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Supporting Early Childhood Physical Development – Reflective Account

Each time I went out to the setting to carry out a SKIP session I would start with a warm up game, move on to a focused activity and finish with a cool down. In each session the children were aged 3 years old, however I did not always have the same children as the children in this setting do not attend every day.
The warm up games that I played with the children were splat the frog and traffic lights. For splat the frog I set out more spots than children and asked them each to stand on a spot. The children did this without any trouble. The aim was to have the children travelling in different ways. I explained and demonstrated the game to the children and firstly asked them to run around and sit on a spot when they heard the tambourine. Most children were fine with this and sat on the nearest spot when they heard the tambourine, however two children were not happy as they wanted to have their original spot. This made me feel anxious however the situation was quickly resolved with adult intervention. I continued with the same instructions a few times and there were squeals of delight when the children reached a spot, this indicated to me that they were enjoying the activity and the repetition. This made me feel confident and encouraged me to add new instructions. I asked the children when they were moving to travel in certain ways. I asked them to walk backwards, jump, crawl, roll, skip, hop, to use giant steps and baby steps. This allowed me to observe the children’s movement further and to establish what focused activities I could to plan in order to enhance their locomotor development. Heyward and Getchell (2014) note that there are different features to motor development and that one of these is linked with the child’s age, however not all children develop at the same rate and pace according to their age. This was evident to me during the activity as I could see the range of the children’s abilities when they were carrying out various locomotor movements. Next time I play the game I will ask the children to carry out a different action when they get to a spot such as stamp their feet, jump on the spot, turn around, touch the floor, sit on the spot, wiggle, stand on one foot, stretch out wide and stretch up high. 
[bookmark: _GoBack]Playing traffic lights was very similar to splat the frog and again I explained and demonstrated what I wanted from the children. I wanted the children to stop when I shouted red, run on spot when I shouted orange and run when I shouted green. Whilst doing this I also held up the relevant coloured hoop. Again I started by asking the children to stand on a spot and then called out a colour. During this activity I had some different children and wanted to observe speed as well as spatial awareness. The children who had played splat the frog were good at moving around the space where as the children who were doing this for the first time did collide a few times and needed reminding to use the space around them when travelling about. Davies (2003) says that children’s personal space is as far around them as they can reach when they are standing in one spot and children carry their personal space with them. With this in mind I should have explained this to the children when I first asked them to stand on a spot and got them to reach out around themselves in order for them to have an idea of their personal space around them. Also I should have explained that when they are moving around they need to think about the space around them. This could have prevented children bumping into each other. Again the children enjoyed this activity as they were laughing and smiling. According to Davies:

It is through the dynamic and spatial use of a growing number of separate and related actions, action schemas, that children become increasingly competent and versatile in a variety of movement situations (Davies, 2003:5).

It was clear to see that although the splat the frog game had different instructions the children who had played that the week before picked up the traffic lights game quicker and started to ask if they could hop, skip, crawl when I called out green. I can expand on this game by adding in different movements for the children to make when orange is called out and also various directions to travel in. 
Both of these activities were good for me to get to know the children and to begin to observe their stages of locomotor development. Although they were at various stages the majority of the children were stage 2 runners. According to Gallahue et al (2012) this would be the appropriate stage of development children of that age although can differ between boys and girls. 
For my first focused activity I made three gardens in order for the children to carry out an activity of rolling the ball to each other. I placed spots for the children to sit on and set out a hoop with various balls in, all the size of footballs. All of the children were able to track the ball when rolling it and repeated the action numerous times before I gave one pair a smaller ball, one pair a spot to roll the ball over and the last pair a hurdle to roll the ball under. 
The children were enjoying this activity and the pair who were rolling the ball over the spot were laughing and would roll the ball faster once they realised that it was harder for the other to catch. Once the ball started going out of the garden and the other child had to chase it I asked the children to change gardens. This was not happening because they could not track the ball it was because they found it fun to make their friend run after the ball. By carrying out a rolling activity I was encouraging object control and tracking. These skills are important for children to have in order to be able to catch an object. To develop this activity, next time I will ask the children to stand while rolling the ball and then encourage them to have a go at throwing the ball to each other. As the children progress through the stages of catching I would use the game me to you, as repetition of this skill will lay the pathways for the development of myelination. 
Whilst playing with the balls one child aged 36 moths took a ball, used a rainbow throw to throw it against the wall and then caught the ball in a scoop catch. I watched while he did this successfully a few times and then went over and lay some spots down encouraging him to step further back from the wall. He practised this and was doing well so I placed more spots further back and also placed a spot with smaller balls in so that if he wanted to he could change the ball. I left him to make the changes himself and to carry on practising which he was happy to do. As he was able to repeatedly catch the ball in this way I felt that he was showing proficient stage 3 catching. I could see that he was developmentally ahead of his peers in this area. It can be seen in the table of age related changes in the fundamental motor stages from Gallahue et al (2012) that children are typically stage 3 catchers at 48 months.
For another activity I set up an obstacle course for the children and in this they had to jump into a hoop, pick up the bean bag from there and throw it into the pretend river, travel across the spots however they wanted to for example, jump, hop, walk, and run, backwards, forwards, sideways. They then had to crawl under the table, travel in and out of the cones, step over small hurdles and go from one end of the ladder to the other stepping into each space. I showed the children each part of the activity and demonstrated what they could do in order for them to start at any point and to be able to take part with minimal support. This worked well as every child was engaged at the same time, however when more than two children felt that they needed support at the same time it did start to become a problem as there was only myself and 1 nursery assistant. At times I did ask more able children to support their peers. This worked well as the more able child showed their friends what to do and at the same time were also taking part. 
The main part that many children felt they could not do was to step over small hurdles. I did explain to the children that they did not have to step over they could go around them. Newell’s model of constraints (Haywood and Getchell, 2014) explains that there are three factors which can affect the motor development. These are individual constraint, environmental constraint and task constraint. In the instance of this activity I believe that by using hurdles for the children to step over it was a task constraint. I feel that I should not have used the small hurdles at this time and that if I had used something lower or flat to the floor that the children would have stepped over more confidently. I could have then added them for the more confident children to enhance their development. 
I observed from this activity that many of the children were stage 1 jumpers which according to Gallahue et al (2012) is the stage that 3 year olds are likely to be at. To enhance the children’s development of jumping I will encourage them to put a beanbag between their knees when jumping in order for them to keep their knees together.
When the children were throwing the bean bag into the river they were displaying the stage 1 chop throw. Due to this I changed that part of the assault course and set up hoops against the wall for them to throw at a target. I asked the children to stand on the stepping stones in the river to throw the beanbag that they had into the same colour hoop. Changing this worked well as the children did their best to aim at the hoop and throw with power.
Although there were some children who had difficulty with this activity I would set it up the same again but I would ensure that there is equipment to hand to make some of the tasks easier for the children who need it and also to make some parts more difficult to challenge the children who completed parts with ease. 
Each week that I went into the setting the children were eager to take part in the warm up game and wanted to know what activity we would be doing that day. The children showed enthusiasm to use the various equipment and if there were children there who had not been with me before some of the other children were keen to show them what to do. The nursery assistant explained that between my visits they did have the SKIP bag out daily and carried on activities with the children. Seeing the children were excited to carry on their physical activities brought to life the synergistic model of motor competence and physical activity Gallahue et al (2012) which shows how the positive spiral of engagement can encourage children to have a more healthy lifestyle and want to be physical.
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