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Targets from my previous assignment
	Targets
	How I have addressed it in this work

	Revise referencing skills when referring journals and articles, i.e., place title of paper in single quotation marks.

	I have addressed it in my work by placing journal and article titles in single quotation marks, ensuring accurate academic referencing throughout my assignment. 

	Continue to develop your criticality skills by engaging more deeply with conflicting perspectives and theorical aspects. 

	I have addressed my target by comparing theories and exploring different views to deepen my critical understanding. 



Deepening Practice – Health and Wellbeing. 
JOURNAL – Including overview of theoretical frameworks and experience of application.

Whole school well-being refers to a holistic approach that prioritizes the health and well-being of all members of the community. This includes pupils, staff, and families at the heart of the school’s vision which is embedded in everyday practice (Welsh Government, 2021). Schools that focus well-being see improvements in both academic outcomes and social development, highlighted by OECD (2021). A supportive and inclusive environment enables children to thrive emotionally, socially, and physically. This plays a crucial part in primary education as foundational behaviors and attitudes are formed. 
The purpose of this journal is to analyze the whole-school well-being within a primary school context. It explores current strategies being used to promote mental, physical, and social well-being, while also identifying challenges and proposing practical improvements. Drawing on theory and practice, this journal aims to highlight effective approaches and recommend sustainable ways forward for enhancing well-being in schools. 
The school where I completed my second professional teaching practice (PTE2) was a primary school with approximately 650 pupils ages 4 to 11. It was in a diverse community. The school had an inclusive and nurturing environment where every child was encouraged to reach their full potential. The schools values respect, kindness, and collaboration, aiming to create a sense of belonging for all members of the school community. However, the challenges included supporting pupils with additional mental health needs and coping with the increased pressure on staff well-being due to workload demands. 
Regarding well-being initiatives, the school has implemented a variety of programs to support the mental, physical, and social health of pupils and staff. Mental health initiatives included access to ELSA (Emotional Literacy Support Assistant), school counsellor and regular mindfulness sessions. Social well-being is supported through community-building activities such as themed weeks to promote inclusivity and anti-bullying, drawing and talking and rights respecting. Physical health is encouraged through daily exercise routines, such as ‘The Daily Mile’, regular PE sessions (SKIP) and healthy eating initiatives such as promoting fruit and vegetable consumption during snack time. 
The school supports staff well-being by offering professional development opportunities such as ‘Well-being Fridays’ to finish early and staff management workshops. Additionally, regular check-ins with staff are conducted to monitor their wellbeing to ensure work balance. These strategies collectively aim to promote a holistic approach to well-being for everyone in the school community. 
Play is an important component of a child’s development and holds continued significance in Key Stage 2. It enables pupils to explore, express emotions and builds relationships which contributes to emotional, social, and cognitive wellbeing (Lester and Russell, 2008). Through play, children develop essential life skills such as creativity, resilience, collaboration, and conflict resolutions (Whitebread et al, 2017). Gleave and Cole-Hamilton (2012) state that in Key Stage 2, play is integrated during break times, structed classroom tasks and interventions to reduce stress and support behavioral development. Staff will also benefit from improved pupil regulation and engagement. However, Howard and McInnes (2013) imply that without appropriate adult supervision, Highlighting the need for sensitive and intentional adult guidance to ensure a positive experience for all. 
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Description automatically generated with medium confidence]Meaningful Physical Education embraces a pupil-centered approach that prioritizes engagement, autonomy, and emotional growth alongside physical development. Meaningful PE enables learners to enhance their physical literacy and mental well-being (Beni, Fletcher and Chronin, 2017). This aligns closely with the Curriculum for Wales, which emphasizes developing healthy confident individuals through purposeful, inclusive experiences (Welsh Government, 2022). In practice, meaningful PE incorporates goal setting, choice, and reflection in both curriculum and extracurricular activities, encouraging intrinsic motivation and long-term healthy habits (Fletcher, Ni Chronin and O’Sullivan, 2018). The pupils will feel more empowered and engaged, and teachers often report improved behaviors and self-esteem. However, a challenge could be the teacher’s capacity to create and implement consistently engaging experiences for all pupils, faced with time constraints, or limited professional development (Casey and MacPhail, 2018). Figure 1-

(Figure 1- Example of a PE garden that I made to enhance pupils’ skills to throw and catch)
[image: ]	Social and Emotional Learning (SEL) focuses on teaching children how to recognize and regulate emotions, set goals, demonstrate empathy, and build positive relationships. In Key Stage 2, SEL is important as children are developing more complex social interaction and emotional regulation skills. It is implemented through structed programmes, daily classroom routines and guided discussions. SEL is integrated throughout the school day, including targeted interventions to support pupils with specific emotional or behavioral needs (Durlak et al, 2011). Key Stage 2 pupils will benefit from SEL as it can boost emotional intelligence, resilience, and mental health. This can help them manage social challenges and improve behaviors. Teachers will experience a more positive classroom environment and stronger pupil-teacher relationships, supporting academic success and well-being (Zins and Elias, 2007). Implementing SEL requires ongoing professional development and time, which can be challenging for teachers. Despite this, research shows SEL improves academic performance, mental health and supports a respectful school culture (Durlak et al, 2011). Figure 2-

(Figure 2- I have attached a SEL certificate that I completed during my time completing this module.) 

	





Figure 3-
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Description automatically generated]Forest schools provides outdoor, nature-based learning that allows exploration, risk-taking and resilience. Activities such as den-making and nature crafts support well-being by reducing stress and boosting self-esteem (O’Brien and Murray, 2007). Weekly sessions are especially beneficial for pupils who struggle in classroom settings. Staff build trust and observe new strengths in pupils. However, Maynard (2007) suggests that limited access to natural space and unpredictable weather can hinder regular implantation. During this module lecture we experienced Forest School activities firsthand. Led by a practitioner we deepened our understanding of its impact on resilience and well-being. This practical insight reinforced how Forest School principles can be meaningfully applied in a primary school setting to enhance pupils’ well-being. 
(Figure 3- Forest School session located at university) 
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Description automatically generated]Stitching projects such as embroidery or sewing provides a calm, mindful activity that supports emotional regulation and fine motor skills. Children engage in focused, creative work that allows pride, patience, and self-expression. These activities can be used in after-school clubs, nurture groups or as an intervention. Teachers can provide the children with sewing sessions to build quiet, reflective tine into busy school schedules, benefiting the overall classroom tone (Kurthy, 2020). However, some children may find stitching frustrating if they lack confidence or coordination. Nevertheless, stitching promotes a sense of achievement, reduces anxiety, and offers a hands-on approach to well-being (Burnard, 2019). Figure 4-

(Figure 4- An example of a stitching project that was conducted in our university lecture promoting well-being). 
	Applying Health and Well-being as a whole school approach in Wales, especially at Key Stage 2, presents challenges such as inconsistent teacher training limited time and lack of resources (Estyn, 2024). While the Curriculum for Wales promotes a holistic focus of emotional physical and social development, schools often struggle to embed this consistency across all areas of learning (Welsh Government, 2022). Staff confidence in teaching sensitive topics such as mental health varies, highlighting the need for targeted professional development (Granada, 2023). Strengthening staff training, improving cross-curricular integration, and involving families are key areas for future improvement. 
	During my PTE1 and PTE2, I observed and supported various health and well-being approaches, including the daily mile, outdoor sketching, and free play to promote physical and emotional development. I taught multiple Jigsaw PSHE lessons, encouraging emotional literacy and empathy and supported inclusive PE lessons that build teamwork and confidence. Golden time was effectively used to reinforce positive behaviors. These experiences highlighted the importance of embedding well-being in daily practice to support pupil engagement and holistic growth. 
	In conclusion, exploring a whole-school approach to Health and Well-being has deepened my understanding of its crucial role in supporting children’s holistic development, particularly in Key stage 2. This aligns with serval QTS standards. Standard 1 (setting high expectations to inspire, motivate and challenge pupils) and Standard 5 (adapting teaching to respond to the strengths and needs of all pupils). The approaches examined (Play, Meaningful PE, SEL, Forest Schools and Stitching project) reflect core pedagogical principles of child-cenred, inclusive practice, resilience, emotional literacy, and positive behaviors. Throughout this assignment, I’ve recognized the importance of embedding well-being into the curriculum, as promoted by the Curriculum for Wales. I also acknowledged the challenges such as time constraints and varying staff confidence, particularly in sensitive topics like mental health. These require on-going professional development and whole-school consistency. Moving forward, I aim to integrate well-being practices more intentionally into my own teaching. This includes creating a safe, nurturing classroom, prioritizing emotional check-ins, and using creative interventions such as stitching or outdoor learning. My future practice will be informed by current research and policy, ensuring pupils emotional needs are valued alongside academic outcomes.
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