
	
	Targed/target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment...

	Targed/Target 1
	- you could have used a wider range of literature, this would have given further counteracting arguments
	Used a wider range of resources, including books, websites, government articles and journals.

	Targed/Target 2
	(Not given in feedback.)
	N/A

	Targed/Target 3
	(Not given in feedback.)
	N/A



How a school develops one aspect of its SDP/SIP: a report that critically reflects on the actions, impact and evidence base

Introduction 
The aim of this assignment was to identify an aspect of a schools School Improvement Plan (SIP) and write a report that critically analyses its impact on the schools overall achievements. SIPs were designed to close achievement gaps and raise levels of student achievement. Huber and Conway (2015), found that by the year 2000, nearly all schools were writing formal plans for overall improvement. 
The information discussed will be from the SIP of Secondary School X, in Swansea. The school is within the Swansea LEA and is a mixed gender English medium 11-16 comprehensive school. It currently has approximately 885 students on role and covers five local catchment areas (Schoolguide.co.uk, 2019). The percentage of learners with Additional Learning Needs (ALN) at the school was reported as 25.9% (Estyn, 2018). However, the school achieved ‘Good’ in all their ‘Inspection Area’ standards.
Given the use of SIPs for decision making throughout the school, it is critical to examine whether the SIP quality is relatable to student achievement and overall school improvement. With the introduction of the new Welsh Curriculum (Donaldson, 2015), I have decided to focus on one of ten whole school improvement priorities for School X, which is to “Improve standards in pupils’ literacy and numeracy skills across the curriculum” (SIP, 2018) and then evaluate the related actions, impact and evidence.
Literature review 
Attempts to improve standards of Literacy and Numeracy in Wales has received great attention in the last decade and has risen considerably up the Welsh Governments agenda (Hwb.gov.wales, 2019). Kangan.edu.au. (2020) suggested that Literacy was the engagement, understanding, usage and evaluation of written texts in order to be able to participate in society, develop appropriate knowledge, as well as achieve personal ambitions, goals and potential. They also defined Numeracy as: “the ability to access, use and interpret and communicate mathematical information and ideas…” These definitions relate nicely to Donaldson’s (2015) four purposes for the new Welsh Curriculum. As such, Literacy and Numeracy are two of the Welsh Government’s educational priorities, as strong skills in these areas lay the foundation for all students to succeed at school, work and in their daily lives.
In the Mathematics and Numeracy Area of Learning and Experience (AoLE) the model of progression is based on the development of five interdependent proficiencies, outlined by Hwb.gov.wales. (2019). The proficiencies include: Conceptual Understanding; Communication using symbols; Fluency; Logical Reasoning and Strategic Competence. They stated that to ensure progress in any numerical learning, the proficiencies should be altered, connected, interdependent and developed over time. Also, they should enhance the learning continuum in Numeracy that involves applying and connecting them to a range of real-life contexts, across the curriculum and age groups. This echoes Donaldson’s (2015) view from his four purposes, that literacy and numeracy can also help learners become ethical, informed citizens of Wales and the world. This provides them with tools to analyse data critically, enabling them to develop informed views on social, political, economic and environmental issues. Foster (2013) importantly added that to be numerate means to be able to confidently and effectively apply Mathematics to meet the demands of everyday life. However, Tanner and Jones (2000) argued that it was experiences in this area that would help students to learn to interpret information and data, in order to assess risk and to use their literacy and numeracy skills across the curriculum to make effective choices. As such, this can help them become confident, healthy and inspiring individuals who are ready to lead fulfilling lives in the future (Donaldson, 2015). 
Every school needs to have a vision of where they hope to be and what they hope to achieve in the future. A school SIP should focus on leading the whole school community in the direction of improvement, growth and student achievement. Using problem solving and planning processes will help identify, design, implement, monitor and evaluate strategies required to achieve this. 
Dam and Teo (2020) highlighted a certain method of understanding the theoretical level of a design and development process. They supported a methodology called Design Thinking, which provides a solution-based structure to solving problems. In confronting complex problems it can be extremely useful. It involves understanding human needs by creating ideas and solutions through collaboration and by adopting a human-centred approach to research and testing. Dam and Teo (2020) discussed five stages of Design Thinking: (i) Empathise (empathic understanding of the problem); (ii) Define (gathering information and analysing observations to define core problem statements); (iii) Ideate (generating ideas and identifying new solutions to problem statements); (iv) Prototype (researching and applying this in the field in order to investigate problem solutions generated); (v) Test (rigorously test the best solutions identified). In the school environment such design thinking methodology can also be applied to a number of different relevant areas, including school improvement issues and planning (Barrett, 2016). 
Cohen, Manion and Morrison (2018) suggested that design thinking was an iterative process, and the data generated during the testing phase was often used to redefine multiple problems. This helps to inform the users’ understanding, the conditions of use and how people think, behave, and feel. Also alterations and refinements can be made to the problem solutions and aid in deriving a deeper understanding of the research and its users. 
Iskander (2018) criticised design thinking as being poorly defined, that the case for its use relied more on anecdotes than data and that it was just common-sense that had been altered and marketed. She added that it advantaged the designer above the people it served and therefore limited participation in the design process, as well as the creation of truly innovative ideas and solutions. However, Mintrop (2016) argued that design improvement in education should be user-centred, context-specific, co-created, iterative, and dependent on evidence-based cycles of inquiry. Also he stated, “Giving voice to the users of designs, not just to the designers themselves, is a matter of fairness and justice.” (Mintrop, 2016:13)
Cohen, Manion and Morrison (2018) also claimed that a drawback of this methodology was that, in practice, the processes are carried out in a more flexible and non-linear fashion. It is important to note from this that the five stages are not totally sequential. They don’t have to follow any specific order and they can often exist in parallel and be repeated iteratively. As such they stressed that the stages should be understood as different modes that contribute to a project, rather than individual and sequential rungs of a ladder.

Developing an action point 
A SIP helps stakeholders, which are mainly the head teacher, teachers and school board, to answer what the present focus of a school is (Wanjohi, A.M., & Dimba, M.A., 2014). School X mirrors this as they have proposed a “Leadership Structure”, with the Headteacher assigning school priorities to the best suited members of his leadership team. 
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Figure 1: A School Development Planning Cycle 
SIPs are usually cyclic. They can adopt a three, four or five-year plan depending on the areas the school wants to focus on. School X has a three-year priority plan between the years 2018-2021. In developing a SIP, the members of the school-community work through a variety of needs, focusing on areas of priority such as school performance, curriculum delivery and parental involvement (Wanjohi, A.M., & Dimba, M.A., 2014). 
Education-ni.gov.uk (2010) proposed a school development planning cycle [See Figure 1 above], with five stages to improve outcomes for students: 1) Schools taking time to evaluate and reflect on their own ethos. This should be understood and shared by all those involved and should demonstrate a concern to promote equality, good relations and respect for diversity (Wanjohi, A.M., & Dimba, M.A., 2014); 2) Self-evaluation, backed up by sufficient use of qualitative and quantitative data, to pinpoint strengths and areas for improvement. It must be evidence-based and informed by the effective use of data. Qualitative data includes: school related reports and inspections; input from teachers as reflective professionals; feedback from consultation with students, parents and staff; feedback from other agencies and organisations the school works with collaboratively with. Quantitative data includes data linking student performance and achievement, as well as contextual factors such as the proportion of students with ALN or the socio-economic background of students (Peer and Reid, 2016); 3) The Headteacher, Governors Board and staff should work cooperatively to determine areas where current levels of performance should be maintained, and areas that need development. Cambridgeinternational.org. (2020) stated that a school should set a manageable number of priorities for improvement and identify them in accordance with the outcomes of its self-evaluation. School X, identified ten priorities, three of which were to meet Standards, two were concerning Well-Being, four for Provision and one for Leadership and Management (SIP, 2018); 4) Develop a strategic plan setting out the actions needed to achieve priorities. The most detailed actions will be for the first year of the plan. Years 2 and 3 action planning will be of a higher level, focusing on specific targets and actions to be proceed forward; 5) Cambridgeinternational.org. (2020) suggested it was crucial that attention should be given to ensuring that the SIP is implemented and its progress reviewed effectively, together with the maintenance of staff commitment and the sufficient availability of planned resources.
All of this information can be seen in School X’s SIP. My priority focus on their SIP is split in to two sections: 1) To improve pupils’ standards of literacy and 2) To improve pupils’ standards of numeracy. Each section is explained and separated out into five columns: Actions to be taken; Lead, Timescale; Training/Resources; Quantifiable Success Criteria (SIP, 2018). The later column explains the progress that needs to occur for all round improvement. An example of this from numeracy is: “Teachers and Teaching Assistants are more confident and skilled in teaching numeracy skills and providing the tasks/ learning needed for pupils to improve their numeracy skills”. In the Actions to be taken column this relates to “Providing the training needed for staff to improve pupils’ numeracy skills” (SIP, 2018). Also, in the Training/Resources column it relates to: “Staff training in key aspects of the NF. Appropriate resources will need to be developed/ purchased”. 
School X reviews all school priorities in the Spring, Summer and Autumn Terms of the academic year. They assign colours to indicate if progress has been made. Colours range from green which indicates very good progress, to red which donates that it does not satisfy the recommendation. For my focus priority, in both the Spring and Summer reviews, literacy was red and numeracy was orange. This meant that progress so far had not tackled the recommendation within the priority sufficiently. For numeracy, although the recommendation had been addressed in some ways, it would continue to require substantial attention to some aspects outlined in the plan. As such, it highlighted that there had been limited effect on standards and/or quality of provision with numeracy. For the literacy it had not satisfied the recommendation at all. As such, many aspects outlined in the plan would continue to require attention.  As such, it showed that there had been no effect on standards and/or quality of provision with literacy. However, it is important to point out that the SIP stipulated that much of the work on priorities would take place in the next academic year, as part of the training programme and development of the KS3 curriculum to the Literacy Numeracy Framework (LNF). This mirrors (Education-ni.gov.uk, 2010) view that the second and third years, action planning will be stepped up, focusing on these specific targets.
Reflection and evaluation 
Overall, School X has a clear mission statement that makes a clear reference to its educational values which are to raise standards at the conclusion of its three-year plan. The culture of the school is extremely learner centred and supports both students and teachers to become happy, valued and supported, whilst being treated with respect and tolerance. As such, it seeks to motivate students and teachers to achieve their potential and strive for the highest standards of teaching, learning and behaviour. (SIP, 2018).
Upon reflection of my focus priority on their SIP, the progress made on the action plans to improve standards of literacy and numeracy had not been sufficient enough so far. However, it is sensible to suggest that adequate progression on this priority would gain more momentum and focus during the later stages of the three-year process. This can be seen in SIP (2018) where, during the Spring term review, it stated that much of the work of revisiting and reinforcing the LNF will take place during 2019/20. However, the Mathematics and English Departments were making constant changes to their Schemes of Work (SOW) and systems which should help see an improvement in pupils’ numeracy and literacy skills. Training would also be provided for all staff as part of teaching-focused INSET. 
Some of the key themes across the action plans for literacy and numeracy included: (i) Ensuring there are numerous and relevant rich tasks to develop, practise and consolidate literacy and numeracy skills; (ii) Working closely with partner primary schools within the catchment to improve continuity and progression of literacy and numeracy teaching/learning from Year 5 to Year 8; (iii) Re-visiting key elements of the LNF and monitoring how effectively these are embedded; (iv) providing the training needed for staff to improve pupils’ skills (SIP, 2018). Cambridgeinternational.org. (2020) stated that continuous development could be sustained through staff training programmes and by revisiting key areas of the curriculum. They also suggested that teachers and teaching assistants should become more confident and skilled in teaching these skills and providing the tasks/ learning needed for pupils to improve them. SIP (2018) agreed and stated in its Summer review that much of this work will take place across the curriculum in 2019/20 as part of staff training programmes, development of the KS3 curriculum and LNF implementation. 
One aspect not been mentioned in the action plans for literacy and numeracy is the use of pupil voice. On the contrary, this technique can be seen in their other whole school priorities, such as Digital Competence Framework (DCF), Well-being and mental health and Improvement in planning to address teaching and assessment weaknesses (SIP, 2018). This could easily be embedded into my focus priority with the simple introduction of pupil voice questionnaires or audits, or adaption of existing resources within the DCF or other subjects. According to Hwb.gov.wales. (2019) and Estyn. (2018), pupil participation can support school improvement by helping the school to identify future priorities and make more informed decisions on well-being, learning experiences and the quality of teaching. Throughout this process, pupil involvement develops valuable personal and social skills such as listening skills and working with others (Donaldson, 2015). 
Conclusion 
The assignment aim was to identify an aspect of a school’s SIP and critically analysed its impact on the schools overall achievements. I focused on one of School X’s priorities, which was to Improve standards in pupils’ literacy and numeracy skills. On reflection progression on this priority had not made enough progress according to the reviews available. As such, more attention would be required on most aspects of action planning if progression was to improve sufficiently by the end of the SIP cycle, in order to have a measurable impact on teaching and learning standards and/or quality of provision.
Overall, I have gained a better understanding and knowledge of how a SIP is developed and written, as well as the process needed to develop priorities and action plans to help overall improvement of the school. In addition, I have learnt how important the general use of SIPs are for decision making throughout the school, and how it is critical to examine whether the SIP quality is relatable to student achievement and overall school improvement. 
I have also learnt that research, accurate analysis and evidence are key processes when reflecting on factors that will overall impact learners’ progress and achievement. Whether that be critically reflecting on cultural, linguistic and socio-economic factors or the professional role of the teacher when working closely with governors, fellow staff members, local authorities and parents to support the wider community. 
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