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Assignment Title: Critically reflect on your pedagogical progress demonstrated through required elements of the Professional Learning Passport, identifying a specific area for professional development and justifying next steps for improvement

	
	Target
	What I have done in this assignment...

	Target 1
	Engage in a far wider range of literature to inform your knowledge and understanding.
	I have engaged in wider research to help with writing my assignment 

	Target 2
	Develop your critical thinking.
	I have been more critical providing literature to back up my argument 

	Target 3
	Proofread your work to check for clarity of expression and grammatical accuracy.
	I have read through the finished assignment before submitting





Part 1: Professional Learning Passport
Bridging 2 Reflection
Meet
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect

	For the meet phase of this bridging activity the focus was on Assessment for Learning in the classroom along with the theory behind these strategies working effectively in the class. Before the meet there were reading tasks to be completed looking at Donaldson's successful futures as well as the great teaching toolkit to help with linking these strategies with a reason for effective teaching in the test phase and in future practice.
	From hearing discussions about Assessment for Learning already being used by others gave me confidence that I was on the right path and already using some of these strategies and could develop these further. Reading into how different schools approach AFL was very interesting with different approaches being used and could influence on other ideas and developing my own strategy in future.


Test
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	For the test part of the bridging the focus was on researching elements of assessment for learning with details of how they benefit the learner and the different strategies out there that can be used. From these different strategies were used in the classroom environment that would benefit the learner in either supporting them in completing a task or activating prior knowledge.
	Reflecting on completing the test part of the bridging it was exciting to see how the strategies used were successful or not in the class. Feedback from the teacher was received with praise and also guidance on future steps and what could be changed, but the biggest reflection came from the children engaging in the strategies and seeing their reactions as to whether they were understanding what was happening with regards to the strategies.



Share
	Tystiolaeth / Evidence
	Adfyfyrio / Reflect


	The share part for this bridging activity included giving a presentation based on the assessment for learning strategies that were used in the classroom for the test phase. From this presentation it was good to give an opinion and thoughts from my own strategies used but also hear other experiences and different strategies used by others that could be taken into consideration for future practice.
	Reflecting on the share part was hugely beneficial, as I was able to see where improvements could be made for my own strategies used from feedback, but also take on board the other strategies shared by others in the group that could be used in future practice and influence the way I would use my own strategy in the future.





DGB/SKD
Llythrennedd / Literacy
Evidenced by an asset? a
For this developed skill, I revised the meanings and context of using methods and similes, to then put into a lesson looking at poetry. I would look at the videos and read the statements on the BBC Bitesize page and then practice my own before delivering as a lesson. Once confident with the differences between what a metaphor and a simile is, I could create a resource to go with my lesson.  

Cymhwysedd Digidol / Digital competence
Evidenced by an asset? 
In improving my DCF skill by providing pupils with programme to do that will be fun but educational, I completed the Minecraft Coding programme in which I was able to then give access to the learners for them to complete the game in their free time or as part of a DCF lesson.  

Gwybodaeth bynciol / Subject knowledge
Evidenced by an asset? 
Understanding the different phases and stages related to the water cycle and the way in which it works to then deliver as a lesson. Giving an activity to the pupils that demonstrates their understanding of the water cycle with a hands-on craft task that would engage them. 




Safonau/ Standards

Professional Experience Template 1: 
Pedagogy Standard: Advancing: Progression in Learning
What did you do and why?
The extension tasks given would always relate to the activity or subject being taught, and given as a progression activity if appropriate. I would create an extension task that would have a more hand-on and real-life context approach to it, making sure it wasn't just another activity for the children to complete and putting their knowledge into practice. From using the extension activity, I was able to make a record of those that had understood the lesson well and were able to move onto the extension task. The purpose of the extension tasks was to put what they had learnt in the lesson into a more practical and real-life activity, with some extension tasks being a further challenge relating to the lesson, these then progressing the learning further and in a more practical way.
What have you learned?
Using the extension task as a form of progressing the learning, pushing the children to exceed their expectations. With these extensions tasks they can be used in a more practical way of showing their understanding, and putting their knowledge learnt into a more practical activity. I've learnt that using the extension task is a good way for seeing where the children are in terms of understanding what they have just gone through in the lesson, and seeing how far to push the children's abilities that can influence future lessons.
What next?
I would definitely like to use the extensions task in future practice and come up with different ways to create a challenging extension task. Making sure there is a clear understanding of the levels of ability are in the class with help with differentiation and especially whether to include an extended task or not for specific children. If the ability range in the class is similar as it was in this experience, it's definitely an area to explore further and try different approaches with. Looking at how different teachers use extension tasks will help with developing further knowledge on this subject. Having the experience of how Foundation Phase use a similar 'challenge area' system helped with ideas and resources for the extension tasks I created, therefore using more of that knowledge from different key stages will benefit.


Professional Experience Template 2: 
Pedagogy Standard: Refining: Managing Learning Environment
What did you do and why?
From the bridging activity and using prior knowledge the task was to be able to use certain techniques and methods learnt from lectures and other professional activities and implement into practice. These methods and techniques would be carried out in the school placement as part of the activity, which included using different AFL approaches and seeing how they would be used appropriately in the classroom. From using these strategies, it would give an idea of which methods could be used for future practice and an opportunity to try new methods that may be less familiar. For this I tried a different approach to a success criteria, with a ‘man with a plan’ being created. It involved the children in the class discussing and giving instructions to an imaginary man on what would need to be included in their completed work, in this case a diary. The points would then be written on the board as a reminder for what would need to be included in their work in order for it to be successful.  
What have you learned?
Having these different strategies in place also helped in controlling the classroom and also engage the children in the learning with various techniques. With that in place the environment can be more relaxed with a positive learning environment for the pupils and staff to enjoy. The method used can influence some children that may not be fully engaged normally, whereas a visual approach that may be used can have a positive impact on the less engaged pupils.
What next?
From reflecting on certain strategies, the aim would be to develop them further giving my own unique approach to certain methods that will influence the learners in a positive way. Making sure that these methods are used effectively in future practice and making sure that the method is understood by the learners and the intentions the method has. Having the opportunity to view other strategies used by other teachers will also help in developing and using my own approach and develop a different view to what might work in future practice.
Professional Experience Template 3: 
Pedagogy Standard: Influencing: Challenge & Expectations
What did you do and why?
The task of building a bridge with very little instructions proved to be a challenge to the pupils which they relished and were keen to attempt. The pupils were given the criteria of the measurements being given for their bridge, however that was all the information they were given for the challenge. This was a good challenge for the pupils to demonstrate their creativity and problem-solving skills, with the expectations being that their bridge can look however they wanted it to look, use whatever materials they wanted to use, as long as the final bridge met the measurement criteria when finished. 
What have you learned?
Having been in both Foundation Phase and Key Stage 2 settings I was able to see how different approaches to challenges can be included in the lessons, with the expectations being that the pupils have the freedom to show their creativity and willingness to complete the challenge. From this I was able to get a better sense of what kind of challenges will appeal to the pupils and how far to push the pupils in these challenges. Making sure that the expectations are little in these forms of challenges is important, as the expectations should be on the pupils showing their creativity and resilience, instead of making a fantastic end product.
What next?
I definitely intend on using more of this style challenges in future practice, as I believe it brings the best out of the pupils and improves their resilience skills and creativity. Once that is in place individually, other aspects could be introduced such as team work and certain resources/material used in the challenge. I would intend to do more of these challenges with the pupils that struggled as this will only help and improve on their resilience skills. Making sure that expectations are stated clearly is an important factor and one that I will need to make sure is fully understood when creating and giving future challenge activities.


Part 2: Critical Reflection
Introduction
For this part of the assignment, an aspect from the first section will be chosen and focused upon with a critical discussion of that chosen aspect. This will involve identifying a particular aspect from the teaching experiences that I have an interest in, and that I can develop further in future practice. For this to happen, I have chosen an aspect that I feel could be developed further with different techniques being explored, and research to support with creating and developing new strategies and techniques. Having had little experience with the aspect of managing the learning environment prior to the teaching placement experiences, it was something I wanted to delve deeper into by developing my own thoughts and introduce my own strategies linking with this aspect. From the research I would feel more confident in being able to develop and create my own strategies for managing the learning environment effectively in future practice. There are many different elements that will contribute towards classroom management being effective, and in this part of the assignment I will be focusing on some specific areas of classroom management that interest me. These interests have evolved from being in the classroom during teaching experiences, and during professional learning time when focusing on this aspect. From the discussions in this part of the assignment, the hope is to take the findings from the research to then support and develop my own strategies in future practice.  

Critical Discussion of Chosen Aspect
As previously stated, there are a variety of elements that will contribute towards a learning environment being managed effectively. From the teaching placement experiences, there were certain elements of managing the learning environment that I would attempt and reflect upon in order to manage the classroom. I would try out different resources and strategies in order to gain control of the classroom and make sure that the learning environment was maintained at an appropriate level. The elements I would concentrate my focus on more would be looking into a variety of different strategies and resources that would gain control of the classroom, and engage them more in the learning. By doing this, it would provide a positive learning environment for the pupils and the staff involved and demonstrate pupil’s involvement in the lesson. Managing the learning environment is a fundamental aspect for any teacher in order to get the best out of the children and for learning to occur (Spencer, 2018). A well-managed classroom can consist of a number of different factors that include a seating plan, class layout, visual support resources, the number of staff involved in the classroom as well as other aspects. Managing the classroom environment refers to the ‘wide variety of skills and techniques that a teacher uses to ensure that their classroom runs smoothly’ (Mulvahill, 2018). Classroom management is a lot more than simply being organized or having a strict level of discipline (Johnson, 2016), it involves building relationships with the pupils for them to then demonstrate their learning in their own way. It also involves teaching the children which behaviors are acceptable in the class and setting the boundary for which behaviors are not acceptable in the school. In order for this to happen, relationships with the pupils are a key part and play an important role in which resources and strategies are used to maintain effective classroom management (Roscoe & Orr, 2010). Once those foundations are in place, there is an opportunity to try different methods, strategies and techniques in order to maintain that level of management, improve it if needed, and engage the learners further in their learning.  

For this particular aspect, research was carried out looking deeper into an area of interest in terms of teaching practice and the use of different strategies and resources that will engage the pupils with their learning while maintaining control of the classroom. In the teaching experience, I would practice using a number of assessment for learning strategies in order to keep control of the class and to engage the learners as much as possible in the lesson and their learning. This would include trying different verbal and visual resources that would support the pupils learning, and benefit in managing the learning environment. Assessment for learning is defined as being ‘an approach to teaching and learning that creates feedback which is then used to improve students’ performance’ (Cambridge Assessment International Education, 2015). By using these strategies and approaches it should engage the pupils more in the lesson and involve the pupils in the learning. Assessing the understanding of pupils learning has historically been seen as a reflection task or test after the lesson, in the form of a summative assessment approach (Fautley & Savage, 2008). Using this approach of formal summative assessment would include tests or exams being completed which would then give the teacher an indication of how well they understood the lesson. Compare this to a formative form of assessment, which gives instant feedback and understanding to the teacher from the pupils in a more informal way, and is usually shown by expression or in a discussion. Formative assessment is a constant regulation of learning that takes place during classroom interaction (William, 2002). This approach of assessment gives instant feedback or advice to the pupils in terms of what they need to do by having verbal discussions or using visual resources, with all pupils involved as a whole class. This could include the teacher using class discussions, questioning, feedback through expression or body movement, feedback on examples being shown, and is usually done as a whole class approach with discussions being at the heart of it (William, 2002). Some would argue that by doing this, the classroom won’t be under control, as communication in the classroom brings noise levels up, potentially causing a more disruptive lesson with pupils not being able to concentrate as well. However, the teacher will always maintain control as they will be the judge on when discussions can take place, what kind of discussions are taking place and the noise level from the discussions (Cambridge Assessment International Education, 2015). This then gives the pupils more freedom to discuss with their peers on certain subjects and topics, to which they can all voice their own opinions in the discussions and interactions, therefore improve on their learning through the discussions. Overall, the use of assessment for learning strategies can help bring out the best of the class by encouraging individuals to collaborate in their learning, creating a supportive and cooperative classroom (Dweck, 2006). 

Using formative assessments can improve on the pupil’s achievements over time with a greater understanding of what the required level is for their work to be excellent (Hattie & Yates, 2013). Furthermore, with assessment for learning implemented effectively in the classroom, it will see a rise in the standards of achievement from the learners, and with better support and feedback being given by the teacher along with encouragement for the learners to take more responsibility, they will learn more effectively (Black & William, 1998). However, this approach does come with its limitations. The biggest being that schools still rely heavily on a summative assessments approach in terms of understanding where each pupil is with their knowledge and learning. Schools still need to use the summative approach as learners will eventually take formal exams in order to gain their qualifications. This will then be used to grade each child based on a test or exam they have completed, therefore scoring their knowledge on what their written answers were. As well as this, teachers will feel under pressure, as they are judged on these results. There is still a culture where teachers and pupils will be judged based on their results from the summative assessment instead of judging their teaching and learning through the day-to-day formative assessments that occur in the classroom on a daily basis. There is also case that the use of formative assessment ‘does not provide us with the verifiability and legitimacy that assessment would require’ (Brown, 2019). Assessment should never be a judgement of an individuals’ capabilities and understanding of a subject. This is recognised in the Successful Futures document, where there is an ‘acknowledgement of a weakness in its assessment framework’ and that the educational improvement plan ‘recognises that there is a need to provide the kind of high-quality feedback that comes from good formative assessment’ (Donaldson, 2015). The curriculum for Wales 2022 recognises that ‘the purpose of assessment is to support the progression of each individual learner’ and that ‘learners are at the heart of assessment and should be supported to becoming participants in the learning process’ (Welsh Government, 2020). It also recognises that ‘assessment is an ongoing process which is indistinguishable from learning and teaching’ which is where a formative assessment approach suits best, as this will in turn promote and encourage the pupils to become ambitious capable learners. There is a need for a blend of both summative and formative as it will benefit the teacher in understanding the pupils learning based on their feedback, but also prepare the pupils for the formal testing in order to gain their qualifications. A more formative approach to assessment for learning will see pupils become more independent with their learning and be in a classroom environment where discussions and collaboration is encouraged.   

Conclusion
From the findings around assessment for learning, there is a clear link between the use of assessment for learning and managing the learning environment. The use of these strategies will benefit both the teacher and the pupils in the classroom in terms of their learning and the way they interact in the classroom. The different elements included in assessment for learning will all have an impact on the classroom in a positive way. Managing the learning environment involves a lot more than simply being organized and well disciplined in the classroom, and assessment for learning is a key strategy to maintaining control of the classroom, whether this be through the use of questioning, success criteria, visual or verbal feedback. It also involves the learners leading the learning, as their feedback will then have a change on what learning occurs next. I feel that by linking the assessment for learning and learners leading the learning aspects, they will contribute towards the teacher managing the learning environment effectively. My aim for future practice would be to continue the use of assessment for learning strategies already used in the class, and also develop and create my own strategies that will have a positive affect on the learners. These strategies will not only control the classroom, but also engage the learners in the learning a lot more. By receiving their feedback in the lesson, it provides a greater understanding of their learning during the lesson which will then show their understanding and also support in shaping the planning of future activities. The best thing I found from using the assessment for learning strategies was how it involves all the pupils in the learning by giving them a chance to voice their thoughts and opinions and also working collaboratively. It also gave the pupils a chance to assess themselves and take part in discussions which will improve their learning. By using these strategies, not only are you improving their learning, but you are also gaining more control of the classroom. This is something I aim to introduce in the majority of my lesson, especially the opening part of the lesson as straight away I will have control of the class, but more importantly I will engage the learners more through class discussions and ultimately improve their learning.     
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