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‘A literature review and research plan of Assessment for Learning in the classroom’.

In this research plan of Assessment for learning in the classroom I will be reading key information from existing research and texts through a literature review and then using previous research as an aid to creating my own research plan based upon previous findings and my own experience as a classroom teacher. I will also be discussing possible limitations that may occur and potential conclusions from my own methodology for a research plan for assessment of learning. 
Assessment for learning is an umbrella term used to refer to several assessment techniques a classroom teacher can use to check pupils progress and understanding. Assessment for learning can also be referred to as formative assessment. Formative assessment is a tool that classroom teachers use to check understanding and progress of pupils through testing. By using regular assessment for learning through different forms such as a starter quiz, exit ticket or a mock test it helps both the teacher and the pupil. The teacher can use various techniques to gage pupil understanding and spot potential knowledge gaps that the learners may have. The pupils over time become more efficient and independent for their own learning and this is a skill they can use throughout life. 
A key to successful assessment for learning within classes is effective planning. By looking at a scheme of work as an overview a teacher can see where assessment for learning will take place if form of tests but also it can help them map lesson by lesson and input different techniques such as peer assessment or kahoot quizzes to engage learners but also check live understanding and end of lesson progress. By using the scheme of work as a guide, the teacher can use various techniques such as recall to gage pupil’s previous understanding and retention by asking a mix of current topic questions and previous lessons questions to engage a pupil’s prior knowledge and recall. Whilst using a scheme of work to plan lesson by lesson this can be used as a guide to see exactly where assessment for learning methods can be put into place and then include these in lesson plans and topic sections. Depending on which technique works best per lesson a teacher can use a range of assessment tools such as peer marking, tests or exit tickets to expose pupils to a range of techniques and tools. This will also help the pupils adapt to exam questioning and using memory recall in a safe environment where mistakes can be made and fixed at that time in the classroom rather than no prior testing and a loss of confidence from solely one end of term test, as this can have a huge knock on effect on learners confidence. Pupils can feedback to their teacher with how the lesson went and have a say on their own learning and what assessment techniques or tasks they prefer to help the teacher plan effective and engaging lessons. Also, these techniques help form a feedback loop between pupil and teacher on what teaching style and type of lesson they work best under which is useful knowledge for a teacher to have when planning future lessons. By using assessment for learning consistently and continuously this helps the teacher answer any potential misconceptions, keep a regular track on progress and gage any topics needing deeper explaining.  Black and Wiliam (2001) conclude that teachers who regularly use assessment for learning effectively in their everyday lesson planning and heavily involve it into their scheme of work, then the pupils would learn at estimated double the rate. It is believed this style and cycle of teaching helps pupils store information efficiently in their long-term memory. 
Assessment for learning has been a key focus and talking point for many schools in England and especially Wales in recent years with a key focus on ensuring learners are becoming more independent and prepare for their future with not only their grades but also have a wide range of skills for their future and professional life. The Welsh Government see assessment for learning (AFL) as the driving force for the ‘new curriculum’. (Donaldson, 2015). Cambridge (2017) refers to assessment for learning as an essential tool teaches can use to improve student’s attitude and performance. Hattie (2008) exclaims that by using assessment for learning you are making understanding and knowledge more accessible to the children by exposing them to new teaching techniques and learning styles that are inclusive to all learners and it also hands the learner the ability to take control of their own learning within the classroom. Hattie (2008) also believes assessment for learning is the ‘golden’ key to helping students stretch to their full potential. (Hattie, 2008).
The focus on assessment for learning was first brought to light in 1999 after it was decided an education overview was needed so in order to do this an assessment reform group was set up which consisted of world-renowned experts in their field during 1999 such as child psychologists, education specialists and subject leaders. The team put together set out to tackle progress and learning standards of pupils, the group consisted of many researches all able to look at reforming the education standard from different aspects. It consisted of teachers, other members of the education sector and top child psychologists. It was funded by the UK Government. They set out to critically analyse assessment for learning strategies and their effectiveness at that time. During this time, it was established that the majority of testing was done through single term tests such as end of a learning block or before a half term, to produce a grade or percentage and then fed back through end of term reports but found little evidence of regular assessment for learning techniques within the everyday lesson. Since the 1999 assessment for learning reform group posted their findings, after this it catapulted assessment for learning into the forefront of many schools focus. Black et al (2002) agreed that assessment of learning such as tests to produce a grade and reports to inform parents of termly progress is important but also highlighted a deeper focus on assessment for learning needing to occur to give pupils more control over their own learning and progress. Assessment of learning is a key tool in classrooms as gives the teacher a progress result in terms of a percent or grade, for example A* or 87%. This data can then be used to compare pupils and track termly progress using a range of termly tests to give an overall predicted grade whereas assessment for learning can give a teacher lesson by lesson progress and continual knowledge checks to assess live understanding and how much has been grasped. Kluger and deNisi (1996) believed the idea of using assessment of learning rather than assessment for learning sparks a competitive element between pupils and their peers due to the use of a grading system and this in turn will drive their learning but this statement is disputed by many educational researchers such as Black et al (2002) who states a teacher needs to use a combination of assessment of learning and assessment for learning  to gain a more detailed progress timeline for their pupils with a lesson by lesson check rather than only a term by term check. By allowing pupils to have a deeper involvement in their own learning this engages the pupils further within lessons as they feel they are more in control of how they are being taught. This also helps the teacher to stop being the hardest worker in the room due to the learners being more engaged and in control. (Donaldson, 2015). 
In more recent years, Donaldson (2015) has developed a new curriculum for Wales based around assessment for learning rather than assessment of learning at its core. The new curriculum named “successful futures” has creating independent learners at its core. Donaldson (2015) calls assessment for learning the most powerful tool a teacher can use within a classroom as it allows pupils to ‘be the teacher’ by peer assessing each other’s work and giving constructive feedback to their peers and also allowing time for them to reflect on their own work. By using a variation of these techniques through peer assessment or something as simple as an exit ticket it gives the classroom teacher a live lesson by lesson reflection of the pupils understanding and by using these knowledge checks it allows the classroom teacher to reflect on pupils grasp of the topic and see where focus needs to be driven in terms of re capping difficult terms or correcting any possible misconceptions as soon as the lesson ends rather than not finding out any misconceptions until the end of term test results. Donaldson (2015) has been a driving force in Wales for allowing learners to take more of a control of their learning and become more independent and efficient learners who take responsibility for their own learning. Successful futures prides itself on helping learners become more confident and adaptable young people ready for life outside of a classroom setting with the guidance of their classroom teacher. In 1997, Bandura was one of the first to voice his concern that their needed to be a continual use of a range of different assessment for learning techniques to ensure pupils were being stretched to their full potential which is a concept being researched heavily and being a key focus of a new curriculum for Wales even 21 years later by Donaldson (2015). Learners who can adapt and take responsibility for their own learning by being taught in the classroom on how to ‘think like a teacher’ is believed to be key in preparing them for their future in society, professional jobs and promotes greater confidence in general. (Cambridge, 2017). Black and Wiliam (2001) concluded that the reason assessment of learning was more dominantly used over assessment for learning was the due to the terminology used and easy to track grade by grade guidelines to compare pupils scores however this did not always check pupils general understanding and knowledge of lessons or allow them any assessment feedback in the run up to their formative tests. Assessment of learning is accused of creating schools that are acting like data machines and only focusing on data created by formative testing and summative reports (Harrison, 2013) instead of looking at the bigger picture and the individual pupil. By schools becoming solely data driven it is argued pupils with additional leaning needs (ALN) such as, on English Additional Language (EAL) or Special Education Needs (SEN) registers are often left behind when a school is only focusing on assessment of learning as these pupils may not perform well under test/ exam conditions whereas, assessment for learning is driven by being inclusive to all and will give a more well-rounded and over all view of knowledge gaps or specific places of excellent learning. (Donaldson, 2015). National Research Council (1999) found a link in higher achievement rates in free school meal pupils (FSM) due to assessment for learning being more accessible and inclusive to all. 
Black and wiliam (2001) noticed a shift in schools change of attitude towards assessment for learning by having a greater focus on trailing new techniques such as peer assessment, pupils being taught how to properly self-evaluate and a feedback loop in the form of exit tickets. This was in turn promoting critical thinking and a boom in confidence amongst young learners as they became more involved in their own teaching and learning. This shows that by combining assessment for learning and assessment of learning a teacher can track pupil’s lesson by lesson progress in the form of a feedback loop or self-evaluation, as well as term by term through testing/ exam style practice to produce a grade. Black (1993) believes that formative assessment is a key tool to creating ‘well oiled’ independent learners who gain skills that are essential in their professional careers and future lives such as annotating and interpreting data and information such as a success criteria or processing feedback and acting on it effectively. Assessment for learning also teaches learners how to interact with peers on more of a professional level and how to deal with constructive criticism which is essential for their future. (Donaldson, 2015).
Bell and Cowie (2001) firmly believe the key to pupil’s success is through a teacher whose lessons are engaging by including a mix of methods of assessment for learning within their schemes of work and lessons discreetly and not forcing upon pupils. A teacher can then use the data from a formative assessment to track where any knowledge gaps are and address them based on the results but also by using assessment for learning a teacher can use starter tasks to perform a short quiz for example using  a mix of recall questions and recent questions to see gaps in knowledge and understanding or any potential misconceptions. A teacher should be able to use an array of techniques to keep pupils engaged during a lesson and whilst being able to adapt tasks to ensure they are inclusive to all and this will close both attainment and knowledge gaps within a classroom. Assessment for learning is believed by some education researchers such as Dylan Wiliam (2011) and Donaldson (2015) as the ‘magic answer’ or ‘golden key’ to enabling teachers to build a bridge between teaching and learning and closing attainment gaps due to being accessible to all types of learners such as additional learning needs or free school meals in an everyday classroom. Dylan Wiliam (2011) goes on to say continual forms and variation of assessment within a classroom gives a teacher a wider view of what learning has taken place at that current time rather than a single formative assessment at the end of each large topic which usually spans over a whole term. Assessment for learning gives the classroom teacher a live end of lesson perspective of what learning and understanding has taken place at that exact moment. Four years later Donaldson (2015) whilst designing the new curriculum and reviewing the current Welsh education system he agreed with Dylan Wiliam (2011) findings, building upon the view that new assessment tools such as peer assessment are powerful because it gives pupils the ability to help each other and talk in a way that is more accessible and understanding than ‘teacher speak’. This is all part of learners taking more responsibility for their own learning and teaching. Both Donaldson (2015) and Dylan Wiliam (2011) agree that formative assessment needs to be kept discrete and seamlessly fit into schemes of work so pupils do not feel they are constantly being tested or it shouldn’t feel forced, but neither should formative assessment only be used as a ‘tick and a flick’ marking exercise with no purpose. 
Cambridge (2017) identified that the in the build up to a summative assessment, the use of assessment for learning as the key to creating successful learners due to techniques such as peer assessment and self-evaluation showing them what higher level work looks like and showing them step by step what they need to improve to reach higher levels or simply how to grasp difficult concepts instead of spoon feeding learners information from a textbook without any engagement. In lessons pupils will be taught how to ‘think like a teacher’ and how to correctly evaluate and comment on peers work but introducing terms such as ‘what went well’ (WWW) and ‘even better if’ (EBI). By using different techniques in the classroom, it improves the quality of the pupils learning due to a range of techniques available to the teacher to use instead of monotonous and disengaging lessons. This is supported by Beaton et al (1996) whose research proved that assessment for learning leading up to formative assessment improves grades and attainment. It was the largest successful intervention undertaken by the educational reform system. 
Donaldson (2015) believes in assessment for learning methods so much that education in Wales is shifting massively over the next few years by changing over to the “successful futures” curriculum for Wales. The curriculum is based around four core purposes:
· Ambitious Capable Learners.
· Ethically Informed Citizens.
· Healthy Confident Individuals.
· Enterprising Creative Contributors. 
Donaldson (2015) believes that by using the four core purposes to help, a teacher can make an informed decision about lesson and schemes of work content, what pedagogy to use and how best to use assessment that this will develop the capacity of a self-improving system. (Donaldson, 2015).
[bookmark: _Hlk14952667]The effectiveness and success of assessment for learning within a classroom setting is dependent on the classroom teacher creating an environment where learners feel safe and not scared to make mistakes. This will encourage learners to be bold and take risks which in turn will build confidence and create learners who are able to make mistakes without having the fear of being shouted at by the teacher or embarrassed to make mistakes in front of peers. (Dweck, 2006). Instead mistakes or misconceptions are avoided or improved by assessment for learning feedback loops where the classroom teacher can adapt and change style of questioning or teaching to help fill knowledge gaps. (Dweck, 2006). Busch (2018) agrees that peer assessment can help avoid potential pit falls such as pressure to do well form peers as pupils are taught by the classroom teacher how to mark work properly and how to give constructive feedback. A classroom teacher can use assessment for learning to create a comfortable learning environment where pupils can learn from mistakes and learn how to make corrections before a formative test or important exam. This allows not only more able and talented (MAT) pupils to be stretched and unlock their full potential but also is inclusive and applies to all learners. (Dweck, 2006). 
The welsh assembly government (2010) heavily researched peer assessment as a they believe it plays a pinnacle role in the success and impact of assessment for learning. Peer marking is also known as peer to peer assessment for learning. This involves pupils being able to give constructive feedback to each other in a way where the information is broken down into ‘pupil speak’ that is easier to process rather than ‘teacher talk’. Depending on the school policy or teacher it is sometimes a ‘rule’ pupils mark in a set colour such as green to ensure consistency and being able to allow the pupils to get into a habit of only using that colour to peer assess and then the classroom teacher will usually mark in a different colour such as purple so the pupils can tell which comment is which. Cambridge et al (2017) agrees with the welsh assembly government (2010) and takes it a step further by stating that this is key to allowing teachers to differentiate and be inclusive to all learners as every peer will assess each other’s work fairly. By using this assessment for learning tool, it also hands more responsibility over to the pupils which allows the learners to become more independent and efficient. The teacher will still play an important role within the classroom but will no longer be the hardest worker in the room as the pupils take control of their own learning through careful and important planning structure from the teacher. In Donaldson’s (2015) new curriculum his prime focus is to take more pressure away from the teacher and hands more control and voice to the students to help them for their futures. Duschl (2003) refers to peer assessment as ‘constructive conversations’ between pupils that are focused on the work and topic within the classroom which allows the teacher to take a step back and hear the conversations between peers, pupils take control of their own learning giving constructive responses and helping each other achieve higher. (Edwards and Westgate, 1994). However, pupils do need to be taught and shown by the classroom teacher what constructive feedback looks like and how to correctly follow a success criteria for peer assessment and how to take part effectively in a constructive conversations to ensure it can be a helpful tool and not a hinderance in a classroom setting. Being able to have constructive conversations and processing feedback is a life skill a learner will need especially in professional careers and future life on general. (Donaldson, 2015). 
Assessment for learning is used every day in lessons without even being detected by the learner through constant questioning and feedback loops that naturally occur during a lesson but when a teacher has effective teaching tools and up to date pedagogy such as peer assessment, exit tickets, Kahoot (kahoot.co.uk) or other forms of quizzes before a summative test or termly exam, this it allows less pressure on both the learner and teacher as the pupils are more independent and confident learners. Techniques used for assessment for learning are accessible to all including special educational needs (SEN) and free school meal (FSM) pupils. These groups of pupils usually fall behind in attainment and statistics which can cause an achievement gap but assessment for learning is proven to being key in helping to close the attainment gap for all. However, pupils need to be correctly shown how to ‘think and correct like the teacher’ for assessment for learning through peer assessment and other methods to be successful otherwise pupils will be inputting incorrect information into the feedback loop. 
After researching assessment for learning through research papers, the new curriculum for Wales called “successful futures” by Donaldson (2015) and online articles I intend to use the key findings and figures from my readings and research to help form my own research plan for a key stage 3 class over a whole term. I used the information from my research and background reading to form a methodology and have created a term plan to put in place within my own classroom. Building upon Donaldson (2015) beliefs that learners need to be more involved in their own learning to encourage them to be more confident and independent learners, my research plan intends to keep this as a key focus. With schools currently finding themselves under huge pressures to produce grades despite factors affecting this such as funding becoming lower each year causing staff cuts such as teaching assistants becoming less and less even though they are a necessity for some pupils this highlights greater importance on classroom teachers ensuring lessons are accessible to all regardless of any additional learning needs or free school meal status. Assessment for learning is a key focus for school being involved in almost all school’s development plans due to its proven ability to be accessible to all and aiding learners’ confidence to grow. Also, by regularly using assessment for learning techniques effectively in my classroom I would hope to see an improvement in my learners grades as stated by Black and Wiliam (2001) who believed that “classroom teachers who regularly use AFL techniques into their everyday lesson planning, schemes of work and teaching, then their pupils will learn at almost double the rate”.  (Black and Wiliam, 2001). 
As a full time, member of the geography department I will perform my research over a term with classes that I see regularly to ensure consistency and fairness as part of my methodology. By doing my research over a term I can use a stretch of 12 lessons to notice any progress and create a longer timeline over an entire topic rather than only basing my research over two lessons. I will undertake my research with my key stage 3 classes. I will need to introduce assessment for learning techniques and terminology to my class slowly and clearly to ensure understanding. By choosing classes I regularly see I can use my repour with my class as an advantage as the class with not be afraid of trying something new or making mistakes due to them being in a comfortable environment and feeling safe within my classroom.  
From my research I have factors such as promoting more independence and confidence within my pupils that I will be focusing on but also I would like to take my planning one step further and involve the learners parents and careers into each pupils learning to help gain support at home. With support and home and with parents and careers in the knowledge loop of what the child Is learning in school this will encourage further conversations and will spark interest at home. 
Below is my proposed year 9 term plan for term one. Our focus will be on crime. 
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(Knowledge organiser word count: 465)




I have named my term plan a “knowledge organiser” which is laid out as an overview of what we will be covering and ticks for knowledge checks for each lesson, hence the name knowledge organiser. This knowledge organiser can then also be used as a revision guide.  My idea is a copy of this is sent home to parents or careers as an overview to term 1 geography so they can be more involved and up to date about what their child is learning at that current time in geography or in this case, for example, term 1 = Crime which lasts for 12 lessons. 
On the left-hand column it shows the questions or terms we will be learning and covering in that lesson. This way pupils can see what they are learning lesson by lesson by referring to the ‘success criteria ticks’ and they can also read and research ahead if they want to by checking the left-hand column. When sent home, this layout will also help parents or careers to understand what has been or will be covered in that lesson as each lesson number is included. This links to assessment for learning as it is showing the pupils the success criteria for each lesson and what they will be covering in future lessons. The pupils can then take control of their own learning by researching further, reading ahead of the current lessons or re-checking if they have grasped the current lessons success criteria. The success criteria are a mix of brief and advanced statements such as “I can define prejudice” and “I can identify reasons why crime is an issue in Brazil”, this keeps the work accessible to all while stretching learners to their full potential. In the plan there is also ‘big questions’ such as “how can prejudice affect our perception of crime?”, these style questions are there to provoke critical thinking within learners and to be used to form constructive conversations based upon their own opinion. 
In the middle column, there are only images. These images feature in the slide shows or are based on what was taught in the number lesson shown in the left-hand column. The images are there to jog the learner’s memory on what the lesson was about and to use as a visual guide. This can also be used as a talking point when discussing with parents or carers when home. This links with assessment for learning by engaging their memory and recall ability. I can then use these images as starter tasks to engage peer conversations on what the learner can remember from the previous lesson. This is a useful tool for learners to use as it will help for future tasks such as tests or exams. 
Lastly, in the right-hand column there are three things of importance. The first item in the column is key words or terms and their definitions. The key words will be referred to throughout the term and will need to be learnt and revised by the learner. They will be referred to and knowledge checked through assessment for learning techniques as low stake quizzes and spelling checks which will then be peer assessed. By this sheet also being sent home parents and carers can refer to key terms and test and recap knowledge at home. The key terms and words are highlighted in purple so pupils can learn to associate key terms will always be highlighted in that specific colour for the purpose of consistency. Underneath key terms the next category is AFL which stands for assessment for learning, the pupils will be aware of these abbreviations as it will become a habit and constantly be referred to during their lessons. Each assessment for learning category highlights which assessment for learning technique they will be using and when as the lesson number is notified for each one. The pupils will be able to see when and what the next knowledge check will be, for example a spelling and definition test. Assessment for learning techniques will vary from kahoot tests, spelling checks, exit tickets and peer assessment. The pupils will be shown how to successfully meet each of the assessment for learning criteria by the classroom teacher. By using a range of techniques that are inclusive to all pupils will not get bored or feel lessons are repetitive of tests but different tactics such as a kahoot quiz or peer assessment. The final section in the right column will be homework. This is a short task at the end of every few topics within the term to consolidate learning and help create a revision guide for the end of term test. Parents and carers can also see when homework is coming up and when it needs to be completed by. This structure also makes it not only accessible by the pupil but also the parents or carers at home as all the key information needed can be located on one sheet for each term or set project. By giving parents or carers at home the opportunity to be apart of the child’s learning this can aid with growing the learner’s confidence outside of a classroom setting when talking about what they have learnt or what they will learn by looking at the knowledge organiser. 
Below is my basic scheme of work covering briefly each lesson for term 1. It is my copy of the knowledge organiser and what I will refer to in terms of when assessment for learning fits into my lesson in more detail such as what type of assessment for learning technique will be used. In my plan all assessment for learning tools are highlighted in green to ensure they stand out. The “diamond and pearl” structure of my plan is designed to form a continuous loop of learning. For example, the diamonds are core knowledge to be learnt during the unit of work and the pearls are ‘paths to explore’ and going into more depth or linking topics and support the learning of the fundamentals such as a guide to independent learning. A lesson will be one diamond and then two – three pearls as strands off the knowledge acquired in each lesson. The final section in my plan is a ‘knowledge check’ section as a reminder of when there is opportunity or planned opportunity to use assessment for learning techniques. With careful planning I can ensure assessment for learning fits seamlessly into my lessons without the learners feeling they are constantly being tested. 
By linking my knowledge organiser and my scheme of work together I can map when to use recall methods, such as low stakes quizzes and use my planning to choose what questions come up from previous lessons to be able to spot any potential misconceptions or gaps in knowledge that will need recapping. These plans are set for a key stage 3-year 9 group who are mixed ability so I must ensure my planning is inclusive to all to ensure maximum engagement and participation from the class. With some topics being individual work and investigation such as the brazil case study this is promoting independent learning and stretching pupils to their maximum potential. 
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(Scheme of work word count = 288)

My lesson plans would be designed in the same style as my scheme of work with one diamond and two or three pearls to be covered per lesson and always intertwined with assessment for learning elements as shown in my knowledge organiser and my scheme of work. Lesson plans would include greater details such as what assessment for learning strand my starters or plenaries would achieve such as exit tickets with multiple choice or 2-3 short questions on. I would also have a more detailed focus in my lesson plans on how to stretch higher ability and more able and talented pupils (MAT) to their full potential. 
This research plan has been set over a term to ensure myself enough time to produce a progress timeline for my leaners. By planning for a whole term, I feel this will give me a true reflection of the live learning taking place within each lesson and if this set up increased grades at the end of the term compared to other classes. I set it over a term due to Dylan Wiliam (2011) stating that  “continual forms and variation of assessment within a classroom gives a teacher a wider view of what learning has taken place at that current time rather than a single formative assessment at the end of each large topic which usually spans over a whole term” (Dylan wiliam, 2011). My term plan is intertwined with assessment through learning the entire way through the term leading into the formative assessment which the pupils will already be aware of what lesson that will be through reading the knowledge organiser. 
My design for the knowledge organiser was based on pupils having their own “scheme of work” or mini term overview to refer to in order to enable them to take more control of their own learning. This was also a way of engaging them with what was being taught next and when homework was due. Learners then have the option of researching upcoming topics or facts before the lesson has been taught or attempting homework before the date it is set to have it provisionally marked and returned before the due date so the pupil can improv it and achieve a higher mark than originally handed in. By taking it one step further and allowing parents to be involved this I would hope would create a larger feedback loop and encourage further input and conversation based around the work outside of the classroom setting with parents or carers and this in turn would help consolidate learning. However, this depends largely on the learner’s relationships and quality of life at home with the parent or carer. If the learner does not have support outside of the classroom setting, then there will be no scope to extend learning and constructive conversations outside of the classroom setting. Also, it would be hard to track and monitor what impact these discussions outside of the classroom have had on learning compared to inside the classroom setting. 
Although the knowledge organiser is in place and learners will be encouraged to research further and read ahead, it is ultimately up to the learner to take control of their learning and become more independent or whether they wait for the classroom teacher to guide them lesson by lesson. Pupils who lack in confidence may find the freedom frightening or overwhelming and this could cause behavioural issues that may need to be managed if the pupils feel not enough support or engagement to all learners is provided.  The plan Is designed to be simple and easy to follow so it is inclusive of all learners but I feel although it has some questions that would provoke critical thinking and deeper questioning it may not stretch higher ability learners out of their comfort zone or to their full potential. This would be something I would have to include as a classroom teacher within my lesson plans to ensure effective planning and extra work is prepared for these pupils. 
In conclusion I feel my research plan would overall be effective, due to the careful planning in advance and involving pupils in their own learning by providing them with the information they will need in the form of a knowledge organiser that will show them an overview for the whole term right at the start of the term. This will give pupils an option of how they want to organise their own learning with using the knowledge organiser as a guide. A pupil will be encouraged within the classroom to use the knowledge organiser as a revision guide ready for the end of term formative assessment whilst being ‘mini progress checked’ in all the lessons leading up to it. By showing the pupils in advance what is expected as them , nothing will come as a shock to them, which in turn helps in building a comfortable classroom environment where pupils are not afraid of making mistakes or scared of feeling embarrassed in front of peers which in turn will build in confidence and encourage independent learning. As agreed by Dweck (2006), “This will encourage learners to be bold and take risks which in turn will build confidence and create learners who are able to make mistakes without having the fear of being shouted at by the teacher or embarrassed to make mistakes in front of peers”. (Dweck, 2006). 
By giving parents or carers an option of becoming more involved in the pupils learning would like to believe this would have a positive impact on the learner in terms of confidence, organisation and creating a larger feedback loop. Parents or carers can see when upcoming homework is due and can also engage in constructive conversations or healthy debates based on what lesson has just been taught as lesson numbers are included in the knowledge organiser. I feel this is a good way as well as homework to help consolidate learning for the pupil and gain involvement from home. Although hard to monitor and track unlike homework records for example. I do feel if effectively used at home this would help build a learner’s confidence and guide them to becoming more independent learners who are in control of their own learning. (Donaldson, 2015). 
I truly agree that Assessment for learning is the ‘magic answer’ or ‘golden key’ to enabling teachers to build a bridge between teaching and learning and closing attainment gaps due to being accessible to all types of learners such as additional learning needs or free school meals in an everyday classroom as stated by some education researchers such as Dylan Wiliam (2011) and Donaldson (2015). My research plan is aimed to reflect this statement as I believe it is of key importance to ensure learning is inclusive to all learners and pupils should be more in control of their own learning. 
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P Resources:
ZIPSY Whati rime? (nroduce key words & constructive conversatons)
A\ Pawernoint
Knowledge to | Wny do people commit crime? (Heathy debate) Brsstations.
be acquired
Case study = Brazil. Atlas
corsoniedge
tobeleamt | Case study - Localarea. osmaps
during the anie
ofwork | Compare 2 case studies. Glossary sheet
Punishments of crime. Internet.
Am I prejudice sometimes? (Group Work)
PEARLS Case sty ~ Brai. Fovelas, Povery, where i Bral 55 ssor) [Ceate own prfect rofie)
Casestudy - Local area. Types ofcrime, eherearethe min areas ofcrime? (2-3lessons)
pathsto dy. T ( )
explore Compare 2 case studies - bar graphs choropleth maps et
going into Creative revision techniques (Knowie niser
slongie | e techniques (Knowedge orgariser)
topics support | pypishments of crime — sentences do car Individual ir tigation)
3P BB | puismencs o i -whatsntnces do thy cay (ndidt ivestgtion)
P Am1 prejudice sometimes? Hot air balloon. Group task.
Jundamentals | Linking to how does being prejudice affect our perception of crime.
guide . [interested learming; webstie/topcs/new articies/books et
learning. GEOG12&3
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RNOWLEDGE T Baseline sssessment-short answer o check basic knowledge o s ptch for the rest o the
CHECK. term. (Peer to Peer conversations).
2. Quiz at the end of each lesson/demonstration task. (Kahoot/ Quick fire questions).
3. Key erms and defitions.(spell Check & P asessed.
Checkingof | 4 Casesuay (ndependent tuc/ proi
acquired 5. Punishments of crime. (Individual investigations)
Knowledge 6._End of term Test—lesson 12. {Formaive assessment settng)
TeallTmonledge check:
Lowstakes tets
‘Traffic lights cards
True or flse (Recal)
Testyour parner (Feer Assesement)
Quick fire questions (Kahoot)
End ofterm) topictest - Lesson 12.
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Year 9, Term 1.
a Knowledge Organiser — Crime.
WS 6 geogragy oG Ty Words/ Temms:
e i vt e Cion. o acon o avision ichconstts an fece
< estdonmy oun i Fopprtiiion
Pt S| C RIMINAL Pt perely wicied g eouton o an oflece
Donhmers GEOGRAPH AL Tesyon pateronaffrenypes o cim.
< Py anstrmes e (Lesson3)
sentences across the globe. HW — Research 4 different crimes and what sentences/
Lesson1&2 punishment they carry in the UK.
s vy = Ty Words/ Teme:
o ety why cime s an s in A —
o Favca & Braion ik o s v
£ P s contons n a avela. o g
7 it i, II.. ST o
s ot Bt e e gt (Lesson 4
et i G AP o s & sl Lesson 5
Gt 3 el o e and s of 6 .
o S ToaTae Yoy Words/ Terms:
i o corct chorpleth map Gompare and contast gaphs and figures.
of crime rates in my local and surrounding Capei AFL - Spelling and definition of key terms test
+ Tcan recognise reasons benind why crme S (Lesson )
o |ssu=gm o aroas more ma{. certain areas? Peer mark choropleth maps. (Lesson 7).
others. Kahoot quiz — Qs from lesson 1-8 (Lesson 8).
Deen6, 788, HW —Write a short paragraph on what factors affect
ime rae.
Comp T, Yoy WordsT Tems:
i i compatsonsof ime on Ut ofsomn.
local and national scale. AFL — Starter = Name as many crimes and the
v lean '“asl’ :‘m‘ ‘on a global scale. punishments they carry — memory test Rule: no use
Lesson o of books. (Lesson 9).
oot assess facors afectingcrime homavorusing
‘success criteria, WW & EBI. (Lesson 10)
W - Reaearcafeentcrims and what srtences
ney cary n afent counties
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T ot ey Words/ Terms:
can defe prejude  peconcenved apinon thtsnotbased on
i — Prefdie  preconated opionhat st
ofcime? Hot A Baloon Lesson
" 'AFL — Group work (Constructive conversations).
- (Lesson 11).
HW — Use knowledge organiser to revise for crime
test
End of Term Test. (Lesson 12) End of Term Test. (Lesson 12) End of Term Test. (Lesson 12)
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