


B CHAPTER 7 |
§ CLASSROOM MANAGEMENT

Key Points

In this chapter, you will learn about:

e the main studies on classroom management

e how to avoid disruption during lesson transitions

o why and how to establish clear rules and procedures

o what seating arrangements are most effective for different teaching
situations.

Introduction
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curriculum coverage (the extent to which the content covered by the teacher
actually matches the content covered by the test) and the related factor of how
many hours are actually pencilled in to study the subject tested, However,
another major factor influencing Opportunity to learn
on task, that is the amount of time within a lesson that pupils spend engaging
with the curriculum rather than on other activities such as socializing, moving

around the classroom and being disciplined (Brophy and Good, 1986; Reynolds
and Muijs, 1999a).

within the lesson is time

Time on task in turn is crucially dependent on the quality of both classroom and
behaviour management, in that ensuring a smooth flow of the lesson is impor-
tant to both. Classroom management (Lemlech, 1988) has consistent
found to distinguish more from less effective teachers (e.g. Muijs and Reynolds,
1999) and has also been found to distinguish expert teachers, who appear able
o manage classrooms very smoothly by ensuring that activities blend into each
other seemingly without effort, from novice teachers for whom classroom man-
agement appears to present significant difficulties, A major study of classroom
Mmanagement was undertaken in the 1970s at the Research and Development
Center for Teacher Education at the University of Texas, by a team led by
Edmund Emmer and Carolyn Evertson. Coming from a teacher effectiveness
rescarch perspective, they looked at differences between teachers in their
pupils’ on and off task behaviour and related these to the teachers’ classroom
management strategies (Emmer et al., 1997, Evertson, 1995). Many of the find-

ings from that study have influenced subsequent practice as well as the recom-
mendations given below.

ly been

A different perspective is that of ‘classroom ecology’ research, initiated by
Kounin in the late 1960s and continued in research undertaken by Doyle and
Carter from the 1980s onwards. Kounin was one of the first to realize, after
extensive studies, that pupils’ behaviour was not just, and indeed not prima-
rily, influenced by teachers’ disciplining techniques, but by their classroom
management (Kounin, 1970). Classroom management is closely connected to
and often discussed in conjunction with dealing with pupil misbehaviour, In
this book, we will discuss the two separately, viewing classroom management
as creating conditions under which pupil mishehaviour is less likely to occur.

How to deal with misbehaviour when it does occur will form

the subject of
Chapter 8.

Classroom management is crucially linked to preparation. In one study of
effective teachers, for example, they were found to strongly emphasize effective
planning and organization as prerequisites for effective teaching, not least as
good planning facilitates classroom management (Watson et al., 2007), and as
a general rule it can be stated that effective classrooms are managed through
procedures and rules, not through punishment. Therefore, procedures need
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Elements of Effective Classroom Management
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FIGURE 721  Seating in rows. This seating arrangement is effective for whole-class
teaching, but not for small group work or classroom discussion

way pupils are positioned can influence the effectiveness of different types of
delivery (see Figures 7.1 to 7.3). If a direct instruction style lesson is to be
used in which the teacher will spend a substantial amount of time delivering
content to and interacting with the whole class, all the pupils should be able
to see the teacher and the tools s/he is using (black/whiteboard, OHP screen,
number line) without straining. No pupils should be sitting with their backs to
the teacher. This still leaves a number of seating arrangements open to the
teacher, such as seating pupils in rows facing the teacher, seating them in a
semi-circle or horseshoe or, with younger pupils, letting them sit around the
teacher on the rug.

Other lessen plans may require different seating arrangements, however, For
cooperative small group work, for example, it is recommended to place the
groups around tables to allow them to interact easily with one another. If indi-
vidual work is required where pupils aren’t supposed to interact with each
other too much, this seating arrangement should on the contrary be avoided.
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FIGURE 23 This seating arrangement is suited for class discussion and whole-class
teaching, but is not suitable for small group work

teachers from other classrooms coming in with questions and pupils coming in
with various requests. While a whole-school strategy to limit this kind of inter-
ruption is desirable, some interruptions are inevitable. The teacher needs to
make sure that interruptions cause minimum disruption to the lesson by having
clear rules for pupils’ behaviour during such disruptions (such as sitting quietly
or getting on with seatwork) and by dealing with them quickly, if necessary tell-
ing the teacher or pupil who has come in to leave and come back later.

Establishing clear rules and procedures

One of the main factors for ensuring smoothly run lessons is to establish clear
rules and procedures from the start. Rules are more formal, usually written,
statements that specify what pupils are allowed to do or expected not to do.
Procedures are more informal arrangements that specify how things are to be
done in a particular classroom. Rules are often specified school-wide, and have
been identified in school effectiveness research as distinguishing more from less
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effective schools. Procedures can in many Cases also be school-wide, but are
often specified by the reacher for his or her class. Effective teachers have been
found to spend a considerable amount of time and effort on specifying and
clarifying procedures at the beginning of the school year (Wong and Wong,
2004). While this may seem to be at odds with the principle of maximizing oppor-
tunity to learn and time on task (spending as much time as possible on academic
teaching), the additional time spent On this at the beginning of the year is more
than made up for by the time won through less time-wasting during the rest of the
year. Also, pupils do actually want rules, they want to know what is expected of
them, and will behave better the clearer that is. Below, we will discuss a number
of elements for which clear rules and procedures need to be established.

For rules and procedures to work, they need to be actively taught to pupils. As
in the school as a whole, it 18 better to stick to a small number of clearly under-
stood and consistently enforced rules rather than a large number of (therefore)
more difficult to enforce regulations. The rules taught need to become a routine
and automatic part of pupil behaviour. This requires a good deal of reinforce-
ment at the beginning of the school year. It is important that the teacher not
only tells pupils what the rules are, but explains the reasons why they exist as
well. Thus, when telling young pupils not to shout out answers, the teacher
should explain that the reason they shouldn’t do this is to give all pupils a
chance of answering the question. Likewise, when telling them to be quiet while
another pupil is answering the teacher needs to explain the reasons for this,
such as showing respect to other pupils and being able to learn from their
answers. Reasons for being careful with laboratory equipment need to be
explained as being a matter of pupil safety (and not merely the school’s insur-

ance policy!).

A lot of rules have to do with movement around the class, such as sitting in a
circle in an orderly way. These situations obviously need to be practised a
number of times before they will run smoothly and, like other motor skills, they
need to be automatized as much as possible. Other rules that need establishing
relate to things like how to pass round material, what to do when arriving late
and how to ask for help.

One of the main factors to take into account when seting up classroom rules
and procedures is tO ensure they are consistently implemented. If consistency
is not enforced, rules will soon break down. For example, if the teacher has
decided to prevent pupils shouting out answers (o questions, this rule must be
constantly enforced and as soon as a pupil shouts out an answer, s/he must be
told off. If this does not happen and one pupil is allowed t0 shout out an answer,
soon more and more pupils will start doing this and the teacher will have to take
strong action to restore the rule.
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Smooth transitions between lesson segments

One of the main ways to ensure maximum time on task is to ensure that not too
much time is wasted during transitions from one part of the lesson to the next
part of the lesson, for example when going from teaching a new topic to the
whole class to individual practice of the new topic. This can be a particularly
difficult problem if pupils need to move from one part of the classroom to
another, like when they have to move from the carpet to their tables or need to
get materials such as workbooks and pencils. If not managed appropriately, such
transitions can easily lead to time-wasting and can take up a significant part of the
lesson (in our own research, we found this to be up to 15 per cent oflesson time
in some lessons!) (Muijs and Reynolds, 1999).

Transitions need to be as short and smooth as possible. In order to make this
easier, effective teachers establish clear procedures for lesson transitions. These
can include rules limiting how many pupils can move around at any one time
(for example, by letting one table move at a time), or assigning a particular child
to clear away papers and pencils left on the table (it is a good idea to give this
role to different pupils at different times). The best way to do this is to think of
transitions as a set of steps that need to be executed by pupils. These can be put
up on a wall chart, and be taught to pupils. For example, the transition from
whole-class work during which pupils sit in a circle around the teacher to seat-
work at their desks could be as follows:

Pupils go to their tables in order, i.e. first table 1, then table 2 etc.
At their tables, they take a worksheet from the middle as well as their
pencil.

3. Pupils write their name and the date at the top of the worksheet,

4. Pupils start working (Arends, 1998; Borich, 1996).

Another useful technique is cueing. This is a technique used to alert pupils to
the fact that a lesson transition is about to occur. An example that is often used
during seatwork is to tell pupils that they have five minutes left to work and to
repeat this one minute before the end of seatwork. Cueing can help prevent the
problem of pupils who continue to work on the preceding activity after they are
supposed to have moved on to the following activity.

Pupil talk

Inappropriate pupil talk can disrupt lessons. Pupils talking during the lesson are
off task themselves and can distract other pupils. Correcting this misbehaviour
will slow down the lesson and make the classroom climate less pleasant.
Therefore, clear rules on when pupil talk is or is not allowed are important. This
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does not mean that talking should be prohibited at all times. During sma
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Giving homework assignments

Giving (homework) assignments can be one of the more difficult parts of the
lesson, not least because not all pupils will be keen to do them. In order to
minimize these problems, effective teachers give assignments immediately fol
lowing related in-class activities. This ensures that the homework assignment
often appears to be a natural part of the lesson and not something ‘tacked on’
afterwards. It is also important that the teacher makes it clear that homework is
important and not just an obligatory time filler. For example, the teacher saying
Itis important that you practise this ASpect, s0 you can use it well when we get
to more difficult exercises, so I'll give you some homework on this’ creates dif-
ferent expectations than the teacher saying something like: ‘I have to assign you

homework, so do exercises 10 and 11 on page 32." Homework should not be
used or presented as a punishment.

Maintaining momentum during the lesson

One of the most fruitful ways of preventing pupil misbehaviour during lessons
is to ensure the smooth flow of the lesson, Kounin (1970) described a number
of ways'in which teachers themselves can slow down the momentum of lessons.,
Two of these refer to the teacher stopping an activity already begun:

* Adangle occurs when the teacher starts to do a particular activity, but then
stops it halfway, leaving it ‘dangling in mid-air’. This can happen when a
teacher starts preparing a seatwork activity and then suddenly decides s/he
needs to teach something else first, for example.

in which a teacher starts an activity but goes
to another activity before finishing it, after which s/he goes back to the
original activity once again. Both dangles and flip-flops can cause confusion
among some pupils, and can trigger misbehaviour among the naughtier

pupils. Both can be prevented by good lesson planning on the part of the
teacher.
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* Another way in which teachers can impede lesson flow is through overdwelling
This occurs when a teacher goes on explaining instructions (o pupils
after they have totally grasped what they need to do. This will lead (o
boredom and restlessness among pupils, and thus to a higher chance of
misbehaviour.

* Fragmentation occurs when the teacher breaks down activities into too
many different steps. An example would be where the teacher hands oyt
papers in the following steps: “Fake the pile of handouts’, “Take one off the
top and hand the pile to your neighbour’, ‘now take one off the top’. It has
to be noted, however, that what constitutes overdwelling or fragmentation
may differ from group to group, depending amongst other things on the age
and ability level of the class.

Downtime

Downtime refers to those parts of the lesson during which one or more pupils
(or the whole class) have time to fil] because they have finished seatwork early,
because the lesson has finished early and there is no point starting a new topic,
or because pupils have to wait for materials to be fetched, the computer to load
and so on. These situations can casily lead to disruption if clear procedures do
not exist to deal with them. Effective teachers have clear rules, such as “If you
finish early, go into the reading corner and silently read a book’ or ‘If you've
finished your work, come and ask me for the answer sheet and mark your
answers’.

The best way to avoid downtime problems is to limit the amount of it that
occurs. This can be done by, for example, making sure that there are enough
additional tasks available for pupils who finish quickly and by making sure that
all materials to be used are in class before the start of the lesson, It is better to
have more exercises available than everyone will be able to do during the allot-
ted time than to be left with unproductive time which has to be ‘filled’.

Ending the lesson

A final moment during which management problems are likely to occur is at
the end of the lesson. Problems that ¢an occur at this point include not leaving
enough time for finishing the planned activities (research has shown that the
end-of-lesson summary is especially likely to get shortened or even completely
cut out), lessons running over time, and instructions for homework getting lost
as pupils rush to collect their belongings and go off for lunch or playtime.
Effective teachers experience fewer problems with ending the lesson than less
effective teachers, through methods such as planning and pacing the lesson to
leave sufficient time for activities at the end, giving out homework early so that

= Ay

F e O

oiets




CLASSROOM MANAGEMENT

no confusion occurs, establishing a set of rules for leav

cueing so pupils know how long the lesson still has to go.

D Summary

In this chapter, we have learnt about what research has found to be effective
classroom management techniques.

Research on classraom management started in the late 1960s, and identified
a number of points to help teachers avoid pupil misbehaviour,

Pupil misbehaviour is most likely to occur during the start of the lesson, at the
end of the lesson, during downtime (which should be limited as much as possi-
ble] and during transitions. In all four Cases, it is important to establish clear
procedures for pupil behaviour. More generally, spending some time on estab-

lishing clear rules and procedures at the beginning of the year can save teachers
a lot of time later in the year.

The teacher should limit the number of rules and procedures used, however,
and rules must be rigorously enforced otherwise they will soon be ignored by
pupils. The reasons for enforcing particular rules need to be explained to
Pupils, and it can be helpful to engage pupils in the process of making rules.
The teacher needs to maintain momentum during the lesson and has to
avoid actions that can impede momentum such as ‘dangling’, ‘flip-flops’,
overdwelling’ and ‘fragmentation’. Teachers will often need to limit or prohibit
pupil talk.

When giving out homework assignments, teachers need to make clear the

educational value of the assignment and avoid giving the impression that it is
a punishment.

X~ Reflective Questions

1. You are planning a lesson using whole-class teaching and individual pupil
practice. What seating arrangements could you use?
2. How would you avoid disruption during lesson transitions?

3. You are starting the year teaching a new class. How would you go about
setting up classroom rules?

(Continued)

m

ing the classroom (letting
pupils go out one by one after answering a final question can be effective) and
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(Continued)

4. Think of a lesson you have recently taught, observed or been a pupil in.
When did disruptions occur? What could have been done to avoid those?

- Think of a lesson you have recently taught, observed or been a pupil in.
Were there any occasions when you felt the teacher her/himself was causing
the lesson to lose momentum? How could this have been avoided ?

. Do you think it is better for a school to instigate a whole-school behaviour
policy, or to leave this to individual teachers? Why?




