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Chapter 1: Introduction

Donaldson’s (2015) emphasis on the importance of well-being and its influence in
creating ‘ethical’, ‘healthy and confident’ individuals and Ken Robinson’s (2017) and
Goleman’s (1996) thoughts on the significance of being able to understand and com-
municate with other people in different situations (emotional intelligence), are key
concepts that have led to the interest of exploring children’s social and emotional de-
velopment. Articles that highlight the impact of the ‘215t century skill’ of empathy,
where individuals can collaborate successfully (MindShift, 2016) have also provoked
curiosity.

Acknowledging these contemporary matters in education informs practitioners that
there is a strong link between behaviour and socio-economic background, resilience
and learning as identified and observed during PTE. For example, | was placed in a
school of a socio-economically deprived area, and a child in year 3 would often refuse
to do work, become angry and frustrated, and would quarrel with her friends. This dis-
rupted her learning. | was informed that she was experiencing difficulties within her
family environment, and for this reason she was supported with a counsellor. The
class teacher and | struggled to manage her behaviour at times, though we managed
to overcome this occasionally through speaking to her in a calm manner and allowing
her to complete tasks in her own time. Through this experience, | took the opportunity
to undertake a counselling course with the university. This has developed my under-
standing of some of the strategies to address children who seek emotional support in
the classroom and has influenced my thinking in terms of how children have varying
needs, whether it be at home or in the classroom and its severity.

Research from the Joseph Rowntree Foundation (2018) suggests that enhancing
children’s social-emotional skills through school-based programmes can support
those in overcoming issues of poverty, as educational attainment is the ‘biggest driv-
ers’ of poverty. Those living in poverty are more likely to endure physical and mental
health conditions. As a result, relationships between parents and their children can be
negatively impacted because of the stress of financial deprivation. Children from dis-
advantaged backgrounds have a higher chance of:

“receiving little or no home support for their learning; have weaker

language and communication skills... experience frequent behav-

ioural difficulties and are less likely to believe that they have any con-

trol over events that affect them.” (Welsh Government, 2015, p.5)

Nevertheless, despite a school’s area of socio-economic status, from experience, it is
inevitable that teachers will encounter children with diverse social, emotional and be-
havioural needs regardless of their socio-economic background. This is a barrier to
learning, hence, schools have a responsibility to provide social and emotional support
for all learners.

This research project will explore, synthesise and analyse current and progressive
strategies to develop children’s diverse social and emotional competencies and its ef-
fectiveness; looking at how it can develop their ability to overcome difficulties in this
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area, and improve their educational attainment. The main purpose of the research is
to identify the effective strategies across the nation (but focusing on Wales) through
secondary research; subsequently evaluating whether some of these strategies are
implemented in schools and its effectiveness.

Social and emotional competencies can be developed through Personal and Social
Education lessons and supporting learners who may have difficulties with their behav-
iour. This could be support from agencies outside of the school context as well.

Through conducting primary research in a primary school, corresponding with the
school’s strategies and procedures to obtain the data required for my research was
important. To acquire the necessary data, interviews (some audio recorded) of staff,
observations and questionnaires (for pupils and staff) were carried out. One of the
main aims of collecting the data was to find out whether their current approaches pro-
duced beneficial outcomes.
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Chapter 2: Literature Review

Defining key terms

Social competence can be viewed as the ability to be independent and connect with
other people and emotional competence is the ability to generate and express a va-
riety of feelings (Gov.uk, 2012). Topping (1998, cited in Weare and Gray, 2003, p.17)
adds it is about “processing and using the ability to integrate thinking, feeling and be-
haviour to achieve social tasks and outcomes valued in the host context and culture.”

There are five ‘broad’ aspects of social and emotional learning according to Goleman
(1996) and this includes: ‘self-awareness, managing feelings, empathy, motivation
and social skills.” These are essential aspects to consider especially for those with
BESD (Behavioural, Emotional, Social Development) difficulties (Gov.uk, 2012). The
result of developing these skills will help children effectively interact with others
around them as Bronfenbrenner views this as a vital part of a child’s life, as their mi-
cro-system, that includes the relationship with their family and community, has the
greatest impact on their development (Paquette and Ryan, 2001). With creating the
correct environment alongside cultivating these skills, children become more pre-
pared and driven to deal with conflict and manage their feelings, maintain healthy re-
lationships, persevere through adversity and respect and value the differences of oth-
ers (Primary National Strategy, 2005).

Donaldson (2015) and Doyle (2016) highlight the significance of interpersonal compe-
tences, empathy, respect and tolerance as key aspects to develop. Individuals would
need to be able to understand how others are feeling and respond accordingly in the
workplace as well as at home. Doyle continues to write that these aspects can help
individuals collaborate more effectively because they are able to relate to one another
and work civilly alongside each other. The process of cultivating these aspects will be
different for everyone, though an element that all individuals need is resilience. This
is the ability to “overcome serious hardship” (Hughes et al., 2018, p.5) or to “bounce
back” in times of adversity (Public Health England, 2014, p.6).

The importance of developing social and emotional competence
Living in poverty can affect children’s attitudes and behaviour which can influence
their relationships with others. Healthy relationships are needed in order to overcome
adversity (Joseph Rowntree Foundation, 2018). The Joseph Rowntree Foundation
(2018) identified that in Wales there are 710,000 people living in poverty, making it
the highest rate of poverty among the other countries in the UK. Children that are not
acquiring the resources they require to satisfy their psychological, safety, social and
emotional needs (Maslow’s Hierarchy of Needs), then their psychological health will
deteriorate (Lester, 2013). This idea is maintained by Trewin and Hall (2010, cited in
Hayward et al., 2018), where internationally, status in employment, life expectancy
and well-being corresponds with Gross Domestic Product (GDP).

The Welsh Commissioner recognises that one of the issues that Wales is currently
trying to combat are ACEs (Adverse Childhood Experiences), which has become a
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long-term focus (National Assembly for Wales, 2018) for one of the well-being objec-
tives (Future Generations Commissioner for Wales, 2018). The Welsh survey for
ACEs reported that there is a link between ACEs and mental illnesses. ACEs range
from childhood maltreatment to household experiences, where the highest percent-
age reported included verbal abuse and parental separation. They reported that these
can affect individuals and their resilience. They found that there are various factors
that can help develop children’s resilience. These include active participation in sports
or leisure activities, looking at community support, working on social and emotional
skills and developing positive relationships (Hughes et al., 2018). Although there are
a range of strategies to improve resilience, it is important to be aware that child well-
being is becoming a concern in the UK as more and more young people are experi-
encing mental health issues, as a high percentage (90%) of school leaders have re-
ported that there has been an increase in students with anxiety and stress related
problems (Cowburn and Blow, n.d). Similarly, Elias et al (1999, cited in Gov.uk, 2012)
express that many of the issues in schools are related to emotional well-being. Ofsted
have emphasised that children would be eager to learn more about how to maintain
an emotionally healthy lifestyle (Public Health England, 2015).

Cowburn and Blow (n.d) convey that ‘emotional well-being’ can be used to measure
an individual’s academic achievement and success in life. They claim that there is ev-
idence that school programmes that cater for those who need emotional support, can
improve social and emotional skills as well as improve behaviour and bullying. How-
ever, they continue to raise the issue of ‘funding constraints’ as schools are being put
in a position to choose their priorities. They also found that teachers felt a lot of pres-
sure when it came to helping students attain high academic standards while trying to
support them with their emotional needs, as they did not have enough support and
competence do this. Schools have an important role to play when supporting students
with their well-being as children spend a large portion of their time in the classroom.
Schools can provide a safe environment especially for those having difficulties at
home, and on the other side, research has shown that parents are more likely to ap-
proach teachers about their child’s well-being than other professions or services. Fur-
thermore, Cowburn and Blow (n.d) identified that a ‘Teacher Voice Omnibus Survey’
in 2015 showed that primary head teachers believed that 40% of their staff were
trained in responding to learners’ emotional needs. They also found that there is not
enough training on this subject for ‘current Initial Teacher Training’, newly qualified
teachers and those undertaking Continuous Professional Development.

Exploring different curriculum frameworks and progression for
health and well-being

As part of numerous legislations that Wales follows, such as the Education Act 2002,
the equal opportunities legislation and the United Nations Convention on the Rights of
the Child, all learners should be educated in how they can make a positive contribu-
tion to society, where they are able to make valuable decisions for themselves and
others (Welsh Government, 2008).
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Well-being and children’s mental health has become a contemporary issue within ed-
ucation, and it is evident in several countries. The CAMAU report suggests that re-
viewing how other countries implement health and well-being in their curriculum can
lead to ‘progression’ (Hayward, 2018).

A holistic approach to health and well-being is recommended by Donaldson (2015),
and Weare and Gray (2003) promote the idea of Local Education Authorities’ in using
a whole school approach to develop these skills, and ‘complementary’ approaches for
those who have difficulties in these areas. The Health and Well-being Area of Learn-
ing and Experience in Successful Futures covers physical and emotional well-being,
topics on different relationships and general ideas on how to keep healthy. This area
is holistic in its approach as it considers the concept of well-being in all aspects of
school life as well as the four purposes. Learners would be healthy, ethical, enterpris-
ing and creative contributors of society by supporting and mentoring others; develop-
ing and maintaining healthy relationships and having the knowledge and ability to
make moral decision (Donaldson, 2015). Similarly, countries such as Ireland, Scot-
land, British Columbia, Australia and New Zealand follow a cross-curricular approach
where they provide specific subjects and elements for health and well-being. For ex-
ample, Scotland includes physical literacy and movement in their Health and Well-be-
ing area, and Australia considers the element of ‘personal and social capability’ as a
competence (Hayward et al., 2018).

Health and Well-being would be considered as a core area of learning in British Co-
lumbia, where they maintain a ‘balance’ between knowledge and application as they
have a ‘Know-Do-Understand’ model for their curriculum. An example of this can be
displayed within their Physical and Health Education framework (see appendix 1).
This aims to develop children’s knowledge on the importance of being emotionally
and physically fit. The ‘complexity’ for the ‘big ideas’, competency and knowledge will
increase as learners move up a grade. However, Hayward et al. (2018) argue that
they do not provide a ‘clear’ way to deliver and track progression through these
standards. They convey that it is difficult to ‘empirically’ assess children’s develop-
ment in this area compared to other subjects as children socially and emotionally de-
velop at different rates considering the environment they are in. Also, teachers would
need to refer to their knowledge on ‘child development’ in order to acquire a better
understanding of the child’s progression (Hayward et al., 2018).

Comparably, the current Personal and Social education framework for 7 to 19 year
olds in Wales aims to provide learners with the opportunity to be “confident and
skilled in order to take an active and responsible role in society and enhance learning,
motivation and achievement” (Welsh Government, 2008, p.5). This framework is ho-
listic in its approach and allows learning experiences to be an ‘incidental’ part of the
school’s ethos and community. Learners can be taught the importance of cultural di-
versity through celebrating other cultures and religions; they can be taught the im-
portance of team work and collaboration; learn about their changing bodies; and can
participate in activities that promote sustainable living to combat climate change to
look after the environment, which can be done through Eco-Schools; using fair trade
products and recycling (Keep Wales Tidy, 2016). Both the Foundation Phase and Key
Stage two sections offer these elements and more, with the emphasis of developing

9|Page



1600208

independence in the choices they make, as well as providing the specific learning
outcomes and skills (see appendix 2) (Welsh Government, 2008).

Effective practice on developing social and emotional competence
and its impact

A ‘whole school, multi-agency approach’, surpassing learning and teaching to help
children with their social and emotional well-being, can result in ‘sustaining’ good
health and economic education according to the National Institute for Health and
Care Excellence and Ofsted. An example of a multi-agency approach would be
schools collaborating with the 2009 Healthy Child Programme (Public Health Eng-
land, 2015). This approach can be followed through different principles. There are
eight principles to promote social and emotional well-being (see appendix 3) and one
of them is ‘staff development’, implying that practitioners are able to develop their
own knowledge and skills in order to cater for learners’ needs (Public Health Eng-
land). The diagram (see appendix 4) shows that when schools provide an effective
whole-school approach, it decreases the chances of group/individual interventions
(Primary National Strategy, 2005).

Corso (2007) demonstrates a pyramid (see appendix 5) which ranks the influences of
developing social and emotional skills in terms of its impact. Corso believes that cre-
ating strong positive relationships could form a solid foundation in fostering these
skills. Cowburn and Blow (n.d) believe that early intervention would minimise the ef-
fects of poor social and emotional well-being. Research presents that the brain works
‘rapidly’ for the first 3 years of a child’s life, therefore early intervention in developing
relationships and helping young children to regulate their emotions is essential. Par-
ents have the responsibility to help their children develop these aspects, however,
considering the background and experience of parents, they (with the help of schools
if necessary) can enter programs to support them with this. Schools can provide
these opportunities to families from disadvantaged backgrounds as well (Knitzer and
Lefkowitz, 2005). Wales provides the programme ‘Flying Start’. However, according
to the National Assembly for Wales (2014), the social and emotional development of
those who were on Flying Start was not significantly different to those who were not
on the programme. The National Assembly for Wales (2018) reported that it was diffi-
cult to assess Flying Start’s impact as they did not have a group to compare it to.

There is evidence of good practice in schools across the UK. Redhill Preparatory
School in Wales use a range of strategies to develop leaners’ social and emotional
competencies (see appendix 6). They provide circle time to help children resolve is-
sues, to feel valued and safe and provide a nurturing environment. They use Big
‘Friendly Giants’ to develop relationships with their peers; they use questionnaires
and self-registration to check up on leaners’ well-being; they provide skills sessions to
enhance the skills in different areas of learning in order to boost self-esteem; learners
also engage in ‘paramedics’ which is where they are able to fix or mend broken rela-
tionships as a group, which enables them to reflect on their behaviour and manage
their feelings. Through the questionnaires and self-registration, staff have been able
to identify those who need interventions. Additional benefits of these strategies in-
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clude better listening skills awareness; and understanding of others’ feelings; confi-
dence in seeking guidance and confronting personal issues and feeling ‘empowered’
to make a positive change in others’ lives as well as their own. The Social and Emo-
tional Aspects of Learning (SEAL) programme that was introduced in England had
some affect with staff development and training for this programme, as 50% of teach-
ers reported that learners had better listening skills and improved concentration (Pub-
lic Health England, 2015).
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Chapter 3. Methodology and Research Design

Ethics

There are ethical guidelines to follow when conducting research. It is important to
consider research in a moral standpoint. Participants should have the right to know
what they will be participating in and be allowed to question the researcher as well as
be able to refuse to partake or withdraw from the study. However, young children and
those with disabilities may not have a clear understanding about what they are partici-
pating in, therefore researchers need to think carefully about how to address this.
Also, risks should be considered as the participants should be kept safe. Confidential-
ity and anonymity must be maintained. Allowing this can increase the chance of par-
ticipation and for more accurate and specific information to be shared (Mcneill and
Chapman, 2005).

The researcher is required to fill in an ethics form and adhere to ethical guidelines
(see appendix 7). Permission from the school and staff were required to obtain the in-
formation. The mentor in the school discussed with the group of researchers that the
participation consent form was to be signed by the mentor on behalf of the staff (see
appendix 8). Though at the time when the methods were conducted, permission was
granted verbally. If the researcher required photos, a consent form was signed by the
mentor (see appendix 9), again on behalf of the staff and the school. The researchers
were advised to avoid taking photos of children’s faces, and to ask staff which chil-
dren are not allowed to be photographed.

Secondary Research

To conduct primary research, evidence of current data and information must be col-
lected and reviewed. Secondary research can take in the form of statistics or docu-
ments. For researchers, it can validate findings and can be beneficial as they can
identify any “discrepancies between past and current research” (Mcneill and Chap-
man, 2005, p.132). Collecting secondary research for this project allowed the re-
searcher to gain a better idea of what to explore.

Primary Research Methods

The school provided plenty of strategies, resources and opportunities to conduct re-
search. The approaches explored are mostly cross-curricular and are embodied in
the school environment. The methods used to collect the data and information for this
project were interviews, questionnaires and observation notes.

Interviews

For this project, six interviews from staff at the school were conducted. The aim of
these interviews was to explore different roles and capture a variety of views on the
support they give learners.
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The first interview was with a member of staff that manages and teaches learners in
what is known as the ‘Nurture Group’. This was to be audio recorded, however, half-
way through the interview, there was a realisation that it was not recording, and due
to time constraints, notes were taken as an alternative. The participant was helpful as
she recommended many resources to further explore and was flexible and open to
questions.

An Emotional Literacy Support Assistant (ELSA) from a reception class was inter-
viewed. The format was an informal interview as this is what was preferred by the
participant. However, the interview had to be rescheduled several times as the partici-
pant kept being called into class. To gain more information, the ELSA lead was inter-
viewed. It was beneficial as they provided documents that explained their role in more
detail. Both interviews were audio recorded.

There was an interview with the ‘progress team’. This was again informal and was
carried out with other researchers. The progress team advised for the interview to re-
semble an open forum where researchers could ask questions to a panel. As there
were six researchers, the opportunity to ask questions was limited, though a section
of this was audio recorded.

As secondary research informed that early intervention can increase the well-being of
children, a Year 1 teacher was interviewed. Classroom strategies were analysed
through the questions asked. This was a good opportunity to ask the participant about
the progress of the child who accessed the nurture group in the mornings.

The school had a Learning Resource Centre (LRC). This was a wing or section in the
school to support learners who found it difficult to function in mainstream classrooms.
The head of the LRC was interviewed and valuable information was provided. How-
ever, the interview was not successfully recorded, though notes were recorded.

Questionnaires

Two questionnaires were conducted, one for a Year 5 class and one for all staff in the
school. The Year 5 class took part in a questionnaire about Philosophy for Children
(P4C) and cooperative learning sessions. The response for this was substantial as all
the children filled in the questionnaire after their session. The children were given the
opportunity to ask any questions or ask for help as the researcher gave them 10
minutes to answer six questions. On the other hand, the general questionnaire about
social and emotional support and its impact did not produce many responses as the
guestionnaires could not be filled in as soon as they received them. All staff re-
quested for it to be completed by the end of the week. Mcneill and Chapman (2005)
argue that questions should not be ambiguous, and the appropriate language must
be used for the correct demographic. Hence, the questionnaires were checked by
mentors. The essential data gathered from the questionnaires were taken from more
open-ended questions, therefore, there is little statistical data.
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Observation Notes

Observation notes took place during a P4C session, circle time in a Year 1 and a
Year 3 class, and a ‘bucket time’ activity in the LRC. The researcher was able to take
notes of the displays around the school that promoted children’s social and emotional
well-being such as the four purposes and behaviour charts for each year. Triangula-
tion (Mcneill and Chapman, 2005) was used by taking the information from the obser-
vation notes to inform the researcher for possible interview questions.

Limitations of Research

The researcher should try to be objective in their execution, implying that questions
asked in interviews and questionnaires should be controlled. This could be by asking
guestions that do not elicit bias responses (Mcneill and Chapman, 2005). Though, for
this research it was somewhat difficult to follow considering that the researcher had
already acquired some knowledge on the topic; intending to validate secondary find-
ings. The information and data gathered was primarily qualitative in correspondence
with the research methods chosen. Interpretivists believe that collecting descriptive
information allows for more validity as the researcher and participant can develop a
rapport. As multiple short interviews were carried out within a span of a week, strong
rapports were not developed, however, extensive data was collected. Positivists on
the other hand believe that quantitative data can produce more reliable, hence more
valid results as they can be duplicated, and a large amount of data can be collected
(Mcneill and Chapman, 2005). For example, the questionnaires can be easily re-
peated. Additionally, researchers can find patterns and trends with quantitative data.
For example, the questionnaires from the Year 5 class can allow the researcher to
transfer the data into graphs to perhaps find that three quarters of the class enjoy
P4C lessons and can then identify the reasons by looking at more open-ended ques-
tions.

Furthermore, as the research took place within two weeks, time was a hindrance. The
school offered many approaches and strategies, therefore, focusing on a couple of
approaches in great depth would have been beneficial as preparation would have
been more meticulous and the audio recording malfunctions would have been
avoided. On the other hand, it can be argued that there would be less findings to
compare.

As there was a limit to the time the children spent answering the questionnaire, per-
haps their answers were rushed, therefore, the point of validity can be raised. Also, it
would have been more cost efficient to create the questionnaires online as the re-
sponses for the staff questionnaire was small. However, it was difficult to acquire time
from a class and teachers as there would have needed to be more time provided to
set up the online questionnaires, and it would have been inconvenient with their class
schedules.
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Chapter 4. Results and Discussion

In primary research conducted (see appendix 10), the main principles explored in-
cluded ‘curriculum, teaching and learning’, ‘ethos and environment’, ‘targeted support’
and ‘identifying need and monitoring impact of interventions’ (Public Health England
(2015). The pioneer school for Successful Futures (2015) consists of a cross-curricu-
lar environment, aiming to provide learners with a happy, caring environment, offering
a range of approaches and resources, and promoting Donaldson’s four purposes.

Whole school approaches and its impact on children’s social and
emotional well-being

Observations

Philosophy for children (P4C) was observed in Year 5. They sat in a circle to discuss
different topics where they can listen and debate in a civil manner, e.g. | disagree be-
cause... The topics discussed are usually relatable to learners’ experiences and simi-
lar to the themes in the Personal and social framework for 7-19-year olds in Wales.

A ‘check in’ in a Year 1 class was observed. They sat in a circle and took in turns to
pass ‘Ruby the Rainbow’ around and talk about their aspirations; what they wanted to
be when they’re older and the responsibilities that come with that. Children are given
the opportunity to talk and to be listened to. A ‘check out’ was observed in a Year 3
class and after the children had said how they felt at the end of the day, they under-
took a well-being activity which involved spreading themselves out in the classroom
to lay on the floor and listen to meditation music to ‘relax their minds’.

Cooperative learning was not observed however, the mentor did recommend watch-
ing the video on their website about it. Cooperative learning consists of five elements
(see appendix 11). This type of learning can help children develop positive attitudes
to learning as well as develop positive relationships with others through mutual trust
and respect. It allows them to face challenges on their own and with others. When it
was first introduced in year 6, children were reluctant to work outside of their friend-
ship groups, but through working on active listening e.g. eye-contact, children were
able to overcome this (Pembroke Dock Community School, 2018).

In terms of social and emotional development, ‘check in and check out’, P4C and co-
operative learning gives children the opportunity to be ethically informed (Welsh Gov-
ernment, 2008) through the different areas they cover and skills they develop. For ex-
ample, in P4C they talked about consequences of actions, whether it’s right to treat
everyone equally. At the same time, they’re learning how to question, to listen, to take
in turns to speak and essentially to debate in civil manner. During the P4C session,
article 13 was mentioned. It was phrased as the right to share opinions without of-
fending others (Unicef, 2010). This was to reinforce a friendly debate.
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Interview

Year 1 teacher

The class follow a behaviour chart and consider their ‘golden responsibilities’. This is
a good way to remind children what behaviour is acceptable (see appendix 12). The
teacher promotes children’s self-esteem through reward charts, showing examples of
work and praising them. The teacher introduced ‘identity day’ where children were
asked to bring in something important to them and speak about it to the class. Addi-
tionally, the teacher believes that the children enjoy sharing how they feel and what
they got up to during circle time. The teacher conveyed that as part of social compe-
tence, circle time provides the opportunity for them to listen and respect others. They
informed that the learner who attended the nurture group in the mornings has been
making progress as they are more likely to engage in activities and interact with peers
well.

Questionnaires

The questionnaire on P4C and cooperative learning (see appendix 13) produced a to-
tal of 24 responses from a Year 5 class. 95.8% of learners were happy or confident
that they were able to do this listen to and respect other people’s ideas and offer their
own. Question five had more of a variety of responses (see Figure 1).

Figure 1

"Through coopertive learning, | feel that | am
able to take on a responsibility, share ideas and
come to an agreement as a group to achieve the

desired goal."

N
o

=
[€,]

=
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) :/ :(
:) = Agree :/ = Neutral :( = Disagree

Number of Responses
o

Assuming that learners responded to this statement considering all the aspects,
20.8% of learners chose neutral and 12.5% of them disagreed with the statement,
perhaps implying that teamwork and cooperating with other peers are skills some
leaners lack. This suggests the importance of social skills in order to complete tasks.

Furthermore, despite acquiring only five responses from the staff on the impacts of
supporting children’s social and emotional development, all respondents either
‘agreed’ or ‘strongly agreed’ to the statement below referring to SEAL aspects men-
tioned previously:
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“When these aspects are developed children are equipped to manage
strong feelings such as frustration, anger and anxiety; be able to pro-
mote calm and optimistic states that promote the achievement of
goals; and recover from setbacks and persist in the face of difficul-
ties.” (Primary National Strategy, 2005, p. 7)

General responses on how children demonstrate confidence in themselves and
their learning (see Figure 2 and 3) involved children being resilient and having a
growth mindset which is Carol Dweck’s idea of overcoming failure and being
open to challenges (Hymer and Gershon, 2014).

Figure 2

10: If agreed, please comment on how children demonstrate their confidence in
themselves and their learning.
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Figure 3

10: If agreed, please comment on how children demonstrate their confidence in
themselves and their learning.
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Targeted support and interventions for those who need additional
social and emotional support and its impact

Observation

‘Bucket Time’ is an autism attention strategy used in the LRC. It intends to help chil-
dren build on functional and social communication, understanding and spontaneous
communication. It promotes engagement, helps to build trusting relationships and
helps increase their focus and attention. If children pay attention to what is going on
(visual and sensory engagement) for three minutes, they get rewarded a point on the
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first step. The longer they maintain their attention, the higher they will go. There are
three steps and once they get to the top, they will be rewarded with free time.

The observation involved children gathering around the practitioner with a bucket full
of different objects inside. The practitioner would take one out and would say a few
things about the car in simple language. The children would repeat it. For example,
the practitioner would say “car, car has four wheels...” The children would listen and
try not to spontaneously interrupt the practitioner, unless they asked them a question.
The practitioner placed A2 paper on the floor, put shaving foam on it and then differ-
ent coloured paint and glitter. Some children were excited and some of them had to
be refrained from touching what was on the floor. It was interesting how focused the
children were on what the practitioner was doing. The aim is to help them communi-
cate a shared understanding and experience, through eye contact, gestures, facial
expressions, proximity and body language.

Interviews

Head of the Nurture Group

The nurture group aims to nurture leaners’ feelings and get them back into main-
stream classrooms. These children have difficulties with their behaviour and may
have problems at home. There are usually 2-4 children for each session hence there
are more opportunities for 1-1 support, and it is easier to implement different strate-
gies. The practitioner mentioned that they tend to focus on dialogue. This means lis-
tening to children’s views, making them aware of their environment and accessing
learning through their language which helps them manage their feelings and actions
using ‘Pyramid Club’ and ‘TalkABout'. The practitioner assists children with basic nu-
meracy and literacy skills as well as carrying out activities such as cooking, baking
and games on the iPad. The practitioner believes that doing these types of activities
help children with their concentration. They mentioned that there was a Year 3 boy
who refused to do work in the class and would become irritated and angry. Through
partaking in these activities, the child was able to complete tasks and had a better at-
titude towards learning. They were then able to go back into a mainstream learning
environment. Lastly, the practitioner estimated that roughly 85% of learners are
moved back into mainstream classrooms.

Reception ELSA and ELSA lead

Emotional Literacy Support Assistants help learners who have behavioural difficulties,
going through bereavement, or those who are finding it difficult to identify their emo-
tions. They help to unpick problems and help manage them. Both practitioners pro-
vided valuable information (see appendix 14).

The practitioners believe that early identification of any social and emotional difficul-
ties can help prevent future issues and referred to their ‘Flying Start’ programme.
They can identify leaners through an ELSA Referral form (see appendix 15). An ex-
ample given was about a boy who did not engage in learning, found it difficult to de-
velop relationships with other peers, hurting others and throwing things. But through
ELSA (one to one support) they were able to overcome these barriers. Children pre-
fer one to one support for ELSA. Although, depending on the area or topic, it can be
done in a group setting, e.g. friendship and sibling relationships. For example, they
gathered a group of children who were facing the same problem of falling out with sib-
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lings to make them aware that they’re not alone. A good strategy mentioned was so-
cial stories. This is to help learners better understand what they’re going through.
Though the main strategy is to be available to listen and speak to them; being there
for them.

Moreover, the ELSA lead trains two children from each year group and class in KS2
to be peer mentors in restorative practice (low level). Restorative practice can lead to
unpicking problems such as issues at home which leads to their behaviour. Addition-
ally, it was mentioned that there is an ELSA/behavioural specialist to support all
learners in the school. The specialist is usually requested by staff whenever there is a
challenging situation between leaners which they believe is convenient. They also
keep record of incidents.

Children’s needs are different; therefore, the effectiveness of a strategy will depend
on the individual need. This type of support allows leaners to have a healthier mental
well-being, as a result they can focus and engage in class. They currently do not pos-
sess hard evidence to track learners’ well-being, however, the ELSA lead is trailing
out a questionnaire to give out to leaners at the start of the programme and then at
the end to track leaners’ progress.

Progress Team

Learners who are not hitting their phase outcomes are referred to a progress group.
The progress team staff have a responsibility to help children achieve their intended
outcome, focusing on literacy and numeracy and social skills. They do this through an
alternative curriculum of a variety of interventions (see appendix 16).

They believe that challenging behaviour stems from the inability to be able to manage
the work that they have been given. Giving them tasks that are at their level can im-
prove behaviour and attitude towards learning. Also, they aim to develop skills to
raise self-esteem in order to motivate them to keep going and progress in their learn-
ing. An example of this would be a boy in year 5 working at a ‘U’ or reception level in
literacy and numeracy. They were given the choice of how to answer comprehension
questions on one of the songs from ‘The Greatest Showman’, either to write them
down or record them on the iPad. Through giving him the choice and with support, he
was able to come up with very good answers. It is about how you work with the chil-
dren and providing those strategies to help them manage their learning.

Head of the LRC

This unit offers an alternative curriculum for those with additional learning needs pri-
marily relating to insufficient social and emotional skills. They have a social skills/in-
clusion scales checklist to assess progress (see appendix 17).

The head of the LRC suggested that the most effective strategies to support children
with their social skills are visual support such as picture cards. This can help to pro-
vide structure and routine, encourage independence, build confidence, improve un-
derstanding, avoid frustration and anxiety, and provide opportunities to interact with
others. They can also make communication physical and consistent.

It is suggested to work with parents for both practitioner and parent(s) to plan and
evaluate the child’s progress. Additionally, there is an emphasis on developing chil-
dren’s independence and emotional regulation.
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As there are more opportunities to individualise learning, they can understand their
learners in great depth. Each learner has a profile stuck on the wall. Despite having
numerous strategies and interventions such as bucket time, a soft playroom to dereg-
ulate, a sensory room and partaking in activities such as going shopping or making
toast, challenging behaviour is still difficult to overcome for some children, therefore,
more one to one support is required. However, they contest that this is a barrier to
promoting independence. Therefore, it is difficult to produce consistently effective
strategies.
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Chapter 5: Conclusion

A range of strategies was analysed in this research. Each intervention/strategy could
be further explored if time was not a constraint. Evidence from observations, ques-
tionnaires and interviews demonstrate that the interventions in place to develop lean-
ers’ social and emotional competencies can be effective, as accounts of learners
overcoming barriers and difficult situation was recorded. The interventions cover the
development of positive relationships which Corso (2007) mentions as the basis of
establishing further social and emotional development e.g. cooperative learning, P4C
and ELSA to be specific.

However, assessing or monitoring learners’ progression in this area is quite complex
compared to other areas of learning. Many practitioners have conflicting views on
how the different aspects within social and emotional development should be as-
sessed because children have different experiences during their development. As a
result, the knowledge and skills are “socially and contextually framed” implying that
children’s social and emotional competencies will be influenced by their family culture
and economic background. (Barblett and Maloney, 2010, p. 14). Consequently, the
school use their own systems of assessing progress in this area using whole-school,
cross-curricular, or individualised approaches.

Furthermore, other aspects to further explore when developing leaners social and
emotional competencies according to Weare and Gray (2003), would be the involve-
ment of parents and the community, which the school are heavily involved in e.g.
family engagement days. Early intervention is also something to further explore. The
school has a Flying Start programme as well as a member of staff being trained as an
ELSA in the early years. Another aspect to research would be developing practition-
ers’ well-being and consistent CPD training for practitioners to develop their
knowledge and skills on this area. The school also consider this as staff can take Fri-
day afternoons off from teaching (scheduled alternate weeks) to either undergo train-
ing/research or spend the time to develop their well-being.

Undergoing a study has helped the researcher develop a variety of skills in terms of
conducting questionnaires, interviews and writing up the study. As a student teacher,
it is beneficial to enhance knowledge on an area of learning that is relatively current
and in the progress of developing as an aspect within Donaldson’s proposed curricu-
lum. The researcher was able to identify good practice as well as evaluate different
issues. Evaluation and reflection are important, as problems are identified and can
then be researched further. Lastly, the researcher can use the knowledge and skills
developed and acquired form the study to inform their own practice (Grigg, 2015).
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Appendices

Appendix 1

Berrit Area of Learning: PHYSICAL AND HEALTH EDUCATION Grade 5
COLUMBIA
Minsr of Ed BIG IDEAS
Daily physical activity Knowing what we enjoy doing Understanding ourselves Personal choices Developing healthy

enables us to practice

and knowing about our

and the various aspects of

and social and

relationships helps us feel

skillful movement and opportunities to participate health helps us develop a environmental factors connected, supported,
helps us develop in those activities helps us balanced lifestyle. influence our health and valued.
personal fitness. develop an active lifestyle. and well-being.
Learning Standards
Curricular Competencies Content

Students are expected to be able to do the following:

Physical literacy

Develop and apply a variety of fundamental movement skills in a variety
of physical activities and environments

Develop and apply a variety of movement concepts and strategies in
different physical activities

Apply methods of monitoring and adjusting exertion levels in physical activity|
Develop and demonstrate safety, fair play, and leadership in physical
activities

Identify and describe preferred types of physical activity

Healthy and active living

Participate daily in physical activity designed to enhance and maintain
health components of fitness

Identify and describe opportunities for and potential challenges to
participation in preferred types of physical activity at school, at home,
and in the community

Analyze and describe the connections between eating, physical activity,
and mental well-being

Describe the impacts of personal choices on health and well-being
Describe strategies for communicating medical concerns and getting help
with health issues

Identify, apply, and reflect on strategies used to pursue personal
healthy-living goals

Students are expected to know the following:

proper technique for fundamental movement skills, including
non-locomotor, locomotor, and manipulative skills
movement concepts and strategies

ways to monitor and adjust physical exertion levels

how to participate in different types of physical activities including
individual and dual activities. rhythmic activities. and games
differences between the health components of fitness

training principles to enhance personal fitness levels, including
the FITT principle

benefits of physical activity and exercise

food choices to support active lifestyles and overall heaith
practices that promote health and well-being, including those that
prevent communicable and non-communicable ilinesses
sources of health information and support services
strategies to protect themselves and others from potential
abuse, exploitation, and harm in a variety of settings

factors influencing use of psychoactive substances. and
potential harms

physical, emotional, and social changes that occur during
puberty, including those involving sexuality and sexual identity,
and changes to relationships

This is an example of British Columbia’s framework for Physical and Health Educa-
tion (grade 5), which includes the purpose of delivering these competencies and the
learning standards (skills and knowledge). (British Columbia Ministry of Education,

2016)
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Appendix 2

Key Stage 2 learning outcomes

Developing thinking

Learners should be given opportunities to:

= identify links between cause and effect

= distinguish between ‘facts’, beliefs and
opinions

= form personal opinions and make informed
decisions

= use appropriate technigues for personal
reflection.

Active citizenship

Learners should be given opportunities to:

* develop respect for themselves and others

e value families and friends as a source of
mutual support

e value diversity and recognise the importance
of equality of opportunity

e participate in school life

and to understand:

e their rights, e.g. the UN Convention on the
Rights of the Child, and responsibilities

e the importance of democratic decision-making

e the benefits of families and friends and the
issues that can anse

e situations which produce conflict and the

nature of bullying

* aspects of the cultural heritage and o
diversity in Wales

* how injustice and inequality affect people's
lives

e what is meant by disability

e the challenges leamers might have in

accessing learning opportunities in school.

Developing communication ®

Learners should be given opportunities to:

= listen carefully, question and respond to others

+ express their views and ideas confidently
through a range of appropriate methods

= contribute to class discussions and take part in
debates.

Health and emotional well-being

Learners should be given opportunities to:

» take increasing responsibility for keeping the
mind and body safe and healthy

» feel positive about themselves and be sensitive
towards the feelings of others

and to understand:

e the features and physical and emotional
benefits of a healthy lifestyle, e.g. food and
fitness

o the harmful effects, both to themselves and
others, of tobacco, alcohol and other legal
and illegal substances

» the reasons for the physical and emotional
changes which take place at puberty, to
include conception, pregnancy and birth

» the range of their own and others’ feelings

and emotions

the importance of personal safety

* how to distinguish between appropriate and
inappropnate touching

* what to do or to whom to go when feeling
unsafe.

This is an example of the Key Stage 2 Personal and social education framework,
demonstrating the learning outcomes for Key stage 2. (Welsh Government, 2008)
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Appendix 3

Curriculum,

An ethos and teaching and
environment that learning to promote
promotes respect resilience and support

and values diversity social and emotional
learning

Targeted Enabling
support and student voice
appropriate
refarral Leadership and management

to influence

: decisions
orts and chamy

development
Working with to support their own
parents/carers wellbeing and that
of students

Identifying need and
monitoring impact of
interventions

Schools can follow these eight principles to develop effective social and emotional
well-being. (Public Health England, 2015)
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Quality first teaching of social, emotional and
behavioural skills to all children
Effective whole-school or setting policies
and frameworks for promoting emotional
health and well-being

Small-group intervention for children
who need additional help in
developing skills, and for
their families

Individual
intervention

This inverted triangle demonstrates key approaches to cater for children’s social and
emotional needs. (Primary National Strategy, 2005)
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Intensive
Individualized
Interventions

Social and Emotional
Teaching Strategies

Creating Supportive Environments

Figure 1. A model for promoting children’s social-emotional
development and preventing challenging behavior.

Without the bottom element, the ones above cannot be developed effectively. (Corso,
2007)
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Circle time has become a highly valued whole school initiative. The session is timetabled across
the school at the same time. This ensures that its value is understood and appreciated by staff
and pupils. Staff see this session as just as important as core subjects. They ensure that all
pupils feel valued during weekly circle time sessions and organise an open and honest forum
where all pupils have the opportunity to share their thoughts and feelings. As a class, pupils
engage with each other to identify differences, difficulties and find practical and appropriate
strategies to help all pupils feel that they belong and are valued by the group. Circle Time helps
staff to know their pupils well and provides a closer network of support that nurtures positive
working relationships.

Big Friendly Giants lead the whole school during a weekly assembly. Each group has a leader,
usually a prefect from Year 6, and pupils from each class to make a ‘family. These mixed-age
family groups encourage belonging. Each session begins and ends with an animated recital of
the school motto - ‘Working, caring, sharing and learning, hand in hand, to be all we can be!
Teachers base sessions on emotional and social wellbeing learning objectives and bring the
school community together in fun and engaging activities. There are opportunities for pupils to
recap on whole school initiatives, which improve social and emotional wellbeing, for example
the ‘worry box’, mind-sets, learning styles or ‘what to do if you are being bullied’ Pupils help
and support each other during these activities and this closeness to their peers becomes
apparent in their relationships and improved confidence outside of the sessions.

Questionnaires and self-registration. ALl pupils register each morning and afternoon using
emotion colours, characters or emotion words. Pupils can change their emotion registration
throughout the day. Staff make a note of any negative emotions and find time to ascertain the
reasons behind the pupils’ choice. Often the issue is resolved immediately. However, staff
address more complex issues by allocating time later in the day, sharing with parents or referring
to the school counsellor. Staff also use a variety of questionnaires with all pupils to help identify
and track pupils’ social and emotional wellbeing. They recognise that pupils who have poorer
self-esteem and self-respect are likely to feel worthless, bullied and persecuted and that they
need support to develop more positive thinking.

Skills Sessions. These are three short weekly sessions for all junior pupils. Pupils take part in a
variety of activities according to their needs. These include traditional sessions such as academic
booster sessions and More Able and Talented sessions, but there are also opportunities to address
wider needs such as touch typing, mindfulness’ training or emotional intelligence training. The
activities are highly personalised to improve pupils’ skills. This impacts positively on improving
many pupils’ self-esteem, which in turn leads to greater self-respect.

‘Paramedics’ is a self-help group named by the pupils. It is a weekly session that any pupil can
attend. Pupils can refer themselves or friends. They meet with a staff member, eat snacks and
take part in mixed aged circle time sessions. They ‘cure’ themselves of worries, being shy, scared
or angry by taking part in specific activities. The teacher, with counselling knowledge, acts as a
facilitator, but the sessions are mainly pupil led with pupils finding their own answers. Many
pupils who attend improve their capability to recognise their own emotions and those of others,
separate different feelings and label them appropriately. They use this emotional information to
guide their thinking and behaviour, and manage and/or adjust emotions to adapt to
environments. Pupils can also access the school’s 1:1 counselling service. This is highly
beneficial for pupils if they face a crisis, such as bereavement.

These are the effective strategies Redhill Preparatory school uses. (Estyn, 2018)
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Appendix 7 — Ethics form pages 31-43

V= |

hF‘PLICA'I'IDH FOR ETHICAL APPROVAL

{ E1 FORM

]
[

In order fog research to result in benefit and minimise risk of harm, it must be conducted
ethically. A researcher may not be covered by the University's insurance if ethical approwval
has not been obtained prior to commencement.

The University follows the OECD Frascati manual definidion of research activity: “creatie work
undertsken on 3 systematic basiz in order to increase the stock of knowledge, including
knowledge of man, culture and society, and the use of this stock of knowledpe to devise new
spplications”. As such this covers activities undertaken by members of =taff. postgraduste
research students, and both tsught posigraduate and uwndsrgraduate studsnts working on
dissertations/projects.

The individual undertaking the research activity is known as the “principal researcher”.

Ethical approval is not required for routine audits, performance reviews, qualify sssurance studies,
testing within normal educational requirements, and Merary or antistic criticism.

Please read the notes for guidance before completing ALL sections of the form.

This form must be completed and approved prior to undertaking any research activity. Please
see Checklist for detsils of process for different catepories of applicstion.

SECTHIN A: About ¥ou [(Principal Researcher)

Full Mame: Jowing Barrientos
Tick all boxes which apphy:
Mermber of s1aff: O Student: - Homorary research fllow: O
Faculty'School Centre: SWWCTE: YR ATHROFA
Zampus: Zarmarthen
E-mail address: 1800208 @student. uwtsd. ac.uk
Contact Telephone Mumber: 0TEE4381281
For students:
Student Mumber: 1600208 Undergraduate
Prograrmme of Study: BA Primary Education (QTS) F'uﬁ-rt;rlfarljatn O
Director of Studies/Supenisor Dr Sipped. ' Hughes Ri=search O

SECTION B: Approval for Research Activity

Has the research activity received approval in prinziple?
{please check the Guidance Moies as to the approgriste approval process | YES | & | NO | O
for different levels of research by different categories of individual)

Dare
If Yes, please indicate source of [ pacezrch Degrees Commites O
approval (and date where knowmn):
Faculty Research Committes O
Tther {write in) — Module Coordinator
ECADGOOI. ITET M | 080213

Approval in principle must be obtained from the eleyvant source priar o =seking athical appraval.
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SECTION C: Extermal Ethical Guidance Materials
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Please list the core ethical guidance documents that hawve been referred o during the completion
of this form (ncluding any discipline-specific codes of reseanch ethics, apd.alse any specific
ethical guidance relating to the proposed methodology). Please tick to confirm that your
research proposal adheres to these codes and guidelines.
Research is within the bounds of the normal classroom and in accordance with N
SWWCTE school guidelines for parenial consent as per SWWITE letier.
The rezesrch will b= conducted within BERA (British Educational Research Association) &
guidelines — Ethical Guidelines for Educational Research, (2013).
The research will adhere fo the University research guidelines. &l
The research will adhere to EWE guidelines (Code of Professional Conduct and (]
Praclice for Registrants with the Educsfion Werkforce Council).
SECTICON D: External Collaborative Research Activity
Does the research activity invohee collzborators outside of the
University ? Y = = iz &

If ¥es, please provide the name of the extzrnal organisstion and name and contact details for the
main contact person:

Instifution

Contact person name

Coniact person e-mail address

Whera research activity is carried out in collaboration with an external organisation

Dioes this organisation have its own ethics approval system? YES [ | L] L]

If ¥es, please stiach 3 copy of any final spproval {or intzrim approwval] from the organisation

SECTION E: Details of Research Activity

Exploring the promotion of resilience and empathy through social
and emotional learning (P SHE) within the curriculum for learmers
from disadvantaged backgrounds.

- Arethere specific social and emational leaming strategies o
promaote these?
Indicative title: - How are learners’ socizl and emotional skills being developed?
- Arz these strategies sffective? How ars they messursd?
- \What arz the impacts of these stratzgies in terms of educational
attainment?

Proposed start date: 11702148 Propossd end date: 2000418

Purpose of research activity (including aims and objectives)

Cwitline the purposs, aims and objectives of the research activity, including key research questions.
Show briefly how existing research has informed the proposed activity and explain what the
research activity will dd and how it addresses an arza of mporance. (Maximurm 300 words)

According to the Joseph Rowntree Foundation (Z2018), the bigpest drivers of poverly is the
sducational attainment of childrzn. Despite the number of facters that affect a child's chancas of
success in this area such as finance and relationships st home (both relating to poverty), some
research suggesis that enhancing children's social-emotional skills through school-based
programmes can support children in overcoming thess issuss. it can also help reducs anti-social
behawviour and reduce substance misuse. Early intervention proprammes such 35 ‘Flying Start’ are
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impaoriant in tackling issues of poverty for famibies. Howsver, the research aims to gather
nformation on how teachers can directly support leamers (both in Foundation Phass and Key
Etage 2) through promoting empathy and resilience in the classroom, and whether this can enhancs
stizinment to help prevent the oycle of poverty in an individual's life.

this b shoukd eapand as you pe

Proposed methods

Providzs a brief summary of all the methods that may be us=d in the research activity, making it
clear what specific technigues may be used. if methods other than those lisied in this section are
d=emed appropriate [ater, additional ethical approwal for those methods will be needed. (Maximum
300 words)

Interviews:

Children from different groups in Key Stage 2 will be involved in semi-structured intendisws where
they will be invited 1o respond to key questions. For example, do you think it is important to be
awiare of our feelings and how we freat esch other? The children will be in an informal s=tiing and |
will make notes of their responses. The children will not be forced into participating and no direct
mdividusl questioning will take place i 3 child does not wish to respond. All children will be asked if
they wizh io fake part The children will use their traffic lights or emajis, and if 31 any point they wish
o leave the interview or withdraw then they are able to. | will check on children's feelings regularhy.
Wames will b= anonymised.

| wiill al=o interview different teachers in FF and K232, and members of the Murure and Flying Start
teams about their experience of supporting those from disadvantaged backgrounds.

Audio Taping:

| wiill record certain teaching and lzaming encounters that | believe will contribute towards my
research project Audio taping will be us=d durning group or individual intsrviews (with permission)
and later utilfised to contribute towards my discussion and synthesis. Recording of good practice or
mterviews with teachers and ather members of sizff may also be gathersd to contribute towards the
research project Prior to recording any research, | will gain their permission initizlly and actin an
=thical manner throughout.

Obsarvation notes:

| willl ob=erve different groups (Foundation Phase and Key Stage 2) undertaking Personal, Social,
Healih and Emotional (PSHE) lessons with children's engagement during this session and record
the information in my obseniation book. The children and class teachers will have access to the
observation book. The notes will be shared with the class tescher and each child. The child can
then decide wheather | am able to use the data.

Guestionnaire:

Depending On the children's responses throughout the research penicd | may creatz and administer
3 questionnaire if | believe this will assist me to gather guality dats. Throughout the creation of the
gquestionnairz | will adhere to unfollow the fraining provided by the University during my second year
of study when the design and distribution of 3 questionnaire was necessary for a specific module.
The guestionnaire may focus on gualitative or quantitative dsta or both depending on its focus
Furthermare the questionnaire may be adrministered to learnsers, staff or both. If 3 questionnaire was
necessary, then participanis will not be reguired fo list their name or personal information. Howswer,
they may be asked to share their status in the school {i.e. pupil or teacher) if the questionnaire is
completed by both leamers and staff and a participant's rols is significant to the analysis.

A cover letter will accompany the gquestionnaire which will explain to the participant the reason for
and nature of the guestionnaire. The gquestionnaire will be distributed physically. Participants’
response will be gathered and placed within the response pool for analysis. There will be numerous
ways for the individus| to respond to gather qualitative and quantitative dats with the option, i
necessary, for the individual to further comment their opinion or experence. Before the participant
submits their questionnaire, they hawe the right to retain their response. However, once | recsive
their responss, thers will b= no fair means of identifying their response in order to return i to them.
This will be explained in the cover lather.
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Examples of pupils’ work:

Where | feel sxamples of pupils’ work would support my research, | may request samples. Prior to
gathening samples of work, | will ensure that | gave the class teacher's consent and the consent of
the pupil to which the work belongs. Upon gathering samples, | will take responsibility of the work
and ensure that confidentiality and security is upheld.

Location of research activity
Identify all kocations where research activity will take place.

The propased studyresearch actiity will be conducted in Pembroke Dock Primary School and a
partnership primary school (school defails have yet o be released by faculty).

Ressarch activity outside of the UK

If research activity will take place overseas, you are responsible for ensuring that local sthical
cansiderations are comphsd with and that the relevant permissions are sought. Specify any local
guidelines {=.g. from local professional associationsearmed societies/universities) that exist and
whether these invohee any ethical stipulstions beyond those usual in the UK (provide details of any
ficenses or permissions reguired). Also specify whether there are any specific ethical isswes raised
by the local context inowhich the research sclivity is faking place. for example. padiculac culbual
sensitivities or vulnersbilibes of participants.

MiA

SECTION F: Scope of Research Activity

Will the research activity includa;

-
m
2]
=
(=]

Use of 3 questionnaire or similar research instrument?

Use of interviews?

Uze of diaries?

Participant cbsereation with their knowledge?

Participant cbsereation without their knowledge?

Use of video or audio recording?

Access to personal or confidential information without the participants’ specific
cansent?

Administration of any guestions, test stimuli. presentation that may be
sxpensnced as physically, mentally or emotionally harmful [ offensve?

Performance of any acts which may cause embarrassment or affect self-esteem?

Investigation of participants involved in illegal activities?

Use of procedures that invole deception?

Administration of any substance, agent or placsbo?

olojojo|jojlo|A|&A O)&| & & A
Ojojo|olo|o| o|olojojalo| o

Working with e verebrate animals?

Cther primiary dafta collection methods, please explain in this box

O
O
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If N to every question, then the research activity is (ethically) low nsk and may be sxempt from

some of the following sections (please refer to Guidance Motes).

I ¥ES to any guestion. then no research activity should be undertaken until full ethical approval

has been obtained.

SECTION G: Intended Participants

Who are the intended participants:

=
m
e

Students or staff at the University?

Adults {over the age of 18 and compeient to give consent)?

“Yulnerable adulis?

Children undar 137

Prizonsrs?

Young offenders?

Thase whao could b considered to have a particularly dependent relationship
with the investigator or a gatekeeper?

People engaged in dlegal activities?

grojo|ojgalo)@alo

olo|o|lojo|lo|lo|l ol

Crthers {pleasz= identify):

O

O

Participant numbers and source

Prowids an estimate of the expect=d number of participants. How will you identify participants and

howd will they be recruited?

The estimated number of parficipsnts is 80 children beteeen the ages of 4 and 11 (Foundation
FPhas= and Key Siage 2). This number may be subject to change. The hesdteacher, teachers,

support staff will be invited to participate in the research.

Frior to conducting the research, | will acguire consent from the hesdteachers in the school.

Information for participants: YES

NiA

Will you describe the main research procedures to participants in
advance, so that they are informed about what fo expect?

Will you tell participants that their participation is woluntany?

Will you obiain written consent for participation?

Will you explain to participants that refussl to paricipats in the
research will not affect their treafment or education (if relevant)?

If the research is observational, will you ask participants for their
consent to b=ing observed?

Will you tell participants that they may withdraw from the research
at any time and far any reason?

Al ) A

With questionnaires, will you give participants the option of
omitting questions they do not want to answer?

o|jojolojofolo

o|jojolojofolo

Will you tell participants that their data will be treated with full
confidentiality and that, if published, it will not be identfiablz as
theirs?

4l

O

O

Will you debnief participants at the end of their participation, in a =
way appropriate fo the type of research undertaken?
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If MO to any of abowve guestions, please give an explanation

1
Inf tion for participants:
nformation for participan YES NO NIA
Will participants be paid? O & a
I= specialist electrical or other equipmeant to be wsed with
participanis? O = O
Are there any financial or other interests to the inwestigator or O 5] O
University ansing from this stedy?
Will the research actity invohe deliberately mizleading
participants in any way. or the partial or full concealment of the O = a
specific study aims?
F¥ES to any guesiion, plesse provide full detsils

135

SECTION H: Anticipated Risks

COutlime any anticipated risks that may adversely affect any of the participants, the
researchers andlor the University. and the steps that will be taken to address them.

If you have completed a full risk assessment (for example as reguired by a laboratory, or external
research collsborator) you may append that fo this form.

Full rizk aszazement complatad and eppendad?

Yes O
Mo O

Risks to participants

For example: emotional distress, financial disclosure, physical harm, transfer of personal data,
sensitive orpanisational informiation

Farticipants may not be aware that they are invohred in the research. For this reason, | will ensure
that all conzent procedures are in place by informing the childdren and staff of my research. | will
explain to the children and staff that they hawe the nght to withdraw and can leave the research, or
cexprass that they do not want any data fo be used at any time. For example, | will ask the children if
| can usze the information they'we provided from interviews in my research. | will slso monitor the
child's well-b=ing and stop any activity if any child iz becoming upsetiuncornfortable.

If research activity may inchede sensitive, embarrassing or upsetting topics (e.p. sexual activity,
drug use) or issues likely to disclose information requiring further action (e.g. criminal activity), give
details of the procedures to deal with these isswes, including any support'advice {2.g. helpline
numbers) to be offered to participants. Mote that where applicablz, consent procedures should
make it clear that if something potentially or actualbeillegal i= discovered in the course of a project.
it may need to be disclosed to the proper authorities

MiA
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Risks to investigator
For example: personal safety, physical harm, emotional distress, nisk of accusation of
harm!impropriety, conflict of intersst

| may be accused of unprofessional practice. | will manage the risk by adhering to the BERA
guidelines and following my plan of ethical practice.
i o el o] 8 v e

Universitylinstitutional risks
For example: adverse publicity, financial loss, data proteciion

Therz should be na risk to the university if | manage the risk to the participant and the researcher
a5 detsiled abowve. | will conduct the research and represent the results honestly. | will she@Ey=s
comply with ethical, legal and professional frameworks, obligations and standards as required by
the siatutory and regulatory authorities, as well as with the university’s Rlesearch Integrity and
Ethics Code Practice.

Adverse outcomeas
List measures put in place to limit any adwerse effects or outcomes of ressarch activity where
appropriate. Include any emergency profocols.

| wiill manape the risk by adhering to the BERA guidelines and following my plan of ethical practice.
| wiill ahways comply with ethical. legal and professional frameworks, obligations and standards as
reguired by the statutory and regulatony authoritizs, 35 well as with the university's Res=arch
Integrity and Ethics Code of Practics.

Loss of data — wpon collection of research | will assume full responsibility for the safekeeping of the
data. To ensure the parlicipant’s response is safe, it will b2 kept in 3 folder untd the research has
b=en anahysed and uiilised atwhich time the data will be destroyed.

If a participant's response is lost at the fault of the author or a third party, the ndvidual will not be
able to be identified 35 no personal details are listed on the guestionnaire.

Disclosure and Barring Service

If the research activity involves children or vulnerablz adulis, a
Disclosure and Barring Service (DBS) certificate must be obiained

be=fore any contact with such paricipants. YES NO NIA

Has a DES certificate besn obtained? =~ [l | O

SECTION I: Feedback, Consent and Confidentiality

Feedback
What feedback will ke provided to parlicipants, how will this be done and when?

| wiill not be providing feedback to the participants as it is not relevant for the ressarch. If the
participants request feedback from the responze then |, as the author, will provide a summary of the
data collected.

Informed consent

Describe the arrangements to inform potential participants, before providing consant, of what is
nvalved in participating. Describe the arrangemenis for participants to provide full consent before
data collection begins. If gaining consent in this way s inappropriate, explain how consent will be
obtained and recorded.

Paricipant consent (children):
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| wiill infizrm my class teacher and ==nior mentor of the research | will be undertaking, providing a
rationale behind the research. Howswver, | vill ask them whether they want to participate or not
using traffic lights or emaojis. This will b2 an individual exercise so that children are encouraged to
respond honesthy with their interest and well-b=ing in mind. They will also be informed that they can
approach me at any time and discuss their contribution fo the rezsanch.

Participation consent (teachers):

| wiill ask the class teachers that are going to be inwolved to sign the document 1o agree to take part
in the research. If they do not sign the document, then they will not be invalved in the research. The
consent form will include a box for the paricipant to tick i they agree with the statements such as:
| canfirrn that | have read and understand the information sheet dated 110218 for the above
study’; °| have had the opgortunity to consider the information, ask questions and had these
answered’; ‘| understand that my participation is voluntary and that | am free to withdraw at any
tirne, withaut giving any resson’; | understand that the information | give may b= used in futurs
report, aricles or presentations by the ressarch t2am’; | understand that rmy nams will not appear
in any reports, arickes or presentations’; | agree to participate in the above study.”

Confidentiality [ Anonymity
Set put how anonymity of participants and confidentizlity will be ensured in any outputs. If
anonymity is not being offered, explain why this is the case.

| wiill ensure that no individual data (raw scores, individeal identifiable performance outcomes) ane
made available ta Schools/Parents efic. Only non-identifiable summang/aggregate data can be
provided in this way.

| wiill also place a staternent on the conzent form indicating that 'if you decide to remain anonymaus
mainizaining your anonyrity will be 3 priority and every practical precaution will b= taken to disguise
your identity’ If you prefer anormymity. there will nof b= any ikentifiing information on audictaped
and franscripts withowt your prior consent. A matenials generated from this ar any intervize will
remain confidential.

Ei S I Sehucid il A A5 WOl s

SECTION J: Data Protection and Storage

In cormpleting this section refer to the University's Ressarch Data Management Policy and the
sxfensive resources  on the  University's Ressarch Data  Manapement web pages

(hitp:fwwitsd ac.ukBbrary research-data-managemeant').

YES NO
Diges the research activity invalve personal data {as defined by the Data
Protection Act)?
"perEonal 0513 means dara which FeiEle ta 3 ivimg nolwdvs) wha can be
fmenfiies—
{a) from those data, or O &

() from those data and other Informalion which /5 In the possessan of, ar is el i
come info the possassion of, the dala contralier, and vcldes any Sxaressicn of
opinion showt the Individual end any Maicalion of e Infendicns of [he dala conroler
or any offer person in respect of e ndlvitual

If ¥ES, provids 3 description of the data and explain why this data needs to be collected:

1his ihexd Sholsdl eapand &5 Youl bpse

Diges it involve sensitive personal data (as defined by the Data Protecton
Act)?
"Sansidve DErE0Nal 0813~ Mesns sersonal 0aia consistng of informanon 35 10— o ~
fa) the raclal or effic arigin of the dada SLbfecr,
) his poitical opdnions,

| /5 his relighous beNers or ather bellsfs of 3 skmilar naturs,

buly 2017 B Ethical A pgroval Farm va
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[} whether be 15 & member of 2 rade unlan [Wimin the Mesning of he Trade Unian
and Labour Relations (Consaldation) Act 1092],

(2] his physical ar mentsd heskh or condiian,

{7 his Sexual i,

(g} the commission ar abeged commission Ay him af any afence. ar

{h) any procesdings for any oMence commitied or aieged fo have been commiltad by
him, the a¥sposal of such proceadi@s or the senience of any caw in Such
procesdings.

IF¥ES, provide 3 description of the data and explain why this data needs to be collected:

m
L=

Will the research activity invohee storing personal data on one of the T

Manual files {i.=. in paper form)?

University computers?

Frivaie company computers?

Home or ather personal computers?

Laptop computers’ COsf Portable disk-drives! memory sticks?

ol gl o of of g

“Cloud” storage or websites?

(] | | | |

Crther — specify: O

O

password protection, encryption and anonymisation:

For all stored data, explain the measures in place to ensure data confidentizslity, including details of

between my tutor and myself will b2 through a password protected e-miail sccount.
(this box should expand as vou type)

Confidentiality will be upheld by not requesting partcipanis names on any piece of data collected.
Data will be stored in a locked cupboard and password protected computer. Any comespondsnce

=
m
L=

Will the research activity invohre any of the following aciivites:

=
o

Elecironic fransfer of data in any form®

Eharing of data with others at the University?

Sharing of data with other crganizations?

Export of data outside the Evropean Union or importing of data from outside
the K7

Usze of personal addresses, postoodes, faxes, emails or telephone numbers?

Publication of data that might allow identification of ndividuzls?

Usze of dsta management system?

ojojojoyo)jofoo

Data archiving?

plal el el el el gle

IFY¥'ES to any guestion, please provide full detsils, explaining how this will be conducted in
sccordance with the Data Protection Act (andior any international eguivalent):

List all who will have access to the data generated by the research activity:
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The ressarcher, sup=risor and moduls co-ordinator

List who will have control of, and act a5 custodian(s) for, data generated by the research activity:

The ressarcher - Jovine Barrienios

Give details of data storage arrangements, including where data will be stered, how long for, and in
wihat form. Wil daia be archived — if so how and if not why not.

Participants that provide responses will have their data stored securely by the ressarch. Oncs the
dsta has been analysed by the ressarcher then it will be destroyed so that thers is no physical
trace of the data. This process will slso be in sccordance to the Oata Protection Act (18988).

The dats collection perad will rangs from 11/02/18 until 28002149, Following the 28/04/18, there wil
no langer be a use for the dats and all dsta will be destroyed 5t Hhis poiot in tome.

SECTION K: Declaration

The information which | have provided is comsct and complete to the best of my knowledge. | have
sttempted fo identify any risks and issues relsted to the research activity and acknowlsdpe my
obligations and the rights of the paricipants.

In submitting this apphcation | hersby confirm that | underake to ensure that the abowe named
research activity will meet the University's Research Ethics and Integrity Code of Practice

Signature of applicant:
g Pe f@ﬂ" Date: 050219

For students:

Teacher f Senior Kentor / .
Headteacher: Or Sipped.Hughes

Signature:

Date: 0802149

Supervisor:

Signatuwre:

Date:

Checklist: Please complets the checklist below to ensure that you have completed the form
according to the guidelines and attached any requirsd documentation:

M | | hawe read the guidance notes supplied before completing the form.

| hawe completed ALL RELEVANT =sections of the form in full.

|
B | | confirm that the research sctivity has received approval in principle
O

| hawe attached & copy of finalfintzrim approval from external organisation (where approprisie)

O

| hawe attached a full risk sssessment (and hawve MOT completed Section H of this form)
{where approprists}
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#g | |understand that it is nmy responsibility to ensurs that the above narmed research activity will
meei the University's Riessarch Ethics and Intsgrity Code of Practice.

| understand that before cormmencing data collection all documents aimed at respondents
w | {including informiation sheets, consent forms, questonnaires, interview schedules etc.) must
b= confirmed by the DoS/Supenvisor, module tutor or Head of School,

RESEARCH STUDENT S AMD STAFF OMLY
All cornmunications relating to this application during its processing must ke in writing and emailed to
paresearchi@uwsd. ac.uk |, with the title "Ethical Approval’ followed by yowr name.

You will be informed of the outcome of your clairm by email; therefora it is important that you check
wour University snd personsl email sccounts regulardy.

STUDENTS ON UNDERGRADUATE OR TAUGHT MASTERS PROGRAMMES should subeit
this form (and receivs the cutcoms) via systems ined to the supenvisor/module leader.

This form is available electronically from the Academic Office web pages:
ity Mansner uwtsd sc.ukscademic-officel

Application Process

&l staft ressarch projects and all reasarch ptudents mus! submit the Ethical Approval Form %o the
Univarsity Ethics Committes via ihe Academic Office (poresearchifuwtsd. scouk].  Stalf research direstly
in relation to personal study for oght undergraduate or Masten programmes shaulkd be submilted via tha
Facully procedunas axplained below

Taught masters and taugnt undergraduate research Ethical Approval Forme are cansidersd within
Faculfles. Facukies wil provide details of the specific prooesses Tor this. Whers the Ethical issues within any
=nghs athical application are of padicdar conoesm the Faculty will refer thess 1o the University Ethics
Cammittae. Ary stodent activity thal invalves (he callaction of primary data nesads 1o underga Efhical appraval,
shis includes assiqrment wark as well as disserlations

Notes for guidance in completion of this form

Section & about ¥ou
Please camphabs all relevant sections

Sectlon B: Approval for research activity
Research proposals must be sppraved in principle before applying for Ethical Approval. The proposal approval
arly becames finsl whan the ethical approval B eosjved

The pracess for propasal approval vanes acoording the individual and programme of study
*  Reseach students, by application on form PG %o the Research Degrees Committes
= Taught students by review of research proposal within Faculties [Facullies provide specific detaids of
thase pracasseas)
=« Siaff, by agreement by the Head of Schooldssistant Dean

Sectlon ©; External Ethlcel Guldance materials

flary dzcipline areas s required o operate with the discipine specific codes of resaanch ethics (Tor axampla
Fimalth, peychalogy, education ate)), any such codes must be Bt and vou must tick S confirm el you have
consuled with thase,

Section O External Collaboratlve Research Actlvity

Provide detals af the external colabarative partners, where appropriale you might want ta submit a copy o
the axiernal collaboration agresmeant with the Ethical Approval Foerme 1 the pariner requires the reseanch o
bie subject o its own internal Ethical approval precsss then please provide details of that process and a copy
af any final (or intenm) appravals recaived from the amanisation

Muly 2017 11 Eshical Approsal Farm w8
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Seclon E: Detalle of Ressarch Activity

Remember that the individuals reviewing this Ethical Approval Farm may not have sesn yawr research
proposal, aadales may not be experts in the specific ares of yowr research. The infarmation provided showld
theredone be arpon free and cleary stated.

Indicative Tiie: plesss use the same tifle 28 wsad on the ressarch propossl.

Purpoes: e Ethical approval process will want to ensure that the methods you propose ane adequate and
appropriale o sddress the research aims and objectives, Excessive sdditional data callection cap duesmpeagis
urethical.

Propoesd Methode: e Ethical appraval process seeks b ensune thal yau underssand the methods that ane
intercded, amd that the mplementation of thase mathods will be appropriase snd withau! unrecessary impac
an respondents. Plesss be specilic.

Locatlon: this needs o mentian peagraphical lozation apd Alsg local siluation (far example, within Local
Autbority Officas in Cardilf, using a privabe ream but clase to other individuals). 1f vau are collectng data within
an organigational gsisag then pou nsed ta axplain the permissions that you have obtained to da this.
Raszearch Activity outside of the UK: please complele this section in deiailsad nobe any guidanse you
Fave recaived. Also describe vour own famdianity (or nat) with the location that vou will be wilsng.

Sectlon F: Zcope of Ressarch Activity

Please tick SLL o the research activities that might be undedaken.  If any additioral types of activity ane
et i please sdd an exiva bax and describe thage,

I pau hacee answered no ta all questans in E then sections G ard J do not nead ta be complated. Section H
should be ppastdpredmrd may be camplated. Signatures are stll reguired in secion K.

Section G: Intended Parflclpants

Please tick ol cateqonies that mighl apply.

HNumbers & Source: if you are using a senes af dfferant mathods or research activities please list numbers
for mach slageiphase. Be clear abaul haw vou will ind respordents. Wil vau use intermadiares, and if sa
how? How will you snsure compliance with your sampling strategy?

Informatlon for particlpants: =l participants shauld be appropriately informed abaut the ressarch, what is
aypecied of them and what wil happen o the irdormation that they provide. The Ethical reviaw process doss
not ask fo see this documentation, but requires this o be redewed and approved by the Director of Studies in

the came of research studeni=, the superdsarimodule tor in relation o shedenis an Bught programmes and
the Hesd of Schoolfssiztant Dean in relation o stalf resesnch.

Sectlon H: Anticipate Rlske

All research caries some level of risk. The answers you provide bt guestions in this section will be reviesed
S oensune that yau Base an apprapnate urderstanding of the type of risks nvolved and Boew you can miligabe
against these risks. If you have completed a full risk assessment, as required far example for laboratory work,
fiald work, cinical tests, diving operations, or by & colaborative partner, yau may append shat 1o this ferm. In
that case, please tick the bax indicating this has been provided. You will nat then be required bo camiplete
Seclion H.

Rigk to particlpants Think very cansfully abaut how your aclionsiquestionsidiscussions might atlec! the
pesple vou are insalving as paricipants. Yoo mightl identify the risk as sl bt it seould still be a sk, Many
fypes of guestion Rave the polential to make respondents less confent with their ife | job; you need b moognise
ard try b amelarate any such afacts

I these are business ownens, Bme with yau may reduce praht.

In some locations physical risk is very real o both padicipants and yeursel, please consider this.

Rigk to you, the researcher Think about whene you wil mest peaple, if there are any dangers invobead in
she location. W you are meeting pecple as individuals think about using 3 public phese. |0 osesees] do nat visil
pecple in their cwn homeas or remete locations. I you are talking to indviduals abaut cerdain issues think abaut
hiore ther respanses might affect vou amodionally. What about the risk of collecting insuflicient data¥

Rigk to the Univerely ‘When undertaking your research, you are acting as a member of the University
(student or staffl.  Prafessionalism is mporant, so it & impariant 1o be well arganised and well prepaned.
Punciuality, clarity etc. are all part of this. ‘What will youw do ta ensure his? You must ensure you da not harm
she goad rame of the University inoany way and da nothing o mdermine the reputation of the research i
oonducts and spansors. Uphalding high standards of conduct and integrity ane vital in this regard. You most
also canduct e research in such a way B minimise the polental for claims of negligence made sgainst thea
University, its ressarchens and any collabarating indvidual or arganisation. In this respect you should always
comply with ethical, legal and professional framewarks, obligations and standards as required by statutary and

July 2017 12 Ethical Approwal Farm vl
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regulatory autharities, as well as the university's Ressarch Integhty and Ethics Code of Practios. Research
rmiscaonduct in this respect can take mary farms, ncluding:
=« fabrication: making up results or ather aulputs (gg, artefacts ) and presenting them as if they were real
= falsification: manipulating resaarch processes o changing or amitting data withaut goad causse
»  plagiansm: using other people’s material without giving proper credit
= failure o meet ethical, legal and professional obligations: for exasssle failure (o declare competing
interests; misrepresentation of ineolvement or autharship;, misrepresentation of inberests; breach of
confidentiality; lack of infarmed consenst; misuse of personal data; and sbuse of research subjects ar
rmaterial

= improper dealing with allegations of miscenduct: failing o address possible infingements such as
atiempls o cover up miscanduct and reprisals against whistle-blowers

Adverse Culcomes. Think carsfully abaut the possibiliies, and cover here

Secilon | Fesdback, Consant and Confidentiality

Feedback to particlpants: cutine your approsch. Will inlerdiew transcripts be shaned with respondants ta
check acouracy? Wil summaries of qguestionnaire aralysis bs made avadable o respandents nosome say?
Will an overview repor be provided? How and when?

Informad comgent Dralt betber { a-mail / or heading [ar faoler) section of quastiannaire must be approved by
DaSisuparvisor [ research student), superdsormodule wior if taught studens, or Head of Schoal ! Assistam
Dean i & member of staff.

Carfidentiality/Anomnymity. Explain clearky bow you will ensure confide ntiality and ananymity.

Sectlon J: Data Profection and 2torage

Befone completing this eection it is necessary 1o read the University's Research Data Management informatian.
The gquestions that follow are designed o ersure complianes with the Dats Protection At as wall as
astablehad e snch proloosls.

Many research activities will invalve slectronic transfer of data and use of data management sysiems in the
summan=atian and analysis of data. You will need o explain these n relation o compliancs with the Data
Protection Act.

Think carefully abaout who willbave scoeci-sevaur dasa this will include superdisars and examiners. Aleo that
a thasis wil be made available via the University library and the British Library system. W yau are seeking an
access bar for & period of ime after compdatan then mention it here. If yaw wil provide a capy of your findings,
ar infend o give & presentation, o s faciitating’ supportingfaccessing arganization then explain that in this
section.  But also think about the peneral principle of data sharing, as explaired in the Ressarch Data
Mamnagemeant informatian.

In terms of storege of data please ensure security, apdalsn mitigate against lass of data.

Sectlon K: Declaration
Ensure the appropriabe counlersignatures have been prosided
Look carefully al the checklist and ensune that you comaly with and lick all that are relevant 1o your research.

July 2017 i3 Efhical Approwal Farm vl
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Appendix 8
Prifysgol Cymru AFLF
N Y Drindod Dewi Sant Yr AthrOta P’DPA ’
*7 University of Wales | Institute of Education s i
Trinity Saint David Addysg i Gymru./ Education for Wales s s S »
Rhif Adnabod Cyfranogwr:

Participant Identification Number:

FFURFLEN GANIATAD CYFRANOGIAD PARTICIPATION CONSENT FORM

Teitl Y Prosiect: / Project Title: Exploring the promotion of resilience through the social and
emotional learning of pupils from deprived areas.

Enw'r Ymchwilydd / Name of Researcher: Jovine Barrientos

-

Cadarnhaf fy mod wedi deall y |1 confirm that | understand the
wybodaeth a roddwyd gan | information given by ...............for
......................... (enw’r ymchwilydd) | her research proposal. | have had
ar gyfer ei chynnig ymchwil. Rwyf | the opportunity to consider the
wedi cael y cyfle i ystyried y | information, ask questions and have
| wybodaeth, gofyn cwestiynau, ac | had these answered satisfactorily.

rwyf wedi cael ateb boddhaol i'r rhain. A )
2 Deallaf fy mod yn cymryd rhan o'm | | understand that my participation is
gwirfodd a bod croeso i mi dynnu'n 6l | voluntary and that | am free to

ar unrhyw adeg, heb roi rheswm. | withdraw at any time, without giving
| any reason.
s | =
3 Deallaf y gellir defnyddio unrhyw | | understand that any information
| wybodaeth a roddir gennyf mewn | given by me may be used in future
adroddiadau, erthyglau neu | reports, articles or presentations
gyflwyniadau gan y tim ymchwil. \ by the research team.

|

4 Deallaf naffydd fy enwn ymddango§ ' 1 understand that my name will not
mewn unrhyw adroddiadau, erthyglau | appear in any reports, articles or

i neu gyflwyniadau. | presentations.
|
5 Cytunaf i g}mryd rhan yn yr astudiae | ag}ee to take pari in the above study e
uchod.
|
Enw'r Cyfranogwr | Llofnodwyd e

Name of ‘ ‘ Signatur
Participant ‘

i
ol } | S
Ymchwilydd ) | Liofnodwyd .,
Researcher ’! Teviaw  Ramente | Signature ;@HM

Cewch wrthod cymryd rhan yn yr astudiaeth | You may decline to participate in this study.
hon. Cewch ddod &'ch cyfranogiad yn yr | You may end your participation in this study
astudiaeth hon i ben unrhyw bryd. Os i at any time. If you decide to remain
penderfynwch  barhau'n  ddienw, bydd | anonymous, maintaining your anonymity will
sicrhau hynny’n flaenoriaeth a chymerir pob | be a priority and every practical precaution
cam ymarferol i guddio pwy ydych. Os yw'n | will be taken to disguise your identity. If you

well gennych fod yn anhysbys, ni fydd | prefer anonymity, there will not be any
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P Prifysgol Cymru
2 Y Drindod Dewi Sant

* University of Wales
Trinity Saint David

Consent form

Trainees must gain the following written consent of the head teacher before taking photographs,

filming or audio recording learners.

| agree to j;‘\/\ nL - as a representative of Yr Athrofa to:
Take photographs Interview Vil ) ¥

Take video Quote school policy documents

Tape-record A Questionnaires Fa (Tick accordingly)

Name of Head teacher. — Signed —

b
Name of school (TDCS -

To be completed by the trainee:
If | am granted such permission, | agree to abide by the ethics embodied within the EWC Code of
Conduct and will not distribute any such material to audiences beyond the University authorities

without their permission.

Name of trainee:  Joyne Baronts

Signed: y@azw
Telephone number: _

Email address: |\oOUACY (A) woseier Shuonk + Vwtid. Ge. UK

Programme (e.g. BA Ed/ PGCE Primary/PGCE Secondary): B8 €A
Date: |\ |02 (19
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Appendix 10

Electives Report

2019

Exploring the development of children’s social and emotional skills, its link to resilience and its
impact on learning.

Rationale

I have been interested in well-being. I've always thought about whether achievement in school is linked
in some way with children’s resilience, which could potentially be caused by adversity in their lives.

The Welsh survey for ACEs (Adverse Childhood Experiences) (Hughes et. Al, 2018) reported that
there is a link between ACEs and mental ilinesses. ACEs range from childhood maltreatment to
household experiences, where the highest percentage reported included verbal abuse and parental
separation. They reported that these can affect individuals and their resilience (the ability to overcome
hardships). They found that there are various factors that can help develop children’s resilience. These
include active participation in sports or leisure activities, looking at community support, working on
social and emotional skills and developing positive relationships. Having read this and a few more
documents and exploring this school, | decided to focus on developing children’s social and emotional
skills within a school context.

Also, Donaldson (2015) proposes that children should be given the opportunity to be “Healthy,
confident individuals who: are building their mental and emotional well-being by developing confidence,
resilience and empathy.”

Context and nature of strategies:

Children experience different levels of adversity within different contexts; therefore, social and
emotional support is provided for all pupils. Observations, interviews and questionnaires were used to
explore how Pembroke Dock school develops leaners social and emotional skills to promote resilience.
The school uses a cross-curricular approach with a variety of different interventions and approaches.
There is no general data provided that demonstrates the link between developing children’s social and
emotional skills, resilience and learning. However, interviews and questionnaires conducted for
learners and practitioners provided some evidence of the links.

Findings
Approaches

The school provides specific interventions to support learners with behavioural, social and emotional
difficulties as well as using whole school approaches. They also have a facility called the Learning
Resource Centre (LRC) to support ALN learners (primarily with social skills).

Whole-school approaches

The school aims to support children’s well-being through providing “an inclusive, caring and happy
environment in which children feel safe, secure, valued and respected” and through “inspiring children
to ‘dream big dreams’, encourage high aspirations and a good attitude.” Children therefore
acknowledge and understand their rights and responsibilities, which they are made aware of in
different contexts within the school. There are also displays around the school that remind and
encourage children to be resilient.

- Check in and check out through circle-time: children in both Foundation Phase and Key
Stage 2 participate in ‘check ins’ and ‘check outs’ which involve asking children how they are
feeling. Children are given the opportunity to talk and to be listened to.
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- Promoting self-esteem in class: A teacher from Year 1 promotes children’s self-esteem
through reward charts, showing examples of work and praising their work. For example, the
teacher introduced ‘identity day’ where children were asked to bring in something important to
them and speak about it to the class.

- Restorative Practice — all staff trained, and it involves helping children respond to conflict and
coming up with solutions to repair relationships.

- Philosophy for Children: children in year 5 and 6 sit in a circle to discuss different topics
where they can listen and argue points across in a civil manner, e.g. | disagree because...
Topics are usually PSE related.

- Cooperative Learning:

(&)

elements:

1. Positive interdependence — when learners in the group feel connected enough to succeed.
They share the same goal.

2. Individual Accountability — holding each member of the group accountable for the success of
the task.

3. Face to face interaction — when they have dialogue which promotes continued progress.

4. Social skills — skills needed to function well in a group such as listening, taking in turns to
speak and coming to an agreement. Allows children to become better communicators, better
decision makers, better leaders and conflict managers.

5. Group processing — choosing different strategies to assess their social skills and identify ways
to move forward.

- Children are given ‘academic goal’ and ‘social goal’. They follow a success criterion for both.
An example given for a social goal was ‘active listening’. As a class they come up with a
success criteria using a ‘T chart’ to assess their social goal. For example, they would look at
what active listening would look like (eye-contact, nodding) and how it would sound like (tone
of voice, questioning).

Impacts on Learning

In terms of social and emotional development, ‘check in and check out’, P4C and cooperative learning
gives children the opportunity to be ethically informed through the different areas they cover and skills
they develop.

For example, in P4C they talked about consequences of actions, whether it’s right to treat everyone
equally. At the same time, they're learning how to question, to listen, to take in turns to speak and
essentially to debate in civil manner. | observed a check in a Year 1 class where they sat in a circle
and took in turns to talk about aspirations; what they wanted to be when they’re older and the
responsibilities. Also noticed that in both of P4AC and check in, an Article 13 from UNCRC was
mentioned (reinforcing friendly debate).

Cooperative learning can help children develop positive attitudes to learning as well as develop
positive relationships with others through mutual trust and respect. Allows them to face challenges on
their own and with others. It makes children aware that it is a team effort, and everyone contributes
(they have their own roles and responsibilities). When it was first introduced in year 6, children were
reluctant to work outside of their friendship groups, but through working on active listening e.g. eye-
contact, children were able to overcome this.

Interventions for those who need additional social and emotional support and its impact

Emotional Literacy Support Assistant (ELSA)
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ELSA - for those who have behavioural difficulties, going through bereavement, or those who are
finding it difficult to identify their emotions, unpicking the problems and helping them manage their
problems can lead to them being happier therefore they can focus better in class. No hard evidence,
but currently working on new programme to track their progress.

Teacher gives ELSAs referral form to prioritise children. Working with 9 children and have a waiting list
of 15.

- Different needs so different strategies.

- ELSA leas trains 2 children from each year group and class in KS2 to be peer mentors in restorative
practice (low level). Restorative practice can lead to unpicking problems such as issues at home which
leads to their behaviour.

- There is an improvement in attitudes when children undergo ELSA.
- Main strategy is to be available to listen and speak to them, to be there for them.

- Early identification of any social and emotional difficulties can help prevent future issues. An example
given is about a boy who did not engage in learning, found it difficult to develop relationships with other
peers, hurting others and throwing things. But through ELSA (one to one support) they were able to
overcome these barriers.

- Children prefer one to one support for ELSA. But depending on the area or topic, it can be done in a
group setting, e.g. friendship and sibling relationships. They gathered a group of children who were
facing the same problem of falling out with siblings to make them aware that they’re not alone.

- A good strategy would be going through social stories in order to help them better understand what
they’re going through.

- Ffion’s role (TA/JELSA/behavioural specialist) is to support all leaners. They can take their work to her.
She does a lot with building friendships. She keeps record of incidents (for behaviour).

- These interventions help remove barriers to learning, if a child is socially and emotionally healthy then
they are more likely to engage in learning.

Progress Groups

For those who aren’t hitting their outcomes.
- Role is to help children achieve their intended outcome.
- Alternative curriculum with interventions for Progress Group.

- Hands on, every-day, basic skill activities e.g. forest schools (building activities), shopping
(numeracy and literacy).

- Develop skills to raise self-esteem, to motivate them to keep going and progress in their
learning.

- Behaviour stems from the inability to be able to manage the work that they have been
given. Giving them tasks that are at their level can improve behaviour.

- Examples include a girl engaging in learning through photography. Another one example
would be a boy in year 5 working at a ‘U’ or reception level in literacy and numeracy was
given the choice of how he was to answer comprehension questions on one of the songs
from ‘The Greatest Showman’, either to write them down or record them on the iPad.
Through giving him the choice and with support, he was able to come up with very good
answers. It is about how you work with the children and providing those strategies to help
them manage their learning.

Nurture Group
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- Focused on nurturing feelings, less children so more 1-1 support and more able to implement
different strategies. Aim for children to get back to mainstream.

- Nurture group is focused on dialogue, listening to children’s point of view, make them aware of
the environment, accessing learning through their language and helps them manage their
feelings and actions using Pyramid Club, TalkABout.

- Effects on learning include better concentration with work, better attitude towards learning and
towards others.

- Teaching strategies to overcome difficulties in behaviour.

- Transitioning from nurture group to mainstream — giving child choice of what to do in
mainstream.

- Success rate: roughly 85%.

Interventions for ALN leaners and its impact:

- Most effective strategies to support children with their social skills are visual support which
can help to provide structure and routine, encourage independence, build confidence,
improve understanding, avoid frustration and anxiety, and provide opportunities to interact
with others. They can make communication physical and consistent.

- Focused more on developing social skills. Social skills checklist used to assess progress:
assessed beginning and end of year through observation and scoring children’s
development from 0-2. Looking at social and emotional development e.g. beginning play
behaviour — taking turns, being able to be stand at certain proximity from others;
intermediate — play with peers, invite others to play; advanced — making comments when
playing with peers.

- They need to learn these basic social skills in order to do activities. A lot of the learning is
developing social skills.

- itis important to work with parents and keep contact with them, so both practitioner and
parent(s) can plan and see child’s progress.

- to overcome things such as attachment and attention, aspects from the social skills
checklist are used to devise activities for children.

- It's quite difficult to assess children’s academic attainment as the focus is more on
developing their social skills.

- There is an emphasis on developing children’s independence and emotional regulation.
Strategy - Bucket Time

- Autism attention intends to help children build on functional social communication,
understanding and spontaneous communication. It allows for engaging learning and
trusting relationships.

- It helps to increase their focus and attention.

- If children pay attention to what is going on (visual and sensory engagement) for 3
minutes, they get rewarded a point on the first step. The longer they maintain their
attention, the higher the steps they take (up to 3 steps).

- The children would gather around the practitioner. The practitioner would have a bucket
that would have different objects inside it and would take one out and would say a few
things about the car in simple language. They would repeat it. For example, practitioner
would say “car, car has four wheels...” They would listen and try not to spontaneously
interrupt the practitioner, unless they asked them a question.
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- The practitioner placed A2 paper on the floor and put shaving foam on it and then different
coloured paint and glitter. Some children were excited and some of them had to be
refrained from touching what was on the floor. It was interesting to see how focused the
children were on what the teacher was doing. The aim is to help them communicate a
shared understanding and experience through eye contact, gestures, facial expressions,
proximity and body language.

Next Steps:

- Look into sport, outdoor learning and family engagement which have an impact on
resilience and mental health.

- Look at pupil voice which is one of the aims of the school.

Appendix 11

Cooperative Learning:
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Five elements:

1. Positive interdependence — when learners in the group feel connected enough to
succeed. They share the same goal.

2. Individual Accountability — holding each member of the group accountable for the
success of the task.

3. Face to face interaction — when they have dialogue which promotes continued pro-
gress.

4. Social skills — skills needed to function well in a group such as listening, taking in
turns to speak and coming to an agreement. Allows children to become better com-
municators, better decision makers, better leaders and conflict managers.

5. Group processing — choosing different strategies to assess their social skills and
identify ways to move forward

Children are put into small groups. They are given a warmup activity to help build on
their relationship. They are then given responsibilities and work together to solve the
problem. They are also given an ‘academic goal’ and ‘social goal’. They follow a suc-
cess criteria for both. An example given for a social goal was ‘active listening’. As a
class they come up with a success criteria using a ‘T chart’ to assess their social
goal. For example, they would look at what active listening would look like (eye-con-
tact, nodding) and how it would sound like (tone of voice, questioning).

(Pembroke Dock Community School, 2018).

Appendix 12
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Year 1 and 2 Behaviour Charter %J

Behaviour Responsibiity Consequence
Acticle 3- evaryone who works with puplls | Article 12- you have the right to say what |
should stways do their best for them. should happen and be listened too.

The teacher will refer to this chart when pupils are misbehaving.
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Appendix 13

Questionnaire
Impacts of supporting children's social and emotional development

1. What is your role? E.g. teacher, LSA

Please circle answers.

2: Who do you think is primarily responsible for helping a child deal with his or her emotions
appropriately?

Parents

Schools
Children
All

3: What social and emotional aspects have you helped children develop?

Self-awareness
Managing Feelings
Motivation
Empathy

Social Skills

All

4: “When these aspects are developed children are equipped to: manage strong feelings such as
frustration, anger and anxiety; be able to promote calm and optimistic states that promote the
achievement of goals; and recover from setbacks and persist in the face of difficulties.”

Strongly agree Agree Neutral Disagree Strongly Disagree

5: “When these aspects are developed children are equipped to: recognise and stand up for their rights
and the rights of others; understand and value the differences and commonalities between people,
respecting the right of others to have beliefs and values different from their own.”

Strongly agree Agree Neutral Disagree Strongly Disagree

6: “When these aspects are developed children are equipped to: make and sustain friendships; deal with
and resolve conflict effectively and fairly; solve problems with others or by themselves; and work and
play cooperatively.”
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Strongly agree Agree Neutral Disagree Strongly Disagree

7: What do you think are the most important factors to consider when developing children's social and
emotional skills? (Please tick 3)

e Schools or setting systems which make sure that all individuals feel valued and listened to.
e Positive relationships in school.

e Teacher (or practitioner) insight and knowledge into the emotional factors that affect learning and skilful
teaching which arouses pupil interest and motivation.

e Clear and consistently implemented policies on behaviour, bullying, race equality and inclusion.
e  Proactive work with parents.

e The active involvement of children themselves.

8: What do you think are the most effective approaches to support children's social and emotional
development?

9: Do you think that most children will feel more confident in themselves and their learning when their
social and emotional development is being catered for?

Strongly agree Agree Neutral Disagree Strongly Disagree

10: If agreed, please comment on how children demonstrate their confidence in themselves and their
learning.

Any other comments?
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Appendix 14

Reception ELSA interview

Researcher: How are children with social and emotional difficulties identified?

Participant: It's normally the class teacher.

Researcher: Do you help plan for these children?

Participant: Yes, they get referred to us and then the class teacher fills in a form where they level their social and
emotional skills, with one being the lowest. You’re able to see their lowest areas and what they need to work on
Researcher: What do you think the benefits are of supporting children with social and emotional difficulties?
Participant: Massive benefits and it is important to catch them early to stop the problems from getting worse.
There was one child | worked with. He was kicking off every day, in the classroom, in the corridor hurting
everybody. He was not engaged in school life whatsoever, but through ELSA time, his behaviour improved.
Researcher: What does ELSA time involve?

Participant: It's half an hour spent with the child to develop different areas like self-esteem, building up their
resilience, helping those who can’t accept failure, it all really depends on the child, it's all different.

Researcher: Can this be done in groups?

Participant: It can be done in groups through a circle of friends because some children struggle to make friends.
There’s a lot of different ways but a lot of it is one to one support.

Researcher: What are the most effective strategies to support these children?

Participant: every child is different, sometimes all it takes is being there, talking to them. Sometimes you have to
go through social stories or read it to them, like making friends, in order for them to understand their behaviour

because they don’t know what they’re doing is wrong. There are so many different things to help them.
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ELSA Lead Interview
Researcher: Can you explain your role?

Participant: | am the inclusion leader and one of my roles is ELSA lead. There are two other members of staff
who trained in ELSA and we have another one currently training down in the early years because they have
brought out a new ELSA course which is specifically tailored to the younger child. As ELSA lead, | oversee what
the other ELSAs do. | coordinate the pupils who are coming in, who are referred to us. | then liaise with the teach-
ers. It could be the paediatrician who has referred them. | also liaise with the other inclusion manager who may
have communication with parents.

Researcher: | spoke to one of the ELSAs and she mentioned that you have a referral form.

Participant: We've put together a referral sheet, | send that out to the class teacher who will then mark off and
score the children and from then we can prioritise because we currently have nine children on ELSA and then
we’ve probably got a waiting list of 14-15 children. So, we try and then prioritise by what they’ve scored on there.

Researcher: | know that every child is different and need different things, but what do you think are the most ef-
fective strategies to develop children’s social and emotional development?

Participant: It will depend on the child’s need; the child would lead you. You sit them down and chat with them to
see what the problems are because they may not know what they are, and they might see things differently to how
we see them. They may not have an understanding, they may not have emotional literacy or understand their feel-
ings, so it's about chipping away at that and unpick their problems and work forward from there. There are lots and
lots of strategies, it really depends on their area of need.

Research: How about in terms of restorative practice?

Participant: I'm also the lead for restorative practice. So, | train the children, because we have peer mentors here.
So, all classes in KS2 have peer mentors, so that if there are any issues on the playground, if it's low level then
they can deal with it. If it's more than that then they can bring to an adult or the class teacher. With restorative
practice, it works hand in hand because it's all about making them aware of their emotions and unpick what the
problem is. When you sit down with these children and work though the restorative practice questions, you realise
there might be something going on at home or there could be another problem with another child at school that
nobody hasn’t picked up on and that's where some ELSA referrals come from. If we can unpick these problems
children are more likely to want to come in to school and engage in the learning. They’re going to feel happier,
confident and motivated. Our job is being there for them, we’re someone they can talk to. We're there to empa-
thise for them and we want to make them aware that they’re not alone. Siblings group we had ran really well be-
cause they saw that it's not just them who has a brother or sister that behaves this way. It worked well with chil-
dren lower down in the school who had siblings in the upper end. ELSA typically goes on for 6 weeks but depend-
ing on the child’s needs it can go on for longer or shorter.
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Appendix 15

ELSA Referral form
Pupil name:
Year group: Class teacher:
Date referral completed: )
Background information:
Reason for referral:
Area of need (please tick):
e loss e Social Skills
e Anxiety e  Friendship skills
e Bereavement e Self-esteem
e Family break-up e Emotional awareness
e Trauma e Anger management

Prioritising key areas to target (Score 1 very poor - 5 very good):

Area Skill Ability Score
Emotional awareness Ability to recognise how they feel
Ability to say how they feel and why
Social skills Making eye-contact

Taking turns

Speaking in a pleasant tone of voice

Sharing

Asking for help

Paying attention when spoken to

Self-esteem Ability to identify strengths

Ability to accept praise

Ability to accept constructive criticism
Perseverance for tasks they find difficult

Ability to cope with new experiences/change
Friendship skills Ability to initiate friendships

Ability to maintain friendships

Understand what friends do/do not do

Anger management Ability to recognise when feeling angry
Knowledge and use of strategies to help calm down when angry
Ability to seek adult help when angry/frustrated

Aims:

By the end of ...... weeks, we hope that.................... will be able to.......
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Appendix 16
Group interview with the Progress Team

A response from a question asked by another researcher:

Participant: Quite often the behaviour stems from the inability to be able to manage the work that they've given.
Giving them tasks that are at their level, you're eliminating a lot of the behaviours.

Participant: There’s one boy who springs to mind, | usually have him on a Thursday morning, he needs the out-
doors, even when he had a day out with Darwin Science, the guy picked on him for being so good. It shows that
it's what he needs. There was also another girl in year 5 in my group who showed behavioural issues, we weren’t
sure what to do with her as she was causing so many problems. But ever she’s come to me, she’s found a love for
photography during forest schools. We've found something that she can channel and the photos she’s taken on
the iPad at 9 years of age are amazing. When we do the recording work, we give them a choice. We did this com-
prehension on one of the Greatest Showman songs and | said you could either write it or record the answers on
the iPad. We went through the questions, what they meant, and they recorded it. There was one boy in Year 5
who was working at a ‘U’ reception level in maths and literacy, but his answers on the comprehension were stun-
ning, amazing answers. It’s all about giving them the choice.

Researcher: Being ELSA trained, how does your support help them in their learning and progress in other areas
of curriculum.

Participant: It's similar to behaviour. You have children who go through bereavement, children who find it difficult
to identify their emotions and when we’re solving these problems, alongside ELSA, and when you unpick these
problems then obviously they’re happier about themselves, in their own bodies, they’'ll be able to focus more in
class. | don’t have actual hard evidence, although | have just started using a new programme to track so that we
can see the difference.
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Appendix 17

Learners are assessed at the beginning of the year and at the end of year through observation and
scoring children’s development from 0-2. Social development is levelled by ‘beginning play behaviours’
‘intermediate behaviours’ and ‘advanced behaviours’. Emotional development is levelled by ‘under-
standing emotions’, ‘self-regulation’, ‘flexibility’ and ‘problem solving’. There is a section for communi-
cation and academic ability as well. To overcome things such as attachment and attention, aspects
from the social skills checklist are used to devise activities for children.

_ - Social Skills/Inclusion Scales Checklist

Specialist | Mainstream
Pupil: Setting Setting
Academic Year: 2018/19

Date of assessment: .

Initials of Assessor:

Total percentage score: 0% 0%

Scoring notes:
4-Almost always, 3-Often, 2-Sometimes, 1-Almost never, 0-Never/Not observed

If pupil is achieving in Section 1.3, they should (unless evidence is to the contrary) score 4's in Sec 1.1 & 1.2

i Specialist | Mainstream
gk SOCIAL PLAY AND EMOTIONAL DEVELOPMENT RRs ‘
Scales setting setting
Level 1.1 Beginning Play Behaviours 0% 0%
1 Enjoys being with another person 0 0
1 Can share personal space 0 0
2 Will interact with more than one familiar person 0 0
1 Maintains proximity to peer within 1 foot 0 0
1 Observes peers in play vicinity within 3 feet 0 0
2 Tolerates being part of a group 0 0
1 Parallel play near peers using the same or similar materials (e.g., playing cars near a 0 0
peer who is also playing cars)
1 Will cooperapte in an adult chosen, non academic task that is familiar 0 0
1 Physically imitates peer 0 0
1 Verbally imitates peer 0 0
1 Can take part in a sequence of two actions/activities in a row 0 0
2 Takes turns appropriately during simple games 0 0
Total Q 0
1.2 Intermediate Behaviours 0% 0%
1 Shares toys, equipment and people with others (with adult support) 0 0
2 Shares toys, equipment and people with others 0 0
1 Will cooperapte in an adult chosen, non academic task that is unfamiliar 0 0
ATRS AbOUT TAE acTIVITY WITH Peers, eVen TRoUgn THe pidy agenad oT THE OTher
1 ' 0 0
1 f 0 0
aucctiane)
1, Spontaneously returns greetings from peers/adults 0 0
1 Spontaneously initiates greetings with peers/adults 0 0
1 Uses appropriate ways of joining in an activity with peers 0 0
1 Invites others to play 0 0
1 Takes turns during structured activities (Only score 1if adult intervention is need) ] 0
2 Obeys game rules 0 0
ana
2 (0] 0
noand
1 Appropraitely requests toys, food, and materials from peers 0 0
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Total 0 0

1.3 Advanced Behaviour 0% 0%
2 Plays cooperatively with peers during imaginative play 0 0
3 Will interact with a wide selection of adults and pupils 0 0
3 Makes comments about what he/she is playing to peers 0] 0
3 Organizes play (suggests ideas to peers on how to play) 0 0
3 Follows peer play plans 0 0
3 Takes turns during unstructured activities without a time limit 0 0
2 Offers toys, food, and materials to peers 0 0
Total 0 0

1.4 Established Behaviour 0% 0%
1 Behaves appropraitely in a given situation in school (eg. assebmly, school grounds, cla| 0 0
3 Can sit appropriately in a teacher led group activity, without support, for part of a s 0 0
4 Can sit appropriately in a teacher led group activity, without support, for a whole ses 0 0
6 School and pupil perceive the pupils themselves as part of the mainstream class 0 0
Total 0 0

Inclusion EMOTIONAL REGULATION Specic.:lisf Mainsf.ream
Scales setting setting

Level [2.1 Understanding Emotions 0% 0%
3+ Identifies likes and dislikes 0 0
3+ Identifies emctions in self 0 0
3+ Identifies emotions in others 0 0
3+ Justifies emotions once identified (eating because I'm hungry) 0 0
3+ Demonstrates affection and empathy toward peers 0 0
1 Accepts and uses appropriate contact, suitable to a situation 0 0
1 Refrains from aggressive behaviours toward peers 0 0
1 Refrains from aggressive behaviours toward self 0 0
NA Does not exhibit intense fears or phobias 0 0
Total 0 0

2.2 Self-Regulation 0% 0%
1 Shows anticitpation 0 0
2 Will persist at a self chosen task for 5 minutes 0 0
3 Will persist at an adult led task for 10 minutes 0 0
1 Allows others to comfort him/her if upset or agitated 0 0
3+ Self regulates when tense or upset 0 0
2 Self regulates when energy level is high 0 0
3+ Fidgets appropriately, without causing distraction to others 0 0
3+ Deals with being teased in acceptable ways 0 0
3+ Deals with being left out of a group 0 0
3+ Accepts not being first at a game or activity 0 0
2 Accepts losing at a game without becoming upset/angry 0 0
3+ Says "no" in acceptable way to things he/she does not want to do 0 0
2 Accepts being told "no” without becoming upset/angry 0 0
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3+ Able to say "I don't know" 0 0
3+ Able to end conversations appropriately 0 0
Total 0 0
2.3 Flexibility 0% 0%
% W TESpoTd T @ STOTT ONe=parT TASTIUCTION Approproarely, T a gIven ConTexTeg: a e
by ool )
2 Follows everyday routines of own class, with anticipation 0 0
3 Can be easliy brought back to task when requested 0 0
2 Accepts making mistakes without becoming upset/angry 0 0
2 Accepts consequences of his/her behaviour 0 0
1 Accepts planned changes 0 0
2 Accepts unexpected changes 0 0
1 Accepts demands 0 0
3+ Continues fo try when something is difficult (0] 0
3+ Ignores others or situations when it is desirable to do so 0 0
Total 0 0
2.4 Problem Solving 0% 0%
1 Can make a choice 0 0
2 Is able to choose one activity from several on offer 0 0
3+ Identifies problems 0 0
3+ Defines problems 0 0
3+ Generates solutions to problems 0 0
3+ Carries out solutions by negotiating or compromising 0 0
3+ Understands impact his/her behaviour has on peers 0 0
Total 0 0
I“SCC':IZ"S’" COMMUNICATION SKILLS s’:::?:‘:t M‘:::::;m
Level |3.1 Conversational Skills 0% 0%
1 Will accept talk and contact from staff
1 Will accept talk and contact from peers 0
1 Can communicate needs eg. needing the toilet (also through non-verbal approaches 0 0
eg. sign, directing an adult)
3+ Uses volume appropriataely to the situation 0 0
3+ Rate of speech is appropriate and adapted effectively to the situation 0 0
3+ Intonation is used effectively and appropriately 0 0
3+ Asks "Wh" questions 0 0
3+ Responds to "Wh" questions 0 0
3+ i::u::f:onvmntmmpwmnmmmmmmn 0 0
3+ Initiates conversation around specific topic 0 0
3 ETTECTIVETY TESponas T0 CONVErsaTion CUes (&9g. NaTurar breaks, eye ConTacT, o o
auectinnnina)
3+ Takes turns in conversation 0 0
3+ Can maintain and develop a topic effectively and appropriately 0 0
3+ Can seek clarification and further information effectively and appropriately 0 0
3+ Introduces him/herself to someone new 0 0
3+ Introduces people to each other 0 0
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3+ Ends conversations appropriately (using approprate verbal and non-verbal behaivour) 0 0
Total 0 0
3.2 Nonverbal Conversational Skills 0% 0%
1 Will initate interaction eg. eye contact, facial expression, vocal 0 0
1 Makes meaningful vocalisations . 0 0
3+ Makes facial expressions 0 0
3+ Understands facial expressions in others 0 0
3+ Understands physical gestures 0 0
3+ Uses hand gestures effecitvely (e. for emphasis or substituation of speech) 0 0
- Maintains appropriate proximity to conversation partner (adapts according to 0 0
realtionship and social situation)
3+ Shows they are listening to the speaker (eg. eye contact, nodding) 0 0
3+ Orients body toward speaker 0 0
3. PAYS ATTEATION TO A PErson s RONVErDar [anguage and UndersTanas wnar 15 beTng 0 0
wmicated
3+ Waits to interject 0 0
Total 0 0
3.3 Assertiveness 0% 0%
1 Is settled in school 0 0
1 Shows awareness of being in a group 0 0
1 Is aware of ownership (own and others) 0 0
3+ Expresses feelings (with appropriate body language and vocabulary) 0 0
3+ Stands up for self or rights effectively and appropriately 0 0
3+ Disagress with others using appropriate verbal and non-verbal behaviour 0 0
memwmmwummﬁgm
3 S e 0
3+ Gives appropriate compliments to peers 0 0
3+ Appropriately receives compliments 0 0
3+ Asks for a favour appropriately 0 0
3. APOIOgISEs TRAZPEnaenTly and eT TeCTIvely UsTng appropare veroar and non-veroar 0 0
hehaivonr
Total 0 0
. e s T
Level |Abillity 0% 0%
Attainment level for the mainstream subjects attended needs to be within two sub
5+ levels of the lowest attaining pupil in the mainstream receiving class eg. the lowest 0 0
attaining pupil English is 2a, so the pupil to be included is working at a minimum of
Total 0 0
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