[image: C:\Users\H.cale\Documents\My Received Files\logomain.jpg]

LEVEL 6       
                                                                      
SEMESTER 1 & 2                                                                         


MODULE CODE: SHSS6070
INDEPENDENT STUDY (DISSERTATION)
aSSESSMENT TYPE: Dissertation proposal
Assessment/Component: 1

COMPONENT WEIGHTING: 10%

WORD COUNT: 1500 WORDS 

MODULE TUTOR: ALISON CONNAUGHTON
Research Proposal with Associated Presentation

SUBMISSION DETAILS:
Assignments should be submitted via Turnitin (Moodle) by 3pm on Friday the 1st of November, 2019. 

TASK:  Write a formal proposal for the research question that you have generated for your independent study. 


The proposal follows on from the dissertation introduction sessions, and your preliminary literature search conducted over the summer. You need to contact your allocated supervisor, to discuss your research question, proposed rationale and methods for preliminary approval prior to submitting this assignment. 

You must NOT gather any data until your proposal and ethics forms have been formally approved and signed off by your supervisor.
Weighting: 
The research proposal is worth 10% of the module mark.

Research Proposal Length: 1500 words maximum
The assessment criteria are based upon an evaluation of your ability to:
· Identify from the literature an appropriate research question worthy of study.
· Present an introduction to current research literature in this area.
· Clearly identify a strong rationale for your research question, and concisely state the aims of the study.
· Outline the proposed methodology for the study (e.g., participants, equipment, data collection procedures) and provide a rationale for the choices made.
· Identify how the collected data will be analysed and justify why this data analysis procedure is the most appropriate for your research question. 
· Present a well thought out and realistic draft timetable for completion of the dissertation.

The marks will be allocated as follows (relative weightings in brackets):
· Introduction and rationale for the study (utilising relevant and appropriate literature). (30%)
· Clearly identifying the aims of the study. (10%)
· Outline the proposed methodology for the study, providing a strong rationale for the choices made. (30%)
· Identify the methods of data analysis. (20%)
· Draft timetable for the completion of the sections of the dissertation. (10%)

Presentation:  
The presentation is not formally assessed, however this is mandatory and will allow you to refine your ideas and develop your study further. 
· In small groups (maximum of 8 students)
· 5 minutes in length followed by 5 minutes of questioning
Important: 
1. If you fail the research proposal (<40%) component, you may be advised that it is in your best interests to withdraw from the 40 credit Independent Study module, and enrol on the alternative 20 credit modules available to you instead. 
2. If you decide to change your research question significantly, you will be required to submit a new proposal for approval. 
3. Only when the new proposal has been approved and signed off by your supervisor should you start working towards data collection. 
4. If your research proposal is outside the teaching and research area of your current supervisor, you will be allocated a new supervisor. 
5. Staff have specific numbers of students that they are able to supervise, and will not be able to take on additional students once that quota has been filled. 
6. If there is no supervisor available in your new proposed research area, you will be required to enrol on the alternative 20 credit modules instead of SHSS6070. 

Submission date:  Friday the 1st of November, 2019




























Assignment Checklist

· Please complete the Personal Evaluation section of the Assessment Feedback sheet, add your name and details, and paste the whole of this assignment document into the front of your assignment

· Submission is a single word file, clearly labelled with your name and module code
· Font style - Times New Roman, size -12 for text and 14 for headings
· Ink colour – black only
· Line spacing – 1.5 line spacing and 2cm- 2.5cm page margins
· Quotations more than three lines to be indented 1 line spacing
· One line space between paragraphs, paragraphs must be left aligned
· Pagination (your assignment should have page numbers) 
· All tables and figures are internally referenced and have a title
· Word count checked and written at end of text (before references and any appendix)
· Assignment is within 10% of the word limit (excluding references and any appendices)
· All references in the text are included in the reference list
· Correct referencing following the Harvard style, as described in the UWTSD referencing guide.
· Correct spelling using UK English
· Correct use of punctuation
· Grammar and syntax correct- double check anything that has a green line under it
· I have read my assignment out loud to myself and it makes sense and is easy to read
· Somebody else has read my work and it makes sense to him or her!
· I have checked and I have not plagiarised 
Failure to follow these guidelines will cost you marks!

School of Sport, Health & Outdoor Education

Assessment Feedback Sheet – Project Proposal

	                Student No./Name:	
                                               Module: Independent Study (Dissertation)
                                     Module Code: SHSS 6070

	Personal Evaluation – to support your academic progress please complete the section below BEFORE submitting your work.

	What do you consider to be the best aspects of this work?
	

	Which aspects do you consider could have been improved in this piece of work?
	

	What have you found most satisfying whilst undertaking this submission?
	

	
ASSESSMENT CRITERIA
	Learning
Outcomes


	GRADE

	
	
	Poor
< 20%

	Weak
20-29%
	Unsatisfactory
30-39%
	Satisfactory
40 – 49%
	Good
50 – 59%
	Very Good
60 – 69%
	Excellent
70 – 84%
	Exceptional
85– 100%
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	1. Introduction and rationale for proposed study (utilising relevant and appropriate literature).
	1,2,3
	
	
	
	
	
	
	
	
	30%

	2. Clear identification of the aims of the study.
	2
	
	
	
	
	
	
	
	
	10%

	3. Outline of proposed methodology for the study - providing a strong rationale for the choices made.
	
2,3
	
	
	
	
	
	
	
	
	30%

	4. Identification of data analysis methods to be used.
	4
	
	
	
	
	
	
	
	
	20%

	5. Outline of proposed timetable for the completion of the sections of the dissertation.
	5,6
	
	
	
	
	
	
	
	
	10%

	It is expected that students will present work that is proof read and follows the School Reference Guide and Assessment Checklist. Therefore a range of 0 – 10 marks will be deducted for non-completion of any of the points on the checklist below.
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Jamie Miller (1703135)
SHSS6070
Dissertation Proposal
Does participation in fundamental movement skills have any positive effects on levels of perceived motor competence in children?

Introduction
[bookmark: _GoBack]
Before arriving at the headline question of this study we must gain legitimacy in asking this from literature relating the subject. To arrive at this question aspects considered included competence, perception, perception of competence, physical competence, and perceived physical competence. Butler (1978) defines competence as "the ability to meet or surpass prevailing standards of adequacy for a particular activity" while Nagelsmith & Laurie (1995) add to this believing competence as an “outcome measure of successful coping”. From this they have delved further identifying knowledge and skill as components within competence (Nagelsmith & Laurie, 1995). Knowledge as a component of competence provides a link to perception as Theaetetus in Sedley (2004) gives a philosophical definition stating “Knowledge is perception”, Sedley (2004) concedes this as an unstable definition, however knowledge could be applicable because Preston & Wegner (2009) perception of effort to be crucial in making a ‘judgement’ of personal actions. The other component of competence suggested (skill) could imply that there is a physical aspect to competence. Robinson et al (2015) states that motor competence is “a person’s ability to perform a wide range of motor acts, including the movement coordination and control underlying a particular motor outcome”, the term ‘motor competence’ is relevant when implying this as there are theoretical frameworks that focus on a relationship between motor competence and physical activity (Clark & Metcalfe, 2002). A person’s perception of themselves physically relates to competence using related domains including strength, conditioning, body attractiveness and sport (Babic et al, 2014; Harter, 1982; Shavelson et al, 1976). Relating to this there are those who believe that perceived motor (or physical) competence is a concept in need of further discussion (Estevan & Barnett, 2018). Perceived motor competence as a term is commonly used interchangeably with others such as; perceived physical competence, perceived sports competence and physical self-concept (Estevan & Barnett, 2018). Literature on the subject of perceived motor competence states its importance to child development, activity levels and physical competence. Stodden et al (2008); Robinson et al (2015) and Hulteen et al (2018) agreed that both perceived and actual motor competence are factors that drive levels of physical activity in children, while Stodden et al (2008) believe the two terms are reciprocal to each other in promoting physical activity. Studies outlined the effectiveness of perceived physical competence in relation to motivation to be physically active and their future activity levels, stating that higher levels of perceived motor competence had positive effects (Bardid et al, 2016; Utesch et al, 2018). Relating to children’s future physical activity levels authors also believe perceived motor competence to be integral to a child’s development from a holistic point of view (Barnett et al, 2016; Robinson et al, 2015). While Stodden et al (2008) believes the two terms perceived motor competence and actual motor competence have a reciprocal relationship, Estevan & Barnett (2018) summarises Bandura’s (1986) view stating perceived motor competence is “not a judgement of whether one is competent in jumping or throwing in general but a judgement of how strongly an individual believes that he/she can successfully perform that particular skill in the given context”, this statement could be used to create a distinction between the two terms. Robinson et al (2015) adds a perception that perceived motor competence could be interpreted as the perception of a person’s ability to perform fundamental movement skills that include catching, kicking, running, balance, throwing and striking (Robinson et al, 2015); from this fundamental movement skills can be viewed as important to the assessment of perceived motor competence (Haubenstricker & Seedfeldt, 1986), they take this view stating fundamental movement skills as developmentally applicable constructs related to children’s future ability to perform specific skills and sports. From the literature the relationship between fundamental movement skills and perceived motor competence could be studied as to whether children’s performance of fundamental movement skills has any positive effects on their perception of motor competence.

Aims of study

The aim of this study will be to attempt to establish whether participation in fundamental movement skills has any positive effects on children’s levels of perceived motor competence. From participation we may also discuss whether there is a relationship between actual motor competence and perception of motor competence, asking if improvement in actual physical competence has any impact on improvement of perceived motor competence.

Method

This study will use a group of approximately 8-12 children between the ages of 6-10, participants will participate in the study as a part of their ongoing tennis lessons where they will undergo a four-week block of fundamental movements skills incorporating different patterns of movement and object control skills. These will be occurring at the start of their lessons taking approximately 15 minutes of their lesson. 

Testing will take place during week 1 and week 4. Tests will include a questionnaire on their perceived motor competence using a modified version of the Harter pictoral scale of perceived motor competence (Harter & Pike, 1984) as well as a base test of their actual motor competence using elements from the Movement ABC tests. 

The Harter Pictoral scale is the chosen method to assess perception of motor competence in this study because of its relevance to the age-range of the participants. This is because at this age-range, children may not have yet developed all of their forms of self-description, such as trait labels and description of skill or description of adequacy (Harter, 1983) so the pictoral format could be seen as a more simplified and understandable method for the participants. An advantage of the pictoral format is that it has the ability to provide more options of answers for children to give, in this case providing four options instead of two (Harter, 1983), thereby reducing the chance of children giving “socially desirable responses, and include scales adapted to the age range. Studies have already conﬁrmed the reliability and validity of pictorial tools in young children for assessing perceived motor competence” (Harter, 1982; Harter, 1999). Other authors have also agreed with the pictoral scale as a valid and reliable method of assessing perceived motor competence in children (Barnett et al, 2016; Estevan et al, 2016; Lopez et al, 2016). 

Movement ABC tests for aiming and catching have been chosen to give a baseline of the participants levels of actual physical competence in order to give a comparison with their perceived motor competence. These object control tests have been chosen with a view towards being relevant to the children’s tennis lessons as well as for practicality considerations.

Practicality considerations that the study has to be wary of include timescale and environment. Timescale issues taken into account have been the length of the block in relation to the timescale of the study and also the ability to perform the tests within their lessons. Environmental considerations could be the venue used during the block and to conduct the tests. The study has the use of an indoor sports hall and outdoor tennis courts. 

Results will be calculated using a score for each element, perceived motor competence and actual motor competence. The perceived motor competence test will use a score from the Harter pictoral scale with each answer given by the participant given a score between 1 and 4. These scores will then be used in statistical analysis to give an average of how the group have answered. The actual motor competence element of the study will use two Movement ABC tests on aiming and catching, these tests are ‘aiming and catching’ and ‘throwing beanbag onto a mat’. During these tests each participant will have 10 attempts and gain a score out of 10 on completion of each test, these scores can then be put into statistical analysis to gain an average score of actual motor competence. 

Timetable 
	 
	September
	October
	November
	December
	January
	February
	March
	April

	Background reading
	
	 
	 
	 
	 
	 
	 
	 

	Proposal / supervisor meeting 
	
	 
	 
	 
	 
	 
	 
	 

	Literature review 
	
	 
	 
	 
	 
	 
	 
	 

	Research method/ planning
	
	 
	 
	 
	 
	 
	 
	 

	ethics
	 
	 
	
	 
	 
	 
	 
	 

	Data collection
	 
	 
	 
	 
	
	 
	 
	 

	Supervisor meeting/ update on progress
	 
	 
	 
	
	 
	 
	 
	 

	Analyse results
	 
	 
	 
	
	 
	 
	 
	 

	Discussion 
	 
	 
	 
	 
	
	 
	 
	 

	Summary and abstract 
	 
	 
	 
	 
	 
	
	 
	 

	Hand in draft/ amend 
	 
	 
	 
	 
	 
	
	 
	 

	Hand in date
	 
	 
	 
	 
	 
	 
	 
	




Conclusion


[bookmark: _Hlk29537946]In conclusion this study will attempt to answer the question; ‘does participation in fundamental movement skills have any positive effects on levels of perceived motor competence in children?’. This study has arrived at this question through literature that states the importance of perception of motor competence an its relevancy as a topic of study. This statement of relevancy is supported by Estevan & Barnett (2018) who indicate this area as one in need of further study, stating “Considering the diversity of children’s abilities in reporting their motor competence, the diversity of instruments available for assessing perceived motor competence and the suggested structure of the self-concept and the dynamic nature of perceived and actual competence, more research is required”. 
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