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26th, 27th and 28th September 2022 






What is the purpose of the ‘case study’ and ‘critical incident’’ bridging activity?

You will recall that a ‘case study’ can be thought of as ‘an instance in action’ according to Nisbet and Watt (1984 p.72 (in Cohen, Manion and Morrison 2006 p.253) and that Tripp (2012) observes that deep analysis of ‘critical incidents’ can inform teacher judgement and practice and although they can be serious in nature, they may also be observed moments that are ‘funny, sad, witty…..boring, good’ or possibly even ‘trivial.’ For Tripp, observation and deeper analysis of the implications of the observed incident offers rare opportunity for deeper understanding of your development and pedagogy.

By the end of the test phase, you will have identfied a small handful of incidents that hold the potential to open up deeper reflection and study (for the assignment) in relation to two or three areas that have been highlighted at university in the module content.  In this way, it is you as the researcher that makes the incident ‘critical.’ You will have observed up to three lessons recalling the central importance of maintaining the respect, dignity and anonymity of all participants (staff and pupils) at all times (BERA 2018).  

The form below can be used as a framework for observing learners and learning experiences.  As is often advised (Cohen Manion and Morrison 2006), you may wish to make short notes only during the obervation in case you miss an important element of a potential ‘incident’ whilst writing.  Researchers are advised to make detailed notes as soon as is practically possible following the observation. 

IMPORTANT:
Use the forms below for your observations and to record incidents.  You will need to observe three teaching episodes and identify four potential incidents. It is a requirment of the assignment that these be included with the appendices to your research assignment.  You will be able to access copies of these forms on Moodle.






















OBSERVATION / FIELD NOTES

Record 1

	Date and time, year group:
Year 4, 10:30am, 26/09/22.

	Where and When: Context of the observation – subject/AOLE, general classroom context
Critical incident occured at the end of the maths lesson regarding odd and even numbers, 5 minutes before the break, and the teacher decided to play Simon says as a transistional strategy. The teacher started this game after the class was tidied up the mathematics recourses. This game rewarded the students behavior, and ended the class on an extremly positive way. 


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
Class was very noisy due to the class tidying up the mathematics recourses. The teacher decided to use Simon says to simultaneously calm the students down and reward their good behavior. They played Simon says and all the students got fully involved in the process, they calmed down immediately, and started listening intently. After this the teacher dismissed them for break, most went out the break calmy and efficiently after this, however, one stayed stating that Simon did not dismiss them so they could not go out, but the student eventually went out after the teacher said Simon said to go outside. 
The classroom included 5 tables, with around 4 students on each, with an open plan, and included a classroom with no doors leading into the hallway.


	Areas of exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Teacher used some of Donaldson’s 12 Pedagogical Principles, established parts of the 4 purposes, and included collaboration as apart of their professional standards. 
Observer could explore theories such as; Maslows hierachy of needs, Skinners operant conditiong, Glassers choice theory, Kohn student learning theory, Banduras social learning theory, and Schlossberg’s transition theory. 
The teacher used positive behavior support and modelling to support their students. 


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
The environment was busy due to the students previous set task. It had many distractions including students talking to eachother, people walking past the classroom, and other students bumping into eachother while tidying the classroom.

















Record 2

	Date and time, year group:
Year 4, 9am, 26/09/22.

	Where and When: Context of the observation – subject/AOLE, general classroom context
In the classroom with around 5 tables with 4 students on each. Students sat on their tables either reading a book or they were with a computer using reading eggs. Teacher was sat at their desk. TA was outside getting resources ready.


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
Teacher tried to call out the lunch order for the students and ask them what they would like. However, students could not hear the teacher, and the teacher could not hear their students. This was due to the noise level being extremely high, due to a lot of the students talking to each other about football and pokemon, and some students using reading eggs without headphones. Teacher did not try to implement any strategies to calm the class down, and for them to complete the lunch order more effectively.


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Behavioral management styles needed to create a calmer and more effective classroom.
Due to students getting distracted, teacher would need to implement strategies to deal with this.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
Students were distracted by the morning acitivity of reading books, talking toeachother, and using reading eggs.
No check in was observed to see why they might be or get ditracted. 
No calming or silence techniques were observed. 


























Record 3

	Date and time, year group:
Year 4, 1:30pm, 27/09/22.

	Where and When: Context of the observation – subject/AOLE, general classroom context
Science lesson about friction.
5 tables with around 5 students per table. 
After lunch time, continueing from a previous lesson. 
Teacher had a behaviour board, smile for great, neutral for warning, and sad for bad. 
Used pinecones for a reward system.
Teacher was covering information surrounding the previous science lessons, going over information that they set the students to cover the previous day, and the teacher asked questions throughout.  


	What happened: a detailed description of the critical incident (the more detail the better to refer to in your later work)
One student was on the sad face of the behaviour board, teacher informed them, in front of all the class, that if they want to get off the sad face that they need to contribute positively to the lesson. 
The student immediately became aware of what was needed from them, to get off the sad face, and how to do it. The student started to take part in the lesson by putting their hand up to answer questions about the previous day. The teacher praised them for their contributions and good behaviour, and therefore took them from the sad face to the neutral face. They also asked the student to keep up the good work and congratulated them in front of the whole class, they also told them they will receive 2 extra pinecones for having such a good turn around in their behaviour. 


	Areas of possible exploration: what you think could be” under the hood” in these incidents? What avenues of research could you consider?
Behaviourism, Skinner and Povlov.
Token economy classroom, including positive reinforcement.
Ginott’s method.
Operant conditioning. 
Democratic classroom.


	Notes: any details you can note (is it a busy environment, is it after lunch, are there lots of distractions, are directions made explicit - the more you can refer to the better here)
Great classroom management. 
Behaviour strategies used.
Linked to Donaldson’s 12 Principles, 4 purposes, and 5 pedagogy standards. 
Did not give all the students who answered questions the same reward of pinecones. 
Turns good behaviour into work, entitlement, cheapen the reward, not universally used, made the rewards meaningless, and reduces responibility. 
Can impact the students intrinsic and extrinsic motivation. 











A SYNOPSIS OF SOME CRITCAL INCIDENTS OBSERVED BY LAST YEAR’S COHORT

Here are some examples of incidents from a 3-19 range,  made critical by some students and the areas of further study this led them towards in their assignments. 

1 The researcher observed an adult speaking firmly to a child at a table set out for an individual task. ‘You’re not listening, you need to listen, you need to learn to listen,’ said the adult.  The child sat in ‘quiet tears.’  Later the researcher asked the child why they were there.  ‘I got it wrong’ was the reply.   Analysis of this incident led to further study of how the use of AfL might serve to understand and avoid similar incidents in personal practice.  The researcher also studied how approaches to Health and Well-being might usefully relate to the issues raised by the incident. 

2 The researcher observed a pupil initially disengaged, playing with a pencil case and swinging on the back legs of the chair.   When the pupil saw the teacher start a practical activity involving individual whiteboards, the beahviour ceased and the pupil became highly engaged.  The researcher observed this enjoyment of practical engagement at several different times throughout the day.  This led to deeper study of behaviour management and the theoretical underpinnings of scaffolding as a pedagogic technique. 

3 A child diagnosed with Autistic Spectrum Disorder (ASD) was observed with a 1:1 support TA trying to engage him apart from the other learners in the class.  As the child was not engaging at this time, it raised questions in the researcher’s mind as to the purpose of the pupil being in the mainstream setting. This led to further study of what learning theories might tell us about developing confidence and socialisation skills in ASD pupils and a deeper analysis of the usefulness of scaffolding as a pedagogic technique.

4 A pupil was observed arriving late and joining a group involved in a shape cutting task.  On arrival the pupil cut paper randomly and when asked offered some help before again becoming distracted back into random cutting.  An adult arrived and engaged the pupil gently in discussion.  Soon the pupil rejoined the others and completed the learning task.  Later the researcher asked why the pupil was late and was informed that he was returning from a support session with the Emotional Learning Support Assistant (ELSA).  This led to further study on emotional well-being and relevance of learning theories (with an emphasis on holistic theory) to future personal practice. 











	
	
	Standard Title
	QTS Descriptor

	Pedagogy
	 
	Pedagogy - Refining Teaching

	
	Refining Teaching
	Managing the learning environment 
	The teacher understands the importance and demonstrates the
effective establishment and on-going management of the learning
environment, in promoting positive learning habits and behaviours
that meet the four purposes and are understood by learners in that
context.

	
	
	Assessment 
	The range of purposes and practices for assessment is understood and articulated.

	
	
	Differentiation 
	The teacher demonstrates knowledge, understanding and
experience of high expectations and effective practice in meeting
the needs of all learners, whatever their different needs.

	
	
	Recording and reporting 
	The teacher produces appropriate, timely and accurate records and reports and gives feedback to facilitate a deeper understanding of learning and enhance the learning experience.

	
	
	Involving partners in learning 
	The importance of positive involvement of parents/carers and other
partners is understood, and opportunities are taken to observe and
evaluate processes.

	
	 
	Pedagogy - Advancing Learnings

	
	Advancing Learning
	Four purposes for learners 
	The teacher demonstrates a knowledge and understanding of the
needs of all learners in planning, preparation and teaching, ensuring
that the four purposes are the drivers for learners’ experiences.

	
	
	Exploiting subject disciplines in areas of learning 
	The teacher demonstrates a knowledge and understanding of
relevant pedagogies and disciplines within and across subject
content, areas of learning and cross-curricular themes, and plans
appropriately. 

	
	
	Blended learning experiences 
	The teacher understands the selection, use and justification of a range
of imaginative teaching approaches for the benefit of each learner.

	
	
	Real life, authentic contexts 
	The teacher demonstrates an understanding of the use of real life,
authentic contexts for learning being provided as a natural part of
the learning experience. This extends the learner’s cultural, linguistic,
religious and socio-economic experience and illustrates applications
of concepts and abstracts in practice.

	
	
	Progression in learning 
	The teacher demonstrates an understanding of how learning
develops incrementally and tangentially, building on prior experience
and learning, and plans for progress in learning based on this.

	
	
	Cross-curricular themes 
	The teacher knows, understands and engages with the principles
of curriculum design and innovation, with development of cross curricular themes relevant to areas of learning and justifies decisions.

	
	 
	Pedagogy - Influencing Learners

	
	Influencing Learners
	Challenge and expectations 
	The teacher provides appropriate levels of challenge and
expectations for the range of student abilities and characteristics,
motivating learners to achieve.

	
	
	Listening to learners 
	The teacher demonstrates a willingness to seek, listen to and take
account of the views of learners in order to engage and encourage
them as active participants in their own learning.

	
	
	Learners leading learning 
	In planning and delivery, the teacher demonstrates an awareness
of the importance of encouraging learners to reflect upon their own
learning.

	
	
	Sustained effort and resilience in learners 
	The teacher promotes and secures learners’ self-motivation and
self-direction in their learning.

	
	
	Reflection on learning 
	In planning, the teacher demonstrates awareness of the importance
of encouraging learners’ reflection and evaluation around
behaviours and outlooks for learning.

	
	
	Learning outcomes and well-being 
	The teacher raises awareness of how high-quality learning
experiences and performance outcomes lead to improved learning
and a heightened sense of well-being.

	Collaboration
	Collaboration

	
	Seeking advice and support 
	The teacher actively seeks and engages with support from a range of formal and informal sources. This includes observation and team teaching, whilst demonstrating increasing levels of independence.

	
	Working with in-school colleagues 
	Organised and constructive work with a range of colleagues to enhance learners' experience is a consistent feature of the teacher's practice. Reflection on developing expertise is structured as a personal or a collaborative process, as appropriate.

	
	Supporting and developing others 
	The teacher develops high quality relationships with colleagues in order to have a positive impact on learners' experiences within the school.

	
	Enabling improvement 
	There are examples of improvement in outcomes following the teacher's seeking and adoption of advice.

	Professional Learning
	Professional Learning

	
	Wider reading and research findings 
	The teacher demonstrates increasingly confident understanding of the theories and research about assessment, pedagogy, child and adolescent development and learning relevant to planning and day-to-day practice.

	
	Professional networks and communities 
	The teacher has an informed understanding of the contribution of research, including small scale action research, to the development of practice.

	
	Continuing professional learning 
	The Professional Learning Passport influences the ongoing critical reflection and learning of the teacher and is developmental in prompting further professional growth.

	
	Welsh language skills 
	There is a commitment to incremental development of personal skills in the use of the Welsh language.

	Innovation
	Innovation

	
	Offering expertise 
	The teachers model an increasing repertoire of teaching techniques, as expertise emerges and flourishes, in order to inform and enhance the development of others.

	
	Developing new techniques 
	Research on cognitive, social, emotional and physical development has a positive impact on pedagogy. The teacher can demonstrate how professional discernment and critical analysis are brought to bear in shaping developing practice. 

	
	Evaluating the impact of changes in practice 
	The teacher actively seeks support and advice from colleagues in developing innovative approaches within the classroom so that their impact can be evaluated, analysed and shared.

	Leadership
	Leadership

	
	Taking responsibility for self 
	The teacher demonstrates professional attitudes and behaviours, developing positive relationships with learners, parents/carers and colleagues which illustrate a personal commitment to the fundamental principles of equity and of maximising the potential of all learners.

	
	Exercising corporate responsibility 
	Contractual, pastoral, health and safety, legal and professional responsibilities are known and understood by the teacher.  

	
	Leading colleagues, projects and programmes 
	The teacher's understanding of, and commitment to, leading learning is demonstrated through collaborative experiences in school and other contexts.

	
	Supporting formal leadership roles 
	The teacher demonstrates an understanding of the nature of responsibilities within and across teams and of the contributions individuals make towards the school's ethos and the successful fulfilment of the school's vision.









































EXPERIENCE TEMPLATE

1. What did you do and why?
Describe your professional experience. You may wish to refer to your role or involvement, why you had engaged in this experience and the intended outcomes. You can also mention any particular professional standards you had chosen to focus on.

I observe a Year 4 class over the 2 days of bridging, on the first day of bridging I was with a subsitute teacher for the first half of the day, whom had no teaching assistant available, which effected my observationsal effectiveness, and this was due to the fact I had to get highly involved in the math lesson. However, I was with the full time teacher for the rest of my time at the school, and I would be partially involved in the classroom process while also taking notes. This gave myself the opportunity to delve in deeper to how the classroo environment and management affected the students, and then their response towards it. 
I aim to full utilise Schon’s approach to reflection on critical incidents. They identified two types of reflection, reflection on action that is undertaken retrospectively, and reflection in action which is thinking on the go. I can use this to help my observations criteria, the anaylse of the information I have written, and establish a deeper understanding of the pedagogy used in the classroom. 
The first ciritical incidient that will be discussed occured on the 27th of September 2022 at 1:30pm. For context, the teacher rewards good behaviour with golden pine cones. Additionally, there were 2 students who were on the behaviour board, there was no students on the happy face, one student on the neutral face, and one was on the sad face due to their negative behaviour that day. The teacher and their students started the lesson reminising about the previous science lesson from the previous day, which surounded the topic of friction. They were continuing from the previous science lesson and they were covering what has already been stated in the previous lesson. The teacher informed the student who was on the sad face, in front of the whole class, that if they want to get off the sad face they would need to contribute positively to the lesson. The student immediately became aware of what was needed from them to get off the sad face and how to do it. The student started to take part in the lesson by putting their hand up to answer questions surrounding the previous lesson. The teacher praised them for their contributions and their good behaviour; therefore, the teacher took them off the sad face and placed them onto the neutral face. They also asked the student to keep up the good work and the teacher congratulated them in front of the whole class. The teacher also rewarded the student with 2 extra pinecones for having such a good turn around in their behaviour. 
The student looked more confident, satisfied, content, and calmer from getting praise from the teacher. The teacher used a behaviourist approach to turn the student who was not interested in the topic into a student who was actively involved. They also took advantage of their class token economy to establish a reward for the student. Consequently, they implemented Skinners Operant Conditioning, establishing positive reinforcement alongside Negative reinforcement. The teacher adapted some of Donaldson’s 12 Principles, they encouraged their students to take responsibility for their own learning, sustained pupil effort to reach high but achievable goals, and built on previous knowledge and experience to engage their students’ interest. The teacher secured effective pedagogy for the student by securing the best outcome for their learning, and behaviour in class.
The second critical incident that will be discussed arose at 10:30am on the 26th of September 2022. This occurred at the end of a maths lesson surrounding odds and even numbers, and using 1000-, 100-, 10-, and 1-unit blocks together and then putting them in place value. The teacher informed them it was time to tidy up, which the students did, but they did so very loudly. The teacher then came up with the idea of playing Simon says after they finished. The students immediately clamed down, with there full attention on the teacher. All the students got fully involved and listened intently to the teacher’s instructions. Once the game was over it was break time for the students, most left calmly, however one student stayed stating that they were waiting for Simon to tell them to leave for their break. 
The teacher used Donaldson’s 12 Pedagogical Principles, they supported their students social and emotional development and positive relationships, they encourage collaboration, and sustained pupil effort to reach high but achievable goals. They also employed some professional standards such as pedagogy, and collaboration with their students. The teacher consequently implemented one of the 4 purposes, they included healthy, confident individuals who have the confidence to participate in performance. 

2. What have you learned?
You might want to consider some of the following: why is this experience important or relevant? How does it relate to your overall learning, development and/or use of the standards? Did it meet the intended outcomes? Any lessons learned? What are the implications for colleagues and learners? How will you share what you’ve learned?

The first critical incident showed myself how to use operant conditioning in a positive and negative way. It also showed me how a token economy can work effectively in a classroom without the application of digital aspects. They took advantage of positive reinforcement, a positive classroom management, and a positive classroom transition. However, the application of these types of rewards and punishments can be fickle, it can turn good behaviour into a chore, it can make students feel entitled to rewards for just behaving in a suitable manner, and this in turn reduces responsibility for the student to care for their own behaviour. Additionally, if rewards are not universally used it can create resentment, for example, the student who was rewarded with pinecones for answering, they were given a reward for their positive action, however when other students answered questions with a similar positive attitude, they were given no reward. This reward system can have a detrimental effect on a student’s extrinsic and intrinsic motivation. This is extremely important to why or how I will use a reward system in a classroom, if I were to use a token economy in a classroom, I would have to make sure it is fair ad accessible to all students, not just an incentive to behave or learn better. 
Within the second critical incident although it was exceptionally successful it could be improved in a variety of ways. The teacher established positive behaviour support for their students, and modelled exemplar behaviour to which their students copied, Firstly, I would ask a student to lead to activity to enable confident, capable, collaborative learners. Secondly, I would ask the student to include some Welsh into the activity, to facilitate an innovative learning environment. Thirdly, I would include some mathematic questions surrounding the topic of odd and even numbers, asking the student who say a number from 1 to 20, and then having the other students respond to odds with a thumbs up, and evens with a thumbs down. All of these changes would allow the inclusion of Donaldson’s 12 Pedagogical Principles including encouraging students to take responsibility for their own learning, support social, emotional and positive relationship developments, encourage collaboration, sustain pupil effort and reach high but achievable goals, employing a broad repertoire of teaching approaches, promote problem solving, creative and critical thinking, build on previous knowledge and experience to engage interest, focus on the 4 purposes, use of assessment for learning to accelerate progress, make connections across areas of learning using maths and Welsh, and reinforces cross curricular responsibilities in literacy, and numeracy. Additionally, these changes can connect deeply to the 4 purposes of enterprising, creative contributors, ambitious, capable learners, and healthy confident individuals. Furthermore, using the changes established can lay a pathway to the professional standards including pedagogy, collaboration, innovation, and professional learning. 
Consequently, multiple theories can be applied to the second critical incident such as:
· Schlossberg’s transition theory
· Maslow’s hierarchy of needs
· Skinner’s operant conditioning 
· Glasser’s choice theory
· Kohn’s student directed learning theory
· Bandura’s social learning theory
· Bruner’s scaffolding
3. What Next?
Is there anything you intend to do as a result of this experience? You might want to consider some of the following questions: Are there any specific actions that you will take? What would you do in similar circumstances in the future? Is there anything you intend to change? Do you have plans for any further learning or development opportunities? If so, who or what can help - using the standards, people, written resources, online materials, workshops etc? How will you share what you’ve learned?

	TARGET

What area do you want to develop in your own practice?
	I want to be using a holistic and choice approach in my teaching.
I will be using positive reinforcement, while also maintaining rewards are given out at a good frequnecy. 
I will try to minimise paper work for students, and create more of an active participate classroom. 
I want to be able to use summative and formative assessment techniques comfortably in a class. 

	TIMESCALE

When do you want to achieve this by?
	I want to achieve these targets by march 2023.
I want to be able to comfortably use these techniques and reach these targets by this time. 

	RESOURCES

What do you need to help you achieve this? Who do you need to talk to/observe? What do you need to research?
	I will be observing teaching techniques and how to apply them.
I will converse with both students and teachers for ways to improve my teaching strategies.
I will need to research theories and how to apply them, strategies and which ones work the best with my chosen approach, and ways to apply innovation in the classroom. 

	SUCCESS CRITERIA/
OUTCOME

How will you judge whether it has been successful or not? What impact do you hope to see in teaching and learning? What reserach/literature is this based on? 
	I will use kolb’s reflective model to assess if the students have reach a successful outcome.
Both formative and summative assessment techniques.
Test students informally or formally at the beginning of a subject and then again at the end, to see what they have learnt. 
Make the success criteria clear to the students so they know what is expected from them.



	MONITORING/
EVALUATION

How will you check that you have successfully achieved your target? Lesson observation? Book scrutiny? Pupil voice?
	I will use kolb’s reflective model to assess if I have reached my target.
I will ask students and teachers to provide feedback.
I will create formal and informal tests for the students to analyse their learning.
I will be observing students learning formally and informally. 
I will also be reviewing liturature from books and the internet.













PGCE BRIDGING 1 – CHECKLIST

	
	What to do?
	When?
	Notes
	Done

	1.
	On your TEST days, observe teaching epidoes and  identify 3 critical incidents in your placement or Network Lead school.
	26 & 27 September 2022
	Complete observations in your STEER booklet.
	/

	2.
	Prepare an Experience Template based on 2 critical incidents to present as a blog post
 
Complete the following sections:
1. What you did and why?
2. What have you learned?

	27 September 2022
	Use the “Experience Template” section in your STEER booklet. This can be copied and pasted into your PLP once the EWC has granted you access.
	/

	3.
	Present your Experience Template to your module tutor and peers. Focus on “What you have learned”. 
	27/28 September 2022
	 
	/

	4.
	Following the afternoon session of your SHARE day, please complete the following section of your Experience Temple:
3. What next?
	30 September 2022
	Use the “Experience Template” section in your STEER booklet. This can be copied and pasted into your PLP once the EWC has granted you access.

During your “End of Week Review” share your Experience Template with your class/subject mentor in your placement school to ensure that your “What Next?” focus is linked to targets in your “Learning Journal”.
	/
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