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ECAD5008 - Leading the learning: what, how and why am I teaching?

Assignment Title - A written assignment critically evaluating how Assessment for Learning can be utilised in a series of learning opportunities to aid progression across chosen areas of learning and experience. (4000 words)


Introduction (approx. 750 words)
The purpose of this assignment is to focus on each of the four elements of assessment for learning while engaging in critical and in-depth background reading. To conduct a critical evaluation of the implementation of Assessment for Learning strategies for a group of learners, underpinning how they help aid progression across the six areas of learning and experiences. One of the twelve pedagogical principles listed in the Welsh Curriculum is assessment for learning. (Government, 2022) The Welsh Government suggest that Assessment for Learning plays an important role of assessment in the New Curriculum for Wales. There are four elements of assessment for learning which they suggest is what good assessment looks like, it involves sharing success criteria with learners, quality of questions/quality of talk, use and quality of feedback and peer and self-assessment. AfL helps pupils learn by having the teacher illustrate where the pupil is, what comes next in their learning, and how to get them there. (OECD, 2014)Teachers use strategies in the classroom to support children's achievements. Assessment for learning should be ongoing yet formative. (STIGGINS, 2005 )This could imply that AfL should become part of the teacher’s practice and that it’s important that the teacher must consider this progress throughout the academic year. Wiliam suggests that if AfL is successfully applied in a classroom setting, there could be many opportunities for progression. It may reduce the gap in achievement across the entire class and enhance standards of performance for every pupil, especially those with lower ability. (WILIAM, 1998) 
As part of the assignment, I have selected three areas of learning and experiences and a theme to develop three lesson plans for a group of learners. For a year 5 class, which have various learning abilities, I will be planning lessons that show both progression and continuity. (Government W. A., 2010) I have created a selection of lessons which cover a range of skills covering three of the six areas of learning and experiences. The three areas I have selected to plan for are science and technology, mathematics, and language literacy and communication. I'll be interacting with the theme of Tudors by preparing a variety of fun and interesting activities that use a range of AfL strategies that consider all four elements of AfL. Since the children have already explored this topic once, they should have a solid understanding of the theme of "Tudors" 
The AOLE I used in my first lesson plan was science and technology, the children carried out a marshmallow catapult investigation which will concluded whether the size of a marshmallow affects the distance travelled when launched from a catapult. The second AOLE I focused on was mathematics and numeracy. The children had to use different strategies and solutions such as addition, subtraction, and multiplication to solve money worded problem. The lesson however began with a presentation where the children learnt about the origins of money and how currency has changed in the United Kingdom throughout history such as Tutor times and right up until modern day. Finally, the last AOLE I had chosen was language literacy and communication. The children have been participating in a Talk for Writing Scheme. They have been looking at a warning story called ‘The Caravan’ They have begun planning for their own story as a class which is called ‘The Castle’ which is also a warning story. The pupils had to use the box plan created by the whole class in pervious lessons, to help engage them in shared writing by contributing ideas, sharing opinions, and collaboratively creating a piece of writing. They were then able to create their own piece of writing about their own warning story using the same structure as the shared write. 




Literature Review (approx. 1,000 words)
Assessment for learning directs pupils’ progression, it is about finding out where a learner is, knowing where the learner needs to get to, and guiding the learner to get where they need to be. (Wiliam, 2005 ). This could suggest that to support both teachers and pupils in making progress in their learning, AfL strategies and procedures must be put into place within the classroom. An important component of teaching and learning in Wales is the New Curriculum for Wales. (Donaldson’s, 2015) A report from the Welsh Government focuses on how schools are developing effective approaches to assessment and improving teaching and learning. The main findings show that schools with effective assessment arrangements have clear and useful policies and practices that align with the principles and purposes of assessment in the Curriculum for Wales. (Government W. , Effective approaches to assessment that improve teaching and learning, 2022) Examples of effective assessment arrangements in primary schools involve practitioners being given support to develop a thorough understanding of assessment for learning, how it enhances pupils learning, and how it helps teachers improve the way they teach. This could suggest that planning for assessment for learning is crucial as well as being able to adjust teaching to support and challenge all pupils. (Government W. , Effective approaches to assessment that improve teaching and learning, 2022) Similarly, a guidance document also written by the Welsh Government provides essential information for practitioners which focuses on developing thinking and assessment for learning. The document suggests that some of the key principles and strategies for developing thinking and assessment for learning in the classroom is collaboration which allows learners to take sensible risks with their learning and move their learning and thinking forward. According to Benjamin Blumes, there are various areas of thinking, such as recalling, understanding, applying, creating, evaluating, and analysing. The children are encouraged to go from lower order to higher order thinking. (Bloom, 1956) Furthermore, the document suggest that challenge and interest can lead to motivation. I have ensured that my lessons encourage child participation and excites the pupils as well as ensuring they are developing their skills, knowledge and thinking. Benjamin Blume's theory of lower and higher order thinking suggest that teachers can differentiate their teaching and provide meaningful, challenging, and purposeful experiences for every child. (BeniAbdelrahman, 2020)
Assessment for learning plays an important role in supporting and challenging learners within the Curriculum for Wales. The purpose of assessment is outlined within the Curriculum to support practitioners and learners in understanding the role of assessment and progression. (Government W. , Assessment within Curriculum for Wales: Creating the culture, 2023) Assessment for learning can support both teachers and learners. This report suggest that assessment can support leaners on a day-to-day basis by identifying strengths, areas for improvement and any barriers to extending their learning forward. However, discussions between learner and teacher must be had to ensure the correct steps are provided for that pupil to move forward. D. Royce Sadler proposes that children need to know what to do and how to make wise decisions about what they know they are going to be judged on. (SADLER, 1989) This could suggest that great communication between child and teacher must be had and for the practitioner to fully support the needs of the child, AfL must be considered as ongoing and a part of the teacher’s continuum. The document also underlines the importance of planning and ensuring the children are presented with purposely enriched learning experiences. This could suggest that it is important that the teacher uses AfL strategies effectively by understanding what the assessment is for and the understanding of what will be gained from it. Therefore, by using these strategies a teacher should be informed what steps should be taken next for a child to progress such as interventions, extra support, and guidance. (Government W. , Assessment within Curriculum for Wales: Creating the culture, 2023) 
Britton agrees that AfL is seen as a routine that is used on a regular basis, as a component of teaching practises and teaching for success. (Britton, 2015 ) This could suggest that assessment for learning is used as part of the teacher’s professional development, it is claimed to aid child’s success within the pupil’s educational journey. Blandford agrees that AfL empowers children to improve their learning, whereas he adds that by providing the children with opportunities to achieve this builds their self-esteem. (Blandford, 2011) This could be due to AFL focuses on the whole learning process rather than just the finished work of the learner. Wilis implies that children will have more of a positive learning experience because of this as he also believes AfL encourages positive encounters between pupils and educators. (Willis, 2010) This may result in the pupils being made more aware that the teacher is there to help and to give them a fulfilling learning experience. Whilst AfL improves the teacher’s awareness of a where a child is at with their learning, it also gives the child an opportunity for growth, and ways for the teacher to best support their needs. Teachers therefore will be able to assess a child's progress using AFL. (Sammons, 2009 )  When AFL is implemented successfully in a classroom, children will be able to understand expectations. (Willis, Assessment for Learning as a participative pedagogy., 2010 ) 
Wiliams suggests that there are five essential AFL methods. (Wiliam P. B., 2018) Clarification, this is what the child needs to do, which is set out by the teacher, they must be provided with tools they use to accomplish it, a set of success criteria must direct them in the right direction. The third approach is engineering, which promotes discussion, it creates points of interest for discussion, and develops an environment in which pupils feel free to make mistakes and run into misconceptions. Providing, is the next step. He suggests that it helps us become excellent teachers by knowing how to give feedback. Wiliam implies that the feedback must be constructive but critical. Finally activating, these involves strategies that teachers can employ throughout a lesson to make the session fun and help aid child progression and participation. (WILIAM, 1998)


Discussion of lesson planning decisions (approx. 1,850 words) 
Sharing Success Criteria / Peer-assessment and Self-assessment 
One of the four elements of AfL is sharing success criteria with learners. (Gardner, 2011) Gardner suggest that children need to be provided a success criteria to ensure that they can understand what the teacher expects from them.  Furthermore, for this reason, I have employed the WAGOLL approach, which stands for "what a good one looks like." The children can comprehend what is required of them as a result. The children could also benefit from having a greater understanding of the learning objectives and success criteria, which they can refer to while marking. This could have a significant impact on learning assessment.  A child in the class may have made a WAGOLL, Donaldson suggest that it is crucial that as a practitioner, we pay attention to what the child has to say and write about what they believe success looks like. (DONALDSON, 2016) I agree with Donaldson as it is important that the children are involved in their own assessment process to develop and achieve success. According to Wolter, when children take an active role in their own learning, they learn more. (BERNADETTE VAN HOUT-WOLTERS, 2000) Whereas Fletcher suggest that good feedback is essential for growth, and children should be able to evaluate their own work as a result, the success criteria should be precise and straightforward. (Fletcher, 2004 ) This could suggest that children need to consider their goals for learning and what is needed for achievement therefore a clear success criteria must be shared with the pupils to do so. 
One of the three lesson plans was science and technology. The children were given a worksheet with a clear example of how I would like them to write and present their science investigation plans in their books. Also known as WAGOLL. D Royce Sadler proposes that a child must understand the necessary quality that is like the teacher's. (SADLER, 1989) I chose two of the children's books to present as a WAGOLL to the rest of the class. As a practitioner I paid great attention to what the child has to say about why they think their work is considered as a WAGOLL, this enabled me to include the children in their own assessment process. I was asking the other children what makes this a WAGOLL, the children then referred to the success criteria which they had met. One of Williams five essential AFL methods is clarification, this is what the child needs to do, which is set out by the teacher, in my lesson this was the worksheet given to them and a WAGOLL of two of the children's own work. By getting the children to discuss each other’s work with their peers, they also developed peer and self-assessment. Vygotsky suggest peer-assessment is a great AFL strategy that can be utilized within the classroom and is evident when two leaners come together and discuss the learning regarding what needs to be done next and thinks of strategies of getting each other there. (Vygotskiĭ, 1987) 
There can also be some limitations to presenting a WAGOLL as the children may copy this directly which means it won’t be their own work. The children may not comprehend any of the key information provided to them as they have all the information given to them. Therefore, this will make tracking progress more difficult and assesses where the child is with their learning will be more challenging. However, in my lesson the children were all carrying out the same investigation so the work that they were producing was very much the same. (DYSON, 2010)
Quality of questions and quality of talk
One of the four components of assessment for learning is the quality of questions and quality of talk. One of the two strategies I employ in my lesson plans to support AfL is hot seating. Prior to this lesson the children had been creating fact files about each of Henry VIII’s wives. The children had completed a fact file of each of the six-woman Henry had married and included information such as the order of the wives, the date of when each wife married Henry, their age, and the reasons for why the marriage had ended. Six of the children took it in turns to play a role in this approach, they then selected a character that is relevant to the lesson's topic or theme. The rest of the children in the class, then were able to activate their prior knowledge from the fact files to ask effective questions to guess that specific character. This AfL strategy was used to conclude this specific topic of Henry and his Wives. This method was employed to make sure the child in character can accurately respond to the questions. To help to enable children to ask purposeful questions and promote deep thinking in both the class and the child in character, the fact files that the children had created on the wives were positioned behind the pupils. According to Bloom, there are two distinct types of questioning: Bloom's lower and higher order thinking theory and Socratic questioning. (Nappi, 2017) My lesson plans incorporate the additional AfL technique of Edward De Bono thinking hats. He suggests that there are six distinct kinds of thinking hats, giving each one a meaning. Edward De Bono thinking hats are often used to help create balanced arguments by motivating the pupils to share their own view points. (Bono, 2000) In the classroom there is a display of the six different Edward De Bono thinking hats. The children were encouraged to refer to the meaning of the different hats. During this task the children were using the white hat as they were having to generate information and ideas about which wife was sitting in the chair. Thinking hats could help the child to evaluate their learning and thinking while promoting discussion. Opposed to Bloom's higher and order thinking, he applies adversarial thinking to parallel thinking. (Bono E. D., 2017)This could suggest that De Bono believes that since parrel thinking is the way to go, the children should be working together to ask the questions. During the ‘hot seat’ the children had the opportunity to work together to answer questions rather than compete with one another to get the right answer, this could improve the quality of talk and peer assessment. De Bono agrees that this encourages quality of the discussion and encourages a clever questioning technique. (Bono E. D., 2017)
My most recent lesson was Science and Technology. The learning intention was to design and create a catapult. I began the lesson by delivering a PowerPoint, introducing the concept of a catapult, how one works, a brief description of our investigation, the variables involved followed by a discussion about the risk assessment. The children then received a KWL chart. In the first column the children wrote down what they already know about catapults. This encouraged the children to activate their prior knowledge and connect what they already know with the new information given to them from the PowerPoint. With my lower ability group, we discussed what they already know about catapults and recorded them on the board to help aid those pupils. I felt like this motivated the children to want to know more. 
The children were really engaged and showed interest in wanting to learn lots more about catapults. Finally, the 'L' or 'What I Have Learned’ is a great opportunity for the children to reflect on their learning and put together all the new information they have learned. I explained to the children that this was only to be filled out at the end of our investigation. Overall, I believe that there are many benefits to using this AfL strategy, the children were engaged and enthusiastic. They had made a good start to their KWL charts. This AfL strategy really guides the children’s learning not only at the start but the middle and throughout. (Joyce Hwee Ling Koh, 2015 )There was the opportunity for the children to learn from their peers by having discussions about what they know and what they would like to find out. 
Williams suggests that there are five essential AFL methods.  One of which is activating, these involve strategies that teachers can employ throughout a lesson to make the session fun and help aid child progression and participation. (WILIAM, 1998) The children participated well and were encouraged to want to learn more by thinking of questions they wanted to find out. I believe there are some limitations to using a KWL chart. They might not refer to the KWL chart and it may be quite misleading as they could have just taken ideas from their peers. So as teachers we might not get that full reflection on where they are with their learning. Also, the columns in the chart are designed to only fit a few bullet notes which doesn’t stretch the children’s learning as such. (Sastry, 2016)
Use and quality of feedback.
Assessment for learning contains four components, one of which is the quality and use of feedback. Mini plenaries are the method I've employed to promote this AfL aspect. The second AOLE I focused on was mathematics and numeracy. The lesson began with me presenting the children with a PowerPoint where the children learnt how money has changed throughout history. The main task was for the children to use different strategies and solutions such as addition, subtraction, and multiplication to solve money worded problem. A visual aid on how I wanted the children to present their sums and calculations was shown clearly on the board. Before allowing the children to begin their work I reinforced the RUCSAC method to aid the children when answering the questions and encouraged them to use highlighters to identify steps needed to solve the problems. The children were engaged and participated well in the warm up activity. During the warm up activity, the children were encouraged to talk to their talking partners to discuss answers in which I was asking them. I gave them time to think independently, then work with a peer then encouraged the pupils to share their ideas with the class. 
During the lesson I walked around the class, scanning the classroom to identify if pupils were on task or needed any support. I was also live marking during the act of production whilst going around the classroom, I would use a green pen to correct an error and show that there is room for growth and a pink for good feedback. Additionally, I would keep a record of the level of support the child needed high, moderate, independent and record this in their books towards the end of the lesson. Live marking when appropriate ensures the children are on track and avoids any misconceptions and opportunity for the child to correct their work before carrying on. (Nancy Frey, 2011) I also performed some mini plenaries, known as pit stops to the children. The PIT STOP allowed me to choose using lolly pop sticks children to share some of their work with the class and allowed me to check for progress, track learning and avoid any misconceptions before moving on. 

Spendlove agrees that mini plenaries could be used an excellent tool for teachers to assess how a pupil is doing during the act of production which is useful for assess if the child understands what they should be doing and to support those children who need it. (Spendlove, 2009)As a result, the children were able to comprehend where they are in the lesson and where they need to go next. The children were able to stay on track with their learning. It also serves as a chance for a quick ‘pit’ stop where pupils can correct any errors and make changes to their learning before the lesson ends. Following my lesson plan, I would ask a volunteer to showcase their work in front of a live camera, and then we would talk as a class about whether the child is achieving the success criteria and learning intentions. This allows opportunity for quality of questioning, self-assessment, peer assessment as well as use of quality and use of feedback.  According to D. Royce Sadler, learners must keep an eye on their work while it is being developed. (SADLER, 1989)


Conclusion 
In conclusion, this assignment has explored how assessment for learning strategies can help aid progression and support teaching and learning across areas of learning and experiences. Assessment for learning focuses on the learning process rather than just the finished work of the pupil. It helps teachers identify where pupils are struggling and support their needs. There are several assessment for learning strategies that teachers can use like sharing success criteria, providing feedback, using questioning to check for understanding, and mini plenaries during lessons. Sharing success criteria with pupils is shown to help them understand what is expected of them. It should be specific, measurable, attainable, relevant and time bound. (Bloom, 1956)Using a WAGOLL (what a good one looks like) example can also help pupils understand the success criteria. Furthermore, effective questioning and discussions can improve the quality of talk in the classroom. (Bono E. d., 2000)Techniques like hot seating, thinking hats, and KWL charts can activate pupils' prior knowledge and engage them in the lesson. Providing timely feedback through methods like mini-plenaries and live marking during lessons allows pupils to correct mistakes immediately and stay on track with their learning. (SADLER, 1989) Therefore, for assessment for learning to be effective, children need to understand the quality of work expected of them and take an active role in assessing their own progress. (Wiliam P. B., 2018) The four elements of assessment for learning work together to support pupils' learning and progression. From my reflecting there are many benefits to using AfL, however there are also some limitations when implementing these strategies within the classroom. I believe the AfL strategies that I have concluded within my lessons will be of beneficial for the classroom. Additionally, as stated by the Welsh Government, planning for assessment, and having the ability to adapt teaching is significant and plays a major role in pupil progression and delivering meaningful purposeful learning experiences to the children. 




















































Appendix 1 (Science and Technology) 
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Appendix 2 (Mathematics and Numeracy) 
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Appendix 3 (Language, Literacy and Communication)
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leam about the orgins of money and how
currency has changed in the United
Kingdom throughout history such as
Tutor imes and right unti today.
Interesting facts will be provided to the
children to help aid discussion Such as
‘The first pound coins was made in
England in 1439 when Henry V11 was on
the throne. AllUK Coins are created by
the Royal Mint, who have been making

discussions and will gain knoviledge of how money.
‘and currency has changed throughout history
finking back to their theme vihich is Tudors’
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he fevel of support the child
needed, high, moderate,
independent

2051215
Plenary

Review the main concepts of money.
problem solving and the steps of rucsac
to help aid them wih their leaming

‘Ask the chidren to share thei strategies
and solutions, focusing on the use of
addtion, sublraction, and mutipication

‘Wrap up the lesson by giving the children
a few quick money problems to solve
independently and assess their
understanding.

How G0 the chidren feel about (0ay s leaming,
and did they overcome any misconceptions or
faced any challenges?

‘The children vill have the opportunity to work in
pairs and peer teach if appropriate.

‘The children vill participate n seit- assessment and
peer assessment

Collect completed
wiorksheets to assess
ther understanding and
accuracy.

Peers vill be encouraged 1o
partcipate in peer feedback
using the 2 stars and a wish
format,

Mark the work with FF- Foot
forward, allows for
progression

2stars and avish

Purple polish —allows child
to correct any
misconceptions/ mistakes
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Briish Coins for over a thousand years.
H o brifly explain the Royal Bank of
England and Wales.

Key questions:
1 What are the different
types of coins and notes?
2. How do vie determine
the value of ifferent coins
and notes?

3. How can e use
addtion, sublraction, and
mulipiication to solve
money problems?

1401205
Main
Teaching

Explain the concept of money problem-
solving and its importance in reakife
situations. Provide the children with deep
explanation of rucsac problem solving
method.

Demonstrate difierent srategies to solve
money problems using adaiton,
sublraction, and multplcation.

Provide examples and guide children
through solving different money problems
involving buying tems, calculating
change, and calculating total costs.
Nodel how to convert pennies to pounds
and pounds to pennies.

Encourage the children to jusiy their
answiers and explain thei reasoning
wihen solving money problems

“The children vl begin {0 understand the basic
concept of money and why it s important to know
how to calculate problem solving questions i real
lfe. They il begin to understand the importance of
using the rucsac method during the lesson to aid
them to complete the task They will begin to
activate their prior knowledge of adding,

subiraciing, and multplying using the column
method to be able to do So when working with
money problem solving questions. They vill begin
o solve problems such as buying items, calculating
change, and calculating total costs. The children
will then deepen their knowledge on how many.
pennies in a pound and will stretch leaming by
beginning to convert pounds to pennies and
pennies {o pounds

provide concrete
manipulaives, such as
coins and notés, o
support their
understanding of the
concept of money.

Use visuals and realife
examples

Provide addiional support
for children who may
struggle vith addition,
sublraction, and
mulipiication by breaking
dovn the problems into
‘smaller steps using
rucsac mathematical
problem method

Give out money problem-
solving workshees to
assess the chidren's
understanding and
appiication of the concepts.
taught’

Use pit stops, brain breaks
and perform mini plenary
‘wihen appropriate to ensre
the children are o track and
avoid any misconcepiions.

Observe the children during
group or individual activiies
o assess their problem-
solving skills

Live mark - Provide
feedback to the children on
their work and address any
misconceptions or areas of
improvement H_| M~ Mark
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Student-teacher: illy-Jayne Hands Class Years
Group:

‘AOLE or Subject: Tanguages, Lteracy and Communication Date (piease | 28711723
ot et this
maybea
continious
sessior:

‘Meaningful links to Curriculum | VA~ Uterature fires imagination and Inspires creativty
{What Matters Statements, Descrptions | P53 - | can use my imagination and experiment with language to create my own lterature.
of learming, previous’ curriculum..)

Meaningful links across the
! Digital competence -Using technology when learning about
curriculum el compet < o 9

Links to other 8gLE5or the Cross- beyond the text n ront of them
curriular skils frameworks

erat

ture can help leamers deepen their understanding

Personal Targets (targets and consequent impact o Icaring - refer o any argets et have been identiied n learing journal or weekly reflection meeting and describe
the desired impact onleaming)

Learning Intention

This should focus on the pupilslearning during the leson, rather than what they will be doing, and should be short, achievabie and measurable” (Crichton, H, and Mg, A
2016p.196)

- Tobe ableto participate inshared writing

- Toshare sharing deas,discussing opinions, and editing and prooireading a5  class

- Toworkindependently o write own part f thlr warning story using same structure from shared write
- Toparticpate ina hot seat game., actvating prior knowledge of Henry Wives.

Success Criteria
What the pupls need to demonstrate o successfully meet the Learning Itzntion.

o use the box plan created by the whole class, to help me engage in shared vriting by conirbuing ideas, sharing opinions, and collaborativel creating a
piece of witing

- Tobe able to create my own piece of writing about ‘my o story using the same structure as the shared write
- Tonbe able to activate my prior knowledge of Henry's Wives to piay a game called hot seat

Planning for misconceptions:
e ths section to anticipate pupil errors and misunderstandings and your planned responses o the
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Check what pupils know,

reskdoun | e, key quesions rerevaof rirleaing, | Wit wil e pupis b earingto do an whatacivies/ including understand, and can do:
iminge it "mocelingand explonations, checing resources wil facitae ts? diforentation): P bt
eure | understanding,plomned se of oot o proviss et anpeer seessment
st Plcseefert Foundaton Leomingpanning documen® o | essons forand o of | opporentes,puposefu AT
fontres Cheice o pecagosica modl o ofthe 12 et of centinuous provion scafoding. seaegie, ve marking
aueryansthat pedagogica principes apportunie,plamned jedbock
o s efpsenaionin
75| Warm up - Hol seating_Bein session by | The chldren willbegin session by partiipating ina_| provide visual acs such | Hot Seating, Eaward
1125 engaging the chidren n a quick game of | game of hot seating vihere six pupils willchoose to | as a icture of aruined | pe Bono hats
Warmup | hot seating. The chid i the hot seat will | be one of Henrys vives and get o the character | castie to help the chidren
need o getinto character (one of henrys | by answering questions ffom the rest o the ciass. | think of describing words.
vives) the children vill need to ask “The rest of the chidren will need to think of
questions to guess the correct wfe ‘questions to try and guess the wife in character by
Refer {0 the waring story The Caravan’ | using prior Knowledge. Factfles about the vives
“They vl revist the shared writing that | that the children had created will be placed behind
they had created from the previous the chair. Edvward Debono hats will iso be placed
lesson and one chid villvolunteerto | befind chr to help with the thinking and
read it out aloud questioning
“The chldren will be reminded the ‘The caravan
story’ and read through the last pece of shared
vating they had completed in their book One child
il be asked to read aloud the passage to the
ciass
725 | The chilaren vall Tien be shared the “The chidren vall begin 1o share ideas and Worttor e chidren's | ive markfieedback auring
1200 paragraph that fllows on from last collaborate as 3 class to contrbute o creating a | partcpation and actof production. Green
iain sessions of The Caravan MH toread | piece of writing ‘The Crumbiing Caste’ The engagement during the | growth, tickle pink
Teaching | aloud the paragraph. Refer fo box up | children villbe suggesting improvements and shared wriing actvy.
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about The Crumbiing Castle' The
children will need to think of how to
innovate the text to make it heir own. MH
to begin to model shared writing on the
board, wiite the children's ideas and
incorporating their suggestions into a
piece of writing. MH to encourage the
children to actvely partcipate in the
shared writing process by offering their
ideas, suggesting improvemens, and
voicing their opinions

Encourage the children to use good
punciuation, similes, allteration, adverbs,
adjectives, speech mark. Highlight
punciuation on boar.

“The children will then wiite the paragraph
into their books neatly. After completing
the shared writing, read the final piece.
aloud and discuss any necessary
improvements. Engage children in editing
and proofreading the text together.

Voicing heir o opinions. They wil begin 1o
understand the importance of actve lstening vihilst
shoving respect for each ofher's ideas. The,
children will Geepen their understanding of
punciuation as they help highlight the punctuation
used n the paragraph. They will be encouraged to
use good use of similes, adjectives, alteration and
thyming in their work

“The children will then work independenty to write
oun part of their waming story using same structure.
from shared write.

Break down the shared
wriing process into
‘smaller steps and provide
extra guidance and
support

Use the WAGOLL technique
to demonstrate to the pupils
what MH and SD require
from them

1200-
1215

“Allow The children tme (o Independertly
rie their own part of their ovn warming
story using the same sructure. Use ol
pop sticks to choose children to read their
Stories outloud 1o the ciass.

“They will read aloud the paragraph that they had
created and identity any mistakes and correct them
together.
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Student-teacher: Willy-Jayne Hands (2205042) Class | Year5
Group:

‘AoLE or Subje Science and Technology AoLE Date (oizose | 29/11/23-30/11/23
note that his

maybea

continuous

session):

‘Meaningful links to Curriculum | VUV -Forces and enerey provide 3 foundation for Understanding our Universe
(What Matters Statemens, Descriptions | P53 Can explore how the motion of objects can be affected by appiying specific orces.

of learming, previous’ curriculum..)

Meaningful links across the
curriculum

Links to other 8gLE5or the Cross- production.
curricular skils frameworks

Expressive Arts — | can explore concepts and materials, as well as accuracy, precision, and craftsmanship, supporting

Personal Targes (targets and consequent Impact o Icaring - refr o any argets 1t have been identied n learing journal or weekly reflection meeting and describe
the desired impact onleaming)

Learning Intention
“This shoud focus on the puplsfeaming during th leson, rather than wha they will e doing, and shouid be shr?, achievabie and messurable.”(Crichton, H, and Mg A
2016p.196)

+ To be able 1o explain whal a catapull s and what is i used for?
+ To design and create a catapult
+ Toinvestigate how the size of a marshmaliow affects the distance travelled when launched from a catapult.

‘Success Criter
What the pupls need to demonstrate o successfully meet the Learning Itzntion.

+ To deniiy the variables in our investigafion
+ To control variables and manage risks while carying out our investigation.
+ To draw conclusions from the data.

Planning for misconceptions:
Use this section {o anticipate pupil erors and mistnderstandings and your planned responses to ther.
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Warm up Warm up: The children will begin to understand how we Key questions: Think, Pair, share
Begin the lesson by asking the children if | launch objects using force. They will discuss with 1. What s a catapult and
they are aware of what a catapult is. their talking partners what objects they might have | what s it used for?
Endrage o otk sbotcomin | S50 oo aunh Th et vl ik 2 Fow can e cests
objects they have seen or used for independently then tum to their talking partners, tension in a catapult?
g Gscussvin et of css St forces s
T S Lolypopscs o choose invoed  sanchng a
upls o 3rars et ey Know about i
e
Tl Wl Teachig:Pesenaton e B | The hIGan AT paresae W IEanng T the | Encourape WK e e[ Use e WAGOLL Tachau
‘Teaching carried out by MH PowerPoint being delivered to them by MH. The vocabulary. Stretch to demonstrate to the pupils.
children will understand what science investigation | leaming by encouraging | what MH require from them
Shar th eamingentonvith the | b carying ot They vl Ses mages 1| Gcusson
Chicre. To desin and e your vy | Caapul andl cuse 3 3 e 1 o pas Use it stops rainbresks
own catapul, investigating how the size | of a catapuit. What are they? Why were they used? | Observe students during | and perform mini plenary
‘of a marshmallow affects the distance \What is needed for the launch? the construction of their 'when appropriate to ensure
Teveies when munch tom 3 gt il looang for | hs citon e on ok and
Their knovledge of tension and forces willbe | understanding of the kev | avoid anv misconcentions |





