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Closing the Gap: An Informative Resource to assist PE Teachers in teaching those with Additional Learning Needs. (A working title).

James Dillon (2200074)

This research proposal aims to develop an inclusive physical education resource that addresses the diverse needs of all students, fostering an environment where every individual can participate, learn, and thrive in physical activity. In 2024, Tsangarides and Howells (2024) identified that teachers were not prepared to adapt their teaching of children with SEND due their “staff did not always have the subject and pedagogical content knowledge to adapt their teaching” (p.36).  Many teachers possess limited knowledge regarding inclusive practices in physical education, which can hinder their ability to effectively engage all students, including those with special educational needs (Hagiwara, Kihara, & Chosokabe, 2023). This gap in knowledge underscores the critical need for targeted professional development programs that equip educators with the skills to create more inclusive learning environments, ultimately benefiting all students in physical education settings. With students previously citing PE as an ‘uncomfortable experience’ and becoming ‘disgruntled’ at the way PE has been taught (Stidder and Hayes, 2013; Allen et al. 2022).
This shows that PE Teachers need education on how to teach effectively to reach those children with ALN. A way to reach them would be through the style of their teachings. Whilst difficult, the teacher will need to select a style appropriate for the class and its participants as stated by Green (2024) “Choosing the right style or model for the needs of the child is challenging, but if teachers understand the potential impact of each style, they will be in a petter position to make the correct choice” (p.16). By citing the difficulties of style-selection, Green (2024) shows that teachers need support in the way each style is implemented. Style-selection is ultimately the teacher’s choice, however, guidance on what works effectively for some children with ALN is a must to be able to assist and support them the best way possible. 
Whilst offering the correct support is essential, by neglecting by neglecting the adaptations needed for a child to take part in PE fully we are becoming a disservice top that individual. By utilizing inclusive adaptation in PE, it allows for those parameters or barriers to be removed and allow for participation within the session fully. If we consider the work by Moorman and Hums (2020), Physical Education is to afford the same opportunity to a child who does not have additional needs as much as one who does. Especially when provided as part of the general education curriculum. 
An inclusive school is one where everyone belongs, is accepted, and receives support from peers and the community to meet their educational needs (Stainback & Stainback, 1990, p. 3, cited in Obrusnikova & Block, 2020, p. 69-70). Inclusion is essential for providing equal learning opportunities for all children, particularly those with additional learning needs (ALN). While individual expectations may vary, effective inclusion often requires personalized plans. These plans can be developed by a coalition of PE teachers, as Block (1999, cited in Obrusnikova & Block, 2020) suggests, with “individually determined goals, objectives, and accommodations provided by specialists and trained staff within the General Physical Education (GPE) setting” (p. 70). 
By allowing this to happen, it allows for personalised learning to take place in a generic PE class, as favoured by Theodoulides (2013). Stating that personalised learning through differentiated tasks within a PE class will allow children to “participate fully in physical education lessons” (p.37). Another reason for inclusivity in PE is the fostering of mutual appreciation between students. By affording those students with ALN to participate fully amongst their peers, it allows them to (through the aid of the teacher) formulate and understanding with their peers, and develop a mutual respect for each other (Hagiwara, Kihara, & Chosokabe, 2023).

Methodology
The methodology I will be using for this project will be differentiated from a traditional dissertation, due to the fact that I am undertaking an independent project. My independent project is to create a resource to assist teachers with students with ALN. Due to the lack of ‘sufficient resources’, as well as support shortages and insufficient training and knowledge (Conway. 2012). By creating this resource, I am hoping to close the ‘gap’ between those with ALN and those without (Choudry, 2021). By equipping teachers with a reliable well researched resource it allows those who are deemed inexperienced (Hagiwara, Kihara, & Chosokabe, 2023) to have a resource to refer to improve or educate them.
For this to be a well-researched resource, a literature review will need to be conducted in order to correlate all the information needed to create this resource. Due to the broadness of the criteria, being looked at, a comprehensive literature review will need to be completed. This will lend credibility to my resource and provide it with factual support (Templin and Pearce, 2012). Favouring a traditional style of literature review will afford the chance to help the audience of my resource make “vital links between existing knowledge and new knowledge generated by research” (Templin and Pearce, 2012, p.136). 
The literature intended to be used in the review will be literature that relates to the teaching of non-traditional adaptive sports and how they can be used. Yun and Case (2020) state that research in field of Adaptive PE (APE) must  “include specific questions and a systematic process to answer the given problem” (p.114). This means that before correlating research, I there must be a relevant question for my resource in which to decipher the literature.
For this to be relevant to my project the question needed to apply to all my literature is ‘Are the activities achievable in a PE or extra-curricular setting?’. This will make the research more conducive to the outcome of my resource. Due to the uniqueness of the individual’s needs, the task needs to be appropriate for what is achievable for them on an individual basis, as well as within a class setting (Lieberman and Block, 2016). Therefore, the research into task or activity, needs to maintain the theme of attainment for those with ALN. This will need to be important when selecting the activities as to avoid previous as to not marginalise the intended participants.

Data analysis
During my Data analysis it is important that the use of language is appropriate describing which participants the session is aimed for. Due to the uniqueness of each participant, the language used to describe who the intended participants are for each activity is extremely important. As generic language may confuse who the intended participants are (Yun and Case, 2020). It is also important that during the processing of data, or research, that the interpretations remain neutral and non-subjective and to only use theories or already reviewed when supporting any interpretations (Yun and Case. 2020). This will allow for a stronger rationale for why each interpretation is made and why it is used in the production of my resource. It is important at this stage that the data being analysed is precise to focus of the project. Therefore, at this stage it is important to be critical in analysis of the data to make sure you are using it for its intended purpose (Hastie and Glotova, 2012). During this stage it is important that all these things are adhered to, to successfully analyse data and use it to support each point made, whilst using the correct language to describe the data used.
Timetable
For completion of this project, I am using the submission of my dissertation which is April 4th. By using this as my final completion date it allows me to distribute my time over the coming months to effectively put my project together. Due to the thoroughness needed for my research (Templin and Pearce, 2012), I will need to dedicate the majority of my time to literature review portion of my project. Therefore, I am proposing to spend time from the submission of my Project Proposal (25th October) until the end of December/start of January to conduct my research into what activities I can put into my project. During this time, I will be in regular contact with my dissertation tutor to converse over selection of activities and how they can be incorporated into my resource. I will then keep a comprehensive list of all the resources I want to use within my literature review.
During the start of January, once I have completed my research, I will the begin to corelate the research and finalise what is needed for my literature review. I will also in this time start creating my dissertation paper and start to put together the framework in how it is presented. In February, I plan to create a physical copy of the resource, whether it is an extract or full copy I have not decided, I plan to spend a few weeks to complete this. I think this will be beneficial in supporting the rest of my research and when it comes to present my findings in May. The remainder of my time post resource completion will be spent completing the rest of my paper. This will include bi-weekly meetings with my dissertation tutor, which I plan to utilise for the duration of my second semester.
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