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Introduction 
This report aims to critically reflect on one aspect of a school development plan (SDP), examining the actions taken, impact and the evidence base. The aspect it will focus on is the priority to “Improve ICT skills of pupils and staff”. This report will outline the theoretical underpinning of an SDP and take you through some of the ideas behind the DCF and why ICT skills are essential. The report will discuss the process that the school will have used for its SDP and reflect and evaluate what it could have done differently. In line the BERA (2018) the school will be referred to in this report as School X. School X is a large primary school, which has 424 pupils attending between the ages of three and eleven. There are 13 single aged classes and one mixed age class. Approximately 10% of the pupils are eligible for free school meals, which is well below the national average of 21% (Estyn, 2018).


Literature Review 
School improvement can be described as a way of systematically and continuously planning changes that will allow schools to achieve their educational ambitions, enhance student achievement, as well as improve school systems and support further improvements (Brighouse, 2013). School improvement involves the use of evidence-based methods to improve the effectiveness, efficiency, equity, safety and systems of a school. These quality improvements need to be embedded into the daily activities and tasks within the school (Hanover Research, 2014). The Welsh Government (2014) states that school development plans should be a live document and an ongoing process. 

For schools to be successful in school improvement, they need a robust self-evaluation process. Schools should use self-evaluation to reflect on their current performance and as a way of beginning their improvement planning. This process is fundamental in maintaining progress in school improvement, professional learning and student achievement (Welsh Government, 2014). Brighouse (2013) argues that self-evaluations must be able to explain the degree in which the school meets the needs of all pupils and how well they develop pupils holistically. Brighouse (2013) also points out that the characteristics of a robust and accurate self-evaluation are when the school have instilled a self-evaluation culture, where educators see collective review as an opportunity to share knowledge and high standards.
 
An effective SDP or school improvement will be informed by qualitative and quantitative data. Schools have a whole host of information which can be used to enhance the school improvement process, such as data related to specific groups of learners and benchmarking data to compare themselves to other schools (Welsh Government, 2014).  Hanover Research (2014) states that unless the data collected and analysed is continuously acted upon, it is not useful. Although Brighouse (2013) points out we should be cautious when analysing data as it can be presented in various ways. The most successful schools will understand the uses and abuses of data. 

For the most part, the work done in an SDP is completed by the head teacher, senior leadership team and board of governors. However, for school development planning to be most effective, it should involve all school partners and stakeholders working collaboratively. Taking in the views of everyone, including pupils, parents and the community helps to promote a sense of ownership and it ensures that everyone has a commitment to the school’s improvement and are working towards the same goals (Welsh Government, 2014). Although, this is easier said than done, with some parents feeling intimidated or that their opinions will not be valued (Welsh Government, 2016).

In School X’s SDP they chose a priority of improving ICT skills of staff and students. In recent years, ICT skills or what has become known as digital competence has become a key theme in discussions around how best to equip learners with the skills and knowledge needed in the 21st century. Donaldson (2015) speaks about how digital competence is one of the key skills learners need to be able to contribute successfully in the modern world and describes it as the underpinning of all learning.  It has become such a priority that the need to develop a comprehensive Digital Competence Framework (DCF) was one of the main recommendations in Successful futures (2015). In Wales, digital competence is now viewed as being as important as literacy and numeracy and will be developed alongside them as a cross-curricular responsibility. 

As educators, it is our responsibility to ensure pupils are leaving education with effective digital and computer skills, otherwise we are putting them at a disadvantage in the labour market, since 90% of new jobs will require outstanding digital skills (European Commission, 2013 as cited by Gallardo-Echenique, 2015). Although it is important for pupils to have these digital skills and it could be argued that the ability for a school to successfully implement the DCF will rely on competent pupils, it is equally important that teachers have the necessary skills and are able to apply them in a suitable approach for teaching and learning. However, research suggests that teachers still portray a lack of knowledge on how to best apply digital skills in a pedagogical method (Røkenes, 2015). In order to address this teacher education have prioritised digital skills and professional development opportunities have increased (Gray et al, 2010). 

Despite evidence showing the increasing need for pupils and teachers to possess competent digital skills, the use of technology in the classroom remains infrequent. Furthermore, when technology is used, it is not used in a meaningful way. It is suggested that teachers’ individual attitudes, confidences and anxiety are bigger barriers to effective use of technology in the classroom than lack of access, training and support (Blackwell, 2014). 





Developing an action point
In the following section I will discuss the SDP and the processes that it has used.  Estyn (2018) praises the school’s self-evaluation process and describes it as honest, concise, accurate and states that it summarises the school’s strengths and areas to develop reasonably well. It states that the links in the self-evaluation, link closely with the priorities in the SDP. However, they criticise that the evaluation does not always take into appropriate account the long-term trends in teachers’ assessments, especially among vulnerable learners. 

The school uses the Estyn common inspection framework alongside the school effectiveness framework and the previous year’s SDP, to aid in a whole school self-evaluation process. School X regularly evaluate the actions they have taken in order to make a judgement on how effective the actions were, with termly evaluations going on in December, March and June. The Welsh Government (2014) describes this as effective practise stating that an SDP should be an ongoing process. 

Part of effective school improvement is about creating a self-evaluation culture within the school (Brighouse, 2013). In order to achieve this, School X have a process where the Headteacher and the senior leadership team (SLT) observe all teachers working with classes at least once a term. The criteria that is used must be agreed by all teachers and is part of the teaching and learning policy. Teachers negotiate the observation date during monitoring week and the focus reflects an agreed whole-school focus that is linked to the School Improvement Plan, in this example it would be improving ICT skills. The teacher and the observer follow the observation with a discussion. The observer notes the strengths and areas for development and gives a copy of this information to the teacher and the Headteacher. The Headteacher and SLT build the development points into the school’s Continuing Professional Development (CPD) programme and Performance Management objectives.  

Through lesson observations the headteacher, SLT and class teachers gather evidence about the children’s attitudes to work and the standards that they are attaining in lessons. This enables the school to make evaluations about the impact of the SDP. The school’s leaders of learning undertake termly scrutiny of pupils written work. This involves the sampling of children’s work from a range of abilities within each class. Leaders of learning use the evidence of this to inform their annual area of learning/subject evaluation and action plans, which form part of the SDP. This demonstrates the school’s commitment improving teaching and learning in order to raise pupil attainment, which ultimately should be the purpose of school improvement (Masters, 2012). 
The use of learner walks, observations and book scrutiny show that School X uses qualitative data to inform the SDP. Alongside this, School X also uses quantitative data to inform their school improvement process. The target to improve ICT skills of staff and pupils was identified because the average outcome level in year 6 was below the national average. The SLT monitor all data in order to set targets and identify areas for development and look at data provided by the local authority in the form of benchmarking. 

The school understands that in order to achieve the aims of their SDP all staff will need to be consulted on issues relating to the SDP, its implementation and specific co-ordination responsibilities. The SDP states how the consultation process needs to be as wide and meaningful as possible and information. Staff of the school, the Governing Body, Parents and Pupils were given the opportunity to contribute to the SDP in the form of Staff development, areas of learning audits, inset and questionnaires. 

Welsh Government (2014) states that an SDP needs to contain clear details of responsibilities, accountability, actions and timescales in order to avoid confusion, repetition and to guarantee the best use of resources. School X SDP achieves this, within the target there are clear roles that have been set out with lead personnel outlined with their responsibilities, actions and dates to say when the action should be taken by. By setting these out in the SDP it ensures the members of staff in charge are accountable. 

In order to measure the impact School X clearly states what the impact/expected change is going to be and what the evidence will look like. The evidence comes from both qualitative and quantitative data. For example, the main outcome target is to raise the average end of Key stage level in line with national expectation. Some of the other targets will be seen through more qualitative data such as book scrutiny, listening to learners and learner walks. 


Reflection and evaluation 
School X’s SDP is a robust document, which clearly outlines the school’s priorities and how they will be achieved. They have followed Welsh Governments school development planning cycle and demonstrate effective practise throughout their school improvement planning. In this section I will further highlight some of the strengths and areas in which they could improve or done things differently. 

A strength highlighted in the SDP is that one of the targets ‘to raise staff competency in teaching and learning ICT and DCF skills’ will be achieved by the ICT coordinator leading staff training. Edwards (2019) identifies this as effective practise and states that high quality professional development is a key to the success of implementing the DCF and is a key factor in school improvement. In schools that have been successful in improving digital skills, staff are well supported, and professional learning activity allows them to address their own learning needs and those of pupils. Another key theme Edwards (2019) recognised was the appointment of a strong digital leader who can push forward the goal. A further suggestion for School X would be for the digital leader to identify the gaps and areas of improvement for staff and pupils when implementing the DCF and running joint professional learning opportunities with other cluster schools. This would allow them to share best practise and lead to improved confidence and knowledge.

Another positive from the SDP was the target “to raise parental engagement through effective home-school links”. Within this target they state that they will organise a parent open evening to showcase the features of Hwb.  School X show an understanding of how vital it is to engage the community and have strong parental links. Parental engagement can have a positive impact on behaviour, well-being and raise attainment (Welsh Government, 2016). However, to advance this further, School X could run family learning programmes to develop social capital in the community and develop parents/carers digital skills. This would have the greatest impact on disadvantaged learners and the funding could come from the pupil deprivation grant (PDG). Estyn (2013) recommend using the PDG to improve family engagement, improve the ability of parents to support children’s learning and to promote more effective home learning. The Welsh Government (2016) also encourage community links by using community resources to support learners. 

An additional aspect which could further develop their school improvement priority to develop staff and pupil ICT skills would be the use of action research. Brighouse (2013) states that action research within a school, which focuses on aspects of teaching and learning can add invaluable knowledge of what does and does not work and can support evidence to make changes to policies and practise. Staff could undertake action research which investigates how the DCF is being implemented, what effective pedagogy is being used or how it can be implemented across the curriculum. This could then be shared with all teachers in the school to ensure everyone knows what effective teaching of DCF looks like and made part of policy. 


Conclusion 
This report has examined the key literature behind the school improvement process and looked at some of the theory around digital competence. It has taken an in-depth look at the school improvement process School X went through and attempted to give rational behind that process. It also looked at the strengths and made suggestions to how to SDP could have been improved. 

This assignment has been extremely beneficial to my knowledge and professional development. I now feel I have the knowledge and understanding of what successful school improvement planning looks like. I have learnt about the importance of involving all stakeholders, the self-evaluation a school must go through to move forward and how data can inform and guide decision making. If I were to be involved in a school’s improvement planning in the future, I would feel confident putting my ideas forward and taking an active role. In addition to this, I have gained a greater understanding of how important the DCF is for the curriculum and realised how essential it is for educators to have these skills to teach to their learners. In the future I will seek professional development opportunities to further my ICT skills and improve my digital competence. 
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