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Section 1-
This section will critically analyse catalytic leadership and how the demanding nature of leading and managing early childhood education guarantees that the early childhood staff is well-prepared to address the complex demands of social elements and challenges that have an impact on the lives of young children.

Children that possess leadership abilities have greater influence over their life and the power to make things happen. Children benefit from leadership because it instils confidence and enables them to solve problems in a creative manner, work in a team, and collaborate with others. Children have numerous opportunities to learn about responsibility while they are in positions of leadership. (PennStateExtension, no date). Someone who is able to communicate across companies and industries in order to inspire a new style of working that will help the community reach its highest objectives is known as a catalytic leader. You can expect some rewards from taking on the role of catalytic leader, despite the fact that your primary purpose for doing so should be to assist your community in solving problems and achieving its objectives. Among other things, you will obtain a comprehensive grasp of your community and make connections with hundreds of people. You will have an impact on the future of your community. Additionally, your business may receive cash compensation for ensuring that resources are being used to solve problems. In order for stakeholders to collaborate and combine their efforts in order to create new chances for their work, catalyst leaders must provide opportunities for them.

It is well acknowledged that strong leadership is critical to the success of educational and care environments. The possibility to build and sustain high-quality learning settings is extremely limited if there are no qualified and committed leaders to assist in shaping teaching and learning. In addition, research reveals that leadership is second only to teaching as a factor in student learning, and that the quality and practise of leadership are consistently and demonstrably linked to improved student outcomes and educational equity (Leithwood, 2006). Leadership is about one's own identity, and it begins with one's own self, Leadership is also about having an impact and taking responsibility, and it is therefore open to everyone who wants to pursue it. 
Respect should also be demonstrated by leaders as a result of their adherence to ethical principles. Leadership in early years education is more about each child’s character and ideals than it is about position. Working with young children is a gratifying and fulfilling career practitioners chose to work in early years because it is about bringing positive improvements into the lives of children in their early years stage. It is common for numerous leadership positions in an early years setting. Because the person in charge of the team is an effective role model, a successful leader will have a motivated team that adheres to high standards of performance and performance management. It is vital for a leader to spend time with children and employees in order to gain an understanding of their everyday concerns and to model acceptable behaviour, teaching, and communication.


It is common for numerous people in leadership positions to be present in an average nursery setting, ranging from room supervisors to nursery managers. People who are working and studying as apprentices, or nursery nurses who are trying to advance their careers, will benefit from strong leadership because they will receive support and advice from individuals in positions of authority and responsibility. To be a leader means to achieve a goal, and in early childhood education settings, the objective of pedagogical leadership is expressed in what we call pedagogical leadership. In addition to providing strong pedagogical leadership, it is widely acknowledged that effective leaders perform a wide range of other tasks, such as organising and managing resources and time, hiring and managing staff, and establishing genuine relationships with children and staff, families, communities, and other organisations, among other things. Children can learn from your example of leadership. Children gain knowledge by observing what others do. Tell the child what you're doing and why you're doing it, so they understand. Educate children on how to see things from a different person's perspective. An effective leader's ability to communicate clearly and effectively is essential. Preparing children for life includes teaching them how to listen attentively and to respond to others in a calm and respectful manner.

"A method by which an individual encourages a group of individuals to attain a common goal," according to the dictionary, is what leadership is (Northouse, 2004, p. 3). Extension's leadership in communities has adhered to this conventional understanding of what it means to be in charge. This traditional perspective of leadership, on the other hand, appears to be unsuitable for dealing with complicated public challenges. It is quite difficult to understand the types of challenges that Extension professionals face in their communities, such as economic decline, poor water quality, or children poverty (Patton & Blaine, 2001). They cut through jurisdictional, functional, and temporal boundaries to achieve their goals. They are all intertwined and interdependent on one another. Many different definitions exist for what the problem is, and there are many different "solutions" to choose from, none of which really "fix" the problem (Luke, 1998).

Using catalytic leadership in a childcare setting can aid in the resolution of sociological issues such as inequality and poverty. Practitioners can work together to ensure that all children feel like they are being included and feel equal to everyone else. Practitioners must put in place different activities that will meet every child’s individual needs 

Gibbs reflection cycle is a good way in which leaders can reflect on their work  Gibbs' Reflective Cycle is a cycle of reflection developed by Graham Gibbs in 1988 to assist people in learning from their experiences. It was named after Graham Gibbs. The cyclic structure of the model not only makes it particularly well-suited for recurring encounters, but it also makes it particularly well-suited for learning and planning from things that went well or badly. There are six stages to this process: An in-depth description of the experience is provided, as are the emotions and thoughts that you experienced during the encounter. Evaluation of the experience, including both the positive and negative aspects, is required in order to make sense of the circumstance. A conclusion is drawn based on the lessons learned and what you wish you could have done differently. You should also consider making any general adjustments that you believe would be beneficial. 





















Section 2

 The exploration of how children’s rights have changed over time, as well as how this has had an effect on early life will be discussed, compare and critiqued within the scope of this section. In addition, It will cover their appointment of the children’s Commissioners across the United Kingdom, as well as the impact they have had on children’s rights.

Starting with The League of Nations adopts the Geneva Declaration on the Rights of the Child 1924 was drafted by Eglantyne Jebb. The declaration established that all children have the right to opportunities for development. in 1959 The United Nations General Assembly accepts the United Nations Declaration of the Rights of the Child, which affirms childrens rights to education, play and a supportive environment.

A framework for all types of safeguarding and child protection systems and laws, including those that have been adopted across England, is provided by the Children Act 1989. In particular, the Act emphasises the importance of children's welfare, as well as the standards and expectations that must be met by anybody who has a duty of care toward a child. (Virtual college, 2021). The main aspects of the children’s Act 1989 have main principles some of them include: “the Welfare of the child is paramount” this means that practitioners main concern will always be the welfare of children  “delay is likely to prejudice the welfare of the child” (InBrief, no date).  Each and every child was granted the right to protection against abuse and exploitation, as well as the right to be subjected to examinations into their welfare, under the terms of the Children's Act 1989. Its primary premise was that children are usually best cared for while they are in the care of their own families, rather than in institutions.. With a few exceptions, the act came into effect in England and Wales in 1991 and in Northern Ireland in 1996, with some exceptions.  The Act's fundamental idea is that when a When a court must make a decision about a kid's upbringing, the welfare of the child comes first. This means that it takes precedence over the views of either parent, as well as any other adult involved in the child's life, and that it is binding. Because of the tragic death of eight-year-old Victoria Climlie in 2000, the government commissioned Lord Laming to conduct an inquiry to investigate whether new laws was needed. His findings were published in 2004. was required to strengthen new child protection systems. Lord Lammings investigation uncovered widespread failures on the part of up to twelve agencies charged with the responsibility to protect children. The 2004 Children Act did not plan out to replace the 1989 Children’s act it is procedures for merging children's services are established and the position of children's commissioner for England, local governments and their partners are created. It is a requirement of the law that all members of the justice system, including law enforcement, health care providers, and others, work together to improve the wellbeing of children, adolescents, and young people.

As the Children's Commissioner for Wales, Sally Holland has been in the position since April 2015. Aspects of her responsibilities include explaining why children's rights are so important, as well as assessing how actions taken by public organisations in Wales, such as the Welsh Government, have an influence on those rights. Sally Holland is supported by a group of people who are committed to seeing this through. The children’s commissioner’s role is to support children in learning about their rights under the United Nations Convention on the Rights of the Child (UNCRC) the United Kingdom signed an agreement and in 2011 it became law, the UK were the first country to sign the agreement by providing information and resources on the UNCRC, for first time in history. Children’s rights were recognised democratically and enshrined in legislation. The UNCRC is justified on the grounds that children’s rights require special treatment due to the frequent need for special care and protect.

 It is also their role to find out what is important to children by speaking with and listening to them, if children or those who care for them believe they have been mistreated they can seek advice from the organisation. Influences government and other organisations that claim to be committed to improving the lives of children and young people, ensuring that they follow through on their promises to children and young people. On critical issues affecting children and young people in Wales, Sally Holland will speak out for them. in 1948 The Children Act established new protections for children throughout the United Kingdom. A requirement of the Act was that local authorities provide care for any child who was unable to care for themselves. 

It is specified in the Children's Commissioner for Wales Act of 2001, which amended the Care Standards Act of 2000, what the commissioner's primary duties are. The commissioner's primary goal is to protect and advocate for the rights of children, as well as to ensure that they are kept in safe environments. In the case of the Children's Commissioner for Wales, no date is provided. The commissioner's role is to protect the general public while carrying out their official responsibilities. In accordance with the United Nations Convention on the Rights of the Child, the Commissioner has a legal obligation to promote and safeguard the rights of children in Wales (UNICEF, No Date). Mainly aimed at making the United Kingdom a safer place for children, this Act includes provisions for the appointment of a Children's Commissioner and for the appointment of directors of children's services by each local authority. In addition, the governments of England, Scotland, and Wales have the ability to create computerised records for each and every kid. This makes it easier to track down youngsters who are spread across multiple jurisdictions and government organisations.

As a result of the commissioner's work, those who have an impact on children's lives are more likely to take the viewpoints and feelings of children into consideration when making decisions that will have an impact on them in some way, according to the commissioner. (Childrencomwales,2022) Using her unmatched authority, the commissioner has the chance to bring about long-term changes and reforms for children, particularly those who are most vulnerable. Prior to using these authority, she must first acquire all of the evidence she will require in order to be able to justify her conclusions in court. As part of this, she will speak with the children and ask them for the information she requires, as well as gathering information from other institutions such as foster homes or foster parents. As soon as she has obtained all of the necessary information, she will go on to the next phase, which will be to complete her research and gather information on the issues that are affecting children's lives. In this position, she is responsible for acting as the "ears and eyes" of young people in the public systems, as well as for children throughout the state of Wales. This presumption is based on the premise that she will carry out her obligations without displaying any fear toward the government, volunteers, the commercial sector, or the children's organisations with which she may come into touch. In addition to assisting children who are in or have recently left foster care, she also works with youngsters who live away from home or who have been unfortunate enough to come to the notice of social services. Children can also contact and speak with someone who can offer them with the counsel and support they require through the Commissioner's anonymous advice line, Help at Hand. (Childrencomwales,2022).








































Section 3

This section will critically analyse one sociological factor that challenges children’s life experiences, it will discuss interventions and services that support child poverty and the effects it has on children’s experiences.

A main factor that challenges children’s life experiences is Poverty. Children that live in in poverty or low-income households face numerous disadvantages. These can have a detrimental effect on children’s health and social development throughout childhood and into adulthood. There are various ways in which poverty can result in poor health outcomes for children. Exposure and cumulative exposure overtime can have a negative effect on children’s development and health conditions. 

Children from less affluent families may not have access to the same opportunities as other children their age in the same community. Many children may not have access to the same learning resources as their peers, and they may be deprived of opportunities such as vacations and socialising with their peers owing to financial constraints. Researchers have discovered that family wealth has a variety of consequences on children's life and development, according to the Children's Society (ChildrenSociety,2022). A poor income increases the stress level of parents, which has detrimental consequences for their relationships with their children and family dynamics. Higher family income has been found to have a positive impact on children's academic achievement, as well as their emotional and physical health and well-being. Specifically, according to (Cpag, 2022), “children who have experienced persistent poverty throughout their first seven years of life have a cognitive development score that is on average 20% poorer than children who have never experienced hardship. As of 2015, 33 percent of children who qualify for free school meals obtained five or more good GCSEs, compared to 61 percent of all students overall”.

COVID-19's economic crisis threatens to disproportionately affect children and families. The number of children living in multidimensional poverty – without access to education, health, housing, nutrition, sanitation, or water – increased to about 1.2 billion in 2020, with an additional estimated 100 million children falling into multidimensional poverty in 2021. (UNICEF, no date). Due to families losing jobs during the pandemic which have never been in this position before, as well as families struggling financially due to the rising of living costs, increased caring obligations, reduced child support payments and difficulty getting other financial aid. According to (Cpag, 2022) “due to the pandemic over six in ten families are struggling to pay for three or more basic necessities” these include rent, food, utilities, and childcare. The pandemic has caused mental or physical health issues in low-income families. When families who are already reliant on temporary, low-paying or insecure work lose their jobs are forced to isolate as a result of the coronavirus pandemic, they have very few options for regaining their financial stability. Some may have minimal savings and frequently owe money this is making it impossible for them to save money for food or other necessities, unexpected interruptions on income can have serious implications, for families living in poverty missing employment has a direct correlation to missing meals, making it difficult to adhere to government and healthy recommendations. School closures, while an important tool in the fight against the spread of COVID-19, may result in increasing social isolation among children and adolescents. Children whose families cannot afford access to laptops, phones, or proper internet or phone connections are likely to miss out on critical learning opportunities, even though many schools now provide online learning opportunities. For children who are unable to access any of the e-learning that schools are giving, there is an additional danger of being stigmatised or embarrassed. As more children are brought up at home, the cost of living will rise for families, while earnings for parents are expected to decline, causing families to struggle to keep up with the rising cost of food and other vital items. Family financial hardship is likely to be exacerbated as a result of increased childcare duties for parents while their children are not in school and without the prospect of assistance from family networks.

There are a variety of measures in place in early childhood settings to assist families that are struggling to cope with the demands of everyday living. One of these efforts is the provision of free school meals. The right to free school meals is a legal sort of benefit that is available to children who live in low-income households, which could include families who receive some type of government assistance as well as those who are eligible for free school meals. Welsh free school meal entitlement has also been increased in response to an increase in demand for them during the coronavirus pandemic, according to (gov.wales). The Welsh Government has been working with Plaid Cymru to examine their resources and have been able to extend and expand free school meal entitlement for 196,000 children living in Wales, according to (gov.wales). Nutritious school meals, which ensure that children attending school are well fed and can therefore concentrate on their work rather than their grumbling stomachs, are a tried and proved approach to boost academic performance and children's opportunities in life.
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