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Professional Observation
In order to complete this assignment, I was required to undertake approximately six hours observing educators in the post-16 sector and consider the lessons I took away from the experience and how I could use them to further my own professional growth. The teaching observation form can be found in the appendices.

The reflective process I will follow for this reflective essay is the Gibbs’ Reflective Cycle (1988). This is one of the most famous reflection processes which was developed by Graham Gibbs in 1988. The Gibbs Reflective Cycle is the method I've chosen to use due to its cyclical structure, it is especially well-suited to experiences that are repeated and provides a framework for analysing events. Gibbs also recognises the significance of feelings in contemplation, which is another important aspect of his reflective cycle (Markkanen, et al., 2020).

Description
In order to observe six hours of work experience teaching within the post-sixteen sector, I used both a secondary (teacher A) and college (teacher B) setting to acquire expertise to then apply to my own professional practice needs for development. The first observation was obtained from a second-year sports class in a college located in Carmarthenshire. The class included 14 male students ranging in both English and Welsh speaking individuals. The second observation was acquired in a secondary school also located in Carmarthenshire. The subject of sports at A-level was taught to a class of ten students.

Feelings
I feel that the selection of educational settings was beneficial to advance my personal professional growth due to learning from experience related to my own professional practice. Additionally, I felt that my confidence as a teacher would improve due to observing two teachers using different teaching strategies in alternative educational environments. Subsequently, I think my pedagogy would benefit effectively by experiencing the method and practice of other educators. Thus, enabling me to comprehend the most appropriate practices for a classroom setting (Loughran, 2013).

Evaluation and Analysis
There were various good experiences that were observed from both teachers. Teacher A used multiple teaching strategies to demonstrates positive behaviors in teaching to benefit teaching with purpose and intrinsic and extrinsic motivation (Bomia, 1997; Lampert, 2002). Additionally, the educator used questions and answers to promote comprehension to stimulate critical thinking and increase engagement (Tofade, et al., 2013). Subsequently, the teacher used differentiation to modify instruction to meet the individual needs of students (Tomlinson, 2017). Differentiating instruction is important as it offers different strategies for comprehending the content, the process, and the final outcome while taking into account the child's talents, interests, and learning styles (Dixon, et al., 2014).

The pedagogy approach that teacher A used was behaviourism, which is an approach where the teacher is at the centre of all learning practices. The method focuses on teaching students about various subjects through lecture-based classes and direct instruction. Thorndike (1911), Pavlov (1927), and Skinner (1957) conducted pedagogical research that served as the basis for the notion of behaviourism in the classroom. The teacher used a pedagogy approach by conducting an authority model which is teacher-centered. He was able to do so by speaking formally to students to create a social hierarchy in the classroom to promote learning (Ellis, 1982).  

An additional positive experience noted was the use of a lesson starter as a form of starting the lesson with learning objectives and reviewing previous learning. Research suggests that reflecting on topics through lesson starters assists students in making connections between old and new knowledge as well as providing a foundation for future learning (McDaniel, et al., 2008).

Similarly, Teacher B used a lesson starter to benefit his lesson. However, his use of a lesson starter was used to find the base of ability and knowledge of the students. This is beneficial as the teacher can identify high-ability students as well as lower-ability students (Redfern, 2018). Additionally, the educator used questioning and answering to observe understanding and knowledge from the learners. This was a benefit in the lesson as the teacher used the skill of the elicitation method of teaching for student-oriented learning to raise effective questioning to improve engagement (Xiaoyan, 2008).

A further positive observation made was the use of buzz groups within the classroom to discuss an activity in relation to the subject. This was beneficial due to reducing oral communication apprehension, as students were able to collaborate in private groups (Ahmad, 2020). A further positive observation made was using games and quizzes as a teaching strategy. The teacher used this method of teaching to stimulate the student's cognitive understanding (Rothe, et al., 2021). This teaching strategy is also a common framework for integrating technology into classroom. The online quiz resource used by the educator followed the SAMR framework to significantly redesign the task to enhance learning and add value (Romrell, et al., 2014).

Moreover, the teacher used technology in their lesson to display short videos which clearly identified the learning goals to benefit students who are visual and verbal learners (Fyfield, et al., 2019). Additional research agrees that adding videos to lessons, lead to substantial benefits for students (Noetel, et al., 2021). Additionally, a PowerPoint was used to develop cognitive learning and emerge students into the subject being taught (Baker, et al., 2018). Similar to videos, this also benefits individuals that are visual learners (Fyfield, et al., 2019).

Additionally, I observed that teacher B had a strong relationship with the students due to his use of formal and informal language with all learners. According to Quin (2016), better quality teacher-student relationships are associated with enhanced student engagement in school. Thus, proving that teacher B’s relationship with students is important in motivating engagement throughout his lessons.

Unlike teacher A, teacher B used two teaching styles in the pedagogy. The first teaching method used was the delegator style. This style is a student-centered approach where the teacher gives the students responsibility and control over their education. Thus, resulting in students gaining most motivation by the ‘delegator’ teaching style’ (Sheikh, et al., 2014).
Both teachers observed, adhered to the professional standards for further education that are produced by the Welsh Government. Wales' professional standards are articulated as a set of personal commitments (Welsh Government). Through teacher A using differentiation, he demonstrates commitment to learners and their learning whilst ensuring their safety by providing an inclusive learning environment. Additionally, he follows the professional standard of demonstrating courtesy, dignity and respect towards others by questioning learners and respecting all answers. Subsequently, the use of formal language from the educator demonstrates respect within the classroom setting for both the teacher and learners. Moreover, teacher A maintained an up to date knowledge of the subject. This is beneficial on behalf of the knowledge that is on offer to students as well as showing a professional role model persona to students (Verloop, et al., 2001). Similarly, teacher B also follows this professional standard due to his professional expertise in the subject which allowed him to expand on questions and display empowerment throughout the lesson (Dierking, et al., 2012).

The two teachers observed also followed the professional standard of understanding the importance of Welsh culture and language as a bilingual nation. An example of this is both teachers promoted the importance of the Welsh language through teaching the subject through both English and Welsh. This is essential due to there being a report of raised concerns over the last decade about the degree of success in Welsh language (Gwyn, 2010). The last professional standard which was adhered by both educators was the planning and delivery of effective learning and teaching. This was complied with by preparing and delivering a lesson to students. Teacher B did, however, adhere to this professional norm more closely due to including digital learning effectively to enhance the learning process (Lin, et al., 2017).

Conclusion
Conclusively, both educators observed used various teaching strategies throughout the lesson to benefit students who benefit from different VARK learning styles (Saga, et al., 2015). Additionally, both teachers had different methods of teaching practice to empower students (Broom, 2015). Thus, proving that using a pedagogy that you believe is the best for your own teaching practice to benefits both educators and learners. Lastly, the observation process was beneficial to my own professional practice as I noted several positive experiences that I have learned and gained experience from to apply to my professional development needs. Additionally, the educators followed professional standards to develop own teaching practice and ensure quality learning is taking place (Pedaste, et al., 2019).  In the next paragraph, I will identify these experiences that I will include in my action to better my own practice as well as some experiences that I believe I would not benefit from using in my teaching.








Action Plan
In this action plan, I will list steps that must be taken to achieve a specific goal. The benefit of this process is to break the goal into steps that can be followed and tracked easily. Additionally, an action plan's objectives are to specify the resources needed to accomplish the goal and create a schedule for when particular tasks must be finished. Recent research challenges the accepted knowledge in mainstream assessment on how to create SMART (specific, measurable, achievable, relevant, and time-bound) objectives. The article lists a number of benefits of mainstreaming the SMART approach, such as the ability to independently track progress towards process and result objectives and programme capacity building (Bjerke, et al., 2017).

SMART goals and objectives are used to guide the development of quality objectives and goals (Jung, 2007). SMART stands for:
· Specific - you won't be able to focus your efforts or feel fully driven to reach your goals if they aren't clear and specific.
· Measurable - setting quantifiable objectives will help you monitor your progress and maintain motivation.
· Attainable - for objectives to be successful, they must also be reachable and reasonable. Stated differently, it ought to challenge your capabilities while maintaining feasibility.
· Relevant - in order to proceed, you must make sure that your goal is both important to you and compatible with other pertinent objectives.
· Time-bound - goals require a target date in order to give you something to aim towards and a deadline to concentrate on.
There are various experiences that I observed that I believe I would not benefit from using as an educator in my future development. For example, teacher A used a behaviourism learning theory in his teaching style in his pedagogy. In my opinion, I would use a learning theory with the student creating their own learning based on previous experience. This is known as a constructivism learning theory.

Additionally, I would include various teaching styles used by both educators observed. However, Teacher A did not use group work whilst teacher B used buzz groups within his lesson. I would personally, use this teaching strategy to promote discussion, collaboration and inclusion in my lessons to benefit shared perspective and opinion (Corden, 2001).

Subsequently, I will take learnings from both teachers’ high knowledge in their subject into my action plan. I believe that being knowledgeable in my chosen subject would develop my professional practice in various ways. For example, intrinsic and extrinsic motivation for students, as well as being seen as a role model (Pikon, et al., 2016).

After observing both teachers aligning their lessons to professional standards, it is clear that it benefits both the educator and the learners. According to Romanowski and Amatullah (2014) professional standards in teaching is an effective framework to improve the quality of teaching and learning. These professional standards include, enabling learners to share responsibility for their own learning and assessment and building positive and collaborative relationships with students. In my opinion it is essential for my professional development to align my lessons with these professional standards and those included in my action plan below to succeed as a effective teacher, as those I have observed have for the assignment.






















Action Plan

	Objectives
	Tasks
(What you need to do to achieve your objectives)
	Success Criteria
(How you can identify success)
	Time Frame
(By when you need to achieve the tasks)
	Resources
(What resources you need for each task)
	Professional Standards

	Use Q and A in lesson.



	Use open and closed questioning whilst teaching.
	Record my lessons.
	May 2024
	Camera / Video
	Enable learners to share responsibility for their own learning and assessment.


	Differentiation.



	Create differentiation tasks in lesson plans.
	Seeing improvements by students in the class.
	May 2024
	Technology and differentiation example tasks.
	Value and promote diversity, equality of opportunity and inclusion. 


	Use formal and informal vocabulary.



	Develop a relationship with students.
	Being more converse with students.
	May 2024
	N/A
	Build positive and collaborative relationships. 


	Teaching styles.



	Create a personal pedagogy.
	Reflect on lesson plans to identify teaching styles used.
	May 2024
	Technology
Lesson Plans
	Plan and deliver effective learning, teaching and assessment. 


	Technology.



	Use technology in lesson plans.
	Reflect on lesson plans to identify when technology has or hasn’t been used.
	May 2024
	Technology
	Know how to use evidence and research to improve my practice. 


	Welsh language.



	Speak Welsh when teaching.
	Record my lessons.
	May 2024
	Camera / Video
	Understand the importance of the Welsh culture and language as a bilingual nation.


	Develop and maintain knowledge in my subject.




	Read resources relating to my subject.
	Test my knowledge.
	May 2024
	Technology
Books
	Maintain and update knowledge of my subject(s) and how best to teach and assess them. 
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	Teacher

	Laurence Senchal (Ysgol Bro Dinefwr)

	Date
	
13/09/2023

	Group
	Year 12


	Topic/Context
	
Theory of Personalities (1.5 hours lesson)

	Notes on the lesson:

	
Teacher displayed clear instructions at the start of the lesson with a starter activity which was explained well.

The teacher used a differentiation and challenge to allow high ability students to be challenged further. (essay writing and application from theory notes task)

‘chalk and talk’. 

Then used questions and answer to ask pupils what they have learnt and to get understanding but also to get their opinion on the subject.

The teacher has excellent knowledge of the subject.

Linked the lesson to the lesson prior as well as finished the lesson with explanation of what the learners will be learning in the next lesson.

More teacher led than learner lead.

Told learners to take notes if they would like to.

Set homework in relation to the work in lesson.

Kept in line with the timing of the lesson.

Spoke to pupils formally.

Didn’t give answers to questions if pupils didn’t answer the question straight away.

Speaking Welsh and English.

	

	What I have learned:

	

I learnt that by using a lesson starter activity the class were engaged from the beginning of the lesson. I also learnt that by using a differentiation and challenge task it provides the higher ability learners to aim for another task after completing the class task.

I learnt that ask questions after the create understanding from the pupils.

It is beneficial to have knowledge of the subject area to allow strong guidance to pupils.

To provide learners with homework prior to the end of the lesson to ensure all students are listening and understand the task they have been given.

Speaking to pupils formally creates a good hierarchy.
open to asking and answering questions.

By not giving answers to questions that learners do not answer straight away, give hints to still tease the answer out of the pupils.

Allowing pupils to take notes during a presentation keeps the pupils engaged, however it could make some pupils not listen.

Speaking Welsh and English to follow professional standards.

	

	Targets to improve my own practice (mapped to professional standards):

	To improve my own practice, I need to use a lesson starter to ensure the pupils are engaged as well as a video to ensure the lesson is not ‘chalk and talk’.

Ensure the lesson is not teacher led, consider including opportunities for the learners to lead the lesson to keep engagement.

Thank pupils for their cooperation to encourage learners to keep engaging in the lesson.

Use clear instructions when explaining activities / tasks.

Keep in time with the lesson timing.


Communicate formally and informally with learners to create a good relationship. Thus, creating a comfortable and open environment for pupils to feel comfortable in asking and answering questions.

Hint / tease the answers out of pupils that do not answer questions straight away.

Encourage pupils to take notes if they want to, however give learners time at the end of each PowerPoint slide to ensure they listen to the next slide instead of writing their notes.

Unlike to Laurence Sencha’s lesson, I would use buzz groups or group work to ensure pupils can discuss during a task and the lesson is then not predominantly teacher led.
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	Teacher

	Stephen Williams (Colegsirgar)

	Date
	
15/09/2023

	Group
	
Year 13

	Topic/Context
	
Nutrition and Fitness Testing (2.5 hours lesson)

	Notes on the lesson:

	Lesson starter (work sheet) – To get basic ability and knowledge.

Q and A to get leaners understanding and knowledge - Learner focused. (Not giving information, questioning to keep learners engaged instead)
Admitted forgetting a point from a question and answer with a learner.

Providing knowledge / knowledgeable.

Lecture style – PowerPoint.

Mentioning future topics / lesson subject.

Not putting people down for wrong answers, motivating learners to participate and answer questions.

Set rule from the start (phones away).

Asking is there anything learners would like to specifically learn throughout the year.

Video – YouTube – visual learning
Pause after video to ask questions.

Using online resource in relation to the subject – MyFitnessPal.

Gaming / quiz (Ed puzzle).

Google classroom for resources.

Fitness Testing

Worksheet to keep engagement and have knowledge on the ability and knowledge of learners.



	

	What I have learned:

	
I learnt that ask questions after the create understanding from the pupils.

It is beneficial to have knowledge of the subject area to allow strong guidance to pupils.

Speaking to students formally and informally creates a good relationship.

Speaking Welsh and English to follow professional standards.

Used various teaching strategies to break up the lesson and engage learners.




	

	Targets to improve my own practice (mapped to professional standards):

	
To improve my own practice, I need to use a lesson starter to ensure the pupils are engaged as well as a video to ensure the lesson is not ‘chalk and talk’.

Need to use various teaching strategies to break up the lesson and engage learners and motivate myself and students.

Thank pupils for their cooperation to encourage learners to keep engaging in the lesson.
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	Teacher

	Stephen Williams (Colegsirgar)

	Date
	
22/09/2023

	Group
	
Year 13

	Topic/Context
	
Nutrition and fitness testing (2.5 hours lesson)

	Notes on the lesson:

	Constant Q and A for engagement and learner centered teaching.

Highly knowledgeable.

Thanks, good practice / answers form learners.

Worksheet at beginning of lesson to get prior knowledge (leads into lesson temple).

Discussion (brain storming activity on whiteboard with whole class).

Is informal with learners.

Direct questioning – knows the learners.

Closed door to stop learners from being distracted by other external peers.

Inclusive / involvement – gives learners that haven’t answered an opportunity to answer if they would like to.

Didn’t put learner down for being wrong, guided to the correct answer.

Change in voice projection and pitch.

Giving learners sport specific examples in relation to the subject.

Always gives knowledge specific vocabulary.

Teasing answers out of learners instead of giving them to answers.

Clear explanation of assignment and Q and A for understanding.

Rule from the start of the lesson – no phones, no swearing.

Gets learners to explain why they have done something.

Helps anyone that is unfamiliar with the technology they are using.







	

	What I have learned:

	Q and A engages students.

Create rules at the beginning of the lesson.

I learnt that ask questions after the create understanding from the pupils.

It is beneficial to have knowledge of the subject area to allow strong guidance to pupils.

Speaking to students formally and informally creates a good relationship.

Speaking Welsh and English to follow professional standards.

Used various teaching strategies to break up the lesson and engage learners.


	

	Targets to improve my own practice (mapped to professional standards):

	To improve my own practice, I need to use a lesson starter to ensure the pupils are engaged as well as a video to ensure the lesson is not ‘chalk and talk’.

Ensure the lesson is not teacher led, consider including opportunities for the learners to lead the lesson to keep engagement.

Thank pupils for their cooperation to encourage learners to keep engaging in the lesson.

Use clear instructions when explaining activities / tasks.

Keep in time with the lesson timing.


Communicate formally and informally with learners to create a good relationship. Thus, creating a comfortable and open environment for pupils to feel comfortable in asking and answering questions.

Hint / tease the answers out of pupils that do not answer questions straight away.

Encourage pupils to take notes if they want to, however give learners time at the end of each PowerPoint slide to ensure they listen to the next slide instead of writing their notes.

I would use buzz groups or group work to ensure pupils can discuss during a task and the lesson is then not predominantly teacher led.

To improve my own practice, I need to use a lesson starter to ensure the pupils are engaged as well as a video to ensure the lesson is not ‘chalk and talk’.

Need to use various teaching strategies to break up the lesson and engage learners and motivate myself and students.
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