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 Introduction 
[bookmark: _Hlk56800735]According to the Health Service Executive (2020) from birth to 5 years a child’s brain develops more quickly than at any other time of their life and during this time they are developing cognitively, emotionally, socially and physically.  Children go through physical and biological changes throughout their early years and with change comes the need to adapt to new circumstances and learn how to cope with different situations and experiences. Donaldson (1978) explains why we should not just consider the effect of transitions on children solely in the Early years setting.   She says that the way children are supported in their development during early years must be effective enough that it still resonates when they reach adolescence. She goes on to say that in order to fulfil this goal, Early Years staff have to plan their support carefully at the start of a child’s learning path, taking into consideration what they want that child to become in the future (Donaldson, 1978). 
The definition of transition according to the Cambridge Dictionary on line (2020) is ‘the process of changing, or a change from one form or condition to another’.  Bronfenbrenner (1979) believed that the more support a child received during these transitions in order to link the different stages of a child’s life, the greater the chance of a more advanced developmental outcome.  He talks about the different settings as microsystems and these are linked together to form a meosystem. He goes on to say that it is the responsibility of the adults to ensure that each setting is appropriate in order to form strong links and thus facilitate these transitions successfully (Bronfenbrenner, 1979).  Beach (1999) describes ‘consequential transitions’, that is transitions within transitions. He explains that children not only transition from one care setting to another, for example, but then transition between activities within that setting. The consequence of this is that the child must deal with being introduced to a new environment and new experiences as well as extending their previous knowledge.  His conclusions again state that it falls upon the Early Years staff to provide the correct environment for these children to flourish whilst they are going through a period of change (Beach, 1999).
 Pugh (2002) talks about resilience, that is the ability to deal with and overcome difficult situations successfully, and how this can be strengthened during transition periods.  She goes on to say that by creating secure attachments and promoting problem solving skills, children will become more resilient (Pugh, 2002). According to Brodie and Lindon (2016), children who are resilient can deal with changes of circumstances confidently and positively.  They also state that resilience in children means that they can recover from negative situations more easily (Brodie and Lindon, 2016).  
The Te Whāriki curriculum believes in focusing on children’s learning dispositions during transition periods and ensuring a child has a feeling of belonging (Carr et al. 2013).  The disposition to learn is naturally instilled in all children from birth and is an attitude as to how a child will approach learning (Brooker, 2008).   Brooker (2008) states that it is not an ability that can be learned but rather one that needs to be encouraged to be used and that during transitions adults can aid children to strengthen these dispositions.  Maslow also believed in the disposition to learn saying that it lacked strength in the beginning but grew stronger providing the correct support was given (Drinnen, Irwin and Simmons, 1987).
This handbook focuses on the significance of the transition into the Reception year and how important it is to support children so that they can continue to grow and learn confidently.  Flying Start (2015) adds that with the correct support and strategies children will settle into a new environment quickly and benefit fully from new experiences so that they become emotionally stable, confident learners with a high self-esteem and self-belief. There will be information on planning, involving the parents and forming good partnerships with families and outside agencies. It will explain the needs of the child during the transition period and how, through observations and assessments, the practitioner can select the correct interventions to meet the emotional needs of the child and to continue the learning process. There is also information on the Foundation Phase Framework (2015) that details the proposed outcomes for Reception year and an example of the Foundation Phase Profile Handbook (2017) that covers the baseline assessment. 

  















The Role of the Adult
Forming partnerships with parents
Hutchinson and Palaiologou (2016) state that it is important to have a transition plan in place so that events can be arrange in order for parents and their children to familiarize themselves with the setting and the environment and thus relieve the stress for all parties.  According to Brooker (2008) the following need to be part of the plan:
· Prior knowledge of the child’s personal routines, their likes and dislikes
· Ensuring that the child can socialise and form bonds with other children.
· That the child can bring objects or links from their previous setting. 
The visits should be all inclusive, as even children who have attended a nursery class within the same setting, will still feel the effects of transitioning from one class to another.  According to Nutbrown (2011), studies have shown that including parents in organised sessions with their children will enhance their knowledge and understanding of what their child does and will encourage them to continue discovering ways of helping their child to learn and develop. 
Programmes such as the Flying Start (no date) Language and Play (LAP) and Number and Play (NAP) arranged to be run on the play days actively encourage parents to engage with their children by taking part in activities together and creating resources that will benefit their child’s learning potential.  The programmes are generally organised and carried out by a member of staff and it will benefit parents as it will give them an opportunity to meet staff and become familiar with the school setting. It becomes the first step in forming a partnership between parents or carers and the setting and  it is an opportunity to gain information about the child to enable the setting to make the settling in period easier for them (Foundation Phase Framework, 2015). During these visits, parents have a one-to-one meeting with the Reception class teacher in order to pass on important information on their child and to discuss any worries.  The parents receive an information booklet detailing the activities and skills that will be developed within the Reception year including websites or educational resources that may be useful to the parents in the home.  Nutbrown (2011) emphasises the importance of parents understanding of developmental milestones as it allows them to recognise and praise their child appropriately. According to Hutchinson and Palaiologou (2016) it also projects a feeling of being included in the process where parents will feel comfortable approaching staff during the year to discuss any problems. The importance of encouraging parents to become part of their child’s development in school is emphasised by Vygotsky (1978) who believed that through his theory of scaffolding, interactions between adults and children can help their child achieve their next developmental milestone. Scaffolding is discussed in more detail further on. 
[bookmark: _Hlk56852977]


Forming partnerships with outside agencies
The Welsh Governments document ‘Building a Brighter Future: Early Years and Childcare Plan’ (2012), states the importance of communication between health care representatives and    multi-agency teams during transitions to ensure the health and well-being of children is a priority and that they are made to feel safe and secure. A multi-agency team supports transitions to the Foundation Phase and have strong networking channels that create a stable platform for children to transition into a new setting.  The team consists of 
Communication between the Reception class and previous settings begins in the Summer term prior to the child attending.  Flying Start (2015) provide a liaison officer that communicates between the childcare and Foundation Phase setting. This person is responsible for the following:
· Creating communication channels and opportunities to connect between the settings.
· Arranging visits for the parents and children and creating opportunities for the children to share activities with current pupils in the Foundation Phase setting
· Ensuring that the Foundation Phase setting is aware of any special needs and carrying out administration duties to ensure any written information is passed on,
· Being familiar and keeping up to date with any changes within the authority, settings or Foundation Phase.
· Following up on children that have made the transition from a childcare setting to the Foundation Phase.
Regular transition meetings between the multi-agency team and the Foundation Phase staff enable confidential and sensitive information to be passed on securely (Flying Start, 2015).  This ensures that staff are aware of any special needs, health care issues and any support being given to the family as well as useful information such as observations or assessments that have been undertaken which will enable staff to ensure the transition period is targeted at the individual child. 







Attachment Theory and The Key Worker System
 From birth children look to have their basic needs met and will automatically form a relationship to meet those needs.  British psychologist John Bowlby (1969) introduced the theory of attachment and its effect on children’s emotional development.  He suggested that children formed an attachment with their primary carer and that a positive relationship would result in the child looking upon other relationships as equally positive, the opposite being true also (Jarvis, George and Holland 2010). Jarvis, George and Holland (2010) go on to say that Bowlby linked positive attachments to a child’s well-being. Bowlby’s attachment theory continued to be investigated and revised where it is now believed that children form many attachments with other members of the family and that these also benefit their emotional development (Brodie and Lindon, 2016).  Theorists such as Ainsworth (1973) discovered that children also find safety and security in these relationships and when children leave their primary caregivers to attend a foundation phase setting they need that continuity of care from the staff who ultimately then become their caregiver. Nutbrown (2011) explains that attachment theory formed the basis of the key worker system where a child would have the opportunity to form an attachment with an adult within a childcare setting to give that emotional support to children particularly during the transition period. The outcome is a more confident, happy child.
According to Early Years Matters (2020), a Key worker’s responsibilities are:
· Give physical and emotional support to a small group of children during the first 6 weeks of them attending the setting.
· To create a bond with the children and gather information through observations and assessments.
· To create a partnership with the parents/carers to enable a good flow of two-way communication. 
· To adhere to the policies of the setting regarding safeguarding, communication and confidentiality. 
As a practitioner during a transition period it would be beneficial for the child’s emotional stability and to meet their basic needs if the principles of the key worker system is followed even if it is not employed in the setting. 
[bookmark: _Hlk56937498]






The Needs of the Child
Maslow’s Hierarchy of Needs
Abraham Maslow developed a theory based on a hierarchy of needs and it took the form of a layered pyramid.
[image: ] simplepsychology.org (2020)
Maslow believed that, to realize our potential, we needed to have our basic needs met (Drinnen, Irwin and Simmons,1987).  They go on to explain that during childhood, Maslow believed  children needed to feel safe and that if this remained unfulfilled they could not move on to the next stage where they could learn to give and receive affection and  feel a sense of ‘belonging’ (Drinnen, Irwin and Simmons, 1987). A practitioner has a responsibility to meet those needs whilst the child is in their care and to fulfil that role, they need to be able to create a relationship with the child.

Observations and assessments
The Foundation Phase Profile Handbook (2017) is used as a statutory baseline assessment tool in the Reception Year.  The results are recorded, and data is reported to the Welsh Government.  Prior to the Reception year, childcare settings also use the handbook as good practice to assess development, and it can provide valuable information for transition periods.  The handbook contains four areas of assessment in the form of skill ladders.  Children are assessed against a list of Skills Ladders within the four areas of assessments and a range of different observations techniques under a variety of circumstances and environments should be undertaken in order to complete the profile (Foundation Phase Profile Handbook, 2017).  
Transitions are periods of emotional instability so it is the responsibility of the practitioner to ensure that they have gathered as much information on the child through networking with parents or previous settings to ascertain the child’s strengths and weaknesses, skills and level of development.  Plans for observations can then be made based on this information and the guidelines laid out in the Handbook.  
 Smidt (2015) explains that when we observe, whether it is spontaneous or planned, we as practitioners need to look beyond the activity.  She goes on to say that when a child is engrossed in an activity, the resource is superfluous, it is what the child is doing with the resource that really shows where their interest lies. Smidt refers to this as being a ‘thinking practitioner’.  She gives an example of a child who enjoys anything that rotates, using different resources to achieve the same outcome and states that a thinking practitioner could identify this behaviour to Piaget’s theory on schemas.  Her advice is particularly useful when carrying out observations during the transition period because it gives the observer the opportunity to gain a deeper understanding of what will engage the child in order to develop their skills (Smidt, 2015).  This way of thinking agrees with ethos of the Foundation Phase Framework (2015).  The Framework outlines the outcomes in the seven areas of learning that form the basis for planning teaching and assessments to determine progress, however it stresses that rather than aiming at meeting the outcomes laid out in the Framework, emphasis should be on progressing the child’s skills needed to achieve the outcomes. Observations during this time should not only be used for  baseline assessment but for the practitioner to gain a deeper understanding of the child and become aware of a child’s needs when they may not be able to express themselves verbally (Hutchinson and Palaiologou, 2016).  Children need time to settle into a new environment and they go on to say that a child may be inclined to bring objects in from home that they feel emotionally attached to.  In this instance the practitioner should treat situations like this sensitively and use it as an opportunity to understand how the child is feeling and how they interact with the object. 












Interventions
When planning interventions, the practitioner needs to consider not just the physical resources and choice of activity but also the most effective way in which to engage the child in the activities to identify emerging skills and to extend those skills in order to progress development. The interventions should be inclusive.  Nutbrown (2011) explains that a child’s development involves input from the child, the parents, staff and other people associated with them.    Knowledge and understanding of development from the perspective of the theorists will enable the practitioner to compare theories and apply the most appropriate interventions when planning. 
Through the key worker system, a child feels emotionally secure having a good relationship with a member of staff.  Fredrich Froebel believed that in this kind of environment children would develop positively (Tovey,2020). He felt that given the opportunities, children would attain freedom, where they were free to make their own choices.  He explained that in order to achieve freedom children needed the support of adults and he strongly advocated play as the way to become independent and self-sufficient (Tovey,2020). Bandura also believed in the social learning theory where adults become the role models and children learn through copying their actions and behaviour (Hutchinson and Palaiologou, 2016).
According to Tovey (2020), Froebel thought children should have the opportunity to experience indoor and outdoor activity and that their natural curiosity should be encouraged with a range of resources at their disposal. Like Bruner, Froebel felt that adults were there to support the learning of a new skill.  Jerome Bruner also felt that play was an integral part of development and introduced the concept of scaffolding whereby adults are there if needed (Brodie and Lindon, 2016).   Lev Vygotsky also believed that social interaction was important to a child’s development.  He felt that adults could support a child’s learning and development by intervening to enable the child to attain their goal and reach the zone of proximal development (Beswick, et al. 2008). Bandura stated that adults become the role models and that children learn through copying their actions and behaviour (Brodie and Lindon, 2016).  Helping children make connections and linking actions can be achieved by sustained shared thinking when an adult and child both contribute to gain an understanding and reach a learning goal (Papatheodorou and Potts, 2016).
Jean Piaget believed that children developed in stages.  He explained that their cognitive development progressed by schemas, patterns of repetitive cause and effect play that encourages a child’s curiosity to discover the result of an action (Beswick, et al, 2008). Maria Montessori felt that the environment children are exposed to influences their progression of skills and that providing authentic, child-sized resources and equipment was an important part of their learning (Mooney, 2000). Schemas and the Montessori thinking again links with the Froebelian approach where children have access to resources in gift boxes for children to investigate and make connections (Tovey, 2020).


Proposed Outcomes
The Foundation Phase Framework (2015) lays out the seven areas of learning based on the areas of development, namely physical, cognitive and language, emotional and social, as well as ensuring that a child’s basic needs are met through their seven core aims.  These aims have their foundations in the United Nations Convention for the Rights of the Child and shows their commitment to developing the child throughout the Foundation Phase.  It makes the point that children develop differently, should only move on to the next stage when they are ready, and that new learning should build on what the child already knows. This Framework outcomes form the basis for planning teaching and assessments to determine progress although as stated previously, emphasis should be on developing the child’s skills.  
The Foundation Phase Framework (2015) emphasizes the importance of play in a child’s learning as they are introduced to new experiences by personal experimentation. Using a child’s natural curiosity and skills and giving them the freedom to express themselves both indoors and outdoors should be considered when planning interventions.  Treating them with respect by offering them appropriate resources and allowing them to achieve the freedom that Froebel advocates will lead to self-confident, inquisitive individuals.  Extending their existing skills and knowledge through well-timed, effective support and using their interests to widen their experience of the world around them to encourage a disposition to learning. Becoming a role model to them, engaging them in activities that will extend their understanding of cause and effect and allowing them to freely investigate new situations whilst confirming their emotional security will result in a resilient child who can deal with the times where things do not 















2

image2.png
Self-actualization

Esteem




image1.jpeg




