



The purpose of part 4 of the assignment is to academically critique the learning and teaching strategies and theories and the impact they would have on the experience for the learner, involving their usefulness and how all the strategies link together within the learning programme. 
There is a theme present through the programme of learning for the designed module, that is the presence of a strategy considering the student on a holistic level, a real regard for the learner journey. (Munday, 2012) promotes a scheme of learning that encompasses the learner experience as whole and that is what the course has attempted to accomplish. (Munday, 2012) encourages the holistic, fluid and student focused approach as it is hailed to enhance the learners’ abilities in additional areas such as working with others, confidence building and social awareness. 
The theme was additionally intentionally applied, to compliment the content and information being delivered within the module. The module discusses the consideration of professional people management skills in a manner of appreciating employees as individuals. Therefore, in accordance with (Lepičnik-Vodopivec, 2019), the environment and the learning experience of the student was tailored, to afford the student the experience of such considerations themselves. The aim was that the student would then be more self aware and apply the recommended techniques professionally after experiencing them first hand. 
All the strategies applied, maintain Humanist and Constructivist concepts and a student focused methodology. for example, the Process Curriculum (Cardullo & Wilson, 2018) is concerned with the learner activities and how the student progresses as an individual, throughout the educational programme. The commonality of the Process Curriculum with the teaching theory and practice – the contemporary pedagogy, is the student focused method. The Progressive concepts, in lieu of utilitarian methods, furthermore blend with the contemporary pedagogies and Process Curriculum, creating a student centred, fluid and adaptable programme of learning concerned with the progression of the student and the by products of the module, not just the outcomes based data and certification (Josephson, et al., 2019)
For the purpose of part 4 of the assignment, the Humanist and Constructivist learning theory will be critiqued, as the author feels it encompasses the afore mentioned teaching and learning theory elements of the ten week learning programme. 
The Humanist approach to education was adopted for the module, as it has already been discussed, to compliment the content and information included in the module, however it has additionally been selected, as (Purswell, 2019) highlights the personal advantages to an individual benefitting from Humanist methods, within education. Humanist methodologies allow for individualism and the opportunity for a flexible approach to andragogy, encouraging a student led learning environment. The learner behaviour and additional characteristics are considered for, within the learning environment, enhancing personal growth in addition to educational progression. The Humanistic methodology still aims to provide the student with education and the opportunity for professional progression, however it is based more on the individual as opposed to achieving strict outcomes. The aim is that the Humanistic theme of the course will impact the learner positively and create a holistic learning experience that provides relevant techniques for professional application, whilst enhancing the learners’ emotional intelligence and awareness/appreciation of others as individuals. 
Humanist concepts have been identified as the most fitting methodology for the course, however there are authors such as (Sharma, 2011) that outline the negative factors of such techniques. For example, (Sharma, 2011) details the complexities of catering for individualism within a learning environment with limited resources, is unachievable across the board. The findings highlight the risk of neglecting certain students by catering for the individual requirements of the more complex individual. It has been stated that the student led Humanist approach could detract from the intended content and hamper the opportunity for the end of course certification. (Sharma, 2011) further states that not all learners are interested in the personal growth elements of education and may prefer the traditional pedagogical processes and straight forward theory.
To ensure the Humanist approach does not jeopardise the learner potential and experience, the course includes formative assessment methods and recap discussion sessions, as encouraged by (Bernauer & Fuller, 2017) to ensure the learners are all in receipt of the relevant information and are progressing as expected.
The Constructivist learning theory fits well with the module design, as highlighted by (Bernauer & Fuller, 2017) it encourages the student led learning approach, by providing scaffolding and a soft structure for the student, whilst still encouraging personal growth and the opportunity for contemporary pedagogies and relevant professional skills to be absorbed. The Constructivist methods promote problem solving skills that would be relevant for a professional within a people management role. The methodologies again compliment the theme of the module and the delivered content, the real life experience incorporated into the educational process. The aim would be for the Constructivist methods to impact the learner positively by encouraging autonomy whilst still engaging with the teacher for direction, as might a manager in a professional organisation managing a department whilst consulting with their superior.
The argument for the Constructivist methodology is challenged by (Bowers, 2005) who underlines the potential for excessive autonomy in such a student led process. The concern is that by encouraging such independence the student may not remain within context, and with a large group of adult learners, previous experience and knowledge may excel mis direction and potentially hamper the overall learning experience for the students. The opportunity for potential disorganisation and a difference in learning rates have been identified, therefore the person delivering the content in a Constructivist manner would need to identify the risks and ensure the most appropriate pedagogical methods are applied and the situation is monitored. For the purpose of the module, the formative assessment strategy and interactive pedagogies should enhance the opportunity for the content remain within context and for the learner to progress accordingly (Josephson, et al., 2019).
In conclusion, a definite theme has been identified throughout the module and the rationale for its’ design. The course is aimed at providing a whole experience in addition to the included theory and practice for professional progression and/or application. The contemporary pedagogies were applied due to personal preference, however in accordance with (Hulan, 2010) the andrological methods work in line with the Process Curriculum, Humanism and Progressive methods included in the programme of learning. There are merits identified for the application of utilitarian concepts and Outcome based learning objectives such as Product curriculum (Gleeson, 2013) in higher education, however they weren’t viewed as appropriate for the module discussed, due to the information being delivered - highlighting the significance of individualism and responding to personality complexities and emotional intelligence as a manager of people. Differing strategies would be considered for separate and future learning programmes, although personal preference is with the Humanist methods, there is the understanding that alternative programmes of learning may entail diverse teaching and learning methodologies. 
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