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Supporting pupil progress: a detailed analysis of one child’s holistic development, with justification for the next steps in learning.
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The research that has been carried out has taken place in a medium sized Primary School in the Vale of Glamorgan. There are currently 440 pupils in the school and it is taught over a series of 16 single-age classes (Reference removed due to anonymity). The school has 10% of pupils who are eligible for FSM (free school meals) which is well below the Welsh national average of 19% (Reference removed due to anonymity). There are no EAL pupils on record. To carry out the research that was needed within the classroom it was required that one focus child was chosen. The focus child that was chosen (Learner A) was a six year old female in a Year 1 class. There have been few assessments that have been previously carried out on learner A by the classroom teacher. Learner A is currently working at outcome 3 mostly with elements of outcome 4 which is the expected outcome at Year 1. When asked about learner A the teacher told me that she was very receptive and eager to learn. However has a tendency to sit back and let others do work for her when working in groups. This is something that I have tried to keep in mind when conducting the research throughout. 

The data collection methods that have been used within the research carried out are the Mosaic approach and the ASK model. The primary approach that has been used for the purpose of this research is the Mosaic approach. This approach considers the voice of the learners and explores their rights as children to have an opinion and participate actively in their own learning (Clark, 2007). Giving us as the observers and active teachers to focus on what the learner perceives to be the most or least helpful to them in the classroom environment (Clark and Moss, 2005). Gaining this perspective from the learner is an imperative part of this research and for the development of their own learning. The Mosaic approach is made up of many different methods to obtain the data needed. Firstly through observations of the learner, photographs/interview on what they believe is important to them in order to aid in their learning.  Discussions and feedback on their own learning experiences, as well as, pieces of work in different areas of learning and RAG ratings. Due to the learner being under the age of 7 what may be the view of the learner may translate as something different to adults. What they know to be ‘fact’ or ‘truth’ may stem from another’s meaning as quite frequently as children do copy adult behaviour and truths. It is also possible to re-present the data that has been collected into what the researcher sees as the truth of the child. 

All of the qualitative data collections are there to give us the most honest and in depth review as possible. Atenio (2009) suggests that qualitative data is good for simplifying a lot of data that has been compounded, without losing the complexity and integrity of the context. The purpose of this data is to see how participants view their own experience of the context rather than how the researcher did (Atenio, 2009). However, a drawback to using qualitative data would be that the research and data that has been collected is unable to be applied to the rest of the classroom. (Atenio, 2009). Although, this piece of research is strictly for one child within the classroom setting not all, so this is kept to a minimum. 

Observational data used in this research has been useful in gathering the evidence that may not have been seen or spoken about (Cohen, 2000). This was an effective tool in gaining some insight to the learners knowledge, as well as, the non-verbal communication that went on. (Learning.gov.wales, 2008) states that when observing children the observer will be able to identify areas of future provision, as well as, the best ways to support or challenge the learners more because of what they have observed.  Cohen (2000) suggests to us that typically the role of an observer is to not be involved with those being observed as it may cause a change in nature if they are made aware that they are being observed. This is a limitation of this particular method as the learner was aware of my presence and that may have changed some behaviour. 

It was very important that a unstructured interview took place in order to obtain how learner A felt or perceived the environment around them. Cohen (2000) states that children differ from adults in almost every way from their attention span all the way to the way they perceive the world. Drawbacks of interviewing children are that they have a short attention span so not much information can be collected at one time. Also, children may try to say things that they expect you want to hear rather than their true feelings (Cohen, 2000). Which is why it was important for the interviews within this research to happen in the context of activities or play, employing open ended questions and letting the conversation flow where learner A wanted it to. Encouraging open and honest answers from learner A was top priority. 

The ASK model is also being used as a form of data collection whereby it helps the researcher assess the attitude, skills and knowledge of the learner (Nottingham, 2013). Please see appendix 1 for the full ASK model. Whereby I will focus on the attitudes that learner A has towards different areas of learning, assess what skills she possesses in each and what knowledge she may or may not have. Eventually moving on to how I can help develop each of these areas in order for learner A to develop and flourish within the school environment.

Letters were sent out to parents and signed before any data collection had started. Ensuring that learner A was a willing participant throughout collection, all data that has been collected for this research has been completely anonymised. Whenever learner A stated that they did not want to continue on with interviews it was immediately stopped. All data has been kept in a secure password protected device that only the researcher can access.

When learner A was asked what different parts of the classroom or school she found to help her learning the most, the first place that she pointed out was the table that was teacher led. She explained that she liked having a teacher with her to ask questions as well as working in a group she felt that she got more done working as a group. Supporting this the ‘Zone of Proximal Development’ theory states that if a learner is unable to do something for themselves, then, working with another in order to complete the work will develop learning so that they will be able to complete it independently (Harris, Taylor and Taylor, 2014).  Nottingham (2013) supports this by stating that, at first children will start to learn from one another. This is done by picking up on different social cues as well as attitudes that they may have toward something. Nottingham (2013) also suggested that the reason learners converse with the teacher within the classroom is not because they wish to gain more knowledge on a particular subject. It is because they wish to adopt our own attitudes into their own. When also going on a walk of her classroom she also pointed out the ‘Secret garden’ and the well-being zones as her favourite places. The secret garden is a place where learners go to when they want quiet time and to focus on their work. When asked why those were her two favourite places within the classroom the answer was because they were quiet places she could go to, to learn. This suggested that she wasn’t confident in conversing with her peers outside of a structured work environment. When observing learner A at play time (see appendix 6) it became evident that, although, she was able to communicate her thoughts and feelings effectively and correctly to a teacher she struggled with her peers. Many attempts were made by other learners to encourage her to join in but eventually she left to go elsewhere. Due to learners linguistic ability when talking to adults and teachers within the school, but, is lacking in the confidence to be able to converse with her peers she would be currently working at an Outcome 3 for Oracy (Foundation Phase Framework, 2015) where at the end of year 1 learners are expected to be at an Outcome 4.

 Moving on to the evidence that has been collected for Literacy, Language and Communication (appendix 2). From the evidence that has been collected it suggests that literacy is the weakest area for learner A. She is unable to consistently use capital letters and is unable to correctly spell high frequency words, although as you can see from the evidence there is appropriate spelling strategies put into place for those words. She is writing in a different format and structuring content appropriately with a form that is modelled by an adult (Foundation Phase Framework, 2015). Currently considering all of these factors learner A is currently at an Outcome 3 with elements of an Outcome 4 for written literacy (Foundation Phase Framework, 2015) (Please Foundation Phase framework for outcome indicators). Considering this (appendix 2) was an activity that was meant to increase the independence of the learners within the classroom. Learner A has already stated that she enjoys working within a group setting, because this was an independent task it suggests that it gives a true reflection on her written literacy ability. 

Turning now to (Appendix 3) when learner A was asked about numeracy within the classroom she expressed that she did not enjoy maths. Stating that the numbers had confused her and didn’t think she was good enough at maths to do it. Pound (2008) suggests to us that the reason why most learners find mathematics hard is because it requires a different way of thinking. Maths has a lot of abstract concepts that learners have never had to think about before and it does require a change in the way that they think. “Such as whether three plus two is less or more than four” (Pound, 2008: 4).  Harris, Taylor and Taylor (2015) stress to us the importance of learners having a positive self-image in relation to maths. Learners need to believe that they are successful learners in order for the efficacy of numeracy to take place. Looking at the data that has been collected (see appendix 3) suggests that within this area of numeracy it is one of learner A’s strongest areas. Where it had been observed before that she liked to work with other people in her group, she was more than capable of doing this work and, at times, leading the group and helping others. She was able to independently choose what coins that she would need in order to pay for the magic beans. She was also able to orally discuss how much change she would give for each bean up to 10p. Given that learner A was able to work independently and was confident and able to work with money this suggests that learner A is at an Outcome 4. (Foundation Phase Framework, 2015). Learner A’s confidence and ability during numeracy session suggested that there may be a deeper reason behind her low self-esteem in what she perceived to be in numeracy. 

As previously mentioned, observing learner A she had some difficulties playing with her peers. When asked if she would like to point out any friends that help her in school she simply stated that none of them help her unless a teacher is there. This could have been for a number of reasons, the next steps that were taken were to engage in a more focussed observation. When conducting a more focussed observation learner A it became clear that she did not engage in a lot of free play. Learner A had a couple of friends who would go outside to read rather than explore (aee appendix 7). Woolf (2011) states that for learners to develop good emotional, health and wellbeing learners need to experience free play. If learners aren’t participating or not getting enough free play then this can lead to mental health difficulties. The experiences that the learners were sharing outside of the classroom environment were of particular importance because, there did not seem to be a strong attachment or friendship within the classroom environment. Learner A demonstrates a stronger independence within the classroom and may feel that she does not need to rely on her friends as much because of that. Perhaps this is because there are teachers present in the room, or it may suggest that learner A is uncomfortable outside with many people.

Turning now to the area of Knowledge and Understanding of the World (appendix 4) (Foundation Phase Framework, 2015)  you can see significant improvement in learner A’s handwriting and the general layout of her work. When asked in the learners conference it immediately became clear that practical work was her favourite thing to do in school. There was an immediate enthusiasm for the session straight away and an eagerness to experiment. Abrahams and Millar (2008) state that learners are more likely to find practical work more useful to them as well as finding it the most enjoyable. Learners are enabled with free thought and are able to experiment with the different resources that are given to them (Abrahams and Millar, 2008). Learner A communicated clearly and effectively with the group stating her own ideas as well as listening to others. She helped form the experiment and what variables that could be introduced into the experiment. Once she had a clear idea in her head on what was going to happen she recorded it on her experiment sheet (see appendix 3). Very clearly during this time learner A took her time to form letters: ensuring that she was asking the teacher or her peers about spelling as she said she did not want to make a mistake. From the data that has been collected here it is clear to see that learner A seems to take more pride in her work when she is around a teacher and is working within a supportive group. Learner A had made clear communication to her peers about what would be best for the bean in order for it to grow. Also, with little support she was able to come up with the steps that they would need to do in order to carry out the investigation (Foundation Phase Framework, 2015). Considering all of the evidence that was collected for Knowledge and Understanding of the World it suggests that learner A is at an Outcome 5.

An area that the classroom teacher had communicated learner A was very capable of was Creative Development. This not indicated by learner A at any point when discussing what her favourite parts of the classroom or school were. When observing learner A (see appendix 8) it was clear that she did enjoy the creative zone as she was eager to go there more than most. When given the task of drawing a diagram of a castle and labelling it there was excitement from learner A. However, she expressed soon after that she would like to go into the secret garden to complete her task as there were too many people talking to her. This suggests that the learner A wanted to complete the task independently and was also taking pride in her independent work. This is something that had not been shown at all throughout observations and recorded work. 

Turning now to appendix 5 where learner A had to draw a castle it is very structurally accurate with many different details included. Learner A used the recent trip to Cardiff Castle as a reference guide as well as some non-fiction castle books to aid her in the diagram. The only thing that had not been completed was the labelling but due to time constraints it would not have been possible. Looking at all the data gathered Learner A is an Outcome 4 for Creative Development (Foundation Phase Framework, 2015). 

One of the first major areas that has been identified as needing significant improvement in learner A’s development is oracy specifically communication with her peers. Learner A does not seem to have the desire to communicate with her peers in enhanced provision activities. There is always a need to work by herself and preferably for her in a quiet environment. Due to learner A communicating effectively to adults and peers in a structured environment I believe that it would be most appropriate to provide enhanced provision opportunities that are more focussed in group work. Learner A’s reluctance to communicate is due to the fact that most provision provided is independent work, and she struggles sometimes to communicate that she needs help from others. Donaldson (2015) states that all learners should have the opportunities provided to them to work as part of a team that will “enable and develop positive relationships” (Donaldson, 2015: 45). The skills that learners develop through communication is crucial to their development throughout the school setting (Pianta et al, 2004). Under the context of group work in enhanced provision learner A will be able to communicate thoughts, feelings and her own opinions on work based tasks. Effectively communicating with peers a lot more and not shying away from it within the classroom setting. I believe that by doing this Learner A would be excited to converse with her peers, and this will then also extend into various different areas of learning. Such as another learner modelling good handwriting or helping with grammar in literacy tasks. A limitation of doing enhanced provision this way would mean less independent work so I may not be able to get a clear picture on where each learner is on their journey. 

Another area that needs to be developed is the changing of attitudes towards numeracy. Learner A has stated that she does not feel good enough to do mathematics or has the ability to do so. Even though she has proved through her work that she is more than capable of achieving consistently in numeracy her self-esteem is lower. In order to help learner A progress it is important that first I address the confidence that she has in herself. There are many different ways in which but for learner A I feel that encouragement to persist and continuous praise in regards to work and wider areas of learning.  Bunker (1991) states that learners confidence comes from the positive and successful experiences that they have when they are in school. Of course, not all experiences in a learners life in school is going to be successful but where appropriate I will ensure that she is successful and that is recognised both by myself and her peers. I will also put in place strategies that encourage learner A to persist even if something is being unsuccessful. Bunker (1991) supports this by stating that there should always be an opportunity every day for a learner to succeed: but also sometimes learners need to fail in order to persevere and find alternative answers to problems that they may encounter. I believe that if learner A develops these skills she will be able to apply them to all aspects in her school life and beyond. Harris, Taylor and Taylor (2014) offer a different perspective on developing confidence mathematically. By stating that there should be resources on offer to the learners that gives learners the potential for numeracy to arise in a role play situation. 

Once learner A’s confidence in numeracy has been developed I would then move her up to a higher group so she is being correctly challenged in numeracy. At the moment she is with a group who are lower ability Outcome 3’s in numeracy, and she is working at an Outcome 4. Moving learner A to a more suitable group for her ability would mean that she is correctly being challenged with her peers, and, where appropriate extended by them and myself too. I also believe that it is important for learner A to recognise that she is very talented in numeracy and should further progress this with the development of school and home learning. Research suggests that the home/school link done correctly has a very positive impact on learners performance and attitudes at school (Ellis et al, 2013). It also shows us that involving parents or carers in their learners school life leads to better numeracy skills as well as a more positive experience within school life (Ellis et al, 2013). As the learner A would be developing her numeracy skills throughout daily school life it is important also that there are suitable stimuli at home as well as praise. A potential limitation of this way forward is that it is very focussed on numeracy, and so, learner A may not develop as quickly or positively in other areas of learning. To combat this I would ensure that learner A is getting skills rich sessions so that she is developing the other areas of learning at the same time. Another potential limitation of increasing the amount that learner A does at home, means that parents/carers have an increasing responsibility that they may not have time for or possibly want to have. 
 
Learner A loved science because it was a practical activity and enabled her to have many opinions and explore whether they could be right or wrong. I believe the crucial next step for learner A is that I ensure that all sessions where possible are interactive. Allows the time for expressing numerous opinions and why learners may think that it is right or wrong. Hendrick (2011) suggests that learners who are “learning by doing” (Hendrick, 2011: 1) are creating an elevated level of thinking. Learners who are engaged in a practical activity are able to collaborate, explore and reflect. The skills that learners gain through practical activity are able to transfer the information that they have learnt and feedback to peers as well as the skills that are attained (Hendrick, 2011). Mostly all learners enjoy practical activities  and generally it is found that learners learn more when they are doing. However, as much fun as it would be for the learners to be doing practical activities at an increasing rate: Askew (2012) suggests that learning is just as effective when learners are listening and seeing. “Doing in the physical sense is no more a guarantee of learning than listening and watching” (Askew, 2012: 5). So it is important to get that balance correct when teaching. Ensuring that all learners at first know how to listen and watch before they can do and experiment with their own learning.

One major area that could be developed in regards to learner A is her wellbeing, her general comfort around others is not there when it involves independent work. I believe that she is a happy and healthy child however her comfort levels are quite low within the classroom in regards to her peers. Rossen and Coen (2014) state that learners are unable to thrive or learn to their potential if they are not comfortable. This was shown in appendix 2 and appendix 4 the difference in the two pieces of work is hard to believe that they are the same person. This data suggests to me that the level of discomfort when working with other peers independently is very high. There is a lack of attention in the work and no motivation to succeed. Firstly I would talk to learner A about what it is that I would be able to do for her in regards to her comfort within the classroom. Then I would look at how I can improve learners comfort around others when working independently. Anderson and Graham (2016) state that learners should be conversed with and have their own perspectives on learning and should absolutely be given the full attention by the teacher or adult. But also to have the right to a response from the adults and given those opportunities to shape their own learning. I cannot say for definite a specific intervention for the increase of level of comfort for learner A. Only the promise to listen and respond accordingly to the needs that she has identified for herself. The feeling that she is being listened to and what she has identified as her needs are being met I believe will increase comfort levels drastically. 

This research has discussed in depth about the data collected for learner A as well as the possibility of representing accurately the views of a child under the age of 7. The strength of the data collected is that there is a greater participation of learner A in the production of the data. Using this data also allows the researcher to interpret the data in such a way that traditional methods would not allow. However, learner A’s  truth of the classroom environment and how she interprets it and find meaning is more often than not some form that has been modelled by an adult. This is a limitation of the data as children have different world points than adults and may not have the expertise in communicating that to an adult. This may then get lost in translation and interpreted in a different way than what was actually meant. Therefore, it is a struggle to represent the data given by a child authentically as it usually is given a re-presentation by the researcher. I have tried to keep this to a minimum and feel that representation of data is a true and accurate reflection on what data that has been collected.  This research has also discussed any potential limitations on the next steps for learner A that has been identified. They have been discussed and ways to avoid potential limitations where possible have been identified. There has also been a discussion on alternative ways forward for learner A should the possible next steps fail.
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ASK model. (n.d.). [image] Available at: https://www.slideshare.net/jabulani4/develop-ask [Accessed 29 May 2019].
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