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 Children with additional support needs: inclusion advocacy and equity




Introduction

This portfolio highlights the importance of early intervention for a child with Autism with reference to children’s right. It includes the barriers and impact they may have to the child and how early year practitioners can support children with Autism. It draw special attention to some research and reports done on children with Autism, theorists and legislation and a full reference list.


The importance of early intervention for a child with Autism with reference to children’s right.

According to the United Nations Convention on the right of the child Article 1 highlights that everyone under 18 years of age has all rights in this convention. Article 27 “Children have a right to a standard of living that is good enough to meet their physical and mental needs. The Government should help families who cannot afford to provide this”. These articles are supported by the Welsh Government’s overarching strategy document Right to Action (2004), all children and young people must be provided with an education that develops their personality and talents to the full. The Education Act (2002) highlights that schools have a duty to safeguard and promote the welfare of all children and young people. Early intervention is both time and cost effective, its benefits parents to learn effective methods and techniques on how best to support their children to improve socially and communicatively.
The earlier you can identify the signs of autism in a child as young as 18 months to two years old, you have an opportunity to solve the problem earlier at ground level when the child is just developing, rather than waiting until they developed. If we don’t intervene at an early age, we lose opportunity to have a much more better outcome long-term (reference). Dr Cathrine Lord highlights the importance of having a clear conditional diagnosis from an early age as early as 12 to 18 months and to continue to assess to avoid miss diagnoses, Steiner, Gengouux, Klin &Chawarska (2013) agrees and is supported by Steiner et al (2013). The faster you can intervene with effective treatments; you lay the foundation for a more fulfilling life for both the parent and the child. It is key to catching impeding behaviors before they become a habit. Secondary symptoms like aggression, tantrums and self -injury develops when primary symptoms are not addressed. Early intervention reduces symptoms such as depression and anxiety common in adolescents and adults with ASD, which is often directly related to socialization (Bauminger, Kasari, (2000); Howlin (2000). Failing to provide early intervention such as these due to inaccurate or lack of diagnosis my result in grave consequences. Untreated symptoms of ASD leads to financial difficulties later in life, requiring more costly intervention, Chasson, Harris & Neely (2007). However according to Koegel, Singh, Hollingsworth & Bradshaw (2013), parents can be effective and save up to 1 hour per week of professional support and reduces stress level for both parents and the child. 
 Studies show children with ASD who receive at least two to four years of early intensive behavioral intervention like Applied Behavior Analysis (ABA) therapy, have much higher chances at success in regular education classroom than those without the same type of treatment (Sallows and Grouner 2005). Research shows that children receiving ABA-based intervention in pre-school-like settings made significantly more gains in both intellectual adaptive functioning skills, as compared to children who underwent the standard approach (Eldevik 2011). 


The necessary School – Ready Skills beneficially to the child could be as follow:
· Following instructions and completing tasks
· Learning in a group setting
· Paying attention and responding to teachers
· Staying sited in a chair
· Being aware of personal space and body awareness
· Self- care skills e.g. using the restroom and washing hands
· Eating lunch around others
· Playing cooperatively and interacting with peers
· Leaving the home to attend a new place with new people
Early intervention helps children attend, listen, focus and follow directions better. Most research clinics report that with intervention, most children will be included in regular education classrooms and as 25% of children will lose the diagnosis completely (Cohen, Amenne- Dickens &Smith 2006). Research also show that even with the best available intervention 50% of children diagnosed with autism remain non-verbal throughout their lives. However, data suggest that children who are completely non – verbal who begin intervention in the early pre – school years are far more likely to become verbal than children who begin intervention over the age of 5 years (Koegel 2000). According to the National Research Council (2001) “The wait and see method for early intervention of ASD is likely to have a significant negative consequence on children with Autism Spectrum Disorder (ASD). Linda (2007) and Reichow (2012) both agree that intervention must start at the earliest point in time. This is supported by Skinners theory who believe that children learn through the consequences of behavior, behavior that is not reinforced disappears and behavior that is enforced turns to rewire us. This is supported by Romans 12;2 in the Holy bible ”And do not be conformed to this world, but be transformed and progressively changed by the renewing of your mind, so that you may prove what the will of God is, that which is good and acceptable and perfect.” According to Genesis 1;26  God said “Let us (Father, Son Holy Spirit) make man in Our image, according to Our likeness, not physical but a spiritual personality and moral likeness; and let them have complete authority over the fish of the sea, the birds of the air, the cattle and over the entire earth, and over everything that creeps and crawls on the earth. This is supported by The Freedom in Christ Keys to Health, Wholeness and Fruitfulness that highlight that, as human-being we are not just physical – beings but spiritual – beings as well, however most people only concentrate on their physical being and not the wholeness of human-being of spirit, mind and soul. Research shows that up to half of the symptoms people report to doctors don’t have a physical course to them. According to Karin Mayer Cunningham, whose son James was diagnosed with severe autism at 18 months, whereby he started running at the same place in the hall, standing backwards and slumming his head in the wall and eating uneatable items like flip-flops. She believes in personal deliverance whereby people prayed for her in the name of Jesus to identify if she had any curses upon her life, they also prayed for her son James who was delivered from a demonic attack that coursed him to have autism in January 2000. However, the National Autistic Society UK believe that, there is no cure for autism.  
 
Barriers a child with autism may experience and the impact the barriers may have. 

Children with autism may experience barriers such as social communication skills. However, Jessie Hewitson a mother of an autistic child argues that it is not the child with autism that need to be fixed but the environment to make it accessible for the child. She continues to say that in the past, parents tried to support their children by reducing autistic behavior and training them to mimic non autistic children instead. Autistic children may have difficulties with interpreting both verb or non- verbal language gestures or tone of voice. Many of the children may find it challenging to use or understand;
· Jokes and sarcasm
· Tone of voice 
· Facial expressions
Their limited literal understanding of language makes them think people always mean what they say. Some children may not speak or have limited speech, they will often understand more of what other people say to them, than what they are able to express, yet may struggle with vagueness or abstract concepts. However, some children are able to communicate very effectively without speech. Others may have good language skills, but they may still find it challenging to understand the expectations of others within conversations, perhaps repeating what the other child has just said (echolalia). 
Autistic children often have difficulty reading other children, understanding, recognizing other children’s feelings and intentions and expressing their own emotions. This is challenging for them to navigate the social world as they may:
· Appear to be insensitive
· Not seek comfort from other people
· Seek time out alone when overloaded by other children
· Appear to behave strangely or in a way thought to be socially inappropriate
Therefor autistic children may find it difficult to form friendships, some may want to interact with others but may not be sure how to interact, because they have difficulties reading social cues and knowing when to speak and listen. Facial expressions can be impossible to read which may result in isolation.  



Examples of how a child with autism is supported in an early year setting. 
According to news report from Tel Aviv, Israel research states that parental involvement plays a critical role in the development of children with autism spectrum and can promote children’s developmental and educational outcome. This statement is supported by Bronfenbrenner’s Ecological System. Making sure that teachers are equipped with more knowledge is a key piece argues a report consultation with teachers, unions and other disability organizations, suggested by Elsbeth Dodman an autistic advocate. This is supported by research originating in Charlotte, North Carolina by News Rx. Journalists highlight that functional communication training need to consists of determining the function of challenging behaviours and teaching the child an appropriate communicative behaviour that serves the same function this is supported by Montessori’s approach in early years and Estyn the education and training inspectorate for Wales. The National Autistic Society suggest that some children benefit from using alternative means of communication such as sign language or visual symbols. They continue to say that speaking in a clear and consistent way helps to give an autistic child time to process what has been said. 



Therefore, it is crucial for Early Year Practitioners to:


· Reinforce the learning to support the child to generalise the skill
· Find apps to support the child’s communication needs
· Work together with families and other professionals involved in the child’s personal care plan
· Start with the basic and progress in stages
· Use boardgames to support and teach the child turn – taking, as they are visual.
· Transporters DVD support children to deal with different emotions by categorising and colour coding the list helps the child to respond.
· Label any feeling which they don’t recognise and direct them to a calming activity to avoid conflict
· Gradually introduce change by identifying one new place to go to every week to overcome restrictive routines.
· Discuss buddy programmes, circle friend, structure social skills lessons, self – esteem and self- awareness lessons and disability awareness lessons in order to increase peer’s awareness and acceptance of differences.
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