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What are the barriers for school aged children accessing Outdoor Education pursuits? 

    I have chosen this question as I feel it is an important issue that is relevant to young people and their health and wellbeing. I think this is an important issue because playing and learning outdoors has been proven to improve young people's mental and physical health (Orchard, 2017). With an “increase in Mental Health issues since the COVID-19 pandemic” (Kumar and Nayar, 2021), it is important to target and combat these issues as soon as possible to allow children's mental health to improve in society.  Therefore this project will be an extended literature review, to highlight the potential barriers of school aged children’s access to Outdoor adventure pursuits as well as the ways that we, as a society, can combat these issues.  My project will explore the new Welsh curriculum, comparing it to the previous curriculum and its aims in relation to promoting Outdoor Education. My project will then explore the extra curricular activities that schools offer, highlighting and evaluating the potential barriers of access to OE. This will then allow me to come up with solutions and recommendations that can help to combat these issues. As a result, providers of Outdoor Education and local authorities could be enabled to deliver more activities to a broader number of young people which would make access to outdoor educational activities more equitable. From my initial reading (Waite, 2009), I expect the key barriers to accessing outdoor adventure pursuits to be the following: 

· Financial 
· Geographical
· Disability
· Gender 
· Age
· COTTON WOOL SOCIETY  

In Waite’s (2009) paper, she states “Funding (131) was the most commonly mentioned barrier in developing outdoor learning.” She goes on to state that “the nature of the outdoor space available to them was perceived as a barrier” (Waite, 2009). This seems to suggest that for young people who live in densely populated areas, where outdoor space is limited, it is more difficult for them to have access to outdoor adventure.  This chimes with my initial thoughts about how someone’s geographical location could hinder them from accessing outdoor activities. 

As stated by John Crosbie ( 2016, p.382) in his article ‘Disability in the outdoors’ there are extra things that need to be considered for outdoor pursuits for people with disabilities. For example he mentions “need to take into account the appropriate medium for the presenting of information, the language used, the type and level of activity, the required staffing ratios and the acceptable degree of risk”.  This highlights that not only the planning but also the delivery of activities with disabled people requires a lot more consideration and thought. This allows the session to be as safe as possible whilst being challenging and engaging for all involved. This means providers need to have the addition of technical skills and facilities  to allow them to properly provide an experience for people with disabilities. This means that the total number of centres providing disability experiences and specific disability facilities is quite rare. As the specialist skills and equipment is more expensive than normal qualifications or equipment. 

Gender within the outdoors has been a barrier for a while, and still to this day is a barrier, even though the participation in outdoor activities by women has increased. This is highlighted by Warren’s article (2016) where she states that “ gender role socialisation continues to be a factor in unequal power relationships in outdoor programmes and leadership positions for adult women.” She goes on to say “ women were depicted as participating in less physically and time demanding engagements in outdoor pursuits” (2016). These statements show that throughout history it has been more challenging for women to access and get involved with outdoor activities. This research proposal will seek to establish whether this is still a barrier in today’s society or whether outdoor adventurous activities are more accessible to women.

Age can definitely play its part as a barrier to outdoor education. Unfortunately activities require a minimum age, which is sometimes older than we, as practitioners, would like it to be. However, these age limits are set for a reason, whether it be to ensure that the safety kit will fit correctly or due to some activities being more physically demanding than others. Although it could be argued that  younger people may miss out on experiences due to their age, if we can get them engaged with outdoor adventure from those initial activities and experiences, then they continue to partake in these adventure experiences as their life goes on. 

Regarding the new Welsh curriculum, it has been developed around 4 key purposes. As stated by the Welsh government, (2020) these purposes are targets and a “shared vision and aspiration for every child and young person.” the four purposes of the curriculum are to ensure all young people are;

· “Ambitious, capable learners
· Enterprising , creative contributors 
· Ethical, informed citizens 
· Healthy, confident individuals” (Welsh Government, 2015)


The more you read into the four purposes, the more that you understand that the Welsh Government is trying to incorporate health and wellbeing into all aspects of learning.. Therefore schools can use the four purposes to develop a curriculum that engages each child whilst exposing them to outdoor adventure, in which develops their physical literacy journey.

Schools now have “the freedom to develop their own curriculum, taught through 6 Areas of Learning and Experience:

-Science and Technology	
-Humanities
-Health and Well-being
-Mathematics and Numeracy
-Expressive Arts
-Languages, Literacy and Communication” (Williams, 2022)
 
This gives schools more control over their curriculum, as a result this should relate to children being more engaged and willing to learn. Due to the content and delivery of each subject and lesson being adaptable and interchangeable. 


In terms of Extra Curricular activities organisations such as Dragon Sport have developed extra curricular activities and schemes. “ The extracurricular scheme intends to broaden the sporting interests of children who already take part in sport and to involve children who currently lack such opportunities outside of their school PE lessons.” (Griffiths and Rainer, 2009, p.288). This would mean that from a young age children would have access to extracurricular activities to develop their Physical Literacy and Outdoor Education journeys. The benefit of this in young children is that it will enable them to have a sense of place, gain new hobbies and allow them to learn and develop key life skills. For example, outdoor activities can develop key life skills by helping “students build skills such as problem solving, resilience, empathy, cooperation, and communication, while also gaining confidence and environmental awareness.” (Keskin et al., 2022)

As mentioned previously I think there will be a range of barriers to accessing Outdoor Education for children and young people. To expand on this, these barriers could cause long term barriers which could have a negative impact on a young person’s emotional and social development.  For example, if someone was excluded from activities because of financial reasons, this could result in bullying leading to mental health issues. In the long term this could be very damaging to the person and limiting for them in terms of their development.

Whilst my literature review will explore these barriers in detail, to gain an understanding about them, I have come upon research relating to the ‘Cotton Wool Kids Society’. This is a phrase that has become more prominent in recent years. The Cotton wool kids movement is where parents become far too engaged with their children's life, where it gets to the point where they micromanage everything. This results in any form of experiential learning or actual risk being removed (McBurnie, 2014). I personally think removing all risk from children’s lives can limit them in later life. For example with the Cotton Wool Society, if something involves a level of  “perceived risk” then instantly people are more hesitant to do it, or give it a go!	Comment by josh bayliss: would you call it a movement ?
is there a better word??

This develops the idea of “perceived vs real risk.” which explains that although the perceived risk of something, in this case outdoor activities, may be high, this causes more anxiety or stress. In reality, steps and measures have been put in place to eliminate, mitigate and control as many risks as possible. A good example of this would be someone's first time abseiling. Initially the participants would be nervous and or scared about the activity they are about to undertake. The idea of controlling their own descent down the side of a cliff could send shivers down their spine. However it is very likely that the instructor they are with has many safety plans and procedures in place to prevent injury. This could be things such as, going to a cliff that they have operated from many times before, risk assessments of both the area and activity, safety lines that they control so the participant is not solely responsible for lowering themselves and rescue equipment should they need it. Overall with all these things in place it makes the activities actual risk level very low in comparison to what it could be. 

In conclusion, there are many barriers that prevent young people from participating in outdoor adventurous activities. This project will explore these barriers and discuss solutions to overcome the said barriers.  This is important as it could allow greater access to outdoor activities to young people. This would be beneficial for them in many ways, from development at a young age, to more positive mental and physical health throughout their lives, as well as the ability to gain skills and attributes that will help them throughout their  lifetime.
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