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Portfolio Guidance

Please read these notes carefully. They provide essential information. The documents you will use in developing your portfolio are on the following pages.

What is the portfolio for?

The purpose of this portfolio is to enable learners to demonstrate and provide evidence of how they meet the learning outcomes set by the Social Care Wales, for the Consolidation programme, including:

· Applying analysis in assessment to inform intervention;
· Intervention and application of professional judgement in increasingly complex situations;
· Working collaboratively with service users, carers and other professionals.

Learner and employer learning agreement

At Section 9 of the Portfolio, you will find a blank copy of a learning agreement that you need to read, discuss and agree with your mentor, manager and training manager/coordinator. Once the agreement has been signed replace it in Section 9 of the portfolio. 

How should the Portfolio be presented?

The material you write to include in the portfolio must be typed. Information about this can be found in the Programme Handbook. The whole portfolio must be submitted electronically. Portfolios must be complete at the point of submission. 

All assessment materials may be submitted and assessed in English, Welsh, or a combination of Welsh and English. Your work will be marked by a suitably qualified assessor from another Authority. Submissions through the medium of Welsh will be treated no less favourably than written work submitted in English.


How is the Portfolio assessed?

During the programme, advice and support about the development of your portfolio will be provided as part of four, mandatory Consolidation workshops, and by your mentor. Feedback on all aspects of the work you are undertaking to develop the portfolio will be provided as part of these workshops. Neither your mentor nor training staff you may have seen as part of the Consolidation workshops will be involved in marking your portfolio after submission. Portfolios are marked by appropriately qualified staff outside of your own employing organisation.

Dates of portfolio submission will normally be made available at induction, at consolidation workshop meetings and posted on Moodle.


Confidentiality

It is important that no individual can be identified either directly or indirectly from the information in the portfolio. You must:

· adhere to guidance in the Programme Handbook about confidentiality;
· not identify your Local Authority/employer by name or by associating any geographical, physical or other feature which might enable it to be identified. This includes reference in the bibliography to policies e.g. please use ‘xxx authority policy’;
· not identify any individual using services, their family or carers by name. Instead you must use numbers e.g. 1, 2, 3 etc. and not letters;
· not write information that enables any individual using services, their family or carers to be identified indirectly through the description you provide. This includes references to names, colleagues, places (including hospitals, schools, town, villages, streets) specific incidents which might enable identification due to past publicity, other professionals or any other personal information including medical or other conditions;
· take personal responsibility for adhering to confidentiality rules. Although consolidation workshops and feedback about your portfolio will provide guidance and feedback, it is the learner’s responsibility to ensure the portfolio adheres to the confidentiality requirements stated in the handbook and above.

Remember that the Portfolio is YOUR responsibility you must not rely on anyone else to pick up any confidentiality breaches as this is your work. You must accept full responsibility for confidentiality. Meeting all the confidentiality requirements is very important. Breaches of the confidentiality rules may incur a penalty including a deduction of marks or a fail, please see handbook for details.   


Dyslexia and other special circumstances

If you have any condition that you feel may affect your ability to deal with any part of the programme, please contact your training department immediately to discuss any additional support that may be needed. The University has a Student Services Unit that may be able to help but it is the learner’s individual responsibility to contact them. 



Section 1


Graduate Certificate in Consolidation of Social Work Practice - Learner Portfolio 


Guidance: 

· Your portfolio must contain items 1 - 9 below (in the order given);
· You should use this pro-forma to insert your text within each section; 
· Please make sure the Signatures page at Section 8 is fully completed before submission  

Contents 

	Portfolio Section
	Topic

	Task no.

	1
	Contents page
	

	2
	Developmental Review
	1

	3
	Observation and feedback
	2

	4
	Safeguarding and working in complex situations – Case Study
	3

	5
	Safeguarding
	4

	6
	Developmental Review
	1

	7
	Bibliography
	

	8
	Learner details, Signatures and Line manager verification
	

	9
	Learner and Employer Learning Agreement
	




Section 2

Developmental review (a)

Guidance: This section should be completed by taking into account the work that you will have done since qualifying, and discussions with your mentor and supervisor/line manager as part of your First Three Years of Practice Individual Plan.

	Based on your experience in practice identify and justify your agreed learning needs for the following outcomes:

· Working Collaboratively with service users & carers  
           Working Collaboratively with Other Professionals
· Applying analysis in assessment to inform interventions
· Intervention and application of professional judgement in increasingly complex situations

500 words (+/- 10%: include your actual word count at the end of each section)







Over the last year, I have been practicing as a Supervising Social Worker, where I undertook my final year placement. My role is to supervise Foster Carers offering support and guidance. During supervision visits, I ensure that Carers adhere to care plans, providing a high standard of care and completing all the requirements (Davis 2010). 

My final year placement helped when starting employment. I struggle settling into new groups of people -  although I am accepting of others, initially I’m not overly trusting of others. I am cautious when getting to know groups of people and it takes me time to adjust – I often come across as reserved and shy. As I had been in the team for nearly a year this barrier had already been overcome. (Egolf 2013) I was in a place of professional development where I knew enough of my role to feel I was contributing which built my confidence. (Cannon Feinstein and Friesen 2010) Confidence and self-esteem is something I have struggled with since childhood,  in the past has prevented me from trying new things.  I have found I keep to my own comfort zones when I appear at my most confident. I concentrated my studies at University with the plan of working as a Childrens Social Worker. I started the placement knowing very little about Fostering. So, completing the placement, acquire a job and becoming a competent team player has challenged me. 

 I studied in England, at a time when The Care Act 2014 was coming into practice. I found learning Law difficult, understanding legislation in the written word, and linking specific Acts to policies and practice took time to understand. Over time by researching, reading and attending training, I was familiar with some key pieces of legislation and relevant policies that I had used and referred to in work. For the Porth Agored I plan on deepening my knowledge of legislation by attended GDPR, Safeguarding and Fostering Regulations training courses. 

With regards to collaborative working, I am interested in discussing Deprivations of Liberty Safeguards (DOLS) with Social Workers from the Adults teams. With plans for DOLS assessments to include children (Mackenzie and Watts 2014) an understanding of the work completed with adults would offer further learning. I plan on attending training and reading around Adult Safeguarding and Welsh Legislation specifically the Social Services and Well-Being Wales) Act 2014. 

Over the next 12 months I intend on improving my analysis, skills and knowledge in Social Work. I understand that my report writing skills needs to be further developed for this I plan on attending training and asking team members for good examples. There are limited opportunities to do this within my team, I therefore plan to shadow a Childrens Social Worker through this process.

Regarding professional judgement and managing increased complexities, I intend on completing the Signs of Safety (Turnell and Edwards 1999) training. I understand that the theories and models incorporated with this the approach will enable the development of exploration of complexities in a measured and focused way. This equally will promote carefully thought-out decision. (Turnell and Edwards 1999)
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Observation from an individual using services, their family and carers

Guidance: A learner must choose an observation of direct social work practice with an individual using services, families and carers, and record it on the following pro-forma. The observation cannot be from giving evidence in court, contributing to strategy group meetings, case conferences or tribunals or any other indirect activity. The permission of the individual using services, their families and/or their carers must be sought before the observation is undertaken. The observation must be undertaken by an observer who is social work qualified and has at least 3 years experience (criteria set out in the Programme Handbook). The observation must be a minimum of 30 minutes long. The observer will gain feedback from the individual using services, their families and/or their carers using the pro forma below at the end of the visit.  

Although the learner can choose to use the proforma provided for gathering feedback, they are encouraged to make this as in-depth as possible, and to use a range of ways to gather it, depending on age, ability, and the needs of the individuals using services, their families or carers.

In completing this section, you should watch the 4 video clips of ‘More than just words’ on Moodle as these should help you think about your own experiences and to reflect on why language should be an integral part of assessment and service provision.

Observation Summary 

Please include name of the expert witness observing in section 8.

Date of observation:  _ _22/06/2020  _ _ _ _ _ _ _ 

To be completed by learner 

	Set out the social work objectives and give a brief description of the situation including geographical and legislative contexts and any relevant cultural, ethnicity and language issues.  

300 words (+/- 10%: include your actual word count at the end of each section)




I was requested to complete a viability visit for Kinship Carers who were already on my caseload who had put themselves forward as prospective carers for a friend’s child. The family live in a Welsh town on a housing estate. With this family, both parents had moved to the town in their childhood and each side of the family had settled into the area since. Employment as with the majority of mid Wales is often an issues, residents often travel further for employment or move away. Families often must live within their means as with this family living in social housing that is big enough for the people accommodated.

The objective of a Viability Assessment it to decide whether further assessments would be an option. As there should be an already existing relationship between the child and the applicants there is a requirement that they will have suitable space for the child to live, have a good understanding of the reasons why the child is open to Social Services and the risks posed by the parents. Applicants need to demonstrate they can meet the child’s needs. Also discussed is the process of assessment, checks and references required for foster care approval, competencies, such as record keeping, confidentiality, safeguarding, training, approval, attending meetings, contact with birth parents and siblings etc. All of this is explained in the Connected Person’s Policy. (Fostering regulations 2019)

I acquired consent from family before the observation took placed. As there was a lockdown in place due to Covid 19 outbreak this visit was held over video call.  I printed the Viability Assessment form to organising what information I needed and prepared additional questions. I emailed Welsh and English copies to the family for reference. (Clements 2016) The family already have their grandson placed in a Kinship care arrangement and known to the service, it was already known that the parents speak and read English, however their teenage son attends Welsh Medium School.  


								(word count 326)








	Critically reflect on your communication methods and skills during the observation including how you identified whether you had the necessary communication skills to work with the individual using services, their family or carers.  Show how you adhered to social work values using a person-centred approach, Code of Professional Practice for Social Care Workers, culturally sensitive practice, language needs including the “Active Offer” principle, and ethical practice.

1300 (+/- 10%: include your actual word count at the end of each section)




The family are aware of the process and had positive Foster Carer Annual Reviews demonstrating  meeting the Fostering competencies. (Fostering regulations 2019). Further exploration was needed of how they can care for the child. Their own teenage son would have to carry on sharing a bedroom with his 3  year old nephew (Their older daughter recently moved out of the home meaning the boys could have their own bedrooms). 


During video calling, you can only see one or two people clearly. When people are annoyed or uncomfortable, etc usually express this in some form of body language, whether a self-soothing. Also missed during video calling is eye contact between family members. (Afifi 2007) Knowing the family helped to overcome some of these barriers. I found it challenging as I knew some of the behavioural characteristics, such as gaining comfort from each other, sitting closer, rubbing the others arm, when they feel challenged. 

 I posed questions about whether their son is happy with the proposed sleeping arrangements. In response both his parents answered yes that’s fine, however the son’s reaction was not seen or heard at this present time. If asked again their son would have time to compose himself and control his body language. (Simpson and Reid 2014). Again knowing the son I felt at the time, that when asked if he is happy to continue sharing his bedroom, the answer that he gives in front of his parents is going to be different than when asked alone. From experience of working with teenagers, I have learnt direct eye contact can be a barrier, video calling enforces face to face communication.  Morally I was conflicted, this young man was already used to sharing a bedroom with his nephew, he was answering with full understanding of what was proposed, however that doesn’t mean it’s right to continue. Feeling one way about a situation and discussing the situation in a positive light requires a lot of self-control of body language, which at times I don’t always have. So, video calling can also be of benefit of acquiring answers that are exactly what the family think independently, without my own reactions influencing the response. 


The largest factor of this assessment is the impact on their son. He is in the life stage of adolescence – a recognised stage of developmental change. Adolescence is a time where changes are occurring with increased cognitive capacity, neurological changes of reattachments occur – which influence pleasure seeking and risky behaviours. In relations to the son he is in the middle of adolescence, his time to concentrate on his education is limited if impractical at home. The process of reattachment requires time and space to process his emotions, which in a house with two toddlers who will be cared for by his parents both impacts the space he has to reflect and limits the time his parents have to offer guidance. (Choudhury, Charman and Blakemore 2008) Through out the interview I used both a questioning and exchange model of assessment – there was information that I needed to find out to see if regulations would or could be met. Which is when the questioning model was used. I also value that people are experts of their own lives, they will be living with whatever the outcome. I have found a combination of the two models works well from past experiences. The questioning keeps conversations focused, the exchange model, gets depth, and meaningful responses. In relation to this visit, this family already know me, and are used to me visiting in a Supervising Social Worker role, visits in this context are more monitoring, and supportive of needs. The viability the approach is different, there is the timescale of the process and a decision at the end of it. In some aspects that almost brings in the process model, however the questions asked are not process lead as such, more so the manner and the pressure that worker feels to get the job done. (Milner, Myers and O'Byrne 2020)



The objective of the visit was to find out if it was a viable option for the child.  I asked open questions to encourage in depth answers, I allowed for pauses, this allowed me time to prepare for the next question along with allowing the family to answer at their own rate. I then summarised and clarified what I heard, this ensured my understanding was accurate, also allowed for further explanations.  (Hohman 2015).This follows Motivational Interviewing principals and coincides with the cycle of communication. As with any conversation once the cycle is completed once, the conversation becomes very natural and flows. I have found allowing for a conversation to go at a slower pace, often encourages people to think about their answers results in reflection and learning. I found this allowed me to discuss openly, which intern allowed for the carers to think about their answers. The only issue is when the pace becomes too slow, people can switch off and then they don’t give their best responses or come across and uninterested. (Velentzas and Broni 2014)


In the Codes of Practice section 2 maintaining trust and confidence of individuals and carers – I discussed my concerns with them the implications of their own son sharing his bedroom. This also incorporated the sections 4 respecting the rights of their son. Specific his rights to privacy in the Human Rights Act.. By sharing my concerns openly, the carers were able to respond, answering that they too valued their son’s rights and had discussed this with him first before putting themselves forward. Questioning this alone, demonstrated each family member was being considered and valued – which in turn gains the confidence of the family that the viability process was thorough 


During the visit childhood trauma was discussed and the need to rephrase questions and examples was evident during discussion. This family had heard terminology relating to trauma, however their understanding of the concept was limited. They used buzz words, and jargon in their answers, however with further questioning, had limited understanding of childhood trauma. When discussed further the increase of their use of jargon was noticeable, however they were unable to explain the meaning in their own words (Velentzas and Broni 2014). When explained in basic terms that both children will revisit traumatic memories throughout life, arguing they are too young to remember isn’t relevant as early memories are attached to emotions rather than events. Although their grandson hasn’t demonstrated any behavioural difficulties that doesn’t mean he has ‘got over’ the trauma, as he develops a deeper understanding of his early life experiences his behaviour may change. (Isvoranu et al 2016). My reflection from this is how jargon is used. In this instance the applicants where using jargon heard from Foster Caring training and were using it to try to demonstrate they had a deeper understanding. (Hawkins Fook and Ryan 2001) (Hargie 2010). Initially my attitude was I won’t jardon problem solved! – however there is a time and a place for it. When discussing with other professionals or providing reports certain phrases and words are useful for getting a point across. The word attachment, commonly used in social work, meaning the bond between people, the word attachment also means an extension of something in the sense of an object. My way of addressing confusion is to clarify what I’ve said and explaining further when needed. 


The Active Offer is in the Welsh Measure of the Social Services and Well-being Wales Act 2014. (Clements 2016) This piece of legislation is in place to Welsh language and ensure that people can communicate in their language of choice. Although the family declined the offer, as part of a Welsh Local Authority communication in Welsh should be available. It has been documented that first language welsh speakers have received services and have not understood what has been communicated to them, this puts barriers in participation working, collaborative working and all areas of social work. (Madoc‐Jones 2004). Once a Viability report is completed applicants add their comments, this feedback would be completely missed if the family were unable to read the report, there could be inaccuracies, or a complete misinterpretation of the service they received the decisions made. On a personal level I felt this offer should have been extended to the son. On a cultural level, I understand there are people that receive services and have no idea what is happening, causing barriers for collaboration, partnership working, person centred practice etc. Structurally the active offer is the Welsh governments response to try to address the oppression of welsh speakers. (Thompson 2016)

                                                                                         (word count 1429)



Feedback and comments from an individual using services, their family or carers

This section of the Observation should not be done in the presence of the learner.

Some or all of these questions may be used by the observer (who should re-phrase and add explanations and prompts as required). Alternatively, the learner is able to design their own method of obtaining information for the Observer to use if this is more suited to the needs of the individual. The observer should record responses below or by using the alternative method from the individual using services, their family or carers.

Before asking the questions, the observer must explain to the individual using services that their comments will be shared with the learner. It may be useful to explain that it is used as a learning tool for the learner to develop their own practice. 

If the observer is unable to gain feedback, they should briefly say why.

	Was the social worker on time?  Or if delayed did he or she contact you?

	Yes, she was

	Did the social worker get your permission in advance for the observer to be present? 
Did they explain why they were being observed?

	D could not remember 
D was clear why she was observed

	Were you clear why the social worker met with you today?

	Yes

	How well prepared do you think, the social worker was for his or her meeting with you?

	Michelle was well prepared for the meeting

	  How has the social worker listened to you and respected your views and wishes?

	Michelle listened well and respected my wishes and views

	Did the social worker talk to you in a way that you understood?
Did you understand the language they used?

	Yes,  if there had been any bit that I had not understood,  Michelle would have rephrased this for me




	How has the social worker’s involvement met your expectations for this visit?

	Yes, she did the best she could under the circumstances

	Are there any other comments or suggestions that you would like to make?
	D could not think of any – Michelle sis a good job and Michelle was clear and thorough.  If I was unclear, Michelle would clarify things.  



Section 4 

Safeguarding and working in complex situations – Case Study

	Complete a critically reflective case study based on an assessment, undertaken with others (in your own area of work) concerning the safeguarding of either an adult or a child. Demonstrate how the case relates to safeguarding legislation and your Safeguarding Boards safeguarding policies, strategies and procedures. Ensure that you cover the learning outcomes, National Occupational Standards, legislation (domestic and international), the specific dimensions of working in Wales and relevant social work theories. Please find list of learning outcomes in the handbook 

4000 words (+/- 10%: include your actual word count at the end of each section)



Gibbs1988 is a reflective model of learning that follows a process of description, feelings, evaluation, analysis, conclusion and action plan. Gibbs describes the reflective cycle as a on going process that once complete the cycle begins again. For this section I have used Gibbs to reflect on my learning from this experience. 
As I work as a Supervising Social Worker in the Fostering Team, part of my role is to undertake assessments to see if a family member could practically become a Kinship Foster Carer. Kinship Carers have to be approved under the Fostering Regulations 2019. Fostering attend these visits and complete assessments generally to explore if the family are able of meeting the Fostering competencies (Fostering Regulations 2019), however under the Social Service and Well being (Wales) Act 2014, safeguarding is every workers responsibility. 
I covered a viability visit for child 1 a 10 year old girl, who had been placed by the Police with her Grandparents. 1 and her family used to live in the Local Authority I work in, when a court order was granted that she was unable to live with her mother and was placed to live with her father in a neighbouring Welsh local authority. The grandparents lived next door to child 1’s father. 1 was already placed on a Placement with Parents Order as there were historical concerns when 1’s parents lived together. 1 lived with her father for 3 years with no concerns raised by Social services, the school or health professionals. There had been a few reports of domestic incidences since the father had started his relationship with his girlfriend – this relationship started 6 months before this visit. As the original court order was granted with the Local Authority I worked for, that Local Authority shared Parental Responsibility with the father.
 The police were informed that 1’s father and his girlfriend had been involved in sending and receiving indecent images of children, as there were concerns relating to children the Police placed 1 with her grandparents who lived next door. From here the Wales Safeguarding Procedures 2019 were adhered to. The Police shared the information of the arrest at the Multi Agency Strategic Board, which is also attended by other agencies across the region. During Police investigations where the fathers mobile phone has been searched, along with the father admitting to the allegation this meant the crime was substantiated and the Police had made a criminal complaint to the courts. This information was shared with Multi Agency Public Protection Arrangement where a strategy discussion was held.  MAPPA is included in the section 325 of the Criminal Justice Act 2003 and share concerns with all agencies involved. During this meeting it was decided that the Viability Assessment was required for the grandparents and the Police continued with their investigation. 1’s Social Worker and I were delegated this task. During the viability visit there were concerns of 1’s grandmothers ability to safeguard, due to being dismissive that the father posed any risk. As 1’s grandfather worked away from home during the week, he was only able to support with child care at weekends. A further strategy discussion was held again after the Viability visit. As the Local Authority already has a full care order in place for 1 this meant there was no requirement to apply for an Interim Care Order or approach the family about a second 76 voluntary accommodation. A section 47 investigation could still go ahead if either parents requested a parenting assessment. 1 was already on a Full Care Order, a number of safeguards were already in place, however I was aware of safeguarding legislation that if this were not the case then there would have needed to be further adherence to the Wales Safeguarding Procedures 2019 in regards to case conference, 1 being placed on the child protection register and there may have been a need to follow a legal process to provide a more stable long term future for 1.  



This visit was completed by myself and a Children’s Social Worker. During the visit it became apparent that 1’s grandmother had no way of managing accidental contact as 1’s father lived next door,  they had all been a support for each other for the past 3 years. The concept of 1 and her father meeting outside of contact arrangement was completely dismissed by the grandmother. Concerns were raised further when the grandmother was untruthful about reported domestic violence between 1’s father and his girlfriend a few weeks before. Also, the grandmother withheld where 1’s father was at the time of his arrest – this raised concerns of whether the grandmother would be able to work with the Local Authority or promote the care plan in respect of contact. There were no concerns of 1’s basic care needs being met, she was fed, clothed, had her own bedroom at her fathers and grandmothers house. 
Both the social worker and I had concerns about the grandmothers reaction, this concern was shared by other agencies and managers during the strategy discussion. Before and during the visit,  I felt empathy for 1 and this made me hope that she was able to remain with her family. Having the knowledge of 1’s earlier life experiences the thought of moving her from her home was difficult. I also felt worried and faced a dilemma as the visit progressed when it became more evident that 1 was not safe living with her immediate family. 
 1 was 10 years old. It was evident from considering Maslow’s Hierarchy of Needs (1943) that her basic needs were met by her family, she was warm, fed, dressed, attending school etc. However, 1’s need for protection and safety was at risk. (McLeod 2007). Erikson’s stages of development suggested that 1’s psychological development was in keeping with her age. (McLeod 2013).  School shared that 1’s attendance, engagement, presentation and achievements were all excellent. When the Child Social Worker interviewed 1 before the Viability she shared that she felt happy and safe living with her father and also liked the idea of living with her grandparents. As 1’s grandfather worked away from home during the week, it was discussed if could change, however due to the rural location and limited job opportunities in the area this was not an option. The grandmother’s reaction caused the main concern, as she would be the primary care provider. The Child Social Worker and I remained open and honest with our questioning approach. Being transparent within viability visits gets the most out of the families, by asking pressing or challenging questions, such as how will you reduce accidental contact when dad lives next door? This enables the families to fully respond to concerns. (Devlieghere and Gillingham 2020).
The grandmothers response to the Local Authority’s concerns could change over time. With consideration to grief and loss, the grandmother demonstrated stages of loss, where she displayed anger, bargaining and depression. (Kübler-Ross and Kessler 2005). Bowlby’s model of grief makes reference to shock, the grandmother could have been processing what she had been told and her dismissiveness of the risks could have been her avoiding thinking about what her son had actually been arrested for. (Bowlby 1998). Although the grandmothers attitude may change over time as she comes to terms with what has happened, until she is at the acceptance stage of grieving her ability to protect 1 would be impaired. 
Although personally I wished for 1 to remain with her family, she was well cared for and happy. The probability of accidental contact was high and 1’s grandmother didn’t value the risk, heightening the probability. Which gave no other option but to place 1 somewhere safe. 

In relation to Legislation during the viability visit many articles with the United Nations Conventional Rights of a Child (UNCRC) were used. 1 was under the age of 18 years so Article 1 was appropriate. Article 3 -part 2 in respect of the child’s right to protection and part 3 confirming with other agency’s the risks posed by father. Other children may be of risk, however as the family lived out of county the LA focus was child 1 and the Police informed the LA of residence of the offences to safeguard the wider community and other children that may be at risk. Article 5 promotes the right for a child to live with their family, including extended family – The viability process address this. Article 9 right to protection from abuse or neglect. At the time of the visit, it was considered that 1 was at significant risk of sexual abuse due to the nature of her father and girlfriends crime. Article 20 A child deprived of their family environment are entitled to special protection provided by the state. (UNCRC 2020). The outcome of the viability assessment was negative, with no other family members to consider, 1 was placed in Local Authority Foster Care.  With legislation such as Human Rights Act 1988, many people are unsure of their rights. As with many other service users this family although not happy with the outcome, did not question if their rights were being breached. Best practice in social work is to inform families of their rights, not in the sense of reciting Acts of Law, more so to explain the process and reasons why in this example the child was being removed and placed in Foster Care, and for them to seek legal advice. (Devlieghere and Gillingham 2020).
During the visit, I was aware that I work under a legal framework, however this isn’t the focus in the moment. For instance during the visit I was aware of the Welsh Measures I must adhere to and offered the Viability Policy in Welsh and English and offered the Viability report to be translated to Welsh, which adheres to the Active Offer. (Social Services and Wellbeing (Wales) Act 2014). Although such legislation is there to promote the welsh language, I offer this not because it’s written in Legislation that I should, because I consider it immoral to write a report about someone and not allow them to know what has been said. I also have the same feelings towards the Codes of Professional Practice (Social Care Wales 2017) for example I agree to ‘Act with integrity and uphold public trust and confidence in the social care profession’ as cited in the codes of Professional Practice for Social Care, however that isn’t the main reason why I am open and transparent in my manner, I behave that way because if I were the grandmother and social workers were visiting me, I would want them to be trust worthy and accountable. Part 7 of the Social Services and Wellbeing (Wales) Act 2014, is the legislation used for safeguarding of children and adults. For 1 we were safeguarding her from the risk of potential sexual abuse, her basic needs were met raising no concerns of neglect.  Under section 132 of the Social Services and Wellbeing (Wales) Act  2014 National and Local Safeguarding Boards are provided. 1 and her family were living out of county, which was outside of the Local Safeguarding Boards area. The use of the National Safeguarding Board was vital in order to provide 1 with the protection she needed. This enables professionals to raise concerns even outside of their area of employment.


The strength of working under legislation is there are clear guidance and policies for every aspect of my role. With this family, I printed out a copy of the  Viability Policy, which is helpful for explaining the purpose of the visit. 

The legislative conflicts for me were 1’s safeguarding against the fathers human rights to privacy and a fair trial. The father has his human rights and right to privacy and a fail trail. The grandparents have a right to an assessment to see if they would be suitable carers. Both parents have a right to a parenting assessment, however under the Children’s Act 1989, the safety of the child is paramount, which in social work using legislation in this example was used to empower the vulnerable party which I felt was the right course of action. 

One recent change in policy and approach within the local authority I work in is the Signs of Safety. Danger statements, clearly highlighting with the family the concerns of dad or his girlfriend arranging to meet 1 and sexually assault her. (Turnell and Edwards 1999). In this instance the grandmother completely dismissed the question as being ridiculous and it wouldn’t happen. With regards to my own values I would have more acceptance if she had said she recognised the risk, however doesn’t know the answer. Being transparent comes naturally to me, this is how I interact in my private life. I like that approaching challenging issues with transparency is empowering to the person being interviewed. (Devlieghere and Gillingham 2020).  
As with many pieces of legislation, there are conflicts sometimes within one act, such as the Childrens Act 1989 children should remain with their families whenever possible, however in any child law the safety of the child is paramount. (Brammer 2009). With 1 there was evidence that her father had committed an illegal act that posed significant risk to children. Although the blood relative connection may protect 1 from her father as incest may not have been a risk, this rational would not apply to his girlfriend who is not related to 1 or had any part in her early childhood. (Cohen and Mannarino 2000). The risk of incest had not been assessed at the point of this visit. Over the last year I have attended training around legislation, along with specific policies. With the viability process, I also asked for guidance from Colleagues and Fostering Team Management to ensure the information I shared with the family was correct. (Kadushin and Harkness 2014). As I studied in England, there are times when I get confused with which Acts applies, although it isn’t often when families ask about the legality of intervention I like to have noted down the appropriate response. For visits such as Viabilities, I provide the family members with a printed copy of the relevant policy. 
Fortunately working in the Fostering Team many of the team members have been Children Social Workers in the past and have first hand experience of visits of this nature. The shared understanding amongst the team makes it easier to discuss in depth what went well, what needed improving and more importantly for me why it was the right decision. For me personally I need time to cognitively process and really reflect on events. At the time of the visit reflecting in action, my thought process was too connected to the emotional side of what was going on, caught up in empathy for the family while trying to manage my own emotions. In some sense the Wales Safeguarding Procedures 2019 offers workers on the frontline a level of protection as decisions are made by people who are not in the moment emotionally, where the thought process and rationale can be more practical. (Ingram 2015)



In conclusion, there is a need for legislation, guidance and policy. When working with families workers need a frame work, not only to protect themselves. With this family, I adhered to the Codes of Professional Practice, I shared the relevant policy with them and completed the stages and tasks with in the Viability policy. There are times when one law conflicts with another which gives one reason why legislation needs to regularly be reviewed an updated. Personally I don’t adhere to legislation because it’s a white paper, I adhere to some because that’s my role and others because they sit in line with my own values. There is the element that I like processes to work to also. The use of supervision also supported my practice following this visit. 
From this I have learnt that taking a print out of relevant policies to visits is useful. I will also continue to attend training involving legislation because I am aware that Acts are regularly being amended and changed. 

Under the Social Services and Well Being (Wales) 2014, there are different definitions or harm. There was no information indicating that 1 had experienced physical harm, however witnessing about is also considered as harmful to a child. The Police shared they had concerns of domestic abuse between the father and his girlfriend as they had reports of attending the house to intervene. 1 living in this environment, her father and his girlfriend are role modelling how relationships function. There is also the risk that the indecent images that the father and girlfriend had shared by mobile phone could be seen by 1. There is also the added risk factor that this behaviour in time could escalate with could heighten the risk of sexual abuse to 1. 
I find this type of work challenging, abuse is something I instinctively want to be able to protect any child from. I also find it challenging in that it makes me question my own judgement of others. I have had previous experience of working with adults who have engaged is similar activities and when speaking to them have come across and well manner and all round nice people. It makes me think that I should know. 
The risk of emotional and developmental harm is difficult to prove. When there has been physical harm and or an injury, there is recognised evidence that can be provided. Where this is more preventative. With this example, it was supported by the police and an admission by the father – if it had been different, such as no arrest, but still concern of sharing photos of children, there may not have been ground to place 1 in Foster Care. There is also the challenge in relation to a child witnessing domestic abuse, it’s difficult to prove that the child is exposed to relationship dysfunction and that the child will eventually think this is normal, as it’s a hypothesis. 

Evidence Base Practice considers practitioner expertise, best evidence and clients values and expertise all as important components in Social Work practice. (Grinnell at el 2010). With this family, I had knowledge from training and experience from working at Welsh Women’s Aid that children growing up in abusive and violent homes generally experience trauma, which can impact on their development.  The best evidence is the fathers arrest and other police reports. And the families values and expertise, in that the grandmother shared that she was meeting 1’s needs, however didn’t consider the father a risk. This enabled the decision that 1 wasn’t safe from future harm. There was a recognised risks in the best evidence. The child social worker and I had used a range of questioning approaches, has clearly outlined the risks and still the family where unable to demonstrate they were able to protect 1. 

The definition of abuse is helpful, being able to pinpoint what the risks is, helps when working with families, especially with examples like this one, where the question, how is the child at risk is open. The use of Evidence Based Practice is vital in many areas of social work, and in this example helps with understanding that it was the right decision, because the family didn’t value the current or future risk of 1. By considering practitioners expertise, best evidence and clients, values and expertise together, each component should be balanced, and they feed into each other which is helpful with understanding and explaining what needs to happen next. Although during the visit, I did explain why 1 was being placed in foster care, I hadn’t considered evidence based practice at the time. 
For future work I will consider Evidence Based Practice again, in the sense that the approach is meant to be used with all three components and not just being lead by is there enough evidence. 


With this family the only option at the time was to remove 1 from the care of her family. Circumstances could have been different if 1’s grandfather was at home during the week, as he may have had a different view of the risks to his wife. If the father hadn’t lived in the same town, right next door to the grandparent would have reduced the chances of accidental contact. Also if the grandmother was accepting of the risks, and shared concerns with the Local Authority would have seen a different outcome. From this visit the Police charged the father and he served a sentence, this would be included in any parenting assessment completed in the future. Although their could have been other outcomes, where 1 was able to remain in the care of her family, during this time during this visit that was not an option. 
 The grandmother naturally felt upset when we informed her of this. She asked if there was anything she could do differently, however still maintained that her son wasn’t a risk. I felt initially worried of having to tell the grandmother the decision from the strategy meeting, I also felt empathy for 1 as she was unaware, other than a Social Worker came to visit her in school. There is the challenge of having to share difficult news to someone and not knowing their personality to be able to predict how they will respond. I felt confident that the decision was right to ensure 1 was protected. 
Instinctively she would have wanted to stay. As the Child Social Work and myself had informed and explained to 1 what was happening, she asked a few further questions and clarified she understood what was happening. Considering the situation at the time the best approach was crisis intervention, breaking up what 1 needed to know and what she needed to do in the moment. This ensured that 1 had all the items she needed and she was aware of what the immediate plan was. (Roberts 2005). My reflection in action, I used crisis intervention with brief solution therapy, going from setting small tasks for her to complete while intermittently encouraging her to take a break mentally from the situation. (Howe 2009). Mindfulness has been proven to help settle the mind, even for a short period  of time can assist with memory and resilience. Being able to settle the mid for short period can assist with coping in moments of stress. (Grossman et al 2004). However, professionally you have to supress those feelings as someone experiencing their own crisis, needs someone around them who appears to be in control. (Douglas 2007) Suppressing emotions during times of stress can help with coping in the moment, however, can have a negative impact on mental health. The use of peer and one to one supervision can assist. Following this visit I engaged in supervision the next day. Having a positive relationship with my manager helps greatly, as it makes it easier to be open with how I was feeling and coping.

The outcome ensured 1’s safety. Having to inform someone that they are unable to care for a child isn’t nice, although I felt worried before having to return to tell the family, on reflection this went really well. Although the grandmother didn’t agree with the decision she did accept what was going to happen. In times like these people can go into shock, and how much information they are retaining if difficult to judge. During the space of a few hours the grandmother has been informed of the process, the purpose of the visit and given reasons for why 1 was going to stay with Foster Carers. The chances are she only remembers the last part of the visit. With there being a lot of information shared in one visit, and on average people can take on 20 minutes of new information (Crowder 2014), these visits can go on for hours – So allowing them to keep a copy of the policy allows time after the visit for them to read through and confirm what would have been explained but forgotten.

Being informed that her granddaughter was being removed from her care, would have triggered the grieving process for the grandmother. This explains how she was behaving at the time, however also means that her behaviour could have been unpredictable. (Bowlby 1998). Fortunately other than a few comments about the general character of Social Workers and a few other passive aggressive comments, the grandmother remained amicable, as helped with getting 1 ready to leave. The power dynamic in the moment was in favour of us as Social Workers, legally had followed protocol and had been authorised to remove 1 from the care of her family. If the grandmother or any other family member had of refused, we would call the police and the removal would be enforced. Even though the family didn’t want to co-operate, the emotional response clearly indicated that they didn’t want 1 to leave. The grandmothers comment about Social Work as a whole was her reacting to the power imbalance and her feelings that removal was unjust. 
In conclusion removing 1 from her family was a last resort, and one that was emotionally challenging for all parties, on one side there is the family, who are grieving and becoming defensive over the power imbalance. (Sakamoto and Pitner 2005). On the other side workers acting in the interest of Safeguarding, also feeling worried of the families reactions and concerned for the wellbeing of all concerned. As a worker, supported by legislation, there is the feeling that your not working alone, there is the support of managers and the police if needed, however this doesn’t make the role any less emotionally challenging. (Tsui 2004)

For Future practice, I will continue to treat families with respect, accept their feelings, and clearly explain the reasons for my actions, as I feel this is the reason why the family were as compliant as they were. I will be mindful of the influence of power has on others, as when the dynamic changes a person’s manner can change quickly. 
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Section  5

Safeguarding

Guidance: Social Care Wales require newly qualified social workers to provide evidence of their understanding of safeguarding work with adults and children. The assignment below will enable you to show this. N.B. if your normal area of work is with children please write about adult safeguarding. If you normally work with adults then write about child safeguarding. 

	In an area that is not your main focus of work (see guidance above), explain the relevant legislation, and the national, local and organisational policies and procedures for safeguarding. 

500 words (+/- 10%: include your actual word count at the end of each section)


Part 7 of The Social Services and Wellbeing (Wales) Act 2014 (SSWBA) covers safeguarding of adults. Adults in need of safeguarding are defined as being at risk of neglect or abuse, having a need for support or services, as a result of their needs are unable to protect themselves.  Part 7 also includes the need to have regional and national multi-agency safeguarding boards.
Legally an adult is anyone over the age of 18 years. Under the Human Rights Act 1988 they are able to make the own choices, unless they are deemed as not having capacity under the Mental Capacity Act 2005 to make a decision. Whether an adult has capacity or not is decided on whether they are able to understand relevant information, retain the information, use the information to come to a conclusion or decision and be able to communicate their views. An adult can have full capacity and has the right to make unwise decisions. 
If any adult is considered to be at risk of abuse of neglect, there is a clear process that should be followed in order to protect them.  Part 7 s.126 of SSWBA 2014 outlines a three step process. 1) for the enquiry to be screened, checking if the person at risk is known to authorities, or not. Then the enquiry is passed on to the relevant team for 2) the initial evaluation, where further information is gathered including the clients wishes and feelings. 3) a decision is made as a result of the enquiry ascertaining if further action is needed. 
 
The Wales Safeguarding Procedures 2019 offers the same procedure for safeguarding for both adults and children. The process is as follows, when a referral is made, this triggers a multi-agency strategy discussion to decide if there are concerns that need further exploration or if any of the agencies are aware of the concerns. During these discussions service history, past reports and current services received are all considered. If there are no further concerns then there will be no further action at this point. If there are concerns an investigation will commence, any agency can take the lead, however, can also be joint with other agencies. If there has been a crime committed then Police will complete their procedure and share information as needed. After the initial investigation is completed the strategy team members will meet again to consider further information. From this a decision is made as to what actions to take, with adults this could be to offer services or to further investigate what would be applicable in a care package, also services from other charities such as Welsh Women’s Aid will be considered. 
Working Together to Safeguard People embeds a multi-agency approach. This allows for Multi Agency Risk Assessment Conferences (MARAC) for agencies to discuss and share concerns in relation to domestic abuse/violence reports and Multi Agency Public Protection Arrangement (MAPPA) where criminal arrests and convictions are shared with other agencies. Mult agency approaches have been recognised as being vital in safeguarding both children and adults.  This has been highlighted from many serious case reviews in the past along with the Monroe report as vital with respect of safeguarding. Monroe’s report was focused on Children Services however is applicable to the protection of adults at risk also. 
(word count 547)





	Reflect on the difference between safeguarding in adult and children’s work



400 words (+/- 10%: include your actual word count at the end of each section)




The differences between adult and children safeguarding include definitions of risk, capacity and consent. Adults at risk briefly are defined as a person over the age of 18 years old, who is at risk of abuse or neglect, and/or needs support in order to protect themselves. Children’s safeguarding also included the risk of abuse and neglect, however their developmental needs are also protected. A child who is suffering or likely to suffer an impairment of physical, mental, cognitive, emotional, social or behavioural development also need protection. This is not included in adults safeguarding. 

The Mental Capacity Act 2005 applies from the age of 16.  For 16 and 17 year olds Wales Safeguarding Procedures for Children override and so it is mainly over 18’s that the legislation affects. A reflection of this is the grey area of development, there are some young people who are advanced in their intellectual development and are capable of making decision for themselves, along with other factors such as teenage brain that could impair a young persons behaviour and choices.(Choudhury 2008). Equally there are adults who have experienced developmental delay and make unwise decision, which is accepted. The clear line of age that at 18 years old an individual is now an adult is not appropriate for many, therefore reinforcing the need for person centred approaches. Adults are legally considered to have capacity unless proven otherwise via the Mental Capacity Act 2005. Until an adult is considered mentally incapable of making decisions they have the right to decline services, even if the services proposed offer them protection. Children don’t have the choice to consent to safeguarding. 

Within the SSWBA 2014, Safeguarding of adults and children is considered to be everyone’s responsibility to report. The main difference in adult and children safeguarding is adults have the right to consent to services, service providers have to accept adults have the freedom of choice to make unwise decision when it comes to their own care and well-being, in contrast children are not able to provide consent and decisions are made by appropriate adults in their best interest. Although I work in Children’s Services, if I had reason to believe that an adult is at risk of harm to themselves or others I have a responsibility to report this to the Safeguarding Team. Which is why it vital that I have an understanding of Adults Safeguarding. 

For future practice I will continue to attend training to further develop my understanding of this.
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Section 6

Developmental Review (b)

	Critically reflect on your development including reference to the training, learning, research and use of supervision since completing section 2. Consider in discussion with your mentor/ supervisor/line manager the extent to which those learning needs have been achieved. Identify additional learning needs to support your development in the transition to becoming an experienced practitioner. You will consider here, the feedback you have received from individuals using services, their families and carers, and how this has impacted on your practice.

800 words (+/- 10%: include your actual word count at the end of each section)



For this piece of work I have used the Borton (1970) model to reflect on the my past years achievements. 
In regards to further learning around Deprivations of Liberty Safeguards’ (DOLS). I have collaborated with Social Workers in the adults teams about the age being lowered from 18 to 16 years. (Mackenzie and Watts 2014). The maturity and ability to make informed decisions depends greatly on the individual. Where some are able to live independently, if they were to be inflicted with mental ill health then the lowered aged would be a great benefit to them. However, this wouldn’t be appropriate for all young people. (Thornberry et al 2001). This information has informed my practice. I supervise Foster Carers some of whom provide Foster placement to 16 year old. As this has recently changes and with DOLS predominately been conducted by Adult Social Workers any knowledge may assist someone in need. 

Due to working from home and not having the use of a printer to check my work has been a challenge.  I have had to learn new ways of ensuring the standard of my written work is acceptable. Being dyslexic relying solely on digital devices for writing reports is challenging, and asking for others to proof read is not always practical considering the volume of written work required. Over time I have developed my own system for proof reading, involving printing out and colour coding. I have not adjusted this for years as the need for change has never arose before. With having to work from home due to Covid restrictions, I have had to reconsider how I manage my written work. I have tried learning difficulty apps in the past and have found they are either specific on colour sensitivity or only address common mistakes such spelling. I have reviewed this with colleagues generally the better apps are only available on Ipads or other Apple devices. (Bates 2020). Having a learning difficultly is hidden from others, this becomes an issue in itself. On one side I don’t want having a learning difficult to be commonly known, having a different device brand to everyone else in the work place would make me feel like it’s a flag. On the other side, having a different device even if not seen as a flag by other raises suspicion and discussion and further questions – all attention again that I wouldn’t want. Then apps such as Grammarly don’t draw any attention from others, do not proof read a document as a whole. (Schiavone and Gentry 2014).  I can often get confused between past and present tense in written work,  therefor doesn’t really resolve the issue. Moving forward I have taken on board parts of different apps such as audio readers, which is also available through Microsoft word, however adjusting to such change takes time to see if it works or not, but I’m open to new ways of working. 

My reflection on the observation feedback is although the services uses provided few comments, she answered in a sense that she trusted that I had done as I should have and commented that I always explain clearly clarifying what I mean, along with treating her with respect at all times. (Pollack 2009). All though the feedback is minimal, I feel pleased that  I am able to build trust in others and come across as straight forwards and transparent. I intend on carrying on with this approach as I feel it works positively for me. 

In regards to improving my analysis in assessment I have achieved this by attending court skills training and undertaking Unified Assessment work. I have also liaised with Social Workers in the children teams discussing the difference between Fostering Assessments and Child safeguarding reports. I learnt that making applications to court and safeguarding risks is accepted as stressful work, the short deadlines for Care and Wellbeing assessments means reports have to be concise. Where assessment work in Fostering is boarder.  I initially thought that presenting reports to court would add to the pressure, however after discussing this with a social worker in the childrens team the idea of presenting a large report to Fostering Panel seemed to them equally as stressful. (Lloyd et al 2002).  I plan to complete a care and wellbeing assessment to gain experience. I have made some progress in I have a better understanding of what is required and feel confident of putting what I have learnt into practice. 

I attended two different Signs of Safety training courses, an introductory course and a 5 day course. From this training I learnt how to use words and picture in different settings as a communication tool. I also gained understanding of how motivating strength based work is. I have begun to embed Signs of Safety to my own practice, Foster Carer supervision and planning meetings are conducted with Signs of Safety in mind, in respect of focusing on strengths, worries and what next questions. (Turnell and Edwards 1999).  By working through the approach in my own staff supervisions I have been able to reflect in depth some challenging situations. I have completed joint supervisions, sharing models of trauma and emotional intelligence and worked through scenarios to help carers understand goals within a safety plan. 
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Please record in the table below the dates of each consolidation programme workshop you attended.  

	Consolidation workshop 
	Date Attended  
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	Mentor’s comments 


	Please comment fully on the learner’s development over the duration of the whole programme. Reflect on information provided by the learner in section 2 at the outset of the programme and the later perspective given at section 6. Where you have seen or discussed feedback from individuals using services, families or carers, you are encouraged to comment on this with regard to the learner’s development.
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 LINE MANAGER VERIFICATION:

NAME OF LINE MANAGER: MELANIE BRINDLE 
SIGNATURE OF LINE MANAGER.: [image: ]
DATE: 05/05/2021



Section 9


PORTH AGORED and UNIVERSITY OF WALES, TRINITY SAINT DAVID

GRADUATE CERTIFICATE IN CONSOLIDATION OF SOCIAL WORK PRACTICE

LEARNER AND EMPLOYER’S LEARNING AGREEMENT 

	
Name of Learner 
	Michelle Thomas

	
Name of Team/Agency 
	Powys Fostering Service

	
Name of Mentor 
	Paul Hillman

	
Name of Line Manager 
	Melanie Brindle



Study Duty

The learner will undertake all elements of the Graduate Certificate programme diligently, including mandatory attendance at induction, 4 Consolidation workshops, and participation in an evaluation survey or focus group on completion of the programme. 

The learner’s full and effective participation on the Graduate Certificate is mandatory given that Social Care Wales has made completion of the programme a requirement within the first (three year) period of registration as a Social Worker. .(Qualifying after April 2016)

Study Leave 

The employer undertakes to support the learner by providing paid leave in full to attend all agreed induction, Consolidation Workshops, programme evaluation meetings or training agreed as required during the programme. In addition, three additional paid days can be approved by managers as a contribution towards the time involved in personal research and developing the portfolio for submission. It is for learners to open a discussion with their manager about when they want to take this leave. The study days can be taken on any week-day (or combination of days) as long this is (i) appropriate to the stage of portfolio preparation at the time, and (ii) agreed with the Team Manager who will take into account team and service needs. The level of paid leave described here assumes that the learner works full-time hours. Where the learner works less than 37 hours a week, paid time will be approved in accordance with the employer’s local policies. 

Resources 

Learners are able to access learning and library materials from their employer’s existing resources or as described in the Programme Handbook from the University. The employer understands that the Graduate Certificate is to be completed by newly qualified Social Workers in their first period of registration and will support this timescale. But there is also an expectation that as a professional development programme, Learners take responsibility for their own learning and will also use their own time for personal study and portfolio preparation. 



The employer’s training department agrees to: 
 
· Arrange for eligible staff to join the programme 
· pay course fees directly to the University  
· provide additional guidance and support by:

0. facilitating access to existing learning materials or library resources
0. providing appropriate training opportunities from existing internal training programmes as agreed with the learner and mentor
0. providing programme induction and Consolidation Workshops 
0. providing learners’ with guidance and support about programme requirements and portfolio completion
0. helping to resolve any programme difficulties encountered by the learner, mentor or service managers 

The learner agrees to: 

· work actively towards completing the qualification within the agreed timescale of 12 months from the date of registration on the programme
· Identify with manager/mentor appropriate internal training and arrange to attend these courses
· Identify with manager/mentor and Training Manager any special requirements e.g. dyslexia and contact the University’s Student Services office directly about additional support that may be required 
· attend induction and 4 Consolidation Workshops. These are mandatory components of the programme 
· produce work and evidence appropriate to the portfolio and learning outcomes within agreed timescales 
· make and keep agreed appointments with mentor/line manager
· ensure they are prepared adequately and obtain all necessary consent for observed practice
· inform mentor/line manager and training department immediately of any problems or changes in circumstances while undertaking the programme, especially where this may affect completion of the programme by the agreed deadline or ability to attend a mandatory workshop.
· liaise with their line manager/mentor to confirm study days and use their own time for self study, research and portfolio preparation 
· take personal responsibility for preparing and completing all work necessary to submit their portfolio 
· act at all times in accordance with the Code of Practice, the employer’s and University’s policies, procedures and processes
· ensure they understand the need to complete the programme within the first (three year) period of registration with Social Care Wales.(Qualifying after April 2016)



Line Manager/Mentor agrees to:

· attend an induction meeting to become familiar with the requirements of the programme
· provide or arrange to provide sufficient assessment opportunities in order for the learner to evidence competency and undertake required observations. Where opportunities may not be immediately available within the team, arrange to provide these elsewhere within the Service, 
· guide and support the learner for the duration of the programme
· release the learner for programme induction and Consolidation Workshops, and any internal training courses agreed as being appropriate to meeting agreed learning needs. 
· agree with the learner, use of up to 3 additional paid leave days over the whole duration of the programme, as a contribution towards time needed for personal study, research or portfolio development
· Hold supervision with the learner, ideally monthly, and ensure this incorporates mentoring support and monitoring of the work undertaken and still outstanding. Maintain a full record of supervision dates and record discussions and agreements. 
Completion and submission of portfolio

Learners are expected to complete the Graduate Certificate and will normally submit their portfolio within 12 months of attending induction to the programme. Any Learner anticipating any difficulty in meeting this requirement should immediately discuss the matter with their Training Manager/Co-Ordinator

The portfolio submission process and dates for each programme cohort will be published on Moodle. Once registered on a programme, learners CANNOT change the due submission date without gaining agreement from the employer and University.   

Pressure of work is not regarded as a reason for non-attendance at any Consolidation Workshop.

I understand and accept the terms and conditions of this learning agreement as stated above.

Signed:…… [image: ] Print Name:…Michelle Thomas…… Date: 05/05/2021
(Learner)

Signed:… [image: ]………… Print Name:…Melanie Brindle  .Date:  05/05/2021
(Line Manager/Mentor)

Signed:…… [image: C:\Users\phillman\OneDrive - Powys County Council\Desktop\20201029_170659.jpg] Print Name:  Paul Hillman .Date: 05.05.2021
(Mentor, if different to above)


PLEASE PLACE THE SIGNED COPY OF THIS LEARNING AGREEMENT IN SECTION 9 OF THE PORTFOLIO
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