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This assignment aims to critically evaluate the significance of inclusive leadership within Early Years settings by examining the barriers and opportunities that challenge the role of an inclusive leader, as well as the effects this may have on children, families, practitioners, and the larger community.
Scenario
[bookmark: _Int_PiHGqFLn]A single parent has overcome their drug addiction and has been assessed as being able to care for their child on their own. you notice that he stands on his own in the playground at home time and the other parents (which are female) look at him and laugh but do not invite him to join their talks. He is so nervous around us teachers and only stays for a short period of time and he will only talk if spoken to. The son is doing well in school but does not have any friends outside of school, because other parents do not want their children around his dad because of his past.
 Section 1
Inclusive leaders are self-assured and effective leaders who are not hampered by their egos. Inclusive leaders are aware of their own bias and work to mitigate it by listening to and considering the perspectives of their coworkers, colleagues, and collaborators say (Indeed, 2023). According to studies, a strong focus on inclusion improves teaching and learning for all young children, especially when school leaders engage the school communities in collaborative ongoing decision making (Herian, 2008). An example of an inclusive leader is Malcom X (1984) “Who says when “I” is replaces by “We” even illness comes wellness” what he means by this is that it is not an individual choice it is a team decision, ensuring that everyone's thoughts and opinions are being heard. Being a good inclusive leader in early years involves promoting a culture of inclusion and diversity, which requires a commitment to open communication and active listening (Miller, 2019). It also involves creating an environment that values and respects diversity, and actively seeks to identify and address any biases or prejudices that may exist (Derman-Sparks & Edwards, 2010). This can be achieved by providing ongoing training and support for staff, as well as engaging with families and the wider community to build positive relationships and promote a shared understanding of the importance of inclusion (NAEYC)National Association for the Education of Young Children, 2019). Additionally, good inclusive leadership involves providing opportunities for all children to learn and grow, regardless of their background or abilities, and ensuring that all children are treated fairly and with respect (DEC 2014).  
Children 
As a reflective practitioner, I have critically evaluated the role of the inclusive leader in the scenario, specifically focusing on the issues that may have provided opportunities or barriers to inclusive leadership when working with children.
One of the key issues in this scenario is the negative stigma surrounding the single parent's past drug addiction. This stigma is causing the child to face social isolation, as other parents do not want their children around the father due to his past. As an inclusive leader, it is important to address this stigma and promote a culture of understanding and empathy. This can be achieved by educating children and parents about addiction and its effects on families. Through this, children can learn to be more accepting and empathetic towards those who have faced addiction and their families (Murray, C., & Olsson, C. A. 2015).
Another issue is the lack of social connections for the child outside of school. As an inclusive leader, it is important to work with the child and the single parent to identify other community resources or support networks that could provide opportunities for socialization and connection. This could include local community centres, youth organizations, or support groups for families who have faced addiction. By connecting the child and the single parent to these resources, an inclusive leader can help to build a supportive community for them (Dowling, M., & Brown, S. 2010).
Furthermore, it is important for an inclusive leader to create a safe and supportive learning environment for all children. This can be achieved by promoting positive behaviours and addressing any instances of bullying or exclusion. In this scenario, the child is doing well in school, but the father is nervous around the teachers and only stays for a brief period of time. An inclusive leader can address this by reaching out to the father and making him feel welcome and supported in the school community.
In addition, it is important for an inclusive leader to involve children in the process of promoting inclusivity. This could include involving them in activities or discussions that encourage empathy and understanding or providing opportunities for them to share their own experiences and perspectives. By involving children in the process of promoting inclusivity, an inclusive leader can help to create a more inclusive and supportive school community.
Overall, the role of the inclusive leader in promoting inclusion and breaking down barriers for children in the given scenario is crucial. By addressing negative stigmas, promoting understanding and empathy, connecting families to resources, creating a safe and supportive learning environment, and involving children in the process of promoting inclusivity, an inclusive leader can help to build a more inclusive and supportive community for all.
Families 
Specifically focusing on the issues that may have provided opportunities or barriers to inclusive leadership when working with families. One of the barriers to inclusive leadership in this scenario is the negative stigma surrounding the single parent's past drug addiction. This stigma is causing the father to feel nervous and isolated in the school community and is causing the child to face social isolation. This stigma can be a significant barrier to creating an inclusive environment for the family (Murray & Olsson, 2015).
However, there are opportunities for inclusive leadership to break down these barriers. An inclusive leader can work to address the negative stigma by educating the family and the school community about addiction and its effects on families. This can promote empathy and understanding towards the father and his child and encourage the community to be more accepting of themselves and others (Dowling & Brown, 2010). Additionally, the inclusive leader can connect the family to other community resources or support networks that could provide opportunities for socialization and connection. 
The single father's isolation in the playground, particularly among female parents, may be indicative of gender-based biases. Inclusive leadership can actively work towards creating a more gender-balanced environment, ensuring that all parents feel welcome and supported, regardless of their gender (Kunze & Miller, 2017). The parent's nervousness when interacting with teachers suggests that there is a need for improved communication. Inclusive leadership can encourage open and non-judgmental communication between teachers and parents, creating a supportive and welcoming environment (Riggio, 2017).
Another issue is the lack of social connections for the child outside of school. An inclusive leader can work with the family to identify other community resources or support networks that could provide opportunities for socialization and connection. This could include local community centres, youth organizations, or support groups for families who have faced addiction. By connecting the child and the single parent to these resources, an inclusive leader can help to build a supportive community for them.
Professionals 
In this scenario, a single parent has overcome drug addiction and is now able to care for their child independently. However, the parent faces challenges in being accepted by the school community, both by other parents and teachers. There are several issues that may provide opportunities or barriers to inclusive leadership when working with professionals in this case.
The parent's past drug addiction might lead to stigmatization and the creation of stereotypes among professionals (Link & Phelan, 2001). Inclusive leadership should address these stereotypes and promote a culture of understanding and respect for individual differences.
Inclusive leadership can encourage collaboration among professionals, such as teachers, counsellors, and social workers, to better support the single parent and their child (D'Amour & Oandasan, 2005). By fostering a team approach, professionals can work together to address the parent's needs and create a more supportive environment for the child.
Professionals may not have the necessary skills or knowledge to support families with diverse backgrounds or needs. Inclusive leadership should advocate for and provide training opportunities for professionals to better understand and support families facing challenges, such as addiction recovery (Kools et al., 2015).
The parent's nervousness when interacting with teachers suggests that there is a need for improved communication. Inclusive leadership can encourage open and non-judgmental communication between professionals and parents, creating a supportive and welcoming environment (Riggio, 2017).
Inclusive leadership should promote the use of evidence-based practices when working with families overcoming addiction (Miller et al., 2006). By utilizing evidence-based interventions and strategies, professionals can provide the most effective and appropriate support for the single parent and their child.
In conclusion, inclusive leadership can address the challenges faced by the single parent and their child in this scenario by reducing stigma, promoting interprofessional collaboration, providing training and education, improving communication, and implementing evidence-based practices.
Community
In the given scenario, the single father has overcome drug addiction and made progress in providing for his child. However, numerous factors create barriers to inclusive leadership within the community, including social stigma, lack of understanding, and limited opportunities for social integration.
Firstly, social stigma plays a significant role in creating barriers to inclusive leadership (Goffman, 1963). The single father's past addiction may lead other parents to judge him unfairly and exclude him from their social circles, which in turn affects his child's opportunities for making friends outside of school.
Secondly, a lack of understanding surrounding addiction and recovery may contribute to negative attitudes and behaviours (Degenhardt et al., 2015). By educating the community about addiction, recovery, and the challenges faced by those affected, it could help to create a more inclusive environment that fosters understanding and empathy.
Moreover, inclusive leadership can be promoted by creating opportunities for the single father to engage with other parents and community members (Nembhard & Edmondson, 2006). Schools and community organizations could organize events or support groups specifically designed to include parents with diverse backgrounds and experiences.
Inclusive leadership also involves working with the community to address and challenge discrimination and prejudice (Janoski et al., 2014). This could involve hosting workshops and seminars, developing campaigns to raise awareness, and promoting a culture of acceptance and inclusivity.
In conclusion, overcoming barriers to inclusive leadership within the community requires a multifaceted approach that addresses social stigma, promotes understanding, and creates opportunities for social integration. By fostering a more inclusive and supportive environment, the single father and his child can have better prospects for success in their personal and social lives.
Critically analysing the Foundation Phase Framework Act 2018 and the Additional Learning Needs and Education Tribunal Act 2018 Wales 
One policy in Wales that aims to enable inclusive leadership in early years provision is the Foundation Phase Framework. This policy provides guidance for early years practitioners on how to promote children’s learning, development, and well-being (Welsh Government, 2015). The Foundation Phase Framework emphasizes the importance of creating inclusive learning environments that cater to the diverse needs and abilities of all children. This policy encourages early years practitioners to adopt child-centred and holistic approaches to learning, which means that the children's interests, strengths, and experiences are the starting point for planning and designing learning experiences.
The Foundation Phase Framework also recognizes the importance of positive relationships between early years practitioners, children, and families in creating inclusive early years provision. This policy encourages early years practitioners to work in partnership with families to support children's learning and development. It emphasizes the importance of involving families in decision-making processes and valuing their knowledge and experiences.
The Foundation Phase Framework is a child-centred approach to learning for children aged 3-7 in Wales, UK (United Kingdom) (Welsh Government, 2015). It emphasizes the importance of creating a positive and supportive learning environment for all children, including those with diverse backgrounds and abilities. Inclusive leadership is recognized as a crucial component of the framework, as leaders play a pivotal role in promoting a culture of inclusivity in early years settings (Welsh Government, 2015).
The framework outlines several key principles of inclusive leadership, including creating a welcoming and supportive environment for all children and families, ensuring that staff are trained and equipped to effectively support children with diverse needs, and adapting teaching and learning strategies to meet the individual needs of each child (Welsh Government, 2015).
[bookmark: _Int_TCANCzBr]Research has shown that inclusive leadership is essential for promoting positive outcomes for children with diverse needs in early years settings (Bennett et al., 2016). By prioritizing inclusivity and recognizing the importance of leadership in creating a positive learning environment, the Foundation Phase Framework helps to ensure that every child has the opportunity to reach their full potential and thrive in the early years.
[bookmark: _Int_sCGY85Ps]In conclusion, the Foundation Phase Framework provides a holistic and child-centred approach to learning for young children. It recognizes the importance of inclusive practices and leadership in creating a positive and supportive learning environment for all children. By prioritizing inclusivity and emphasizing the role of leaders in promoting a culture of inclusivity, the framework helps to ensure that every child has the opportunity to thrive in the early years.
Another policy in Wales that aims to enable inclusive leadership in early years provision is the This policy aims to improve the support and provision for children and young people with additional learning needs (ALN) in Wales. This policy recognizes that children with ALN are more vulnerable to exclusion and disadvantage and therefore need additional support to achieve their full potential.
The Additional Learning Needs and Education Tribunal Act (2018) is a crucial piece of legislation that seeks to promote inclusive practices within the education system. The Act was created to address the needs of children and young people with additional learning needs (ALN) and to ensure that they receive the support they need to succeed in school. One of the key features of the Act is the emphasis on inclusive leadership in early years education. This is reflected in the Act's provisions for the creation of a statutory code of practice for ALN, which includes guidance on how to promote inclusive practices in schools and early years settings. The code of practice emphasizes the importance of strong leadership and effective collaboration between education professionals, parents, and caregivers in supporting children with ALN.
The Additional Learning Needs and Education Tribunal (Wales) Act 2018 promotes inclusive leadership in early years provision by emphasizing the importance of early identification and intervention for children with ALN. This policy requires early years practitioners to work collaboratively with families and other professionals to identify children's needs and provide appropriate support. It also encourages early years practitioners to adopt person-centred approaches to planning and delivering support, which means that the child's needs, preferences, and aspirations are at the centre of decision-making processes.
Welsh Government (2019) also agrees in addition to the code of practice, the Act also establishes a new system for identifying and assessing children with ALN, which is intended to be more streamlined and child-centred than the previous system. This includes a requirement for schools and early years settings to develop individual development plans for children with ALN, which must be reviewed regularly to ensure that they are making progress.
Furthermore, the Additional Learning Needs and Education Tribunal (Wales) Act 2018 recognizes the importance of promoting positive relationships between early years practitioners, children, and families in creating inclusive early years provision. This policy requires early years practitioners to involve families in decision-making processes and keep them informed about their child's progress. It also encourages early years practitioners to work collaboratively with other professionals to provide seamless support for children with ALN.
In conclusion, the Foundation Phase Framework and the Additional Learning Needs and Education Tribunal (Wales) Act 2018 are two policies in Wales that aim to enable inclusive leadership in early years provision. These policies promote child-centred and holistic approaches to learning, recognize the importance of positive relationships between early years practitioners, children, and families, and emphasize the importance of early identification and intervention for children with ALN. By implementing these policies, early years practitioners can create inclusive and supportive learning environments that cater to the diverse needs and abilities of all children.
Blog- 
As someone who has worked in early years education for a couple of years, I strongly believe that promoting leadership skills in young children is crucial to their future success. In this blog post, I will be sharing my thoughts on how we can promote leadership in an early year’s setting.
First, it is important to understand what we mean by leadership in the context of young children. According to the National Association for the Education of Young Children (NAEYC (National Association for the Education of Young Children)), leadership in early childhood education involves "helping children develop skills in decision-making, problem-solving, and conflict resolution, and encouraging them to take responsibility for their own actions and learning" (NAEYC, 2009).

One way to promote leadership in an early year's setting is to provide children with opportunities to make choices and decisions. This can be done through activities such as free play, where children can choose which toys to play with and how to play with them. It can also be done through structured activities, such as choosing which books to read or which art materials to use. By allowing children to make choices, we are helping them develop decision-making skills and a sense of autonomy.

Another way to promote leadership is to encourage children to take on roles of responsibility. This can be done through activities such as classroom jobs, where children are responsible for tasks such as cleaning up or taking attendance. By giving children these roles, we are helping them develop a sense of responsibility and accountability.

In addition to providing opportunities for choice and responsibility, it is also important to encourage children to work collaboratively. This can be done through activities such as group projects or cooperative games. By working together, children learn how to communicate effectively, solve problems, and negotiate with others - all important leadership skills.

Finally, it is important to model leadership behaviours ourselves. As early years educators, we are role models for our students. By demonstrating leadership qualities such as empathy, communication, and problem-solving, we are showing children what it means to be a leader. We can also provide explicit instruction on leadership skills, such as how to listen actively or how to give constructive feedback.
In conclusion, promoting leadership in an early year's setting is crucial to the future success of our children. By providing opportunities for choice and responsibility, encouraging collaboration, and modelling leadership behaviours us, we can help children develop the skills they need to become effective leaders.
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