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Reflective discussion of an intervention to support learning and development.
The aim of this assignment is to reflect on personal professional knowledge and practice focusing on an intervention used to develop an individual’s overall wellbeing in order to improve their engagement and attainment within learning. Child development will be studied throughout this assignment to support decisions made to progress the pupil’s wellbeing and used to inform further teaching practice. The chosen intervention will be supported with theory and research and evaluated from the impact from personal experiences to show its effectiveness within schools. Wellbeing has been chosen as the main focus for this assignment because health and wellbeing is one of the six ‘Areas of Learning and Experience’ (AoLE) within Donaldson’s curriculum review, Successful Futures (2015, p.39), therefore all practitioners in the profession need to have a compact understanding of wellbeing and its impact on learning.
The pupil that is being focused on for this assignment is a Year 6 boy pupil who attends an English Medium Community School in South Wales, for the purpose of this assignment they will be referred to as pupil A. Pupil A is challenged with concentrating during lessons because of a sudden loss of a sibling three years ago. This event has affected the pupil emotionally and as a result is affecting their wellbeing, academic achievement and engagement (Broadway,2008) which is why their needs have become a concern for the class teacher. Pupil A has a lot of friends who are supportive and understanding, according to Guldberg (2009) friendships are important to develop pupil’s wellbeing and young children rely on friends to share personal information and emotions with.
Developing the pupil’s wellbeing is a priority, according to Bethune (2018, p.2) wellbeing is “living a life where one regularly experiences positive emotions … overall life is going well, together with feeling engaged in work and interests, and having a sense of meaning and purpose”. Therefore, it is clear to see that pupil A’s engagement with education is affected by their wellbeing and it is important that teachers understand this and put actions in place to improve pupil’s wellbeing in order to have a positive impact on their engagement and attainment. According to McCallum et al. (2016) having a positive state of wellbeing influences achievement and therefore requires a holistic approach to be taken in order to improve learner’s wellbeing and academic achievements.
The main intervention focused on throughout this assignment is mindfulness, 
Mindfulness means paying attention to what’s happening in the present moment in the mind, body and external environment, with an attitude of curiosity and kindness. It is typically cultivated by a range of simple meditation practices, which aim to bring a greater awareness of thinking, feeling and behaviour patterns, and to develop the capacity to manage these with greater skill and compassion. This is found to lead to an expansion of choice and capacity in how to meet and respond to life’s challenges, and therefore live with greater wellbeing, mental clarity and care for yourself and others (MAPPG, 2015, p.13).
Laevers (1994, discussed in Rose et al. 2016) recognises that pupils that display a positive wellbeing are more engaged, motivated and engrossed in their learning which then results in higher academic achievements. This is supported by McCallum and Price (2016) who discuss that monitoring pupils wellbeing in schools is useful in order to progress their learning, however, it is recognised that the information collected about the pupil decreases significance if it is not informed by an analytical examination and improvement (Simovska, 2018). This is supported by Estyn (2019) who suggest that the data collected by staff based on pupil’s wellbeing needs to be analysed effectively to support the learner and develop their mental health.
Bethune (2018) recognises the importance of teachers educating children how to be happy, teachers are required to show pupils how to maintain a good mental health and wellbeing and to support pupil’s development (Estyn, 2019). However, it has been acknowledged that there is a lack of wellbeing training available for staff and teachers feel uneducated about children’s mental health (Young Minds, 2017). Although, during Professional Teaching Experience (PTE) wellbeing training took place regularly and a whole school approach was taken to improve the wellbeing of pupils within the school, teachers were provided with wellbeing boxes which included equipment and strategies which were very beneficial, however, it is recognised that cost is a limitation within some schools and therefore, wellbeing interventions are inconsistently used within schools (Young Minds, 2017).
Mindfulness is a wellbeing intervention that is viewed as a “type of mind training, which strengthens the attentional and emotional regulating parts of the brain” (Bethune,2018, p.29) which has been discovered to reduce the negative emotions and levels of stress that pupils display (Kuyken et al. 2013). This supports that mindfulness has a positive impact on pupils and develops their learning. Chapman et al. (2013) discuss how mindfulness reduces disruptive behaviour and improves pupil’s overall wellbeing and how they process events and emotions, this suggests that mindfulness supports pupil’s emotional development and engagement with learning.
A concern associated with the use of mindfulness in schools is that there is a lack of training available for teachers and therefore the quality of mindfulness practices that take place within the classroom may be inadequate (Bethune, 2018). Bethune (2018) also recognises that to develop the effectiveness of mindfulness within Primary Schools it is essential that teachers incorporate these times into their day, however from PTE it is recognised that these opportunities can be lost within the busy school environment.

Pupil A suddenly lost a sibling in a car crash and therefore this has affected their wellbeing and emotional development. They are frightened that a similar situation will occur again with another family member and therefore gets very emotional in the mornings when being dropped off at school. This shows that the pupil is anxious and gets very stressed when separated from their caregiver, according to Bethune (2018) attachment styles have an effect on pupil’s wellbeing, their willingness to learn, behaviour and academic achievements. Cozolino (2013) suggests that children learn best when they are in a safe learning environment, where they feel safe and trust the adults around them. Therefore, it is important that the class teacher creates a tribal classroom in order to maintain positive relationships between the adults in the class and pupil A (Bethune, 2018). The teacher will arrange for the pupil to participate in a mindfulness activity every morning due to their emotional state after separating from their caregiver in the morning. The class teacher has also attended mindfulness courses, so they are confident in delivering mindfulness activities and supporting the pupil’s mental health and emotional development.

According to McLeod (2020) Maslow developed a motivational theory in psychology, which includes a five-tier model to meet human needs, the five tiers form a pyramid. McLeod (2020) recognises that it is essential that humans develop the needs lower down in the pyramid before that can develop to needs higher up, the needs are physiological, safety, love and belonging, esteem, and self-actualisation. Pupil A has developed their physiological needs because they are the needs required for human survival such as food, drink, warmth and clothes, pupil A comes from a middle-class family, so these needs are met and are not a concern regarding the pupil’s development. The next need that Maslow recognises is safety which the pupil is lacking in due to their loss of a sibling so their emotional wellbeing is affected by the worry that a similar situation will occur in the future and the pupil has not recovered from the loss of their sibling. As noted by McLeod (2020) Maslow recognises that this stage requires emotional security and freedom from fear which is a concern regarding the pupil’s wellbeing that needs to be developed through using mindfulness activities. Maslow (discussed in McLeod, 2020) acknowledges that you are unable develop onto the need higher up if the previous need is not met, therefore it is essential to develop the pupils ability to meet the need of safety in order for them to progress onto the next step, this will involve the teacher using different mindfulness strategies in order to develop pupil A’s emotional wellbeing and reduce the lack of fear that controls their emotions.
Donaldson (2015) proposes that teachers need to keep a track of pupils learning to see if they are making progress, pupils show progression in different ways and progress at different paces. Within the Curriculum review (Donaldson, 2015) it has been proposed that progression steps will be used to monitor pupils learning and development, this will be done individually and be specific to the pupil. Teachers should see progression steps as the connection between AoLE’s, achievement outcomes, what matters statements and progression steps which allow them to ensure progression in pupils’ learning (Donaldson, 2015). Hughes (1995, p.1) recognises progression in learning as “the short-term and long-term changes in children’s knowledge and understanding which take place as they progress through various domains of learning”. This suggests that progression takes place regularly and in many different ways. Pupil A’s learning will progress by the class teacher using Assessment for Learning strategies successfully such as providing them with positive feedback, allowing peer-assessment and self-assessment to take place in the classroom which can be beneficial to pupil’s wellbeing because it can damage their confidence receiving negative feedback from teachers (Welsh Assembly Government, 2010).
Davidson (2004) researched into the effects of mindfulness on the brain and found that mindfulness activities can change the brain, it was found that when people show negative emotions the neurons in the right pre-frontal cortex spark which often lead to immediate protective actions occurring. However, Davidson (2004) discovered that when positive emotions occur the rate of neural activity in the left side of the brain known as the left pre-frontal cortex was higher which minimises the negative emotions being displayed, and people feel more relaxed. Therefore, it has been suggested that mindfulness can create new neural pathways in the brain which change how a person responds to negative emotions and that is why mindfulness is important to be incorporated in a school day to reduce the levels of stress and emotions affecting pupils (Davidson, 2004).

During PTE mindfulness activities were observed throughout the school day, resulting in improving pupils emotional state and wellbeing which had a positive influence on pupils’ academic achievements (Public Health England, 2004). The pupils who were on the wellbeing leadership team in the school focused on created an app which aims to develop pupils wellbeing, it is called ‘wellbeingivalueu’, the school worked alongside other Primary Schools in South Wales to create an app which was accessible and benefited all learners wellbeing. The app includes physical wellbeing and emotional wellbeing. 
According to Bethune (2018) physical wellbeing enables pupils to feel better about themselves which results in a better psychological wellbeing and a positive mindset. Yoga tutorials were created by the pupils, they can be used as a whole class activity or individually. Ratey and Hagerman (2010) recognise that performing physical activity after experiencing stressful events and negative emotions allows the body to use the biochemicals and extra energy which overrule the body which can cause damage to the body and wellbeing if they remain inside the body. According to Estyn (2018) yoga enables pupils to have a better focus on their learning, promotes resilience and encourages participation and engagement with learning. The teacher used this app during PTE with Year 5/6 pupils, and it was very beneficial to learner’s wellbeing, this is known because after the pupils had completed the session, they were calm and displayed a growth mindset (Public Health England, 2014). The app is free to download which enables it to be very accessible, it can be projected onto the whiteboard so all learners are able to visually see the movements that should be performed. Using the yoga activities on the app will develop pupil A because they will be able to do this in school or at home, physical activity also enhances pupil’s engagement with their learning (Donaldson, 2015). Physical activity is an interest of Pupil A’s and therefore they will enjoy participating in the yoga activities which will develop them physically and mentally (Donaldson, 2015), the teacher will monitor the pupil’s engagement and progression within this activity.
The app also has activities which support pupil’s emotional wellbeing such as ‘picking out the positives’, this activity should be used as a whole school approach which Estyn recognises as important to improve pupil’s mental health and wellbeing (Estyn, 2019). Picking out the positives provides pupils with guidance on how to feel better about themselves and how mindfulness can improve pupil’s wellbeing. According to Fredrickson (2013) when humans experience positive emotions about themselves there is a higher chance of more valuable thinking and learning and perceive a better mindset of life in general resulting in a rise in emotional and physical capabilities. Picking out the positives is a mindfulness activity that allows learners to gain the experience of being kind to others and receiving kindness from others, with the aim that pupils will continue to perform acts of kindness in their own time as they have experienced the positive emotions (Bethune, 2018). During PTE it was been noticed that picking out the positive’s activities can vary for different year groups which is beneficial, it is free which allows teachers to use it regularly to develop the wellbeing of the pupils in their class. This activity would develop pupil A’s emotional wellbeing because it would provide them with the opportunity to receive positive emotions from peers which develops their ability to feel happy (Holodynski and Seeger 2019, discussed in Barrett, 2020). The teacher will monitor the pupil’s engagement with this activity and how they respond to positive feedback from peers to assess if picking out the positives is effective for their emotional development and improving their wellbeing.
Barrett (2020, p.835) describes emotional development as the involvement of “complex, long-term interrelations among systems comprised of genes, multiple layers of the social and non-social environment, neurotransmitters, structures at all levels of the brain, and the person’s behaviour”. This suggests that emotional development effects many aspects of a person including their behaviour and how they interact with the environment. Holodynski and Seeger (2019, discussed in Barrett, 2020) suggest that emotions vary during development, and children need to learn to self-regulate their emotions in order to become aware of different feelings and the affects that they have on the individual. Holodynski and Seeger (2019, in Barrett, 2020) discuss that young people discover which emotional expressions are connected with which feelings by seeing others mirror their expressions while experiencing the response from those expressions and by reproducing other’s expressions and gaining feedback from them.
The Curriculum for Wales 2022 (Welsh Government, 2020) aims to develop pupils wellbeing by supporting pupils emotionally throughout every AoLE by developing their confidence, resilience and empathy. The four purposes of Curriculum for Wales (Donaldson, 2015) aim to support pupil’s emotional development and allow them to build positive relationships which develop pupils socially and emotionally. Health and wellbeing provides pupils with many different experiences to experiment how to respond to emotional challenges and improve their mental health, this allows pupils to talk about their feelings and develop a better knowledge and understanding of having a healthy mindset by being able to manage their experiences and act with consideration and kindness for themselves and others. The Curriculum for Wales 2022 (Welsh Government, 2020) will support pupil A’s development because they will be able to improve their emotional development throughout their learning and their wellbeing will be a priority throughout the curriculum and not just focused on during mindfulness activities and discussions with the class teacher and wellbeing lead.
According to Levine and Munsch (2020) many factors affect the development of a child such as family, school, community and culture. Levine and Munsch (2020) suggest that development is viewed as a process which humans progress throughout their lives.
Development is recognised as three main domains, physical, cognitive and social-emotional (Levine and Munsch, 2020). Levine and Munsch (2020) recognise physical development involving biological transformations taking place in the human body and brain, this includes the size, strength and combination of sensory and motor activities. Cognitive development changes the way children think and learn, this involves the decisions they make, and the thought process involved (Levine and Munsch, 2020). Social-emotional development are age connected changes which affect how we learn, interact with others and show emotions. All of the domains interact with each other and ensure development (Levine and Munsch, 2020).
Erikson (1963, discussed in Levine and Munsch, 2020) established a theory of development to describe the psychosocial stages. Erikson’s theory suggested that personality progresses in a fixed order through eight stages of psychological development, from birth to adulthood, throughout the stages the person experiences a psychosocial crisis which results in a positive or negative effect on their personality development (McLeod, 2018).
Erikson recognises that is important for children to develop trust, this usually develops at approximately infant to eighteen months old. He recognises that this is important because when the caregiver ensures the child’s needs are cared for then the child feels safe in the environment that they are in which will enable development and of course, the opposite occurs when mistrust appears. It is significant to recognise that children’s experiences change over time and so negative experiences may not always result in negative outcomes (Levine and Munsch, 2020). Applying Erikson’s theory may suggest that pupil A may have been affected by the loss of a sibling and therefore need more support to trust people again, the teacher will ensure this by building a trusting relationship with the pupil and using other staff and pupil relationships to build up the pupils ability to trust, this will be done by building positive relationships with staff members and praising their effort and behaviour, if trust is not developed then it is possible that the child’s emotional wellbeing will be affected (McLeod, 2018).
Piaget (in Cherry, 2020) developed the theory of cognitive development which suggests that children experience four stages of mental development, the four stages are: sensorimotor stage, preoperational stage, concrete operational stage and finally the formal operational stage. Piaget considered that children’s development is essential during the learning process as they experiment, observe and learn adding new knowledge and build on existing knowledge (Cherry, 2020). However, Guldberg (2009) recognises that children develop at different paces and it is challenging to make conclusions on their cognitive, emotional and linguistic development due to this. 

According to Piaget (1960, discussed in Phillips, 2014) during the sensorimotor stage which takes place from birth to age two approximately, children are able to communicate with others and the world through senses and movement, pupil A has developed within this stage because they are able to communicate effectivity with members of staff and peers. The preoperational stage which developed from age two to seven, pupils develop their ability to play with objects but are unable to recognise the meaning and understanding of the object, pupil A has developed within this stage because it is clear that they have a solid understanding of objects and are able to link this to previous knowledge. The next stage that Piaget (discussed in Phillips, 2014) recognises as important is called the concrete operational stage which takes place between ages seven and twelve, this is when the child is capable of thinking logically and able to work with others effectively in order to develop their knowledge and understanding, pupil A is currently developing within this stage and will receive support from the class teacher to develop within this stage effectively in order to progress onto the formal operational stage (Piaget,1960, discussed in Phillips, 2014).
Pupil A’s progression and development will be monitored and assessed by observing their development through the progression steps and what matters statements which are used to show the pace of learning (Welsh Government, 2020). Estyn (2019) suggest that it is essential that teachers use their knowledge of pupil’s wellbeing to plan for development in order to improve pupil’s overall wellbeing which will have an impact on their academic achievements. The teacher will ensure that pupil A’s learning will progress by ensuring that they are in the correct state of wellbeing before starting work, for example it is noticed that at the start of the day after being separated from their caregiver they are not able to concentrate on their school work, therefore it would be effective for the class teacher to use mindfulness strategies to ensure that the pupil is ready to learn which will impact on their engagement and achievement (Public Health England, 2014).
According to Hanson (2009) mindfulness allows pupils to focus on the present time instead of focusing on memories or the future, therefore mindfulness has been proposed to support the individual to reduce negative emotions and advance pupil’s engagement with learning (Vickery and Dorjee, 2016). If pupil A takes part in regular mindfulness activities it will support their mental health, reduce stress and provide the pupil the opportunity to think about their own values in their life (MAPPG, 2015). This is supported by Layard (2007) who suggests that it is important to focus on the positive thoughts and emotions to reduce negative feelings. Another way that the class teacher could assess if pupil A’s wellbeing is improving and mindfulness activities are proving successful would be to use the observation tool the ‘Leuven scale’, this tool would allow the class teacher to monitor the pupils wellbeing and engagement in their learning by assessing and scoring from one to five to assess if their wellbeing is being affected during their learning, wellbeing and involvement are the core components of guaranteeing development in learning (Mukherji, 2015).
In order for pupil’s wellbeing to be improved in schools then it is important that it is addressed with a whole school approach to support pupils emotionally, for example, wellbeing assemblies (DCSF, 2007), this has been suggested to not only provide pupils with wellbeing experiences within the curriculum but to allow them to gain experience of exploring their emotions non-academically to allow them to consider their own and others feelings (Borland, 2007). 
According to Estyn (2019) it is important to build trusting relationships with pupils so that they feel they can discuss their concerns. It is essential that schools work alongside external agencies to support pupil’s health and wellbeing (Estyn, 2019). Pupil A’s parents will be involved in their development, according to Estyn (2019) to improve pupils wellbeing successfully it is beneficial to build a trusting relationship with their parents in order to communicate effectivity and focus on the development of the child. Pupil A has a strong, trusting relationship with the wellbeing lead in the school, therefore the teacher will use this positive relationship to improve the pupil’s mental health by the individual showing the member of staff their work after they have been challenged with completing it and have worked hard, this is supported by The Welsh Assembly Government (2010) who recognise that being praised and acknowledging personal achievement has a positive influence on pupils’ emotional wellbeing which will benefit the individual and motivate their engagement with learning.
Bethune (2018) discusses giving pupils positive praise improves their wellbeing and achievement which impacts if a child develops a fixed mindset or a growth mindset. The individual displays signs of a growth mindset, the confidence that their intelligence can be developed with perseverance and concentration on learning (Ricci, 2013). This is essential to pupil A’s development as pupils learn better when they are praised for the effort that they have put in (Bethune, 2018). This is supported by Ben-Shahar (2008) who suggests that praising to process is more effective than praising the end product and this assists in developing a growth mindset. The individual is motivated by extrinsic rewards such as stickers and praise which develops their willingness to complete work, therefore extrinsic rewards will be used to improve the pupil’s wellbeing and emotional development (Levine and Munsch, 2020). 
To conclude, pupil A’s wellbeing is the main focus in order for them to develop and progress as an individual, for them to become more engaged in their learning when their wellbeing is correct which results in raising their academic achievements (Laevers, 1994 discussed in Rose et al. 2016). Mindfulness is a wellbeing intervention used in schools that aims to teach children how to appreciate the positive emotions and events in their lives and value their purpose (MAPPG, 2015) ,therefore it has been proposed to support this pupil due to their loss of a sibling three years ago which has affected their emotional wellbeing. 
The mindfulness activities that have been chosen to support the individual are accessible from an app called ‘wellbeingivalueu’, they are yoga and picking out the positives. Yoga has been chosen to support pupil A because physical activity reduces the amount of stress in the body which will benefit the pupil and enable them to develop a better focus on their learning which will result in higher academic achievements (Hagerman, 2010). Picking out the positives has been proposed to support this individual’s wellbeing because they are unable to see the positives in their life and therefore will appreciate them if noticed by a peer. Fredrickson (2013) recognises that when pupils feel positive about themselves it results in meaningful learning taking place which has a positive impact on pupils’ academic achievements.
The pupil currently has strong relationships with the class teacher and wellbeing lead, therefore, these positive relationships will be used to develop the pupils wellbeing and support them further. The class teacher, wellbeing lead and pupil A’s parents will be the main stakeholders involved in improving the pupil’s health and wellbeing. Estyn (2019) recognise that positive relationships between staff and parents regarding the child’s health has been effective in the development and success of achieving progress towards improving pupil’s emotional wellbeing. To ensure that Pupil A’s wellbeing is being supported effectivity it is proposed that all members of staff, including support staff receive training, this will ensure the best possible emotional development for the pupil.
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