[image: A close-up of black text

AI-generated content may be incorrect.]

MODULE CODE:ECDE7018	

ASSESSMENT COMPONENT: 3
STUDENT NAME: Inam Alsalim

STUDENT NUMBER:2502495
AI Acknowledgement

I confirm that I have not used any AI tools in the research and creation of this assignment. 
I confirm that I have not presented any AI generated materials as my own work. 
I confirm that I have copies of my drafts, notes, and other resources I used, which I may be asked to provide in evidence.
OR:

I acknowledge the use of [AI Tool] [(AI Tool url)] on [Date] to [Purpose my work]. I used the prompt(s): 
1. [Grammarly for proof reading and punctuation] 24/12/2025
2. [quillbot to search for resources] 2411/20253. [CHAT GPT summarise some articles] 24/12/2025I confirm that I have not presented any AI generated text as my own work. I confirm that I have copies of my drafts, notes, and other resources I used before and after the use of AI tools which I may be asked to provide in evidence. 
Ethical Considerations in Researching Teachers’ and Teaching Assistants’ Perceptions of the Additional Learning Needs (ALN) Code for Wales (2021)



Introduction


This study investigates how teachers and Teaching Assistants (TAs) perceive the implementation of the Additional Learning Needs (ALN) Code for Wales (2021), with particular focus on their preparedness to deliver inclusive education, the enablers and challenges associated with Individual Development Plans (IDPs), and opportunities for improving policy and school-level guidance. The research adopts a mixed-methods design, combining quantitative and qualitative data to generate both breadth and depth of understanding. Although the study does not involve children or vulnerable adults directly, it raises significant ethical considerations due to its engagement with professional participants reflecting on policy enactment within hierarchical educational contexts.

Ethical research in education extends beyond procedural compliance to encompass reflexive engagement with power relations, professional vulnerability, and the potential consequences of participation. This is particularly pertinent in policy-focused research, where practitioners may feel exposed when articulating critical perspectives on systemic reform. Using the UWTSD Ethics Form as a guiding framework, this discussion critically examines the ethical implications of the research process, focusing on Section H (Anticipated Risks), Section I (Feedback, Consent and Confidentiality), and Section J (Data Protection and Storage). In doing so, it conceptualises ethics as an ongoing, situated practice rather than a static set of requirements.




Section H – Anticipated Risks



Understanding Risk in Mixed-Methods Professional Research


Within the UWTSD ethics framework, anticipated risks are often associated with physical harm or safeguarding. However, in research involving teachers and TAs as professional participants, risk is more likely to manifest in professional, reputational, emotional, and relational forms. This mixed-methods study invites participants to reflect on their preparedness, confidence, and experiences of implementing the ALN Code, potentially surfacing tensions between policy expectations and everyday practice. Such reflection can carry ethical risk, particularly within a reform context characterised by accountability pressures and evolving professional roles.


Professional and Reputational Risk


A key ethical concern relates to the possibility that participants’ responses could be interpreted as indicative of professional inadequacy or non-compliance with statutory requirements. Teachers and TAs may be reluctant to express critical views on the ALN reforms, IDP processes, or multi-agency collaboration if they fear negative professional repercussions. This risk is heightened for TAs, whose roles are often positioned hierarchically beneath teachers and who may experience greater precarity or reduced professional voice.

To mitigate these risks, the research design explicitly avoids evaluative or performance-based framings. Data collection tools are constructed to elicit perceptions of policy enactment rather than compliance, recognising that practitioners operate within constraints shaped by training, resourcing, leadership, and inter-agency structures. The study does not seek to compare teachers and TAs in ways that imply deficit or judgement; instead, it treats both groups as expert informants offering complementary perspectives on inclusive practice.

Anonymity is further protected by avoiding the collection of identifiable institutional data, such as school names or local authority affiliations. Findings are reported in aggregated and thematic form, ensuring that no individual, school, or professional group can be indirectly identified.


Emotional and Psychological Risk


Reflecting on preparedness and inclusive practice under a significant legislative reform may evoke emotional discomfort, frustration, or anxiety. Participants may become aware of perceived gaps in training, inconsistencies in guidance, or tensions within multi-agency working arrangements. While such reflection is integral to the research aims, it nevertheless constitutes an ethical risk that must be acknowledged.

To address this, participation is entirely voluntary, and participants are reminded that they may decline to answer any question or withdraw from the study at any point without consequence. Questions are phrased sensitively and professionally, avoiding language that could be perceived as accusatory or judgemental. The research does not seek disclosure of safeguarding concerns, illegal activity, or sensitive personal information, thereby limiting the likelihood of significant distress.


Power Relations and Role Sensitivity


The inclusion of both teachers and TAs introduces additional ethical complexity related to power dynamics. TAs may feel less empowered to articulate critical perspectives, particularly if they perceive that their views could be subordinated or misrepresented. The research explicitly recognises this risk and addresses it by ensuring that data from different participant groups are analysed and reported in ways that respect their distinct professional roles and experiences, without reinforcing hierarchical assumptions.

Overall, the anticipated risks associated with this research are considered low to moderate and proportionate to the potential benefits. Nevertheless, they are taken seriously and addressed through careful design, reflexive awareness, and adherence to ethical best practice.




Section I – Feedback, Consent and Confidentiality



Informed Consent in a Mixed-Methods Design


Informed consent is central to ethical research practice, particularly in mixed-methods studies where participation may involve multiple stages (e.g. questionnaire completion followed by interviews). Consent in this study is conceptualised as an ongoing process rather than a one-time event. Participants are provided with a detailed Participant Information Sheet outlining the purpose of the research, the nature of participation at each stage, and their rights as participants.

Written informed consent is obtained prior to data collection. Participants are informed that participation is voluntary and that they may withdraw from either or both phases of the study without providing a reason. This approach respects participant autonomy and acknowledges the evolving nature of consent in longitudinal or multi-phase research designs.
Voluntariness and Professional Contexts
Teachers and TAs are recruited through professional networks rather than through managerial or institutional gatekeeping structures, reducing the risk of perceived coercion. The research is clearly distinguished from performance management, inspection, or professional evaluation processes. This distinction is crucial in ensuring that consent is genuinely voluntary and not influenced by workplace hierarchies or expectations.
Confidentiality and Anonymity
Confidentiality is a central ethical concern in this study due to the professional status of participants and the policy-focused nature of the research. While participants are identifiable at the point of data collection, all data is anonymised at the earliest possible stage. Pseudonyms or numerical codes are used during transcription and analysis, and any contextual details that could enable indirect identification are removed.

The research adopts a principle of maximum feasible confidentiality, recognising that absolute anonymity cannot be guaranteed but can be robustly protected. Participants are informed of the limits of confidentiality, including the unlikely scenario in which disclosure of serious harm or illegal activity would necessitate further action. However, given the focus of the research, such disclosures are not anticipated.
Feedback and Ethical Reciprocity
Ethical research practice also involves consideration of reciprocity. Participants contribute time, expertise, and reflective labour, and it is ethically appropriate to acknowledge this contribution. Participants are therefore offered access to a summary of the research findings upon completion of the study. This feedback is provided in a non-attributable, aggregated form, ensuring that individual responses remain confidential.
Individualised feedback or role-specific comparisons are not provided, as these could compromise anonymity or reinforce professional hierarchies between teachers and TAs. This approach balances ethical reciprocity with the obligation to protect participants’ professional identities.

Section J – Data Protection and Storage

Lawful Basis and GDPR Compliance
This research involves the processing of personal data as defined by the General Data Protection Regulation (GDPR) and the Data Protection Act (2018). The lawful basis for processing is the University’s public task in conducting research. Participants are informed clearly about how their data will be collected, used, stored, and retained, in line with principles of transparency and fairness.
Although the research does not involve special category data, it nevertheless requires careful handling due to the professional sensitivity of participants’ accounts.
Data Minimisation and Purpose Limitation
In accordance with GDPR principles, the research is designed to collect only the minimum amount of data necessary to address the research questions. Questionnaire data focuses on perceptions of preparedness, enablers, and challenges, while interview data explores these themes in greater depth. Contextual data is limited to information necessary for analytic interpretation (e.g. professional role), avoiding unnecessary demographic or institutional identifiers.

Data will not be used for purposes beyond those outlined in the ethics application, and no secondary use will occur without further ethical approval.


Secure Storage and Restricted Access
All digital data is stored on encrypted, password-protected University systems, in accordance with UWTSD data security policies. Access to data is restricted to the researcher and academic supervisor, ensuring both confidentiality and appropriate oversight. Hard copy materials, such as consent forms, are stored securely and separately from research data to reduce the risk of identification.

Audio recordings, where used, are treated as transient data sources and are deleted once transcription accuracy has been verified. This practice reflects an ethical commitment to minimising the lifespan of identifiable data.
Anonymisation, Retention and Destruction
Anonymisation occurs at the earliest possible stage, typically during transcription. Identifiable data is retained only for the minimum period required to meet academic and regulatory requirements. At the end of this period, all data will be securely destroyed in accordance with University policies. Participants are informed of these retention and destruction arrangements, reinforcing transparency and trust.
Conclusion
This mixed-methods study exploring teachers’ and Teaching Assistants’ perceptions of the ALN Code for Wales (2021) demonstrates that ethical considerations in educational research extend far beyond procedural approval. By engaging professional participants in reflective discussion of policy enactment, the research navigates issues of professional risk, power relations, consent, confidentiality, and data stewardship.

Through critical engagement with Sections H, I and J of the UWTSD Ethics Form, the study embeds ethical reflexivity throughout the research process. This approach not only safeguards participants and institutions but also enhances the quality and credibility of the research itself. Ethical attentiveness enables the generation of nuanced, authentic insights into inclusive practice under the ALN framework, supporting the study’s contribution to both policy understanding and professional practice.
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statutory emphasis on inclusive practice within mainstream settings. These reforms aim to ensure greater consistency, equity, and learner-centred provision across educational contexts.

However, successful implementation of the ALN Code relies heavily on teachers’ understanding, confidence, and preparedness to enact its principles in daily practice. Existing literature highlights that large-scale policy reforms can present significant challenges for practitioners, particularly when expectations shift towards greater accountability, collaboration, and pedagogical adaptation. Teachers’ perceptions therefore provide critical insight into how policy intentions translate into practice at school level.
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