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Benefits of additional methods of
· Promoting and ensuring Quality
Various research proves that education and care with good quality affect children’s development and their learning process. The primary driver of development, gains, and education can spring from the quality of teacher-children interaction and certain development activities that can be proved beneficial through research. This research also provides certain insights into the depth of a new analysis which further suggest that “workforce development and working conditions; data and monitoring” also some of the main factors that help a child build their strong building base. The process quality has proven to the strongest predictors of a child’s learning and development process. The children who have been provided with ECEC settings at the early settings have shown a greater level in comparison, of an emerging literacy, numeracy, and development skills. Moreover, these children also have shown enhanced social and behavioral skills. This is mainly because of an increased and positive child-teacher or child-practitioner connection or interaction. A more exposed educational activity setup also makes up for developmentally strong children. According to reports better development skills were shown where there were lesser incidents of negative child-staff interaction. Furthermore, considering the important role of ECEC in many countries and their gradual but positive increase in providing A quality services to early years setups and also aiding disadvantaged children to thoroughly to catch up, a large number of countries have elevated their financial support for the programs that are related to ECEC in the past/recent years. Here, we will further discuss what is the importance and definition of promoting and ensuring quality; the growing research suggests how the depth of the benefit for the children or any advantage of it on children will always depend on the quality of education or the settings or environment. While the low quality of education can be directly proportional to no benefits or even adverse effects on the children’s cognitive or brain development. There has always been a gradual mounting assertion, nowadays, on the increasing the probability of affordable places that provide education and care for children with great inspection skills as well. Simultaneously, maintaining the quality of the education can be a daunting work to perform. The quality of the process that is needed to provide a perfect or the most workable and befitting environment for a child involves certain factors i.e., socio-emotional, physical, and instructional aspects with their environment, other children, teachers, their classroom, routine, activities, and peer interaction. The most important interaction and relationship is that of the staff and children. These usually consist of certain important dimensions.
1) Emotional climate
2) Physical aspect
3) Emotional care 
4) Supportive nature 
5) The quality of instruction
6) Kindergarten activities including all the activities that are in and outside the classroom. These activities also give way to activities and development exercises that help children engage in activities that are good for better cognition and learning. 
7) Management of the children’s behaviors and moods
While there are numerous benefits of additional methods there are certain methods of Quality of interactions that could be used to conduct a better and an advantageous inspection of early years;
1) Caregiver Interaction Scales:
The CIS helps the inquiry team to measure the teachers’ sensitivity, harshness, and permissiveness in the interaction that they do with their students or the children. 
2) Classroom Assessment Scoring System:
This system helps determine how the emotional, behavioral, and the interaction aspect of how the teacher and the children build their relationship and how the teachers help boost child development through materials, activities, and peers. 
3) Observational Record of the Caregiving Environment:
The OCRE refers to the child-caretaker interaction through the means of language and cognition that occurs between the child and the staff. 
4) Early Literacy and Language Classroom Observation:
This step measures the basic focus on classroom interaction and the activity that takes place between the classroom space but it also depends on more domain-specific focus on the activities that are related to literacy and numeracy. 
5) Student-Teacher-Relationship Scale:
The STRS is related to more closeness and the relationship of conflict among the caregiver and teacher of preschool and KG classrooms. 
Care and Development:
1) Practitioners keeping children safe and happy
2) Practitioners promoting children’s play, learning, and meeting their needs
3) Practitioners managing interactions 
In the light of today’s research, all the early life educators and should be asked to look deeply into the complex understanding of the child mind, child development and early education. They must be requested to provide rich understanding and meaningful cognition of the early settings. The educators should be able to provide rich and an in-depth explanation of the educational experiences they have with the children and their academic related activities. The accountability for the outcomes should be marked as high and resources for the professional support provided should be advantageous so that both the child and the staff benefit. While a recommendation should be made where the field must bring out activities that should be well-conducted and based on professional practices that promote development. It is must that the children be happy and safe. The practitioners or the educators or the staff must be aware that the safety and privacy of the child should be the utmost priority. This field and the educators in it must be well-conductor and should have an empirical study on which they should base their early practices and development. The safety and care for the children should be based on professional experiences, which can further produce positive and meaningful changes in practitioners’ skills, behaviors, and disposition. Because it is a ripple effect, the care and safety given to the child further determine factors like how much the child learned, and how fully prepared is the child to step into the world of academics to step further into the next step. Early childhood educators should be asked to have a wider professional experience so that they give a richer and a smoother experience to the children who are learning from them. Furthermore, a professionally trained practitioner or educator would also be very able to help a differently abled child or to help a vulnerable child to explore his qualities or his new talents. To engage differently abled children in various abilities and different backgrounds. It also enables these educated teachers to interact with a diverse array of families or cultures or heritages, or backgrounds that seem to have a hindrance dealing with the world that is at a fast pace. The NO Child Left Behind Act (107-110) is an early childhood initiative that is a framework solely for practice and assessment. The individuals in this act care for children to meet their educational, physical, and emotional needs. These individuals receive professional training and work on professional development to further enhance their ability to deal with children and to support and enhance their experience. According to Beck and Zaslow “the professional development of practicing early childhood educators is considered critical to the quality of experiences afforded to children”. Play, learning and meeting needs must also be included in research agendas in early childhood development to unveil the basic information needed to promote the processes of development among children. The educators must identify interactions that happen amid the form and process and that the influence of the professional characteristics of the staff solely depends on professional development efforts. According to Schoen Wald et.al., “Research is needed that evaluates relative contributions of professional and personal characteristics of staff, content of training, coaching/consulting practices, roles and relationships, systemic and contextual variables, and the interaction effects among them”. And managing interaction is probably the most important of the factors that influence a child’s development. It is the sole duty of an educator to provide positive social and managing interactions between themselves, i.e., student-teacher interaction and the interaction between the peers and the child and its environment. 
Environment
1) Leaders must ensure the safety of the environment
2) Leaders must ensure the suitability of the environment
3) Leaders must ensure the quality of resources and equipment
There are certain features of good practice initiatives by the staff members and educators to supports some number of transitions in the early year’s settings. These include carrying out visits to certain knowledgeable places like museums, homes, gathering valid information from parents about their wards, and working in partnership with various settings to support the child. The settings should always be friendly, secure, and safe enough for the child to completely enjoy the experience. The educators and staff felt a role that improved settings gradually increased the time and interest of children in the setting. They also helped children match their interests with the activity and they felt it was important to be vigilant and active in informing the children about the activities of the children. It is important that the children are gradually introduced to a new room, with new settings, taking a flexible approach to make the comfortable. It is necessary that the new key person is well-bonded with the children. These are certain key factors that are considered to be key factors for a good activity. The factor that should be kept strongly in view is that the transition should take place at the pace of the child. It is important that flexibility and slow progress is made through the activity. Consulting parents is one of the key factors too that must be kept in the mind, keeping them in the loop about the whole process and information that has began to take place between the children and their activities. 
Each activity should be tailored around the children’s individual needs. There should not be one child who should be ignored and not be taken along in the class with others. The staff under responsibility should be aware of the critical importance of the safety of all the children. By tailoring the curriculum, by making the settings perfect, by helping the children and by making the children feel safe, educators can make the children and their environment safe and private for the children to learn. 

Staff at a private setting, East Midlands emphasized on the importance of making the child feel safe by knowing them, by making them familiar to their environment and to make them feel that they are protected. One of the setting staff narrated, “I think the most important thing [for planning] is getting to know your key children and having that bond with them and getting to know what they like, what they don't like, and having that relationship with the parents as well, that you can speak to them and say oh, ‘we've done this today but so-and-so wasn't really interested.’ You know, sometimes parents say ‘oh no, they don't really like messy play’, so then you've got to think of another way of [reaching] that target, so I think that's the most important thing, is getting to know your children and then you can plan for them.”
The Baby Effective Baby Learning Program:
The BEEL, in short, is an ideal program for supporting the goal of enhancing the quality of improvement and transformation. It is believed that the BEEL is a time efficient program which offers certain outstanding aspects 
1) A strategy that improves quality and takes the concept of ECEC up to and beyond its minimum, usual standards. 
2) This strategy is professional and has high standards for the ones who need to follow it
3) It prepares the educators for self-assessment 
4) It prepares the educators for an uncalled-for inspection without any fear
5) Perfect quality insurance 
With BEEL, environment, safety and the care of the children can be ensured. Through BEEL quality is ensured through ‘Pascal Bertram Quality Evaluation Framework’ which further draws mainly on the views and words of practitioners, parents/guardians, caregivers and children as well. They also develop their understanding through a uniformed understanding of proper research and how the young children develop, learn and grow. 
Wales Preschools Providers Associations: (WPPA):
The Care Standards Inspectorate for Wales (CSIW) and Estyn are two statutory bodies which take a responsibility for making sure regarding the inspection and registration of early years provisions in the Wales. These two have been publicly funded for four years and along with WPPA these provide quality assurance. 
Issues Involved in Providing Quality Education:
Although, numerous researched suggest quality education, it is interesting yet sad to notice how the word ‘quality’ though is over-used, if ever asked to define what a child’s quality education constitute of, there is not an explicitly “defined” model of a perfect example of quality education for children. David et. al., suggest how it was arguable that the ‘remedial nature’ of some of the successive guidance frameworks provide a demo that this could be an issue here. Moss puts it perfectly saying, “The government vision applies an evaluative definition of ‘quality’ without a complementary analytic or descriptive aspect which would take account of the ‘distinct and unique combination of characteristics’ of the services themselves”. However, on the other hand Sylva and Pugh state research that sheds light on the importance of early learning. They further narrate how it is carried out among two distinct and important parts of the cognitive behavior; neurological and psychological. They also stated that this helps ‘cognitive structures’ and ‘learning dispositions.’ Melhuish discuss how “The implications of this are far-reaching, especially when considered in relation to the considerable amount of research into the effects of early education on children’s readiness for school, their attainment throughout their education and even their future employment chances”. 
Implementing Change and Inspection as Best Practice:
In conclusion, implementing change to the early education system has become extremely important as most of the learning comes from the basic education that we receive in our early years. It is necessary that our children receive well-educated educators who make every child is given due importance. This article aims to offer an in depth and critique of the early years education system and different statutory elements related to it. The main body of the article locates the perspectives that are behind the early years practitioners amid this context. The findings in this article help us explore what and how can quality be maintained throughout. It further discusses the nature of the quality of education and related it to different research, practitioners, and perspectives. It further demonstrates how the education system effects a child and his cognitive as well as lifelong ability. 
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