	
	
	




ECAD5010									Megan Russell

What are staff and learners' perceptions of success criteria and how is it implemented into lessons

[bookmark: _Int_AF7k2B0b]Assessment for learning also known as formative assessment is the use of continuous assessment as a core element of teaching through a variety of strategies to aid progression. (Senedd, 2021) (Dylan Wiliam and Paul Black, 1998). This is also supported by Bloom (1969, 48) who describes assessment for learning as providing “feedback and correctives at each stage in the teaching-learning process”. (Bennet, 2011). The research question aims to gain insight into teacher and students view on success criteria, what their descriptions are and the way it is used in classrooms. Success criteria is described as the use of summative information about the key steps a learner needs to complete in order to successfully complete their work. (Government, 2013) and the research aims to understand if teachers and students agree with the descriptions and understand their view on the assessment for learning strategy. Assessment for learning is a basis for the Welsh curriculum (2020) the Welsh government agreed that supporting learner progression and decided that assessment was necessary however should inform practitioners of what learners know and are capable of, instead of being used to measure school performance (Government, 2020). Therefore, to conclude that assessment for learning is being used in the way described by the curriculum research must be conducted to evaluate the use and perceptions of assessment for learning. On the other hand, research on assessment for learning can be used to develop the researcher's professional practice in the use of assessment for learning. 
[bookmark: _Int_ExHtcDjM][bookmark: _Int_QecCt7mn][bookmark: _Int_UOk8p462][bookmark: _Int_tbUQpN1F][bookmark: _Int_fPpqBSLO][bookmark: _Int_4WGVzCs8][bookmark: _Int_A32PYyDy][bookmark: _Int_hvG8t4MH][bookmark: _Int_9TkNmeKT][bookmark: _Int_mkfeFQbR][bookmark: _Int_MLgHmsCw][bookmark: _Int_D2KROgHU][bookmark: _Int_NEDzsuAN]Dylan Wiliam and Paul Black (1998) state that assessment for learning aims to improve standards from where they were. Formative assessment is the use of assessment through the learning process instead of purely at the end of a topic, success criteria is an outlined area of formative assessment. Wiliam and Black show the importance of including students in their education, success criteria is an assessment for learning strategy that lends itself to inclusion of students in their own learning and the assessment of work. (Dylan Wiliam and Paul Black, 1998). Shirley Clarke states that success criteria is a formative framework for success which allows them to reflect on progress and focus on the appropriate aspects of an activity. success criteria gives students a focus point for their work in which they are able to concentrate on success in the work, ensuring all success criteria is met prevents students from feeling confused and overwhelmed while aiming for success. Clarke also states that having success criteria can make an activity easier to teach as it is “an essential ingredient for modelling and teaching.” Teachers must first understand what success looks like to be able to teach any lesson to students, by creating a success criteria it supports the teacher in understanding what the main focus of the lesson is and how students can achieve success (Clarke, 2008). Which is further supported by John Hattie. Hattie states that students follow their teacher in schools and students are more likely to mirror the teacher's actions. Therefore, Hattie believes that teachers should show students what the outcome should look like before they begin their own work and help them with the strategies during the lessons. Hattie claims it is more beneficial to students to show students what success looks like, for example, when in literacy draft a story with the students before they write one themselves. This prevents students from feeling as though they are either going to fail or be berated over the work they produce. Hattie argues that co-constructed while success criteria is beneficial for students' teachers must acquire a “different set of teaching skills to be more creative and ensure students are not parroting work.” (John Hattie Learning Intentions and Success Criteria, 2015). This presents the negatives of co-constructed success criteria which many could argue is a reason success criteria is a draw back for a child's learning. By giving children the end product, it can prevent children from being creative and can encourage parroting from the teachers work. Success criteria can promote the self-motivated learning that educators aim to achieve. By creating independent, self-monitoring students in the education system, practitioners are able to provide students with a success criteria which allows students to understand the secret to success in their work. Sadler claims “students can produce high-quality work consistently only if they can monitor and control the quality of their work while they are doing it”. However, despite having success criteria the work that students produce cannot be predicted but teachers will recognise the high quality of work produced and the creativity incorporated. (Sadler, 1998) Sadler and Hattie believe that students should be shown what success looks like to aid their progression and success in their academic work, when students are given the recipe to success, they are more likely to be enthusiastic and confident in the work they produce and be able to produce work of a high standard as a result to having a success criteria given to them.  Furthermore, pruves (1993) supports Hattie and Sadler as he states that teachers must make the knowledge explicitly clear to students in order for students to have access to the knowledge, they need to be successful. He observes that many teachers do not create clear and informative success criteria for students. This intern prevents students from being able to access the knowledge of how to succeed in the classroom environment. Additionally, D. Royce Sadler followed on from this and explains how students should be part of the process when creating success criteria; this allows students to gain a deeper understanding of what is expected of them and in some cases see a successful piece of work in which they can gain ideas and a sense of quality. (Kathy Hall, Winnifred Burke, 2004) Moreover, Shepard (2000) believes that success criteria allows teachers to push children towards higher standards to aid in their progression through success criteria can also improve their dialogue in the classroom and allow students to capture control of their learning and the assessment process it is held against. When children have control over their learning it enables students to become independent and confident in the classroom and develop self-esteem. By using success criteria in the classroom, it encourages students to take that control and be confident that they produce is high quality. Shepard also states that to make success criteria and assessment work the way in which it is intended teachers must ensure that it is informative and insightful to the students and clearly outlines the expectations for each activity (Shepard, 2000)  Success criteria as researched by Shepard, Hattie, Sadler and Clarke indicate to the importance of including children in the process of learning as well as allowing students control over what they need to achieve in their work. The research also suggests the importance of having Independent and confident students in which can self-monitor their work and decide what they need to include in their work to achieve success with limited support from teachers. 
[bookmark: _Int_iQwCR9z1][bookmark: _Int_dbUyhllW][bookmark: _Int_kfomdx5j][bookmark: _Int_Z04f76bl][bookmark: _Int_cie6TLni][bookmark: _Int_eIrfLoIk][bookmark: _Int_tTySdhYz]During my research one approach I will be using is the mosaic approach in which researchers use a variety of research tools which are viewed as ‘tiles’ to give the researchers a wider insight into the research topic creating a ‘mosaic’ with each tile. The mosaic approach developed by Allison Clark and Peter Moss and informed by a range of research aims to create a wide perspective when looking into topics and researching children as it minimises the chance of gathering misinformed information and allows researchers to investigate the institution as whole. (Alison Clark and Paul Moss, 2011). I chose to use the mosaic approach as part of my research as researchers can be chose how to investigate the research topic and trail a range of research methods during the same research project. However, there are a range of limitations to this approach that researchers need to ensure that they are considering when using the mosaic approach. It can be argued that the mosaic approach is less scientific than other research tools which can complicate the analysis of the data recorded and give less precise findings (Brown, n.d.). The two main research tools that I will use during my investigation are questionnaires and interviews. Interviews are a research tool designed to gain in-depth understanding of participants thoughts and feelings and are beneficial to utilise if a study contains a range of open-ended questions. Interviews allow researchers to gain and in-depth insight into the experiences and perspectives of the participants being interviewed. Interviews can also be carried out with a small number of participants and produce detailed information that can be used in the research findings. On the other hand, it is essential to weigh the negative aspects of utilising interviews as a research tool. Interviews are time consuming and can inform the researcher on a range of views but not provide the information of how similar each viewpoint is to another (Gov.uk, 2020). Despite the negative aspects of using interviews, I believe that the benefits outweigh the negatives and are able to provide a good range of qualitive data. I will also be using questionnaires as they are a widely used way of collecting data and are used by a variety of businesses and therefore provides evidence that questionnaires are a reliable research method. Questionnaires can be sent out through email allowing participants to access and complete it in their own time, this is beneficial to participants and there will be less pressure on them to provide what they think is the correct answer to the researcher as well as give them time to think of their answers. Unlike interviews, questionnaires provide information on the patterns between participants viewpoints. Therefore, I have chosen to include both research tools in my research as they both have benefits that will be beneficial to my research. (espace, 2015) To begin my research project, I will be gathering a range of information about success criteria and analysing what previous research and government documents conclude; about the effectiveness and implementation of success criteria and using that information as a basis for my research. Secondly, I will begin to think of a research question based on my study of success criteria that will allow me to come to my own conclusion on the use of success criteria in the classroom. Thirdly, I will begin to draw up questionnaires and interviews about the use and effectiveness of success criteria, I plan to interview 8 students (2 a time) and present the questionnaires to teachers. I believe this to be the most effective way to gather both kinds of information due to the fact that children may need additional explanations about success criteria that questionnaires cannot provide. Whereas teachers are more likely to be confident answering a questionnaire without additional explanations. Once the interview questions and questionnaires are complete, I will email the questionaries and consent forms to the school. I will also be setting up an interview schedule ready for a selected research day; in which I will be joining teachers in an arranged school to conduct the research. Following the arrival at school I will begin to interview 4 groups of children 2 at a time. I will conduct interviews with 4 year 6 pupils and 4 year 5 pupils to understand how students perceive success criteria and how teachers are using it. Once I have gathered all necessary information, I will then begin to analyse the information gathered and draw up a conclusion of the use of success criteria. Finally, I will begin to put the information into graphs in order to further analyse the information and be able to present my findings. However, there are a variety of limitations to my research which could be resolved given the chance to replicate the research project. One limitation is time, if the researcher spent more time during the study, it would be possible to use an increased amount of research methods in order to create a complex mosaic approach and increase the amount of information gathered. Furthermore, it would be beneficial to observe the class teacher providing success criteria to the class to see the implementation in action. Teachers may answer questionnaires in a way that can enhance their practice and therefore observing the implementation of success criteria will enable the researcher to visualise the implementation and further gain an understanding of the perceptions of success criteria. Another limitation is students understanding of success criteria, students may have the knowledge of success criteria, how it is used and how it helps them but may not have the oral skills to communicate that. On the other hand, it is possible that students are not presented with the phrase success criteria and consequently are unable to explain when and how it is used. Furthermore, due to children not being presented with the phrase success criteria it is possible that children are unsure of when its being used as a result of this do not have a perception of the assessment for learning strategy. By sending out consent forms to gain consent/ assent from all participants before conducting research to ensure that I followed BERA guidelines. BERA (British educational research association) outlines the guidance in which anyone wishing to conduct research must follow to ensure they are ethical in their research. BERA guidelines state that participants must be volunteer to partake in the research by signing a consent form and being informed of the study why it's being done and their role within the research project “Researchers should do everything they can to ensure that all potential participants understand, as well as they can, what is involved in a study”. Participants must also be made aware that they are able to withdraw at any point (BERA, 2018)
[bookmark: _Int_TWq5Yak9][bookmark: _Int_pbYW1VT4][bookmark: _Int_ll65J7S7][bookmark: _Int_jRnqWw5V][bookmark: _Int_qsCyOXr8][bookmark: _Int_TAjPN0C6][bookmark: _Int_Hvw2cVZD][bookmark: _Int_Tcl24NWH][bookmark: _Int_aMMgBdZX][bookmark: _Int_go8tmMoh][bookmark: _Int_mmxREmbt][bookmark: _Int_v1cwmaRe]During my research project it became clear that assessment for learning is prominent in classrooms. I found that teachers follow Dylan Wiliam and Paul Blacks book inside the black box as well as the new curriculums outline of assessment arrangements as basis for their use of assessment for learning in the classroom. One teacher claims that the Welsh curriculums outline of assessment is the main informative of their use of assessment because it is the most recent and clearest guidance on how to use assessment. The Welsh government document talks about assessment, why it is changing what the benefits are and how to implement the changes (Government, 2020). The Welsh government guidance explains that “Active engagement between the learner and practitioner on a regular basis is at the heart of supporting learner progression” (Government, 2020)  Which could be a main reason many teachers follow the Welsh government guidance; it explains formative assessment in a way that is easy to follow and promotes engagement in lessons between learners and practitioners. The majority of teachers stated that they used a combination of Sadler, Hattie and the Welsh government guidance as their base for the use of success criteria however, while teachers use success criteria in their lessons it is clear from my questionnaire that success criteria is not prioritised in education. As seen in my responses question 3 (found in appendix), one teacher uses success criteria as a priority in their priority. This is significant due to the fact that success criteria is a key element in teaching Sadler claims that success criteria allow students to know the secret to success (Sadler, 1998). Without having success criteria students are led to guess what they need to include in their work to be successful this can prompt children to become stressed and overwhelmed in their work. However, question 6 shows that 80% of teachers that answered the questionnaires believes that success criteria is a highly effective tool in education. It also became clear during my research what the perceptions of success criteria that John Hattie and D Royce Sadler are the researchers that inform the use of success criteria in education. They key ideas that teachers have of success criteria came from these researchers. The main ideas that teachers had about the use of success criteria was that it gave children an idea of what success looks like and encourages students to become confident. My research shows that teachers research their work and aim to achieve a high standard of practice, by researching topics teachers become informed on the best practice which can be transferred into their teaching.  furthermore, my research found that many teachers follow John Hattie and the idea of co-constructed success criteria as students mirror their teachers and will copy the writing styles. Therefore, co-constructed success criteria will show students what mistakes are commonly made and the correct way in which to achieve success. Additionally, when interviewing students, I found that the teachers commonly use co-constructed success criteria to model success to students. Students stated that when teachers create a success criteria with them, they benefit and feel they are in control of their learning. Furthermore, success criteria is being shown the mastery of the skills first and being allowed to progress to that stage during their learning. It is clear that students feel this way benefits them most, students talk about how teachers show them what they need to achieve and show them how to get there, children were enthusiastic about this success criteria strategy and felt they were being given control of their learning. On the other hand, when asked to tell me what a success criteria is the children were unable to tell me which concerned me to a degree. Students are being shown success criteria but are unaware of what it is and why it is used (Shepard, 2000) states that success criteria should improve dialogue in classrooms in order for them to take control of their learning. When students are unsure of what success criteria is as a whole this indicated that students are not gaining the benefit of improved dialogue in the classroom. Another controversial discovery in my research was the use of other students work (from another class) as an example of success. While it sounds beneficial the students that brought this practice to my attention were showing signs of feeling as though they were not as good as the other class. One student said, “we are shown work from the other class because they are always ahead of us, we aren't as smart”. While showing students what success looks like it is essential to take students wellbeing into consideration.
[bookmark: _Int_rAqTJZnn][bookmark: _Int_6i2t9QoJ][bookmark: _Int_HAlh6jRI][bookmark: _Int_u6Pv8zSb]The aim of my study was to understand teacher and student perceptions of success criteria, I also aimed to use a range of research tools during the project. During my research project I found that teachers regularly use co-constructed success criteria informed by John Hattie and D Royce Sadler, teachers believe that using co-constructed success criteria's during their lessons allows students to take control of their learning and have a say in their education. When interviewing students, they unanimously stated that co-constructed success criteria helped them to understand what they needed to incorporate into their work. Furthermore, during my research it became clear that students were unsure of success criteria and were unable to communicate what it is; however, once it was explained they were able to recount their experiences and contribute to the interview. Moreover, teachers admitted that success criteria was not their top priority when using assessment for learning and quality of questions and talk. My research has informed my professional practice as I have gained a further understanding of assessment for learning and the implementation. My knowledge of assessment for learning specially success criteria has developed. During my professional practice I aim to ensure that I follow the research I have studied and will incorporate co-constructed success criteria as a regular strategy due to how much research supports the use and how often teachers use it. I will ensure to have a focus on my student's wellbeing to prevent students from feeling they are not as good as other students in order to maintain confidence and independence in students. The research project has additionally informed my personal practice and I aim to speak to students and peers during my profession to ensure that there is an agreed standard of how success criteria is presented to students and ensuring dialogue is transparent in my classroom. Students should be aware of success criteria what it is and why we use it in schools to ensure that all knowledge is accessible to students, and they are able to draw on it at any time.
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