upset look on their face, stating to their TA that this was “the worst trip of their life” because they were not allowed to eat, and continued to sit down on the ground. Pupil A explained that this made him very upset and that he did not want to continue with the walk. The TA comforted the pupil for several minutes and reassured them that they would have a snack when they arrived, the pupil then continued to walk. Once the pupils arrived, the class teacher directed them to sit on a grassy area and started to read their class book. Pupils were distracted and disengaged, pulling at the grass, and looking around them. After this, at 11:30am, pupils had their snack. Pupils then focused on an expressive arts task, where all pupils accomplished their learning objectives, at a high standard. The critical incident that will be focused on, is the effect that a lack of food had on pupils’ cognitive ability and emotional well-being.
The new ‘Curriculum for Wales’ states that there are four purposes that are integral to a school’s curriculum design (Welsh Government, no date). Donaldson (2015) suggested in his document ‘Successful Futures’ that these four purposes should be reflected within a school’s curriculum to strengthen the teaching and learning. Pupils should be supported in becoming ambitious capable learners; enterprising, creative contributors; ethical, informed citizens; healthy, confident individuals (Donaldson, 2015). At least one of these four purposes should be considered in each lesson in schools. There is a clear link to the purpose of becoming ‘healthy, confident individuals’ in the critical incident. To achieve this purpose pupils should “apply knowledge about the impact of diet and exercise on physical and mental health in their daily lives” (Donaldson, 2015, p.30). Pupils in the critical incident were affected both physically and mentally when their regular diet schedule was adjusted. Pupils were clearly distressed (see Appendix 3) when they were unable to have their snack, they found it difficult to continue walking or concentrate on the class story but were however fully engaged with their task after snack time. Additionally, pupils are encouraged to build their “mental and emotional well-being by developing confidence, resilience and empathy” (Donaldson, 2015, p.30). The critical incident highlights how pupil A (see Appendix 3) found it particularly difficult to be resilient during a mentally challenging time for them, focusing on their negative emotions with the inability to regulate such emotions. Pupil A required the help from a member of staff to do so, highlighting the support from staff members to encourage all pupils to fulfil the four purposes. 
Literature Review

The critical incident discussed (see Appendix 3) draws links to theories surrounding the impact of nutrition on concentration, encouraging further research into motivational theories such as Maslow’s (1943) Hierarchy of Needs. Additionally, the critical incident can also be associated with effect it had on emotion and well-being, inspiring research into Goleman’s (2020) interpretation of emotional intelligence. 

The role of nutrition can be seen as crucial for children to achieve academically, this is somewhat echoed in Maslow’s (1943) motivation theory, stressing the irrevocable importance of satisfying hunger to feel motivated for other tasks (Maslow, 1943). Maslow created a Hierarchy of Needs, depicting five stages of needs: “physiological, safety, love, esteem and self-actualization” (Maslow, 1943, p.18). The physiological stage of need is paramount and prioritised above all stages, until this need has been satisfied individuals are unable to ascend the hierarchy, eating is a key component of the physiological stage, along with other basic human needs such as breathing or drinking (Maslow, 1943).Therefore, from the perspective of Maslow, a child who has not had their feelings of hunger satisfied, such as the pupils from the critical incident (see appendix 3), would be unable to or have great difficulty focusing on other needs. This child would have to satisfy this physiological need to feel motivated to accomplish in other areas, for example achieving academically for their esteem. When a child feels hungry at school it can negatively affect academic performance “by lowering their effort and cognition during school hours” (Afridi, Barooah and Somanathan, 2019, p.2).

In support of the message resonated in Maslow’s (1943) motivation theory, Zipp and Eissing (2019) used empirical evidence to conclude that breakfast has great effect on students’ mental performance in both primary and secondary school, stating that performance was improved when breakfast was consumed at home. However, Zipp and Eissing (2019) suggest that for pupils who do not have the opportunity to eat breakfast at home, which 30% of the primary school children in their study had not, offering breakfast during the first break time was a sufficient solution to improve mental performance at school. In parallel, Benton and Jarvis (2007) express that those children who eat a breakfast smaller than 150 kcal are more likely to be off task and distracted in school than those who have eaten a bigger breakfast, or those who have had a small breakfast with a mid-morning snack. Reflecting a resonation with Maslow’s (1943) Hierarchy of Needs concept, if a child has not eaten since their evening meal the night before they would undoubtedly have a strong feeling of hunger, preventing pupils from moving past the physiological stage of need. As a precaution, offering a snack is a feasible solution to sufficing physiological needs to encourage academic motivation.

Contrarily, Pichère, Cadiat and Probert (2015) outline the limitations of Maslow’s Hierarchy of Needs, highlighting that the hierarchy itself is questionable. Pichère, Cadiat and Probert (2015) state that Maslow’s motivation theory ignores that humans are social beings, physiological needs may not always be the more motivating factor, individuals may conversely feel increasingly motivated by a sense of love or belonging. Therefore, it is important to consider that not everyone will be purely motivated by their hunger, instead a desire to achieve social interaction and belonging may take precedence over these physiological needs.

Furthermore, although meeting physiological needs can be seen as imperative to feel motivated for another task, it is important to consider other perspectives. Perseverance is considered an important skill to teach school children, this can create opportunity for success and good well-being (White et al, 2017). White et al (2017) studied perseverance in children aged 4 to 6 years, concluding that including role play in school tasks for younger children promotes perseverance and eliminates the likelihood of distraction. Role play is a useful motivator for perseverance, due to the notion that children will strive to act as the character they are role playing as (White et al, 2017). White et al (2017) stress that teaching children perseverance allows prospect for children to stay on task when they cannot immediately recognise the successful outcome of their task. In association with the critical incident, pupil A (see Appendix 3) showed an absence of perseverance due to the lack of instant gratification, young children find it difficult to tackle obstacles and challenges they face when they cannot see a positive result. Therefore, although satisfying nutritional needs is a crucial motivating factor for concentration, it is not the only perspective. It can also be said that young children should be taught perseverance from a young age as it is an important life skill they will utilise throughout their education and life. 

Another key theme that is evident from the critical incident is the impact of emotional well-being. The emotional and well-being state of children can be seen as an indicator of achievement and success within education. Salovey and Mayer (1990) coined the term ‘emotional intelligence’ (EI) to discuss an individual’s ability to monitor and regulate their emotions, and act appropriately and accordingly with intent to achieve. Goleman (2020) has adapted Salovey and Mayer’s (1990) concept of EI, suggesting that it can create motivation considering frustrations, and prevent distress from effecting thinking capacity. From Salovey and Mayer’s (1990) and Goleman’s (2020) approaches to EI, it can be assumed that adopting this mindset would be beneficial for learners to motivate them when experiencing negative mental well-being. This concept would also be advantageous for pupils who find it difficult to control their feelings and in turn their actions, for example pupil A (see Appendix 3). Goleman (2020) developed ‘five components of emotional intelligence’; self-awareness; self-regulation; internal motivation; empathy; social skill (Aubrey and Riley, 2022). These components are essential for EI and are not always attributed at birth, they can be taught (Aubrey and Riley, 2022). Pupil A (see Appendix 3) would have particularly benefitted from utilising skills such as self-awareness and self-regulation. Conforming to these terms would include identifying how one is feelings, monitoring this and then handling them appropriately to make good choices (Aubrey and Riley, 2022). Teaching children EI allows pupils to gain an understanding of their feelings, this is beneficial for their well-being and their success as their understanding will help identify and deal with their emotions and determine the appropriateness of the actions they take. Making good decisions despite experiencing negative/anxious emotions can help pupils thrive academically, helping them push through difficult situations. 

Furthering Goleman’s (2020) idea of EI levels benefitting educational success, Sekreter (2019) expands upon this, discussing the role of teachers in creating an environment which promotes EI. From the critical incident (see Appendix 3), the role of the teacher can be crucial when supporting pupils to regulate their emotions. Consequently, teachers as well as the pupils must learn the significance of EI, understanding emotions and feelings, to create opportunities for success for their pupils (Sekreter, 2019). Teachers, and other members of staff within the school, must be able to understand how their pupils might be feeling in order to shape positive emotions, this attention to detail can enhance students’ academic performance and achievement (Sekreter, 2019). Therefore, when teachers feel comfortable engaging with and expressing feelings, this will create an emotionally accepting classroom, where pupils feel a sense of safety. If pupils feel safe around other individuals at school, they may feel comfortable in sharing their feelings that they identify through EI.

Along with being emotionally intelligent themselves, teachers can utilise emotional literacy to teach EI, a method that Goleman (2020) advocates. Emotional literacy is not something you are, like EI, it is something you do which can promote well-being through the capability to articulate oneself emotionally (Park, Haddon, and Goodman, 2003). When young people can talk about and understand their feelings, they can distinguish which actions will “temporarily relieve emotional distress, and those that are more likely to assure lasting states of well-being” (Park, Haddon, and Goodman, 2003, p.22). Park, Haddon, and Goodman (2003) suggest that ‘circle time’ is a good way to establish emotional literacy in the classroom, creating prospects for discussion on how the pupils are feelings, and engage with peer-bonding games. Through open and non-judgemental discussions in the classroom, pupils can become comfortable with their feelings, and comfortable talking to their teachers and peers, creating opportunities to become emotionally intelligent for further success.

Although it is stated that a responsibility of a teacher is to support pupils in their well-being and development of EI for academic success (Sekreter, 2019), Barchard (2003) suggests that EI is not a reliable source to predict academic success. According to Barchard (2003), the cognitive ability and personality domains are more effective in predicting a pupil’s academic success. In agreeance, Kristjansson (2006) is doubtful of EI in terms of its usefulness, suggesting that there is a lack of empirical evidence (Aubrey and Riley, 2022). Additionally, Aubrey and Riley (2022) outline that Barchard (2003) and Kristjansson (2006) emphasise the problematic ability to measure one’s level of EI, stating that is based on a self-report, which can create opportunities for individuals to judge their own personal characteristics. Harrington et al (2020) show a consensus in that they highlight the difficulties of a self-report as a measure of emotional regulation, emphasising that younger children will find this difficult, creating barriers to track a pupil’s EI progress. Although there are compelling arguments to highlight the importance and benefits of EI within school, the disadvantages must be taken into consideration. It can be questioned if EI is in fact effective if it is not indeed a reliable success predictor, nor something that can be assessed.

Reflection/Evaluation and next steps

When critically reflecting within the teaching practice, it can be of use to utilise a model of reflection. For the purpose of my assignment, I have used utilised Kolb’s (1984) model, known as the experiential learning cycle (Hanson, 2013). Kolb’s (1984) theory of critical reflection highlights the integration of theory and practice in learning, suggesting learning cannot be done without practice, and practice should be theory informed (Bassot, 2016). Kolb’s (1984) cycle consists of four stages; concrete experience; reflective observation; abstract conceptualization; active experimentation (Bassot, 2016). Kolb (1984) states that to gain and learn the most from an experience, there must be engagement at each stage of his cycle (Hanson, 2013). For this assignment I observed a classroom incident (concrete experience), questioned, and analysed the events that occurred (reflective observation) and researched literatures and theories surrounding such events (abstract conceptualization), thereby following Kolb’s (1984) cycle. I will now set out the next steps I intend to take (active experimentation) to apply the knowledge I have obtained at each stage of Kolb’s (1984) cycle. Through the research I have undertaken surrounding my observation and analysis, I have been able to evaluate what the appropriate next steps are for my professional development as a teacher. I now have awareness of how I should consider the roles that nutrition and EI play within pupils learning for my own teaching practice. 

The critical incident enabled me to consider the detrimental effects a lack of nutrition can have on young children. The pupils in the critical incident (see Appendix 3) demonstrated a lack of engagement and concentration due to feelings of hunger but were on-task after consuming a snack. The literature reviewed suggested to consider that some children might find it difficult to concentrate as they may not have had a sufficient breakfast, or even not had anything at all (Benton and Jarvis, 2007; Zipp and Eissing, 2019). Moving forward, in my own teaching practice, I will ensure that there is a daily snack routine within my class at an appropriate time, between the beginning of the day and lunch time to increase concentration and focus. Pupil A (see Appendix 3) highlights a lack in willingness to persevere through the walk due to hunger. The literature also compelled me to consider that although nutrition is fundamental for students, perseverance should be taught as a life skill. After careful consideration I believe that utilising a visual timetable, affirming when snack time will be, would allow pupils to persevere through schoolwork knowing that they will have access to food in a short amount of time. Visual timetables are generally used to support additional learning needs (ALN), Rutherford et al (2020) studied pupils with ALN and without, finding visual timetables useful for both groups in predicting their school day. I believe that implementing a visual timetable would be a feasible solution for those who feel unmotivated due to hunger and are easily distracted, pupils will physically see that they will have the chance to eat once they finish their work.

Through pupil A’s (see Appendix 3) distressing mood and interaction with the TA, I was motivated to research the importance of EI in pupils to regulate their emotions and make good decisions. The role that the TA had in assisting pupil A, led me to reflect upon the significance that a trusting relationship between pupils and teachers have on a pupil’s well-being. Research suggests creating an emotionally accepting classroom atmosphere can benefit the well-being of pupils (Sekreter, 2019). From this, I feel encouraged to establish positive relationships with my future pupils, creating a safe classroom atmosphere. To do this I will ensure I show empathy and interest in the pupils, in their lives and how they are feeling, very much like the TA (see Appendix 3) demonstrated with pupil A. Research reflects the importance of using emotional literacy to help young children regulate their emotions, suggesting that an inability to understand feelings can lead us to make wrong choices (Park, Haddon, and Goodman, 2003). A frequent circle time schedule will be implemented to put emotional literacy into practise, enabling pupils to discuss their emotions and enabling myself to discuss what emotions mean and how we can deal with them, so that the pupils can one day make independent decisions, despite negative emotions.

Through the crucial engagement with all four stages of Kolb’s (1984) learning cycle (Bassot, 2016), I have established several ideas that I will take forward with me to develop my teaching practice. For student teachers, or experienced teachers, it is essential to continuously reflect upon experience so that you can take necessary steps to grow professionally through developing a pedagogy informed through experience and theory.

Conclusion

In summary, this assignment has utilised Tripp’s (2012) methodology of critical incidents, and critically reflected through Kolb’s (1984) experiential learning cycle with the intention of professional development. Teachers should be developing professionally to coincide with new educational progressions and changes to curriculums. Being a reflective practitioner allows you to continuously grow professionally and perfect your practice to suit your learners at that point in time. This is essential to comply with the new Welsh curriculum, where teachers are expected to meet five professional teaching and leadership standards (Welsh Government, 2020). Utilising Kolb’s (1984) theory of critical reflection, teachers in Wales can meet the five standards by identifying an experience, questioning, and analysing it, teachers can then research existing literature to provide basis for a reflection on how they will develop from this, and then repeat this cycle to ensure their professional development is continuous.

Furthermore, this assignment has allowed me to identify a critical incident and use critical evaluation on research to understand the effect that feelings of hunger have on pupils’ cognitive ability and emotional well-being. I utilised Maslow’s (1943) theory ‘Hierarchy of Needs’ and researched perspectives on perseverance to conclude that both theories have valid arguments, and that while teaching children perseverance is important, it is imperative that children have their physiological needs met. Likewise, it can be said that emotional intelligence is significantly important for pupils who need to learn emotional regulation when they experience negative emotions. Goleman (2020) provides a detailed account of how to incorporate EI into the curriculum, allowing me to affirm its magnitude at school to support well-being. Whilst I acknowledge that perseverance is a key skill to teach pupils to overcome challenges despite distractions, encouraging and enabling pupils to fulfil their nutritional needs is vital. In addition, pupils should be encouraged to develop their emotional intelligence, so when situations occur, such as the critical incident, pupils can clearly communicate their feelings.





Reference list
Afridi, F., Barooah, B. and Somanathan. (2019) Hunger and Performance in the Classroom. IZA Discussion Paper no. 12627. Bonn: Institute of Labour Economics. Available at: https://papers.ssrn.com/sol3/papers.cfm?abstract_id=3457671 (Accessed: 4 November 2022).
Aubrey, K. and Riley, A. (2022) Understanding and using educational theories. 3rd edn. London: SAGE publications.
Barchard, K. A. (2003) ‘Does Emotional Intelligence Assis in the Prediction of Academic Success?’, Educational and Psychological Measurement, 63(5), pp. 840-858. Available at: https://journals.sagepub.com/doi/10.1177/0013164403251333 (Accessed: 5 November 2022). 
Bassot, B. (2016) The Reflective Practice Guide: An interdisciplinary approach to critical reflection. Oxon: Routledge. 
Benton, D. and Jarvis, M. (2007) ‘The role of breakfast and a mid-morning snack on the ability of children to concentrate at school’, Physiology & behaviour, 90(2-3), pp. 382–385. Available at: https://www.sciencedirect.com/science/article/pii/S0031938406004276?via%3Dihub (Accessed: 31 October 2022).
British Educational Research Association [BERA] (2018) Ethical Guidelines for Educational Research. 4th edn. London: BERA. Available at: https://www.bera.ac.uk/publication/ethical-guidelines-for-educational-research-2018-online (Accessed: 5 November 2022).
Donaldson, G. (2015) Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales. Available at: https://gov.wales/sites/default/files/publications/2018-03/successful-futures.pdf (Accessed: 20 October 2022).
Estyn (2013) A report on Parkland Primary School. Available at: https://www.estyn.gov.wales/system/files/2020-08/Adroddiad%2520arolygiad%2520Parkland%2520Primary%2520School%25202013%2520%2528Saesneg%2520yn%2520unig%2529_0.pdf.pdf.pdf.pdf.pdf_0.pdf (Accessed: November 1, 2022).
Furlong, J. (2015) Teaching Tomorrow’s Teachers: Options for the future of initial teacher education in Wales. Available at: https://gov.wales/sites/default/files/publications/2018-03/teaching-tomorrow’s-teachers.pdf (Accessed: 1 November 2022).
Furlong, J. et al. (2021) ‘The reform of initial teacher education in Wales: From vision to reality’, Oxford Review of Education, 47(1), pp. 61-78. DOI: 10.1080/03054985.2020.1842180 (Accessed: 30 October 2022).
Goleman, D. (2020) Emotional intelligence: why it can matter more than IQ. 25th anniversary edition, with a new introduction [cover]. London: Bloomsbury Publishing.
Hanson, C. (2013) ‘Exploring Dimensions of Critical Reflection in Activist-Facilitator Practice’, Journal of Transformative Education, 11(1), pp.70-89. Available at: https://journals.sagepub.com/doi/10.1177/1541344613488834 (Accessed: 4 November 2022).
Harrington, E. M. et al. (2020) ‘Emotion regulation in early childhood: Implications for socioemotional and academic components of school readiness’. Emotion, 20(1), pp. 48–53. Available at: https://psycnet.apa.org/doiLanding?doi=10.1037%2Femo0000667 (Accessed: 4 November 2022).
Kolb. (1984) Experiential learning: experience as the source of learning and development. Englewood Cliffs, N.L: Prentice-Hall.
Kristjánsson, K. (2006) ‘“Emotional Intelligence” in the classroom? An Aristotelian critique’, Educational Theory, 56(1), pp. 39-56. Available at: https://onlinelibrary.wiley.com/doi/abs/10.1111/j.1741-5446.2006.00002.x (Accessed: 4 November 2022).
Maslow, A. H. (1943) ‘A theory of human motivation’, Psychological Review, 50(4), 370–396. Available at: https://psycnet.apa.org/doiLanding?doi=10.1037%2Fh0054346 (Accessed: 1 November 2022).
Megawati, F. et al. (2020) ‘Critical incidents: Exploring EFL prospective teachers’ teaching experiences’, European Journal of Educational Research, 9(3), pp. 943–954. Available at: https://eric.ed.gov/?id=EJ1262252 (Accessed: 25 October 2022).
Park, J., Haddon, A., and Goodman, H. (2003) The Emotional Literacy Handbook: A Guide for Schools. London: David Fulton Publishers. 
Pichère, P., Cadiat, A.C., and Probert, C. (2015) Maslow’s Hierarchy of Needs: Understand the true foundations of human motivation. Namur: Lemaitre Publishing. Available at: https://www-vlebooks-com.ezproxy.uwtsd.ac.uk/Product/Index/744508?page=0 (Accessed: 30 October 2022).
Pollard, A. (2005) Reflective Teaching. 2nd ed. London: Continuum.
Rutherford, M. et al. (2020) ‘Pupils’ views on visual timetables and labels in mainstream primary classrooms’, Good Autism Practice, 21(2), pp. 11-22. Available at: https://web-s-ebscohost-com.ezproxy.uwtsd.ac.uk/ehost/pdfviewer/pdfviewer?vid=0&sid=20cd9e58-ee0e-427f-9e89-967b51ae04b2%40redis (Accessed: 5 November 2022).
Salovey, P., & Mayer, J. D. (1990). ‘Emotional Intelligence’, Imagination, Cognition and Personality, 9(3), pp. 185–211. Available at: https://journals.sagepub.com/doi/10.2190/DUGG-P24E-52WK-6CDG (Accessed: 5 November 2022).
Sekreter, G. (2019) ‘Emotional Intelligence as a Vital Indicator of Teacher Effectiveness’, International Journal of Social Sciences & Educational Studies, 5(3), pp. 286-302. Available at: https://www.proquest.com/docview/2394976249/abstract/F07169D1EB904856PQ/1?accountid=130472 (Accessed: 5 November 2022).
Shandomo, H. M. (2010). ‘The role of critical reflection in teacher education’, School-University Partnerships, 4(1), pp. 101–113. Available at: https://eric.ed.gov/?id=EJ915885 (Accessed: 25 October 2022).
Tripp, D. (2012) Critical incidents in teaching: Developing Professional Judgement. 2nd ed. Oxon: Routledge.

Welsh Government (2019) Professional standards for teaching and leadership. Available at: https://hwb.gov.wales/api/storage/19bc948b-8a3f-41e0-944a-7bf2cadf7d18/professional-standards-for-teaching-and-leadership-interactive-pdf-for-pc.pdf (Accessed: 25 October 2022)

Welsh Government (2020) Implementation and practical considerations. Available at: https://hwb.gov.wales/curriculum-for-wales/designing-your-curriculum/implementation-and-practical-considerations (Accessed: 25 October 2022).
Welsh Government (2021) Parkland Primary School, My Local School. Available at: https://mylocalschool.gov.wales/School/6702086?lang=en (Accessed: 1 November 2022). 
White, R. E. et al. (2017) ‘The "Batman Effect": Improving Perseverance in Young Children’, Child development, 88(5), pp.1563–1571. Available at: https://srcd.onlinelibrary.wiley.com/doi/10.1111/cdev.12695 (Accessed: 2 November 2022).
Zipp, A. and Eissing, G. (2019) ‘Studies on the influence of breakfast on the mental performance of school children and adolescents’, Journal of Public Health, 27(1), pp. 103–110. Available at: https://link.springer.com/article/10.1007/s10389-018-0926-4 (Accessed: 4 November 2022).
Zwozdiak-Myers, P. (2012) The Teacher's Reflective Practice Handbook: Becoming an Extended Professional through Capturing Evidence-Informed Practice. Oxon: Routledge. 





1

