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[bookmark: _Int_xOQPAxuQ][bookmark: _Int_pEKdbOOz][bookmark: _Int_FlkXkxCZ]Part 1 x (pdp) 
This PDP reflects my current knowledge of what I have learned so far during this module, and the personal and professional goals I have identified to support my development as a professional Early Years practitioner. Before beginning this module, I had a basic understanding of professional practice within the Early Years. I was aware that safeguarding is a key responsibility and that practitioners must always act in the best interests of children. I also understood the importance of building positive relationships with children and families, as well as working respectfully with colleagues within an Early Years setting (Miller, 2008). Throughout this module, my understanding of professionalism has developed significantly. I have learned that being a professional practitioner involves more than simply following policies and procedures. It also requires reflective thinking, ongoing learning and a strong set of professional values (Dyer, 2018). I now recognize the importance of reflective practice in helping practitioners evaluate their own actions and make improvements to support children’s learning and wellbeing (Schon 1983). In addition, I have gained a greater awareness of how CPD supports practitioners in maintaining up-to-date knowledge. Particularly in relation to safeguarding and inclusive practice (Social Care Wales, 2017). Reflecting on my learning has helped me to identify areas where I feel confident, as well as areas where I would like to continue developing. I would like to strengthen my safeguarding knowledge and develop a better understanding of curiosity-led approaches to learning and improve my ability to use reflective practice models effectively.

What I want to develop.
[bookmark: _Int_bQGVC67j][bookmark: _Int_fqmmPkOp][bookmark: _Int_8RO3RPBX]Level three safe guarding .
Safeguarding is a fundamental aspect of professional practice within the Early Years. Practitioners must have a thorough understanding of how to recognize and respond to concerns (Welsh Government, 2023). To achieve this objective, I plan to complete an accredited Level 3 safeguarding course and engage with relevant safeguarding policies and guidance. Support will include online training resources and guidance from tutors or experienced practitioners. I aim to complete this within six months. I will know this objective has been achieved through certification and increased confidence in identifying and responding to safeguarding concerns (Social Care Wales 2017).
[bookmark: _Int_qytIkBW1][bookmark: _Int_h4ezLikZ]To learn more and develop curiosity play and in the moment planning.
Play-based and curiosity-led learning is central to effective Early Years practice as it supports children’s engagement and individual development (Welsh Government, 2022). To achieve this objective, I will research professional guidance on in-the-moment planning and observe how this approach is used in practice. Resources will include professional reading and online guidance. I will review my progress after four months by reflecting on how this approach has influenced my planning and interactions with children.
[bookmark: _Int_ui5QnRAC][bookmark: _Int_5tumurU9][bookmark: _Int_vJrbbxuY]Learning about reflective models to develop myself as an early year's worker.
Reflective practice enables practitioners to identify strengths and areas for improvement within their practice (Gibbs, 1988). I aim to use reflective models, such as Gibbs’ Reflective Cycle, to reflect on my experiences. Support will include module resources and tutor feedback. This objective will be ongoing, and success will be measured through improved reflective writing and evidence of changes made to my practice because of reflection (Schon, 1983).
[bookmark: _Int_XmF7w2q1][bookmark: _Int_QoCqym2P]PERSONAL GOAL OF LEARNING TO DRIVE.
Within twelve months, become a confident, safe, and fully licensed driver capable of independent driving in varied conditions. I will complete regular driving lessons and practice weekly to build consistency and confidence. I will study road rules, hazard perception, and defensive driving techniques, using mock tests to track progress. Feedback from a qualified instructor will guide improvements in key skills such as parking and highway driving, I will gradually increase driving practice hours. By maintaining focus, reviewing mistakes, and scheduling the driving test, I aim to successfully achieve my driving goal within twelve months.



 Part two, briefing paper on the importance of reflective practice and of different reflective models.
Reflective practice is widely recognized as a key part of effective professional practice within the Early Years sector. It enables practitioners to think critically about their experiences, evaluate their actions, and name ways to improve outcomes for children (Schon, 1983). Reflection supports continuous professional development by encouraging practitioners to learn from both positive experiences and challenges met in practice (Dewey, 1933). This paper looks at what reflection and reflective practice are, why they are important within Early Years practice, the theory underpinning reflective practice, and an analysis of different reflective models, including their strengths and limitations. Reflection can be described as the process of thinking deeply about an experience to gain a better understanding of what occurred and why (Dewey, 1933). Dewey suggested that reflection is an active and purposeful process that supports learning from experience, rather than simply recalling events. Reflective practice builds on this concept by encouraging practitioners to use reflection consistently to inform and improve their professional practice (Schon, 1983).
[bookmark: _Int_BoBOGycV]Schon  (1983) identified two key types of reflection: reflection-in-action and reflection-on-action.” (“The importance of reflection in relation to professional development ...”) Reflection-in-action occurs during an activity, allowing practitioners to adapt their responses now, while reflection-on-action takes place after an experience and supports deeper evaluation and learning. Within Early Years settings, reflective practice allows practitioners to consider how their interactions, decisions and planning impact children’s learning, development, and wellbeing (Gasper, 2015).
Reflective practice is therefore not a one-off activity, but an ongoing process that supports professional growth and improved practice (Dyer, 2018).
Reflective practice is particularly important within Early Years settings due to the complex and dynamic nature of working with young children. Practitioners must respond to children’s individual needs, interests, and emotions, often in unpredictable situations (Miller, 2008). Reflection supports practitioners in evaluating their responses and finding ways to improve future practice.
Through reflective practice, Early Years practitioners can show strengths and areas for development, which supports continuous professional development and improved quality of care (Social Care Wales, 2017). Reflection also promotes inclusive practice by encouraging practitioners to consider whether their approaches meet the diverse needs of all children, including those with additional learning needs (Welsh Government, 2022).
In addition, reflective practice supports safeguarding by enabling practitioners to reflect on concerns, decision-making and professional responsibilities, ensuring that children’s welfare is still central to practice (Welsh Government,
The concept of reflective practice is strongly rooted in educational theory, particularly the work of Dewey and Schon. Dewey (1933) viewed reflection as an essential part of learning, arguing that individuals learn best when they actively think about their experiences and consider how these experiences can inform future actions. He believed that reflection transforms experience into meaningful learning, rather than allowing experiences to remain unexamined.
Building on Dewey’s work, Schon (1983) explored how reflection works within professional practice. He suggested that professionals often work in complex and uncertain situations and must rely on reflective thinking to guide their actions. Schon introduced the concepts of reflection-in-action, which occurs during an activity, and reflection-on-action, which takes place after the event. Within Early Years practice, reflection-in-action may involve adapting an activity to meet a child’s immediate needs, while reflection-on-action allows practitioners to evaluate what worked well and what could be improved (Gasper, 2015).
Reflective practice is therefore intricately linked to professional development, as it enables practitioners to continually learn from their experiences and improve the quality of their practice (Dyer, 2018). This theoretical foundation has influenced the development of structured reflective models commonly used within education and Early Years
Gibbs’ Reflective Cycle is one of the most widely used models of reflection within education and health and social care settings (Gibbs, 1988). “The model consists of six stages: description, feelings, evaluation, analysis, conclusion, and action plan.” 
Within Early Years practice, Gibbs’ model is particularly useful for supporting reflective writing and professional development, as it provides a clear and accessible framework (Gasper, 2015). By encouraging practitioners to develop an action plan, the model supports continuous improvement and links reflection directly to changes in practice.
However, one limitation of Gibbs’ model is that it can become repetitive if used often, and some practitioners may focus more on description than deeper analysis (Dyer, 2018). Despite this, the model is still a valuable tool for developing reflective skills, particularly for students and those new to reflective practice.
Kolb’s Experiential Learning Cycle is another influential model that emphasizes learning through experience (Kolb, 1984). The model consists of four stages: concrete experience, reflective observation, abstract conceptualization, and active experimentation. (“Kolb’s Learning Cycle: A Comprehensive Exploration” Kolb suggested that effective learning occurs when individuals move through all four stages, allowing reflection to inform future action.
In Early Years practice, Kolb’s model supports practitioners in reflecting experiences, developing new understanding, and applying this learning to future situations (Miller, 2008). The focus on active experimentation is particularly relevant, as it encourages practitioners to test original approaches to support children’s learning and development.
A limitation of Kolb’s model is that it places less emphasis on emotional responses, which are often significant within Early Years practice (Gasper, 2015). Additionally, the model can feel more theoretical, making it less accessible for some practitioners. Nevertheless, Kolb’s cycle is valuable in promoting reflective learning and professional growth.






John Dewey is widely recognized as one of the foundational theorists of reflective practice. Dewey (1933) defined reflection as an active, deliberate, and systematic process that involves careful consideration of experiences and the beliefs that underpin them. He argued that reflection arises from uncertainty or problem situations and leads to learning through inquiry and critical thinking.
Within Early Years practice, Dewey’s theory supports practitioners in critically examining their experiences to improve decision-making and professional judgement. By reflecting challenges, such as managing behaviors or supporting individual learning needs, practitioners can move beyond routine practice and develop more thoughtful and responsive approaches (Gasper, 2015). Dewey’s emphasis on experience-based learning aligns closely with the play-based and child-centered ethos of the Early Years sector.
However, a limitation of Dewey’s approach is that it is theoretical and does not provide a clear step-by-step framework for reflection. This can make it difficult for students or less experienced practitioners to apply in written reflections or structured professional development (Dyer, 2018). Despite this, Dewey’s work is still highly influential, forming the basis for many modern reflective models.


[bookmark: _Int_1Wel6DO4]Donald Schon built upon Dewey’s ideas by focusing on reflection within professional practice. Schon (1983) introduced the concepts of reflection-in-action and reflection-on-action. Reflection-in-action refers to thinking and adapting while an activity is taking place, whereas reflection-on-action occurs after the event, allowing practitioners to evaluate and learn from their experiences.
In Early Years settings, Schons model is particularly relevant due to the dynamic and unpredictable nature of practice. Practitioners frequently reflect in action when responding to children’s behaviors, adjusting activities, or supporting emotional wellbeing. Reflection-on-action then allows practitioners to review these experiences and consider how practice could be improved in the future (Miller, 2008).
A limitation of Schons theory is that it can be difficult to capture reflection-in-action within written reflective accounts, as much of this reflection happens instinctively and in the moment. Additionally, Schons' approach offers less structure than models such as Gibbs, which may present challenges for those new to reflective practice. Nevertheless, Schons' work is highly valued for highlighting the complexity of professional decision-making and the importance of ongoing reflection.


1983). Together, their theories provide a strong conceptual foundation for reflective practice within the Early Years sector.
Dewey’s approach is useful for encouraging deep, critical thinking and linking reflection to problem-solving. In contrast, Schon concepts apply to the fast-paced nature of Early Years practice, where practitioners must make informed decisions in real time. While neither theorist provides a structured reflective framework, their ideas underpin practical models such as Gibbs’ Reflective Cycle and Kolb’s Experiential Learning Cycle.
[bookmark: _Int_Ug5BNGpv][bookmark: _Int_r7Q7QWPI]Using Dewey’s and Schons theories alongside structured models allows Early Years practitioners to develop both theoretical understanding and practical reflective skills. Although each theory has limitations, together they highlight the importance of reflection as a continuous process that supports professional growth, effective practice, and positive outcomes for children.
Part 3 written essays and analysis of various parts of professional practice and why this is so important.
Professional practice within the Early Years sector encompasses the knowledge, skills, values, and behaviors that practitioners demonstrate when working with children, families, and colleagues. At a professional level, practice must be ethical, reflective, and compliant with statutory and regulatory frameworks, while remaining responsive to children’s individual needs. In Wales, Early Years practice is shaped by legislation, Welsh Government guidance and rights-based principles, all which place inclusion and wellbeing at the Centre of provision. High-quality professional practice is therefore not static but requires practitioners to critically reflect on their actions and adapt practice in response to children’s diverse needs (Dyer, 2018). This essay critically analyses key aspects of professional practice within the Early Years, focusing on professional values, communication and relationships, safeguarding and professional knowledge, partnership and multi-agency working, observation and planning, and children’s rights. It argues that these elements are essential in delivering inclusive, child-centered practice and meeting the individual needs of all children.
Professional values form the foundation of effective Early Years practice and underpin all professional decision-making. Values such as respect, equality, inclusion and integrity are not only ethical expectations but practical requirements that influence how practitioners interact with children and families (British Association for Early Childhood Education, 2011). Respecting children requires recognising their voices, experiences and identities, and critically challenging developmental norms that may inadvertently marginalize differences (Miller, 2008). From a critical perspective, this approach moves beyond traditional deficit models of childhood, which view difference as a problem, towards a strengths-based framework that values diversity.
Inclusive values are particularly significant within Welsh Early Years settings, as increasing cultural diversity and the implementation of the Additional Learning Needs (ALN) system require practitioners to critically examine whether equality is genuinely embedded in everyday practice rather than assumed (Welsh Government, 2022). Practitioners who hold inclusive values are more likely to adapt to environments, activities, and expectations to meet individual needs, rather than expecting children to conform to standard practice. However, values alone are insufficient without reflective practice. Dyer (2018) argues that professionalism requires practitioners to critically examine whether their values are consistently reflected in practice. This highlights the importance of ethical reflection in ensuring that inclusion is meaningful rather than tokenistic.
Effective communication and positive relationships are central to professional practice and inclusion in the Early Years. Secure relationships between practitioners and children support emotional wellbeing, resilience, and engagement in learning (Gasper, 2015). Attachment theory suggests that children learn best when they feel safe and valued, placing relational practice at the core of professionalism. Inclusive communication demands that practitioners move beyond verbal interaction, critically adapting non-verbal cues, visual support, and alternative strategies to ensure fair participation for children with additional needs.
Professional communication with parents and carers is equally significant. Parents are children’s first educators and hold crucial knowledge about their child’s development, culture, and needs. Effective communication supports shared understanding and consistency between home and setting, which benefits children’s wellbeing (Department for Education, 2024). From a critical perspective, power imbalances can exist between professionals and families, particularly those from marginalised backgrounds. Inclusive professional practice therefore requires practitioners to communicate respectfully, avoid professional jargon, and actively involve parents in decision-making. Communication within professional teams is also essential, as collaborative working supports consistency of care and inclusive planning (City & Guilds & WJEC, 2023).
A core responsibility within professional practice is safeguarding, which requires practitioners to have robust knowledge of child protection legislation, policies, and procedures. Safeguarding is not limited to responding to concerns but includes creating safe environments, promoting wellbeing, and recognising early indicators of harm (Welsh Government, 2023). Critically, effective safeguarding relies on informed professional judgement, which is shaped not only by training but by practitioners’ ability to reflect, question assumptions and respond proportionately to complex and evolving situations.
These highlights safeguarding as a dynamic aspect of professional practice rather than a static set of procedures. A strong knowledge base empowers practitioners to act ethically and confidently in the best interests of the child.
Multi-agency work is particularly important for children with additional learning needs or complex family circumstances. Collaboration with health professionals, ALN coordinators, and social services ensures coordinated support and reduces duplication of interventions (Gasper, 2015). However, multi-agency work also presents challenges, including communication barriers and differing professional priorities. Professional practice therefore requires practitioners to understand their role, maintain confidentiality, and engage in collaborative problem-solving. When implemented effectively, partnership work enhances inclusion and improves outcomes for children and families.
Observation, assessment, and planning form a continuous cycle that is central to professional Early Years practice. Through observation, practitioners gain insight into children’s interests, abilities, and developmental progress. Assessment enables practitioners to identify patterns of development and potential additional needs, while planning ensures learning experiences are responsive and meaningful (Welsh Government, 2015). Critically, inclusive observation requires practitioners to avoid bias and ensure that assessments reflect children’s abilities rather than deficits.
Reflective planning is essential for translating observation into inclusive practice, as it enables practitioners to critically evaluate the impact of their decisions on individual children’s access and participation. Practitioners must evaluate if planned activities meet individual needs and adjust where needed. From a critical perspective, the observation cycle reinforces professionalism by requiring practitioners to justify their decisions and reflect on the impact of their practice. Inclusive planning therefore supports both accountability and child-centered learning.
Children’s rights provide a fundamental framework for professional practice within the Early Years. The United Nations Convention on the Rights of the Child (UNCRC) establishes children’s rights to protection, participation, and provision (UNICEF, 1989). Embedding children’s rights into practice requires practitioners to view children as active participants rather than passive recipients of care. Critically, a rights-based approach challenges traditional adult-led models of Early Years provision by repositioning children as active participants whose views meaningfully influence practice and decision-making.
Practitioners who respect children’s rights empower children to make choices, express opinions, and develop self-esteem. Upholding the UNCRC also reinforces ethical practice and accountability (Dyer, 2018). In Welsh contexts, the UNCRC is embedded in policy, reinforcing the expectation that children’s rights are central to professional identity and inclusive practice.
In conclusion, professional practice within the Early Years is a complex and dynamic process that requires practitioners to integrate values, knowledge, communication, and reflective practice to meet children’s individual and inclusive needs. This briefing has critically analysed key aspects of professional practice, including values, safeguarding, partnership working, observation and children’s rights, showing their interconnected role in delivering high-quality provision. Professionalism extends beyond competence to critical reflection and ethical responsibility. By engaging in ongoing CPD and reflective practice, practitioners can respond to diverse needs, challenge inequality, and promote positive outcomes for all children.
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