Essay – Critically discuss whether current Classroom Management strategies are inclusive for all learners. Link to the theoretical approaches and policies. (At least two theoretical approaches).

Every child and young person share the right to access equal educational opportunities, regardless of their ability, needs, background or culture. The aim of inclusive education is to help ensure that each individual receives the support required for them to develop their skills and knowledge and ultimately reach their full potential. Inclusive learning means adapting mainstream classrooms to remove barriers, for example altering physical spaces, maintaining a structured routine, implementing suitable teaching styles and lesson plans, tailored to meet the needs of all members of the classroom and the new curriculum, and reinforcing classroom rules. Creating such positive working environments allows each pupil to participate and feel valued (Jaafar, 2024). 

Classroom management refers to the methods and techniques used by teachers in order to create and uphold a pleasant and orderly learning environment. This can be done by enforcing rules, routines and expectations in terms of behaviour, participation and work standard. The overall goal is to limit disruptions and deal with them promptly if they do occur, and to boost student productivity and focus. Successful management combines both technical skills, such as organisation and delivery of lessons, and personal relationship skills, such as building respect and rapport with students (Gibson, 2025). The three C’s of classroom management are; connection, consistency and compassion, having all of these in place should ensure that the class and every individual in it should work in perfect harmony (Bronke, 2021). 

The traditional view of classroom management was based around compliance and external control, all children were simply expected to follow classroom and school rules with little room for controversy. In the modern day, it is proactive and places emphasis on collaboration, personal needs and community building. Essentially, anything that educators do to support children learning (Hanne, 2023). 

While classroom management strategies have shifted towards more positive, inclusive models, their effectiveness remains uneven due to implementation gaps, systematic inequalities, and underlying theoretical tensions (Costa, 2023). 

Some key elements of classroom management include; behaviour management. This refers to the need to set clear expectations and rules that all students are aware of and are able to meet. Educators are required to know their children, which includes familiarising with potential triggers, and understanding that some pupils may experience greater difficulties behaving in line with expectations due to additional needs or their background (Jarvis, 2021). Positive reinforcement, acknowledgement and rewards can be implemented to encourage and promote desired behaviour. Whereas, on the flipside, consistent and fair consequences or punishment can be established for diminishing inappropriate behaviour, although it is crucial that students have the opportunity to try again and learn from their errors (Myers, 2022). 

Organisation is another key element of classroom management. The physical environment should be organised in a way which limits distractions, and facilitates seamless learning. The layout of the classroom, and seating plans can have a significant impact on the children’s ability to focus and learn effectively. Classrooms should be arranged to ensure that every pupil has an easy view of the teacher and teaching resources, and there are clear walkways and enough space to move around when necessary. For primary aged children, each area, for example; building area, creative area, maths and literacy areas, should be designed so that children can explore independently and safely, with supplies clearly labelled (McBride, 2024). Classroom wall displays are also effective educational tools in terms of physical organisation, that can enhance learning and create a more welcoming environment. When wall displays are decorated carefully, they can be great visual aids, assisting students with visualising concepts, celebrating hard work and sparking curiosity (Smawfield). 
Other elements of good classroom management are; relationships. Building respectful and supportive relationships with pupils will certainly create a good foundation for positive outcomes. Students tend to respond better when they feel connected and supported, making them more likely to follow classroom rules and be responsive to the teacher’s feedback and expectations (Robson, 2024). Teachers can build positive relationships with pupils by being empathetic, consistent, creating a safe environment which encourages respect, celebrates diversity and welcomes mistakes, making learning as fun as possible, learning students names and using them often, adopting a growth mindset, being present and attentive, involving students in decision making, and providing positive feedback (Anne-Marie, 2024). 

Although it is easy to set high expectations of what behaviour is acceptable in a class setting, it is also necessary that teachers and school staff are aware of the possible causes of challenging behaviour in children, and how to approach the matter if they arise. A possible cause for a child behaving what is deemed as negatively, is their health and wellbeing. If a child has poor health or is diagnosed with a chronic illness or disability, this can have a knock-on effect on their mental health, and in turn, their behaviour (Garey, 2023). 

Another cause for challenging behaviour in children may be behavioural difficulties or neurodiversity. Conditions like dyslexia, attention deficit hyperactivity disorder (ADHD), autism spectrum disorder (ASD), can sometimes be portrayed as misbehaviour, however this is not always the case. A child who has dyslexia will struggle to read and as a result might begin refusing to read aloud, or become visibly frustrating while attempting to complete literacy-based tasks. Children who are diagnosed with ADHD will likely have trouble following directions, staying on task and sitting still. All of which behaviours can be confused with defiance, when in reality the disorder affects the child’s ability to focus, regulate impulses and manage tasks (Flannery, 2025). ASD is another neurodevelopmental disorder which may present as poor behaviour, as children with ASD don’t understand social cues or expectations, have trouble with classroom learning, experience sensory overload in certain settings, find changes in routine or transitions between activities difficult, have a hard time communicating or understanding their feelings, find it hard to react appropriately to things which might happen around them, or are tired or not feeling well (raisingchildren, 2024). 

There are other possible causes of poor behaviour in children, for example; their home environment, or in some cases even trauma. A child who experiences neglect, abuse, poverty, violence, poverty, or witnesses domestic violence, mental health problems, incarceration, and/or substance or alcohol misuse in the family is far more likely to begin acting out in school (Freud, 2025). Children and young people who have been subjected to trauma or adverse childhood experiences often find it difficult to understand, manage and express strong emotions appropriately. Some children can be led to believe that they are the problem and what has happened to them is their own fault, and as a result they might feel as though they are not liked and don’t deserve to be treated kindly, therefore they have no reason to try to behave well (Miller, 2025). 

Children’s behaviour can also be impacted by life events or big changes, such as; moving to a new home or school, the birth of a new sibling, a new person moving into the home, death in the family, a divorce or separation, a new step parent entering their life, parents changing jobs, changes to friends or school stress (Dodge, 2022). All of these changes can have a major effect on a child’s emotions and nervous system, and as a result alter the way in which they behave, as children usually demonstrate how they feel through their actions. 

Educators should be aware of all of these reasons that could explain a child’s behaviour in class, and should also be able to spot the indicators so that they ensure the child’s needs are being met. Classroom management must be a whole-class matter in order to maintain inclusivity, and reasonable adjustments should be made in certain circumstances, rather than punishment for a behaviour that might not necessarily be the child’s own fault, as that could run the risk of worsening the child’s wellbeing and in turn, worsening their behaviour (Charest, 2024). Catering for all pupils can be difficult as most classes will have very diverse pupil needs, but the better the teacher understands their children, the interventions will prove far more likely to succeed in supporting their requirements. 

Lev Vygotsky’s theory of cognitive development explored the three levels of learning that each child experiences; things that the child can accomplish on their own, things that the child can accomplish with help from someone else, and things that the child cannot accomplish, regardless of the amount of help they receive (Sarikas, 2025). From Vygotsky’s theory, Jerome Bruner later developed the scaffolding psychology theory. Scaffolding can be applied when adopting an effective manner of classroom management. Scaffolding is a teaching method where a more knowledgeable person, such as the class teacher, provides temporary support to a learner to help them master a new skill. This support is slowly reduced as the learner becomes more competent, allowing them more freedom to work independently. Bruner’s theory is constructed on the notion of the zone of proximal development (ZPD) which is essentially the void between what a learner can already do independently and what they can achieve with guidance (Rusconi, 2024). 

Bruner’s scaffolding theory is an inclusive framework. Teachers must be aware of the developmental stage of each child in their care, and should tailor scaffolding to meet their own individual needs. Every child deserves equal opportunity to continually learn and develop skills. Some may be highly complex, and require a very directed sort of assistance. Teachers can sometimes improvise and provide scaffolding through other support where necessary, especially in the cases of children who have additional learning needs, including the use of other adults such as teaching assistants, parents/carers, or more knowledgeable peers within the class (Wheeler). 
 
There are many other factors involved in terms of attaining a well-managed and content class environment, one being technology. In the modern day, technology is a part of life, and can be extremely useful in a school setting. The use of technology allows more flexibility in methods of study, more personalised learning, better freedom of choice, access to endless resources, collaborative learning, gaining a global perspective, and improved digital literacy – an important life skill in the present world of work (Appleton). Technology can be a marvellous tool when used correctly, however, if it is not controlled within the setting, it can also become problematic. Some negatives are excessive screen time, which is unhealthy, more distractions, possibility of cheating, especially with the use of artificial intelligence (AI) growing rapidly, hindered communication and unequal access to technology. In order to utilise the presence of technology to the teacher, and children’s advantage, and limit the negative influences, it is vital that there are rules and regulations put in place so that the classroom is managed (Brown, 2024). 

Another difficulty in relation to classroom management might be large class sizes. Large class sizes divide teacher attention, grading work becomes too heavy for meaningful assignments and feedback, test scores are lower on average, behaviour issues increase, number of students impacts emotional energy, harder to build tight-knit relationships with all pupils, less flexibility, and can lead to chaos. All of which can act as a drawback to inclusive classroom management as there is a risk of children slipping through the net, as well as the risk of teacher burnout. Ensuring each pupil feels valued and achieving the desired progress and responses from pupils in return requires far more hard work, motivation, energy and resilience than it might in a smaller class (Ballard, 2025). 

In order to manage a class successfully and establish a thriving atmosphere and setting, consistent procedures and routines are imperative. Behaviourism theorist B F Skinner is widely known for his theory of operant conditioning. Skinner believed that behaviour can be modelled through reinforcement and punishment. Positive reinforcement is the act of adding something pleasant to increase a behaviour. Negative reinforcement is the act of removing something unpleasant to increase a behaviour. Positive punishment is the act of adding something unpleasant to decrease a behaviour. Negative punishment is the act of removing something pleasant to decrease a behaviour (Neeson, 2024). 

Despite controversy, Skinner’s theory is still widely applied in educational settings today to control behaviour of students. Positive reinforcement is used to praise and encourage favoured behaviour, for example through stickers, tokens, rewards and privileges. Negative reinforcement can also be used to promote good behaviour, such as by eliminating homework. On the flipside, positive punishment can be used to discourage wrong behaviour, for example detention, being given extra work, or a phone call home. Negative punishment can similarly be used to discourage bad behaviour, such as reducing play time, being moved away from a friend or taking away a favoured toy or activity (Johnson-Gerard, 2025). All of these are useful tactics to help children and young people follow school rules, and works most effectively when both the set rules and the methods of reinforcement and punishment are clear to all and are consistent (TeachingChannel, 2021). 

Theorist Alfie Kohn, however believed that discipline is the problem, not the solution. Kohn is known for challenging behaviourists, conservatives and those who defend practices like the use of competition, incentive programmes, conventional discipline, standardized testing, grades, homework, and traditional schooling. Kohn believes that student voice is of utmost importance and that students should have an input on the impact of the curriculum, the structure and layout of the classroom, and any absolutely necessary discipline measures. Kohn states that learning should be organised around problems, projects and questions – rather than around lists of facts, skills and separate disciplines (Wikipedia, 2025). 

One of Kohn’s most known articles, titled ‘Five Reasons to Stop Saying “Good Job!’’ directly contradicts Skinner’s conditioning theory. In the article, Kohn discusses how offering children praises and rewards to encourage them to do something that is desired of them could get them to comply with a teacher’s wishes in the short term, however this is taking advantage of their dependence, and can cause children to feel manipulated into doing certain things for approval, even if they might not realise it. Promising rewards only creates temporary obedience. Kohn goes on to explain that engaging children in a conversation about what makes a classroom function smoothly, or the impact that their actions could have on others is a far better approach to dealing with behaviour, helping children become more respectful and thoughtful people (Kohn, 2021). Overuse of praises and rewards can also cause them to lose their meaning, as children will become immune to them after a period of time, which is dangerous in regards to classroom management as the aim is not only to obtain a positive dynamic, but to maintain it. The idea of manipulating children into behaving in a specific way can also be harmful to a child’s wellbeing and self esteem over time, especially those who have additional needs, meaning it might not be an inclusive and fair classroom management tactic. 

Routine is also mandatory when obtaining adequate classroom management. Dynamic class and school routines can drastically reduce time spent on managing behaviours, as students are familiar with the expectations at all times of the day, allowing more time for instruction and learning. Routines should be introduced as early as possible, and practiced continuously until they become second nature for students. Routines also teach valuable life skills such as responsibility and independence (Cox, 2023). Routines are also fundamental to inclusivity equity as children who have additional learning needs can find ambiguity and inconsistency particularly challenging (Mullin, 2025). 

The education system is always evolving, many adaptations and improvements have been made over a period of many years to ensure a positive, beneficial and most importantly inclusive schooling experience for all. In 1999, the devolution began, the Welsh Government gained control over education, giving policy makers the opportunity to develop a distinctly Welsh approach to education, whereas before this England and Wales shared the same education system. The foundation phase was then introduced between 2004 and 2006, bringing an experiential and ‘learning through play’ approach, which was one of the first steps towards education being more inclusive for all (Dauncey, 2024). 

More recently, in 2016, the updated ‘Inclusion and Pupil Support’ guidance was released, outlining responsibilities for supporting the inclusion of all compulsory-age pupils, placing emphasis on promoting positive behaviour, satisfactory attendance of all pupils, and providing education outside of a traditional school setting for those who require, typically those with a physical and/or learning disability. The policy detailed advice and duties of various parties involved in the education sector to ensure that all pupils receive suitable education (WelshGovernment, 2016). 

Wales has since moved further in the direction of inclusive education. In 2022 the new ‘Curriculum for Wales’ was first introduced, and is still being gradually rolled out, highlighting the importance of equity and inclusion in all school settings. One of the key features is referred to as the four purposes, with the first being; ambitious and capable learners, secondly, enterprising and creative contributors, thirdly, ethical and informed citizens, and fourth and finally, healthy, confident individuals. These purposes are not compressed into the outdated belief that each student must perform academically in order to be valued and successful, instead it breaks the mould and allows children to foster a sense of belonging, promoting respect for diversity and human rights, and building emotional and physical well-being for every child, regardless of their history or circumstances (Protheroe, 2022). 

In conclusion, there are a number of difficulties in relation to obtaining a good balance of inclusion and management within a classroom. For example, a lack of adequately trained teachers, shortage of funding and therefore resources, large and/or extremely diverse classes, poor methods for assessment, parental setbacks and concerns, lack of cooperation between employees, cultural and language barriers, and a rigid curriculum (Kumari, 2025). All of which can be obstacles when providing fair education for all, however schools have come a long way since previous teaching and management methods, and there are ways in which the system can continue to improve. 

In order to progress further towards a completely inclusive and well-managed provision for all, some useful strategies would be; providing training programmes for educators in inclusion classrooms, collaborating with other professionals and parents, having a well curated plan for managing and responding to behaviour, allocating funds by governing bodies, encouraging teamwork among school staff, embracing cultural and linguistic diversity, and designing lessons that are varied appropriately (Costa, 2023). When all of the correct measures are put in place and exercised efficiently, meaningful learning will take place for every child and young person. 
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