ECAD 7003		1901604
ECAD 7003		1901604

	
	Targed /
Target
	Yr hyn yr wyf wedi'i wneud yn yr aseiniad hwn
What I have done in this assignment.


	[bookmark: cysill]Targed /
Target 1
	Proofread your work.

	To improve, I have built in more thorough proofreading strategies before submission and revised possessive apostrophes.

	Targed /
Target 2
	Continue to work on your targets
	To improve, I have considered how to improve on my targets as a reflective practitioner.

	Targed /
Target 3
	Justify the reasons why you choose a particular methodology and limitations.

	To improve, I revisited literature on educational research methods.                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                                             
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Introduction

This written report will address one strand of School X’s development plan in order to analyse the design and impact of a particular action point.  For the purpose of this report School X’s fifth improvement strand will be analysed; to improve pupil’s incidental Welsh across the school. Firstly, a literature review will draw out key theories on the school development process and more specifically, how and why to improve pupil’s incidental Welsh.  School X’s SDP (2019) reports, that this target was created through self assessment.  However, Welsh language development was also identified as a key recommendation in the schools’ Estyn report (2015). 

School X is a modern three form entry school in a suburb of Cardiff. In line with BERA (2018) and University (2017-20) guidelines, School X will be anonymised throughout.   According to national categorisation (WG, 2019a), School X is a ‘Green’ school.  This means the schools ability to self evaluate and self improve is deemed at the highest level and thus, the school is allocated the least support (WG, 2019a).  As a pioneer school, School X will be essential in trialling the design and implementation of the new curriculum (OECD, 2018).  In School Xs’ last Estyn report (2015), it stated that very few learners spoke Welsh at home.  Both the number of learners with free school meals and additional learning needs are identified as lower than the national average (Estyn, 2015).

Literature Review

Much educational research agrees that school improvement is not a destination that can be ticked off a list, but a cyclical process which is under constant construction (Brighouse and Woods 2013; VSG 2019; WG 2014).  For that reason, the school development plan is perhaps best seen as part of a wider ongoing process of school improvement (Brighouse and Woods 2013; VSG 2019; WG 2014).  However, in order for this to happen valuable qualitative and quantitative data must be utilised in order to complete honest and productive processes of self-evaluation (Hanover 2014; Schildkamp 2019; WG 2014).  Educational research has identified four possible parts to the school improvement cycle (VSG 2019; WG 2014); self-evaluation, strategic planning, making action and reviewing impact (WG, 2014).  The Welsh Government (2014) propose that in order for school development to be sustainable it is best understood as a continuous cycle informed by the schools' vision. 

The Welsh Governments focus on the schools' vision rather than outside agencies, such as Estyn, is of interest.  Putting a greater importance on either could be limiting.  On the one hand, Brighouse and Woods (2013) highlight the potential complacency that can be caused from simply responding to inspection statuses.  For example, School X received ‘Good’ from Estyn in their last inspection (2015).  Brighouse and Woods (2013) warn of the danger of being ‘good’ as schools need to continuously self-evaluate and self-improve.  Therefore, on balance, it appears that both the schools' internal vision and the perspective of outside agencies have an important role to play in ensuring school development retains an appropriate level of criticality.  Without criticality, a school could be biased towards its own actions which could limit the impact of self-evaluation.  A possible solution to this is the school having an open dialogue with one or more ‘critical friends’ (Brighouse and Woods, 1999; Fullan, 2000). 

Ideally, a critical friend is skilled in open ended questioning that’s timing, inflection and grounding is non-judgmental (Brighouse and Woods, 1999).  However, stakeholders showing the characteristics of a critical friendship can still be beneficial to the school (Brighouse and Woods 1999).  The Victoria State Government in Australia proposes that Professional Learning Committees (PLC), consisting of schoolteachers working collaboratively, are central to school improvement (VSG,2019).  These PLCs’ could be seen as characteristic of critical friendship as they address different areas of the school which is in line with Brighouse and Woods (1999) advise that schools need a breadth of critical friends, each with their own specialism.  The use of PLCs’ places teacher input at central importance, thus following a bottom up method of strategic planning. 

However, research warns that both a bottom up and top down approach have limitations (Brighouse and Woods, 2013).  For example, by working collaboratively in PLC’s staff my feel a general sense of improvement, but actually have little effect on student outcomes which is an essential goal of PLC’s (VSG, 2019), and school improvement more widely.  On the other hand, a top down approach may include directives from senior leadership in which targets are set to increase accountability.  A risk here is that a focus on achieving the target once again leaves little real positive impact on student outcomes producing mainly symbolic data which isn’t used meaningfully (Farley-Ripple et al. 2018, Schildkamp 2019).  Either way PLC’s may fall victim to the same limitation.  One possible solution could be to create more space for student voices in the ongoing process of school development (Brighouse and Woods, 2013; Schildkamp 2019). 

Having addressed the importance of a cyclical self-evaluative approach to school development, this report will now turn to why SDP strand 5; to improve students use of incidental Welsh across the school, is valuable to the learners in the context of their school, community and wider world.  A call to develop the provision for Welsh Language in schools is integral to the Welsh Governments vision for the future of Welsh education (Donaldson, 2015; NASG, 2016; WG, 2017b).  However, despite the new curriculum for Wales not coming into full effect until 2022, limitations in the Welsh language provision to date have already been identified (WG 2013; Donaldson 2015).  For example, the role of the curriculum Cymreig (ACCAC, 2003).  Previously it has been a separate document to embed into the curriculum.  However, the guidance on the new curriculum for Wales places Welsh language as central to the Language, Literacy and Communication AoLE.  Rather than a hierarchy of languages the new curriculum calls for a ‘multilingual and pluringual approach’ to education (Welsh Gov, 2020, p126).  This pluringual approach, in which Welsh, English and international languages are used, is presented as underpinning the four purposes (WG., 2020).  However, the position of the Welsh language in education in Wales has been divisive for centuries. 

The Act of Union, 1526 and 1542, and the 1847 Report of the Commissioners of Enquiry into the State of Education in Wales, have arguably had the longest-term ramifications on welsh language in education to this present day (Mercator-Education, 2001; Evans and Fulton, 2019).  The Act of Union saw the English Language becoming that of the law and thus of a higher status to Welsh (Law Wales, 2016; Evans and Fulton, 2019).  This was not to be legally corrected until the Welsh Language Act 1993 in which English and Welsh were to be treated equally (Law Wales, 2016; Mercator, 2014).  The 1847 Report saw commissioners drawing links between the Welsh language and depravity, this, once again promoting the higher status of the English language.  These are significant to our understanding of the contemporary dialogue about the position of Welsh language in the new curriculum for Wales as wider political discussion affects school policy and practice (Brighouse and Woods, 1999; Evans and Fulton, 2019; Mercator, 2014; Schildkamp, 2019).  









Developing an Action Point

School X’s SDP (Appendix 1) is laid out clearly with five key strands for improvement.  It is dated 2019-20 suggesting it will be reviewed and redrafted annually.  In each strand there are three points for review; Christmas, Easter and Summer.  At each review point, a short-written report is given on any advances in that strand.  Within the strands, each individual action point is reviewed by a traffic light system.  Each action point is either green for on track, amber for on its way or red for not on track.  Each strand has its own leader, link Governor, justification, and success criteria.  The use of a different link Governor for each strand is suggestive of the school making benefit of a range of critical friends, each with a specialism (Brighouse and Woods, 1999).

Each action point has a corresponding expected change, leader, provision, timescale and evidence.  Strand 5 of the SDP, which this report is focused on, has 21 action points.  This report does not have space to analyse each in turn.  However, it is of interest that a breadth of stakeholders are considered across the action points.  For example, Governors, pupils, staff, parents, the community and local WG staff.  The action plan also considers a variety of environments.  For example, in the classroom, around the school and beyond the school site.  This suggests that the SDP seeks to implement Welsh at all transition points, both horizontal and vertical (Vogler et al, 2008). 

Typically, horizontal transitions are those which occur on a daily basis, such as ‘Helpwr Heddiw’ in action point 7 (App. 2).  Whereas vertical transitions tend to be more significant events that don’t occur on a regular basis, such as celebrating ‘Dwrnod Shwmae’ in action point 11 (App. 2).  Strand 5 engages with the community through its action plan, for example through sharing the ‘Welsh Phrase of the Week’ through the school website and social media in action point 2 (App.2). This is of interest as much research outlines the importance of community engagement in learning in order to improve student engagement and well-being, an essential driving force of school improvement (VSG, 2019; Bronfenbrenner, 1994; Hanover Research, 2014; WG, 2016).

 School X initially used a self-evaluation tool provided by the local consortium to identify areas of strength and weakness.  The Language, Literacy and Communication (LLC) team are responsible for monitoring and evaluating the use of Welsh in the school.  The schools’ Welsh lead, also a member of the LLC team, carried out the self-evaluation of Welsh as part of LLC in the school.  Their 2015 Estyn report also offered formal data.  However, moving forward the SDP also invests in a range of informal data.  For example, in strand 5 specifically, data includes daily oral communication, such as ‘Helpwr Heddiw’, which allows for a formative approach to data collection (Schildkamp 2019, Heitink et al. 2016).  One criticism of school improvement is that previously they have focused on summative assessment (Schildkamp 2019).  

However, strand 5 does not once refer to summative assessment, giving much more focus to pupil and staff development.  Research suggests that investing in the development of staff’s data literacy skills can positively contribute to school improvement (Schildkamp, 2019; Schildkamp and Poortman, 2015).  School X have made steps towards this, not only in principal in their SDP, but also by carrying out INSET training on ‘Developing a Culture of Enquiry’.  As a result of this inset, staff could independently form groups and identify a relevant research area.  This is reflective of a research evidence-based method of data collection.  Although strand 5 of the SDP was not formed through this method the fact that ‘incidental Welsh’ is difficult to measure, due to its natural unstructured occurrence, suggests that School X has not allowed available data to dictate the goals set (Schildkamp, 2019; Lavertu, 2014). 

School X’s SDP (Appendix 1) specifies that the school aims to develop the learners use of ‘incidental Welsh’.  However, their strategic planning being based around ‘incidental Welsh’ could be problematic.  Although, older Welsh Government documents (WAG, 2008), Estyn (2013) and Curriculum Cymraeg guidance (ACCAC, 2003) use the term ‘incidental Welsh, it is not part of recent WG documentation on the new Curriculum (WG; 2017a, 2017b, 2019b, 2020).  This could be seen as symptomatic of a disparity, or time delay, between policy and practice (Broekkamp, H et al, 2007).  It could also suggest limitations in their evidence base.  For example, the school chose to focus on ‘incidental Welsh’ to support their efforts to achieve the ‘Siarter Iaith’ Award.  Two of the ‘Siarter Iaith’ targets are on incidental Welsh (CSC, 2018).  

However, recent WG documentation (2019b) on the ‘Siarter Iaith’ doesn’t mention ‘incidental Welsh’.  Therefore, a frequent review of the latest policy documents could ensure the schools vision is moving at pace with educational reform.  That said, School X will need to balance this without making kneejerk reactions to what could be ‘trends’ in educational reform.  This leads us to consider further how School X could improve their school development process.



Reflection and Evaluation 

The use of term ‘incidental Welsh’ being a driving force in the SDP is perhaps most in need of reflection and evaluation as it is potentially outdated from ‘Our National Mission’ (WG, 2017c) and difficult to measure.  Although aiming for the ‘Siarter Iaith’ award does offer a convenient method for measuring impact as the criterion are judged by an external examiner, ‘incidental Welsh’ can be problematic to measure.  For example, Estyn specifies that incidental Welsh should be understood as “interactions between adults and children that arise naturally in an unstructured situation...” (Estyn, 2013, p9).  If ‘incidental Welsh’ occurs naturally without schedule then it brings into question whether it is even a measurable goal, a criterion Schildkamp (2019) asserts is essential for successful school development.  To better the suit the demands of the new curriculum which calls for pluralingualism (WG, 2020), perhaps significant professional development in staff language skills (WG, 2017b) and pluringual resources to be embedded across the whole curriculum would be more beneficial than incidental Welsh. 

Although the school has made some community links in strand 5, they could develop this further to improve.  For example, the school could work with another partner school to develop their strategic planning.  Estyn (2019) provide a positive case study of schools working collaboratively for strategic planning.  This is further supported by Brighouse and Woods (2013) who suggest ‘Good to Great’ school partnerships schemes can be an excellent way to improve.  Although through ‘Criw Cymraeg’ the school has made steps to build a relationship with a local Welsh medium school, this could be actioned and reviewed in the schools’ SDP to ensure the best chances of it being self-evaluated and developed as part of an on-going process of improvement.

In addition, they could increase the number of and role of the critical friends (Brighouse and Woods, 1999) in their SDP by more actively engaging the Governors.  Brighouse and Woods (1999) suggest that the full potential of the Governors role is under researched.  It could be argued that School X could more fully exploit the potential contribution of Governors to the SDP in strand 5.  They are only mentioned in one of the strands twenty-one actions and then still are only playing a passive role. For example, they are ‘informed’ (App. 2).  They could contribute to the SDP rather than just acting as a means to measure their success against.

A final reflection draws back to the reports initial and continued significance of the self-evaluation process in the school development process (Brighouse and Woods, 2013; WG 2014; VSG 2013).  Although many stakeholders take part in the SDP, the self-evaluation form provided by the Central South Consortium was only conducted by the corresponding leader of each AoLE team.  Brighouse and Woods (2013) proposes that all stakeholders could an equally beneficial and active role in the self-evaluation process, as well as the school development process, to create a collective culture of self-evaluation. 


Conclusion

In conclusion, School X has made significant steps in developing their school improvement process in which their SDP plays a critical role in strategic planning.  This report has focused on strand 5; to improve the use of incidental Welsh across the school.  The development of the Welsh language across all state schools in Wales has been given an important status in recent government policy (Donaldson, 2015; WG; 2017a, 2017b, 2020) which should impact teaching policy and practice on a school level. 

School X showed evidence of each of the WG’s (2014) recommended four steps for improvement; self-evaluation, strategic planning, making action and reviewing impact.  Strand 5 contains twenty-one action points engaging with a range of stakeholders (App. 2).  Although School X has worked to involve stakeholders across their SDP, a main reflection of this report would to be increase stakeholder's active engagement in the schools SDP and wider self improvement.  Additionally, diversifying their relationships that are characteristic of critical friendship.  Potentially, through partnerships with local schools or pupil voice.  As I continue to develop my own professional practice, I will consider how a culture of self-evaluation of my own practice can contribute to wider school development. In line with this report’s evaluation, I will consider how stakeholders and pupil voice can support my own professional practice.
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