

Ellie Brown
Action Research Project
Word Count – 4336 excluding direct quotations and references
Introduction 
This action research project will investigate the phenomenon of the disproportion of male to female teachers in the teaching sector and the reasons as to why there are more females in teaching roles and what can be done going forward to promote inclusivity and diversity in the teaching profession. 
When considering the thematic, this research phenomenon is an area of both personal and professional interest. My interest is gender inequality in the teaching profession and from my own experience, throughout primary, secondary, further and higher education in Wales, there has been a strong female ratio of teachers as opposed to male. More recently, whilst studying my PCET degree, it is of note that there are a significantly higher number of females on the course than there are males. Additionally, at my student placement in the University, I have noted that there is a higher ratio of female practitioners opposed to males. I seek to achieve an understanding and learn more as to why there are predominantly more female practitioners in this sector, not just in the United Kingdom, but on a global scale and consider what can be done henceforth to encourage more males into the profession. 
The research aims to improve knowledge and understanding about the gender imbalance in this profession and to explore what can be done to reduce this inequality in the future. The objectives are to explore why there are more females in this profession, what factors influence males decision making on whether to pursue a career in the teaching sector and what can be done to improve diversity and inclusivity. The research looks at the importance of having diversity in this profession and recognise why males may be deterred from pursuing this important career. 
This topic of research has bearing on the Well-being of Future Generations (Wales) Act 2015 (Well-being of Future Generations (Wales) Act, 2015) which wants a more equal Wales. It is hoped that the research may work towards breaking down barriers for people to access education, enable diversity and inclusivity in the teaching profession. The policy recommendation says ‘implement the recommendations of the Gender Equality Review with a particular focus on the implications of future trends as well as current challenges’ and it is my view that the Welsh Government should consider how it can respond to these future trends to reduce inequalities in the profession. 
Whilst I engaged in the ethical approval process, I decided to focus on and undertake secondary research and I will conduct a literature review relating to this phenomenon. The project will then consider the methodology used and will conclude with what the research has found and propose recommendations for the teaching sector. 
Literature Review 
A comprehensive literature review has been undertaken exploring the thematic concern. A literature review was defined by Fink (2010) as “systematic…method for identifying, evaluating and synthesizing…work produced by researchers, scholars and practitioners”. The thematic concern is the disproportion of males to females in teaching roles and reconnaissance will be undertaken to look at the gender inequalities in the profession and consider the reasoning as to why there is a strong female presence in the profession, what are the deterrents for male teachers to join the profession and what can be done to promote and encourage diversity in this profession.  
From conducting secondary research, it has been established that the disproportion of male to female teachers on a PGCE/PCET course is a widespread issue within the United Kingdom. As of the 2023, the Welsh Government website found that 74.5% of teachers were women (GOV.Wales, 2023). The next update is due in June 2024. 
Smith (2015) found that the typical demographic of the PGCE programme was roughly two thirds female and one third male. To support this, Brember et al, (2002) undertook a study relating to gender-related causes of stress in trainee teachers and the total sample consisted of 30 males and 74 females. Thus, evidencing that there was over double the volume of female teachers in comparison to male. In addition, research was undertaken by Kit Thomas who found that there was a numerical dominance of female teachers in English departments which supports that there is a significant number of females who chose the teaching profession over males.
On the PGCE secondary English course…there were 18 women and 7 men. This ratio is typical of the gender balance on PGCE secondary English 2 courses (Thomas, 2006, p1). 
BERA (2022) said that teaching is a female-dominated occupation across the Organisation for Economic Co-operation and Development (hereafter referred to as OECD) and reported in Wales, 30% of schools do not have a male classroom teacher which is higher than England and Northern Ireland. OECD analysed data and found the percentage of female graduates in fields related to education was 80% and had hardly changed since 2005 (OECD, 2023). 
From conducting research it appears that the disproportion of male and females in teachers is not just evident in the United Kingdom but a widespread international issue. 
UNESCO (2023) suggested that teaching is considered a female’s profession due to ‘cultural norms and gender bias’ and that we need to increase diversity in the workforce to ‘eradicate gender stereotypes and promote equal pathways for all learners’.
latest figures from the Global Education Monitoring report show that 44 million additional teachers are needed to meet the education targets of the 2030 Agenda (UNESCO, 2023)
Bongco & Abenes, (2019) reported that feminisation in the teaching profession is a global issue and further went on to say ‘the real victims of this gender inequality in education are the male students’.
Ocay (2018) placed blame on the feminisation of teaching as a reason for why men underachieve and further quoted Smith (2006) who felt that in an attempt to achieve equality between genders ‘it has gone too far the other way’. 
The discrimination of women in education, however, may not be so pronounced in highly developed societies, such as the United Kingdom (Ocay, 2018, p52) 
This quote is alluding that whilst there was once a strive for female equality in the United Kingdom, there is evidence now to suggest that the discrimination of females has diminished and has been overtaken by the inequality of males in education but why? 
It is a burning question as to why there is this inequality in the profession. Is it due to females being better at the role due to their characteristics such as a nurturing demeanour and their matriarchal qualities? Are males conscious of safeguarding issues and masculinity? 
Upon further reading, it has been acknowledged that the issue is not just in the United Kingdom but worldwide. Warin & Adriany, (2017); Xu & Waniganayake, (2018) found that there are gender stereotypes which come into play and that there are larger sociopolitical reasons about men working with children. Skelton (2009) found that there is a perception that males aspiring to teach children are motivated by a sexual agenda and men can be considered a sexual danger to young children. Additionally, King (1994) suggests that men teaching young can be seen as paedophilic threats. Irrespective of the common interest that males and females have in the teaching profession, Tobin (1997) reports that 
male teachers are concerned about their vulnerability to suspicion, accusation and dismissal in relation to child molestation allegations (Moosa, S. and Bhana, D, 2022, p514). 
Furthermore, Petersen’s work corroborates the above 
Most of the concern appears to revolve around men’s (un)suitability as teachers in this stage of young children’s learning and development. Of particular concern has been the association of males in the FP with perceptions of sexual deviance and/or exploitation. (Petersen, 2014, p2) 
Additionally, Petersen (2014) research in South Africa also found that there was a sense of students unwillingness to accept male teachers and this had ‘stemmed from an increasing number of media reports about physical and sexual abuse of children in the country’ and there was an assumption that ‘males could not be trusted and there must be an ulterior motive in wanting to become teachers’. Furthermore, there is the assumption that males who wish to go into teaching are homosexual. (Petersen, 2014, p7) 
The above literature and research supports the notion that males may be highly conscious of safeguarding issues and hence there is a lack of motivation for going into a teaching role as the risks may outweigh the benefits. In addition, men who are heterosexual and consider themselves masculine may feel conscious of being labelled as homosexual and this may be unsettling for them.
There is also the competitive element to consider. Do males feel embarrassed to choose a career path which has a high demographic of women and can now be considered a woman’s profession? Do they believe that their gender does not match the societal perceptions of a teacher? 
The traits of patience, empathy, care and nurturing are characteristics often associated with women and this may be the reason males are perceived as unsuitable. (Petersen, 2014, p6)
Bhana and Moosa (2016) research supports the assumption that men do not possess the right qualities and characteristics associated with teaching.
By positioning FP teaching as ideally suited towards females because they are more caring, nurturing, loving and motherly as opposed to males, these male students are reinforcing gender roles where men are seen to be incompatible with children based on some inherent quality that women are expected to have. (Bhana and Moosa, 2016, p9) 
Research in Italy looked at gender segregation in the market and research found that the Italian school system is ‘among the most feminized worldwide…the proportion of employed females working as teachers is higher in Italy than elsewhere’ (Argentin, 2013, p273). Moreover, the article continues to suggest that the increase in female teachers is a ‘consequence of the declining social prestige associated to teaching, hence as a form of gender segregation in a low-reward occupation’ (Argentin, 2013, p273). Thus implying that males seek employment which will reap a higher financial reward and this is where the competitive element could come into play as males have historically been regarded as the bread winners in families and may feel a sense of shame if they are in a role which does not have a high salary and their spouse may earn more in another sector. To support this, Fullard (2021) suggested that ‘the probability a male teacher would be financially better off if they left the profession exceeds 50% at almost every point over the lifecycle.’ (Fullard, 2021, p55)
In addition, there is the ideology that teaching suits females better as there are more suitable working hours when they have a family and caring responsibilities, again, this is another stereotype of women being the main carer in the household. This is further supported by UNESCO, 2023.
These historic stereotypical views of gender roles and characteristics and how males should act and be depicted are deterring men from entering this important profession. Both men and women teachers can be role models for students, important and influential figures to look up to and learn from. 
To contrast, Mashiya (2014) research looked at the positives of males in teaching and considered what qualities they could bring to such role. Mashiya (2014) said that males are considered to be more effective disciplinarians in comparison to females and this originated from Sak’s (2012) findings. Sak (2012) said ‘other comments were that men were better than women at dealing with discipline problems’ (Sak, 2012, p588). This is useful as it suggests that there are positives to men becoming teaching practitioners and teaching students right from wrong and using appropriate discipline. Again, supporting that male teachers can be an influential figure in a student’s life. Moreover, Allen and Daly (2007) found that children who have father figures in their life achieve better. 
According to them, children who have ‘father figures’ involved in their education are more likely to get better grades; have stronger verbal and problem-solving skills; perform better on achievement tests; demonstrate a higher tolerance for frustration; and are more likely to have positive peer relationships. (Mashiya, 2014, p27) 
It can be said that this is a really important factor when considering this profession. The teaching profession is a vocation and you should enter the profession because you want to make change and help students excel in their careers. Those who do not have father figures at home lack a male presence and the qualities and characteristics that males possess, hence why it is important to have a balance of genders in teaching roles. 

Additionally, it is not just discipline which men are perceived to do better than women, it is sports too and physical exercise. This is supported by Sak (2012) and Mashiya (2014).

The findings reveal that the male student teachers brought more play, active movement and fun to the way they interacted with learners, as is highlighted by the fact that they were able to assist the schools with sport and coaching using equipment that was not in use because of a shortage of expertise. (Mashiya, 2014, p33) 

Fullard (2021) and BERA (2022) found that ‘boys in Wales generally have lower levels of cognitive attainment and they are more likely to be in a school without a male teacher’. Consequently suggesting that teacher diversity can impact students attainment and highlighting the importance of having diversity in the classroom for the sake of students education and development. 
The above support that concept male teachers can have a real positive influence when working in the teaching profession. Males can introduce discipline, act with authority appropriately and set boundaries which female teachers may shy away from as they do not want to show that disciplinarian side to them but it is important for students to be aware of what is expected of them and what behaviours are acceptable and not acceptable. In addition, research suggests that male teachers can have positive influence on student attainment. Males can bring different experiences, delivery style and methods to teaching. This literature is useful because it highlights the importance that male teachers can have on students’ lives and could be a motivating factor for choosing this profession as a reason to bring change on students’ lives and set them in good stead for their future.
Methodology  
The action research philosophy and methodology of research originates from Kurt Lewin (1946) who said 
The  research  needed  for  social  practice  can  best  be  characterized  as  research  for social management, or social engineering. It is a type of action research, comparative research on the conditions and effects of various forms of social action, and research leading to social action. Research that provides nothing but books will not suffice. (Lewin, 1948, p202-p203) 
Thus suggesting that the research being undertaken needs to provide insight and improve practice. This is further supported by Dewey (2019) and the theory of learning by doing. 
Action research is further defined by Carr and Kemmis (1986) as a form of self-reflective inquiry and they suggest that outcomes of action research are focused upon improving practice, gaining a new understanding of practice and improving the situation where practice takes place. 
The process of action research is planning for research; defining a specific research question and conducting a literature review to gain a deeper understanding of the related research. The second phase is the design process, where you determine your data methods, consider ethical issues, get required permissions and set up systems; this includes data collection. The third stage is analysis, and organising data and looking for trends. The final phase is conclusion, this is often where research is shared and you reflect on your practice. 
The ‘Plan–Act–Reflect’ cycle often promoted through in-service courses for practising teachers owes its origins to the 1981 Kemmis and McTaggart model which encouraged a four-step approach, introducing the element of ‘observe’, (McAteer, M. 2013)
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The objective for action research is to prepare a report, a poster and to investigate a topic of interest and to develop skills, understanding of teaching practice and gain clearer perspective of ethical considerations for teaching and research. 
I engaged with the ethics process, read the BERA guidelines and completed the relevant PG2 application form for the ethics committee at the University of Wales Trinity Saint David and once I gained ethical approval, I intended to undertake mixed method research incorporating both primary and secondary data. It was my intention to send out questionnaires with students on my PCET part-time course to gather data about the research topic and to consider what we can do to improve inclusivity and diversity in this profession. I then would have considered the data gathered and potentially interviewed a selection of the participants via Microsoft Teams to gain rich qualitative data and speak to participants in more detail to get their perspective on this issue, but unfortunately, due to time constraints having gone back and forth several times with amendments to the panel, I decided that it was best to pursue the secondary research element and conduct a literature review comprised of several sources including journal articles, news articles and government statistics. 
Whilst, I found the ethics approval process daunting, it was very insightful and highlighted the importance of ethical considerations before conducting any research on participants, the potential risks it could pose and how to mitigate such risks. My learning and engagement in the process has been beneficial if I plan to undertake any further research in the future. 
Results/Discussions 
Whilst I did not progress with conducting primary research, the secondary research undertaken in the literature review has been extremely valuable in providing insight to my research phenomenon and I have gained an understanding as to why there is gender inequality in the teaching sector not just in post-16 but stemming from primary education and it has given me thought as to what can be done to promote inclusivity going forward in the post-16 sector. 

I acknowledge that it would have been very insightful to conduct primary research with student participants as I had originally planned and to gather both quantitative and qualitative data by way of questionnaires using the Likert scale to collect numerical data and follow up interviews to collect qualitative data to obtain student teachers perspectives of this topic in modern day society. If time constraints were not at play, I would have undertaken the primary research to further support my research project. 

The secondary research by way of literature review investigated the following:

· Why there are more females in the teaching profession?
· What factors influence males decision making on whether to pursue a career in the teaching sector?
· What can be done to improve diversity and inclusivity?

The literature review conducted enabled me to understand that teaching is a female dominated profession worldwide, not just in the United Kingdom. The findings concluded that the main reasons for females in the profession are that women are seen to possess caring and nurturing qualities suitable for teaching and the profession can be more suited to those who are in care giving positions i.e. raising a family and being a Mother as the teaching hours and holidays are well-suited to families. For example, the children would be in education when the Mother is teaching, meaning there is little need to source alternative childcare. 

When considering what factors influence male decision making on whether to pursue a career in the teaching sector, I found that there are several negative and inappropriate associations with males in teaching roles. Males can be subjected to unkind, unfair bias when wanting to work with children such as being paedophilic or a sexual danger and males do not want to take the risk of being involved in potential safeguarding issues. These stereotypes are wholly unacceptable and it should not be fair that those who genuinely want to make a difference to student’s lives through providing enriching, life changing education are conscious of being labelled with these negative associations. The research found that the motives of men in early childhood education are often questioned and they are considered ‘abnormal’ and ‘abnormality can be constructed by being gay or with having paedophilic intentions’ (Mills, 2004, p358). It is saddening that the actions of others have had a profound impact on the future of the teaching profession. Petersen (2014) found that in South Africa, males are seen as a threat to young children as a result of high levels of violence in the country and therefore, may be deemed as unsafe to teach. This is a real shame as in modern-day society, we would hope there is a recognition of gender equality amongst men and women but due to the damaging associations of male teachers over the years, it is impacting on the profession and impacting on the future of students. 

I evaluate my own experience by way of self-reflexivity after conducting the literature review. Throughout my childhood, adolescence and mature years there have been a limited number of male teachers involved in my education and my teaching has been majority dominated by females, however of note, those who were males tended to have higher authoritative positions such as Headteacher roles. I can empathise and understand why males may be deterred from pursuing a career in teaching given that there are reportedly so many negative connotations with males in the profession. From experience, I have watched media portray male teaching figures in a negative way after individuals have taken advantage of their position and abused their power of trust. Such as the recent case of Neil Foden who abused his power as a Headteacher and sexually abused young females and Ieuan Bartlett who also abused his power of trust as a welfare officer and is accused of sexual activity with a vulnerable teenage pupil. Moreover, the local case at the Royal Welsh College of Music and Drama where a 23 year old student was subjected to a sexual assault at the College by a teaching practitioner. Oppenheim (2021) reported as follows
A previous study found four-fifths of students were not comfortable with staff engaging in relationships, with some pupils branding them “predatory”. 
The poll of 1,839 current and ex-students by the 1752 Group and the NUS also found four in 10 students saying they had been subjected to assault, sexual remarks, unwanted touching or rape. (Oppenheim, 2021)
However, it is to be acknowledged that these tendencies are not applicable to all men and it is unfortunate that the minority can impact on the majority wanting to come into the profession but are reluctant due to societal stereotypes. 

Further factors included that the profession salary may not be considered a high-earning role and can influence males into another career path if they portray themselves as wanting to be the bread winner for their family. Additionally, men are conscious of their masculinity and as the profession is dominated by females, they do not want to appear as ‘feminine’ in their desire to educate students. 

The literature was clear that historical views have had an effect on males deciding whether or not to pursue a teaching career and it is imperative that societal attitudes change drastically to encourage men into the profession. There must be positive reinforcement of men choosing the teaching route. It is apparent that there needs to be strong emphasis put on educating professionals, employers and students, male and female to challenge these norms and outdated stereotypes.

However, males should be encouraged and influenced into the teaching profession by the positive change that they can make to students lives. For example, by being role models for those who do not have father figures or by bringing different qualities, learning experiences and different perspectives to teaching and showing that men can be successful in this profession too. The research has shown that boys generally are lower achievers in terms of academia than females and this can be related to the fact that there is a lack of male presence in the learning environment as research has shown. Studies show that males can have positive influence on student attainment and this is a reason as to why males should join the education sector as they can make a difference to students achieving their optimum learning potential. Males are often depicted as strong and authoritative and can positively demonstrate discipline in education and it has been suggested that men are more effective at disciplining than females and students tend to listen to male discipline more. I support this and I personally have found this throughout education that students tend to listen attentively more to male teachers than female teachers.

When considering what can be done for the future to improve inclusivity and diversity, it is clear that the gender inequality in the teaching profession is acknowledged as an international issue and that there needs to be change. I believe that there needs to be more education on eradicating the stereotypical societal views that people hold of both men and women and we should draw attention to the positives that gender equality in the profession can bring. Regular courses need to be put on to educate students, professionals and employers that these stereotypes are outdated and unacceptable. 

It is important for our students that they have access to an enriched learning environment and in my view, this can best be met by having both male and female figures in teaching from which you can look up to, learn from and consider role models.
Conclusion / Recommendations 
To conclude, it is evident that society needs to discard the stereotypical views of masculinity and gender roles that have been portrayed throughout history in order to work towards achieving equality in the teaching profession. There needs to be powerful education for professionals to eliminate ideological thoughts and bias that may exist and educate ourselves on the positives of gender equality in teaching. By lacking representation of one sex in the work force is going to subconsciously suggest to students that there are gender capabilities or incapabilities in this profession. 
There should be more emphasis on those in the post-16 sector on attending relevant continuous professional development courses to provide insight and awareness as it is a global issue. The positives of gender balance in the profession need to be highlighted and there should be encouragement of males to undertake this vocation and not to refrain from doing so because of concerns relating to historical societal views.   
Research has found that education is imperative from a young age to eradicate the stereotypical views that men have particular traits such as homosexuality and paedophilia and it will be important to put strong emphasis on the benefits that males can bring to teaching. However, it has been suggested that recruitment of more male teachers is not going to instantly result in equality and that there needs to be 
training on gender-transformative pedagogies, enabling them to challenge rigid gender norms, and make learning environments inclusive and free of stereotypes (UNESCO, 2023)
We need to do more to tackle male underrepresentation in education. CPD (2023) says that the profession should be a well-rounded learning environment and suggests practical strategies that employers can implement to motivate males into the sector as they are the ones holding a pivotal role in the strive for change. CPD (2023) suggests that there needs to be public awareness campaigns and showcase real-life success stories of male teachers and to publicise these campaigns on all social media platforms to reach a wider audience. Further, CPD suggest a remodel of recruiting and design jobs targeted at males, foster a supportive environment and emphasise that the workplace is a positive supportive organisation, highlight the rewarding benefits of a teaching career. I wholly agree with these suggestions for the post-16 sector and this reinforces Maslow (1943) hierarchy of needs which suggest that individuals need to feel safe in their environment before being in a position to reach their optimum. 
It is my view that further research should be conducted. In the future, if I had the opportunity to do so again, I would plan to conduct primary research to obtain rich, qualitative data from PCET students as to their current thought processes behind the inequalities in teaching and the motivating factors for choosing the profession.
We need to improve our practice on a daily basis and I believe that there needs to concerted effort and commitment to professional development to highlight this widespread issue and continuously review what can we do to eliminate this. I believe that professionals should sign up to a contract of expectations that they should regularly engage in CPD relevant to this issue and undertake compulsory training on matters such as diversity and safeguarding. 
There needs to be more publicised publications to raise awareness of this issue, we need to engage in compassionate pedagogy and acknowledge the disadvantages that males face in modern day society but we need to champion the positives that gender balance can bring to teaching, after all, we do this profession as a vocation to transform students’ lives and their education and we need to create positive change for our students future. 
· Reference List

Allen and Daly (2007) The Effects of Father  Involvement: An Updated  Research  Summary of  the Evidence [Preprint]. doi:https://library.parenthelp.eu/wp-content/uploads/2017/05/Effects_of_Father_Involvement.pdf. 
· Argentin, G. (2013) ‘Male routes to a teaching career: motivations, market constraints and gender inequalities’, International review of sociology, 23(2), pp. 271–289. Available at: https://doi.org/10.1080/03906701.2013.804292
· Bargal, D. (2006) ‘Personal and intellectual influences leading to Lewin’s paradigm of action research: Towards the 60th anniversary of Lewin’s “Action research and minority problems” (1946)’, Action research (London, England), 4(4), pp. 367–388. Available at: https://doi.org/10.1177/1476750306070101
· BBC News (2023) ‘Cardiff: Teacher accused of sexual activity with teenage pupul’, 31 October. Available at: https://www.bbc.co.uk/news/uk-wales-67276519 (Accessed: 29 May 2024)
· Bongco, R.T. and Abenes, R.D. (2019) ‘Clash of spheres - the paradox of being a female teacher in the Philippines’, Beijing International Review of Education, 1(2–3), pp. 443–459. doi:10.1163/25902539-00102012. 
· Brember, I., Brown, M. and Ralph, S. (2002) ‘Gender-related Causes of Stress in Trainee Teachers on Teaching Practice in the School of Education, University of Manchester, UK’, Westminster studies in education, 25(2), pp. 175–186. Available at: https://doi.org/10.1080/0140672020250207 
· British Educational Research Association https://www.bera.ac.uk/ (Accessed: 27 May 2024) 
· byinfed.org, P. (2020) What is action research and how do we do it?, infedorg. Available at: https://infed.org/mobi/action-research/#:~:text=Action%20research%20is%20simply%20a%20form%20of%20self-reflective,are%20carried%20out%20%28Carr%20and%20Kemmis%201986%3A%20162%29. (Accessed: 28 May 2024). 
· Carr, W. and Kemmis, S. (1986) Becoming critical : education, knowledge and action research. Lewes: Falmer Press. 
· Cpd (2023) Inspiring change: Strategies to attract more men into education, The CPD Certification Service. Available at: https://cpduk.co.uk/news/inspiring-change-strategies-to-attract-more-men-into-education (Accessed: 29 May 2024). 
· Fullard, J. (2021) Gender equality in and through the teaching profession. Available at: https://www.iser.essex.ac.uk/wp-content/uploads/files/working-papers/iser/2021-07.pdf (Accessed: 29 May 2024). 
· Future generations. Available at: https://futuregenerations2020.wales/english?category=equal (Accessed: 28 May 2024). 
· Gallacher, J. (2024) Headteacher found guilty of sexually abusing girls, ITV News. Available at: https://www.itv.com/news/wales/2024-05-15/headteacher-neil-foden-found-guilty-of-child-sex-abuse (Accessed: 29 May 2024). 
· Gender diversity in the school workforce across the UK home nations (no date) BERA. Available at: https://www.bera.ac.uk/blog/gender-diversity-in-the-school-workforce-across-the-uk-home-nations (Accessed: 29 May 2024). 
· Gender equality in and through the teaching profession (no date) UNESCO.org. Available at: https://www.unesco.org/en/articles/gender-equality-and-through-teaching-profession (Accessed: 29 May 2024). 
· Lewin, K. (1946/1948). Action research and minority problems. In G. W. Lewin (Ed.),Resolving social conflicts (pp. 201–216). New York: Harper & Row 
· Marta, E.-M and Michelle, C. (2023) OECD Skills Studies Gender, Education and Skills The Persistence of Gender Gaps in Education and Skills. OECD Publishing. 
· Mashiya, N. (2014) ‘Becoming a (male) foundation phase teacher: A need in South African schools?’, South African journal of childhood education, 4(3), pp. 13-e13. Available at: https://doi.org/10.4102/sajce.v4i3.224
· McAteer, M. (2013) Action research in education. Los Angeles: SAGE. 
· McLeod, S. (2024). Maslow’s hierarchy of needs. [online] Simply Psychology. Available at: https://www.simplypsychology.org/maslow.html (Accessed: 30 May 2024) 
· Mills, M., Martino, W. and Lingard, B. (2004) ‘Attracting, recruiting and retaining male teachers: policy issues in the male teacher debate’, British journal of sociology of education, 25(3), pp. 355–369. Available at: https://doi.org/10.1080/0142569042000216990 
· Moosa, S. and Bhana, D. (2022) ‘“Troubling men who teach young children”: masculinity and the paedophilic threat’, Pedagogy, culture & society, 30(4), pp. 511–528. Available at: https://doi.org/10.1080/14681366.2020.1818117
· Ocay, Jeffry & Agaton, Sheldon Ives & Villote, Asuncion. (2021). Inclusion in Education: Ensuring Educational Equity in Relation to Gender, Class, Race and Ethnicity. 1. 49-59.  
· Oppenheim, M. (2021) ‘Academics in relationships with students “abuse” their power says campus harassment campaigner’, The Independent, 1 June. Available at: https://www.independent.co.uk/news/uk/home-news/universities-sexual-assault-academics-students-b1852839.html (Accessed: 29 May 2024)
· Pedagogy4Change. (2019). Great Pedagogical Thinkers: John Dewey. [online] Available at: https://www.pedagogy4change.org/john-dewey. (Accessed: 28 May 2024)
· Peters, M. and Xudong, Z. (eds) (2023) The Future of Teaching. 1st ed. Leiden ; Brill. 
· Petersen, N. (2014) ‘The “good”, the “bad” and the “ugly”? Views on male teachers in foundation phase education’, South African journal of education, 34(1), pp. 1–13. Available at: https://doi.org/10.15700/201412120926
· Poojary, S. and Bagadia, J. (2014) ‘Reviewing literature for research: Doing it the right way’, Indian journal of sexually transmitted diseases and AIDS, 35(2), pp. 85-. Available at: https://doi.org/10.4103/0253-7184.142387
· Sak, R., Sahin, I.T. and Sahin, B.K. (2012) ‘Views of Female Preschool Pre-service Teachers about Male Teaching Colleagues’, Procedia, social and behavioral sciences, 47, pp. 586–593. Available at: https://doi.org/10.1016/j.sbspro.2012.06.700
· School Workforce Census Results (teachers): Interactive Dashboard (no date) GOV.WALES. Available at: https://www.gov.wales/school-workforce-census-results-teachers-interactive-dashboard (Accessed: 28 May 2024). 
· Skelton, C. (2009) ‘Failing to get men into primary teaching: a feminist critique’, Journal of education policy, 24(1), pp. 39–54. Available at: https://doi.org/10.1080/02680930802412677
· Smith, J. (2015) ‘Gendered trends in student teachers’ professional aspirations’, Educational management, administration & leadership, 43(6), pp. 861–882. Available at: https://doi.org/10.1177/1741143214543200
· Thomas, K. (2006) ‘“Please can we have a man?”: male trainee English teachers entering predominantly female English departments’, Changing English, 13(1), pp. 137–150. Available at: https://doi.org/10.1080/13586840500523562
· Tobin, J.J. (1997) Making a place for pleasure in early childhood education. 1st ed. New Haven [Conn: Yale University Press. Available at: https://doi.org/10.12987/9780300146493
· Warin, J. and Adriany, V. (2017) ‘Gender flexible pedagogy in early childhood education’, Journal of gender studies, 26(4), pp. 375–386. Available at: https://doi.org/10.1080/09589236.2015.1105738 
· Well-being of Future Generations (Wales) Act 2015, Legislation.gov.uk. Available at: https://www.legislation.gov.uk/anaw/2015/2/contents (Accessed: 28 May 2024) 
· Well-being of Future Generations (Wales) Act 2015: The essentials [HTML] (2015) GOV.WALES. Available at: https://www.gov.wales/well-being-future-generations-act-essentials-html (Accessed: 28 May 2024)




image1.jpeg
PLAN

7 N
7

REFLECT

N

OBSFEFRVE




