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A critical evaluation and the identification of next teaching and learning steps focusing on a case study of an individual learner or a group of learners, based on an observed critical incident

 Introduction

To be an effective and successful teacher, it is important that we continuously reflect on and evaluate our current teaching practice in order to grow and develop. One approach that can be used to identify next teaching and learning steps is looking at critical incidents. Tripp (2011) suggested that a critical incident is something that must be created, meaning we observe a typical incident and then further investigate the deeper structures that are embedded within that incident. Brookfield (2017) stated that the way we teach is based upon assumptions on how best to help students learn and these are made from a number of sources.  However, these assumptions may not always be correct. The use of critical incidents is therefore beneficial in helping reform future teaching practice by deepening the understanding of why incidents happen in the way they do and the reasoning behind the pedagogic techniques used by teachers. As a consequence, critical incidents help to improve the accuracy of assumptions that currently exist. This essay presents a case study of a single incident that was observed within a classroom setting. The method in which the information was obtained will be discussed and evaluated. Following this, the incident will be further reflected upon turning it into a critical incident, by evaluating different areas of research and theories that underpin what happened. I will then reflect upon the implications of the literature and what this means in the context of the observed critical incident. Finally, I will discuss how I would implement these findings within my own professional and personal development. 

School and class context 

	The present assignment will follow the British Educational Research Association (BERA) guidelines (2018) and so the focused school, class and pupils will be anonymised. According to the schools ESTYN (2014) report, the school that was a part of the current case study has just over 380 pupils on roll, including those who are part-time, catering for those aged between three and eleven. Around 50% of pupils have additional learning needs and the school has an onsite special teaching facility, of which only a very small number of pupils attend. Of the pupils within School X, around 40% are eligible for free school meals which can sometimes indicate the school is situated in a deprived area. 
The entire observation day took place in a mixed year 2/3 class. Due to the Coronavirus, Class X had spent a large portion of time during the first few weeks at school focusing on personal and social development, and therefore had not started core subjects like Mathematics and English. The reasoning behind this relates to the fact pupils in this class were still fairly young and had not been in school for a number of months. As a result, the teacher was focusing on the well-being of pupils and building a positive, safe learning environment for them.

Methodology

	The style of educational research that was used in relation to the current assignment was a case study. As suggested by Adelman et al. (1980 as cited in Cohen, Manion and Morrison 2011, p.289) a case study is “the study of an instance in action”, meaning it can be something that is observed within a real-life setting. Referring to the book written by Cohen, Manion and Morrison (2011, p.296), it was proposed that when carrying out a case study, researchers must be able to gather data that is suitable for its purpose and is able to think beyond the surface, making inferences and interpretations based upon evidence. This helps illustrate why a case study methodology was used within this instance, as the purpose of the assignment was to identify a critical incident within a real-life setting and further explore the underpinnings of what happened.  A main strength of using case studies is that it allows for a deeper analysis into the real dynamics of a situation, which is crucial in relation to investigating beneath the surface of a critical incident.  On the other hand, case studies can be susceptible to biases, as researchers may be selective of the information they obtain. Additionally, testing reliability is limited as no two days are the same. Control can serve as both a strength and weakness. It was important in this study that the researcher had no control over what happened in order to observe natural behaviour. However, it could be said that having no control decreases the reliability and validity of the research. 
	Following this, a structured observation with non-participant observer was used as a means of obtaining the data within the case study. Bell (2014, p.247) stated that “An observation is the process of watching someone carry out a task or series of actions in order to gather data about specific aspects of behaviour, content, processes or interactions.” The observation was structured, whereby questions adapted from Fletcher-Wood (2016, p.125) were used as a framework to help record information. A non-participant observer meant that the researcher was not involved with participants, and just recorded field notes. 
	Structured observations consist of similar strengths to a case study in that they provide detailed, qualitative information. In the context of a critical incident, structured observations are effective as they enable us to gather contextual information surrounding the incident, in order to allow for a more accurate and deeper investigation. Another observational method that could have been used was time sampling, whereby we can measure behaviours using set time intervals (Mann et al., 1991). This could be considered as a more efficient way to collect detailed observations. However, the negative aspect is that interesting, insightful incidents may occur outside of the set time interval. Alternative data collection methods such as questionnaires and interviews would not have been sufficient enough in providing the real-life quality information needed to reflect upon the critical incident.  In contrast, when carrying out observations we must be cautious of the possibility that observers have their own focus and will infer details about significant events in their own way (Bell, 2014, p.251). It is important to note that by having a structure, researchers can become biased in what they observe and potentially include only information that fits their purpose. A second weakness of non-participant observations relates to the participants. As the participants are children, they may act in a different manner due to being observed. 

Critical incident linked to Four purposes 

	A total of four critical incidents were observed during the day (see appendix), although the incident focused upon within this assignment is linked to pupil engagement (appendix B), specifically relating to those with Autism Spectrum Disorder (ASD). Pupil X had a diagnosis of ASD and showed impairments in relation to social skills. Pupil X did not have a 1 to 1, but had a teaching assistant within the class who he turned to if support was needed. The incident occurred during a health and well-being lesson. Pupils were split into groups, all with a different task to do. Pupil X was assigned a group who were to undertake a group task of creating a house with various materials. Pupil X became highly disengaged immediately and left the group to play with a train he had found. The teacher recognised this disengagement, told him he was able to use the laptop for a short period of time and then he then had to re-join the group. Following this, the pupil became re-focused and was happy to engage. 
	The new curriculum for Wales, Successful Futures, has been developed by Professor Graham Donaldson. He implemented four curriculum purposes, all of which have different key characteristics and should be at the centre of everything we teach. The four purposes are as follows: Ambitious, capable learners, ready to learn throughout their lives; Enterprising, creative contributors, ready to play a full part in life and work; Ethical, informed citizens of Wales and the world; Healthy, confident individuals, ready to lead fulfilling lives as valued members of society (Donaldson, 2015). This critical incident links closely to two of the four purposes. The first is in relation to enterprising and creative contributors, whereby the pupil was able to express ideas and emotions through different media. Whilst he was disengaged from the group task, he was able to continue his learning and present ideas through a laptop. The second characteristic that had been developed was taking measured risks. The pupil was clearly out of his comfort zone in working with a group, which could have been seen as a barrier to learning, but after some independent time he was able to maintain his focus and re-engage with the group.
	Characteristics of the second purpose that were demonstrated within this incident links to being healthy and confident individuals. The pupil was able to build upon mental and emotional well-being by developing confidence. By allowing him the time away from the group, he was able to focus on what he had to do next, which then increased his confidence to work alongside others. This could have built upon their mental and emotional well-being by associating a positive experience with working in groups. Additionally, Pupil X demonstrated the ability to face and overcome a challenge which links to the above characteristic of taking risks. After he had taken some time independently, Pupil X re-joined the group. This may not appear to be a challenge to most, but those with ASD display social impairments and therefore this was positive for his development. Lastly, Pupil X was introduced to skills and knowledge to manage life independently. He was covertly shown that if he feels unfocused within a situation, engaging in something he enjoys for a short period of time, might help with re-engagement. 

Literature review

It is important to firstly address the characteristics that present itself within autism. As stated in Farrell (2012), autism is associated with severe and pervasive impairments in a number of developmental areas, specifically concerning social difficulties, communication impairments and restricted behaviours. When Pupil X was observed as being unfocused, the initial questioning of what the purpose and benefits are of an inclusive education developed. Over the years, influential, worldwide conferences have taken place to argue the right for an inclusive education. For example, in 1994 a conference was held in Salamanca whereby the Salamanca statement and framework for action on special needs education was created. It was reinforced that “schools should accommodate all children regardless of their physical, intellectual, social, emotional, linguistic or other conditions” (UNESCO, 1994, p.6). This framework proposed the idea of inclusive schools and those with special educational needs (SEN) should be able to learn alongside their peers within mainstream schools. However, a significant amount of research has contributed to the debate of whether mainstream classes are more or less beneficial than specialist teaching facilities.
Research by Donnellan, Mesaros and Anderson (1984, as cited in Goodman & Williams, 2007, p.54) discovered one issue in relation to a non-inclusive education. When pupils with autism were placed in restrictive environments, they tended to interact with instructors rather than establish relationships with their peers. This outlines the idea that when placing pupils in non-inclusive classrooms, we might be increasing the already existing barrier to socialisation that pupils with autism face and potentially preventing development. Secondly, Harrower and Dunlap (2001) found that following placement within a mainstream setting, pupils with autism showed increased levels of engagement and social interaction, social support and friendships. On the other hand, Waddington and Reed (2017) compared academic performance of pupils placed within mainstream and special teaching facilities, and found no statistical differences for most areas of the national curriculum. Although, pupils in specialist provisions performed statistically better in English than those placed in mainstream. It could be said that the reasoning behind the variation in findings relates to the support and interventions that are used within the schools. Whereby some inclusive classrooms use effective strategies to facilitate the social and academic outcomes of pupils with autism, and others may not. Additionally, it should be taken into account that when comparing outcomes of special teaching facilities and mainstream classrooms, generally the severity of autism is higher in special teaching facilities than in mainstream settings. 
From the observed critical incident, it could be suggested that the pupil was not engaged due to not wanting or having the skills to socialise with the other pupils in the group. Bandura’s Social Learning Theory focuses on how children operate cognitively during their social experiences and how these cognitive processes effect their behaviour and development (Grusec, 1992). This theory places importance on the social context in which learning occurs, whether this be observational learning, imitation or modelling (Bene, Banda and Brown, 2014). This can be problematic for those with autism and therefore, to facilitate learning we would need to introduce support strategies to enhance the socialisation skills of pupils. In contrast, Piaget’s theory of cognitive development proposed that learning occurs as we progress through the stages of childhood, acquiring schemas, known as our thought structures (Piaget, 2003). Thurber, Sheehan and Valtinson (2007, p.32) suggested that social impairments in autism are caused through the development of schemas. The theory would state that people with autism face distorted social events, experiencing conflicting interactions alongside prosocial interactions. To overcome this, the child needs to re-evaluate the existing negative schema until the thinking becomes flexible and adaptive. Adapting to this style of thinking should encourage engagement and in turn might have a positive influence on their academic outcomes. Contrasting these two theories, the Social Learning Theory places importance on providing the pupil with the right social skills to help facilitate learning, whereas Piaget’s cognitive theory focuses on re-evaluating our schemas in a positive way, to encourage interaction. 
The Welsh Government (2019) proposed peer-mediated instruction and intervention (PMII) to be an effective social intervention in those with autism, with improvements shown in social skills and social interaction. This intervention focuses on peer modelling, praising and providing feedback. Bene, Banda and Brown (2014) supported this by carrying out a meta-analysis of studies which had assed PMII, discovering an effect size of 0.83 for social communications and behaviours. These findings show that PMII had a large effect on the enhancement of socialisation skills with researchers indicating that pupils with autism learn better from their peers. This research links to the Social Learning Theory, referring to the use of modelling as a technique to promote learning. Additionally, the research possessed social validity, as the teachers strongly agreed that this peer intervention was simple and made a huge impact on their social skills. Combing the large effect size and social validity found, this provides clear evidence of the benefits for inclusive practice and an effective way to increase social engagement. 
Farrell (2012) discussed intensive interactions, which is an adult led support strategy focusing on pre-verbal communication. If a pupil carries out an action, the teacher must react in an appropriate way, as if the action was intended to communicate meaning. Interactions should be frequent, with the aim of the relationship extending to a wider variety of communicative activities throughout the curriculum. Kellett (2004) demonstrated the effectiveness of this approach through a case study of a 6-year-old boy with autism. The pupil received a 15 to 20-minute session daily, with a member of staff from his class. Weekly measures were taken of contact, attention and engagement and overall the results showed an increase from baseline, although the trend did vary throughout. Specifically looking at engagement, the percentage of incidents increased by 70%. This approach was interpreted to be effective in the development of socialisation skills. However, this approach is heavily adult based, relying on consistency. In comparison to PMII, Intensive Interaction may be more difficult to implement as an inclusive practice, as it involves taking the pupil outside of the class to gain the necessary skills. Although, if all teachers are trained and committed, once the pupil has acquired the initial skills, training could be transferred to the class. This approach links to Piaget’s theory as it relates to thinking about the present scenarios and the thoughts attached to them. It is supported by Social Learning Theory as it incorporates observational behaviours through observing the reactions of their support staff. 
Secondly, the critical incident led to further investigation of the pedagogical techniques that can be used for those with ASD to increase academic engagement. As the previously discussed research has shown, pupils with autism sometimes display lower academic outcomes when placed in mainstream settings. It is important that pupils are motivated to learn and providing choices frequently has shown to be effective in increasing work completion and maintaining interest in activities (Meindl, Delgado and Casey, 2020). When Pupil X became disengaged during the incident, the teacher presented a choice of using the laptop for a short period of time, away from the other pupils. This was something Pupil X enjoyed doing and was effective in re-engaging them with the learning. Goodman and Williams (2007) supported this, indicating that when taking part in structured work that includes specified learning objectives, allowing pupils to choose their work materials facilitates engagement with the learning. However, the pupil involved in the incident was given the opportunity to choose an activity that was not particularly relevant to the task that was set. Therefore, ensuring that the choices are relevant to the learning objectives set may help maximise learning outcomes.
Restricted interests may be seen as a negative attribute of autism, although Mancil and Pearl (2008) demonstrated that these specific interests can be utilised as motivators to facilitate learning. This is done by weaving the particular interest throughout the different topics in the curriculum. It can be as small as having a photograph next to a maths problem. Researchers looked at three pupils with autism who were at different stages of school, who each had a specific interest, for example the pupil in primary school liked trains. Before implementing this technique, they found the pupil became quickly disengaged and turned to escape behaviour. After the intervention, the pupil showed a large increase in attention and completed work more frequently. This process was successful for each pupil throughout the different school ages and can be interpreted as a simple technique to use. However, one issue relates to the research being based on a case study, meaning the findings were largely qualitative and descriptive. The reliability of the research may be improved through adding a quantitative analysis. 
Weaving a specific interest to increase engagement may not be possible throughout all topic areas, for example science. Macdonald et al. (2018) looked at the use of visual schedules and the effectiveness of using them to increase academic engagement for pupils with autism. Visual schedules are used to help orientate pupils and provide them with a plan for the sequence of events that is happening within the class. This can be done using pictures, symbols or text. This technique was present in the context of the observed critical incident, as on Pupil X desk was a ‘work first’, ‘then laptop’ board. There were four pupils within the study, aged between eight and eleven, which took place within a mainstream primary school. They found supporting evidence for the hypothesis that visual schedules would increase on-task behaviours. However, the findings did not support the idea that it would decrease off-task behaviours. It should be noted that the sample size was extremely small and therefore may lead to problems with generalisability. Further research could be carried out into whether decreasing off-task behaviours using work schedules become more effective when implemented simultaneously with other techniques, such as providing alternative choices using a larger sample size. 

Reflection
	
	Saric and Steh (2017) proposed that we should carry out critical reflections of our own teaching practice to find different solutions and paths for an ever-changing community, creating a better learning environment. Kolb’s Experiential Learning Theory (ELT) is one reflective model that can be used to help question, analyse and critique the underpinnings of different teaching practices and outcomes. Within this model, there are four different stages to the cycle including concrete experience, reflective observation, abstract conceptualisation and active experimentation (Kolb, 2014).
Applying Kolb’s ELT, I started with concrete experience by physically experiencing a situation in a classroom setting. From this day, a pupil with autism was observed, who became disengaged from a set group task, but the teacher was successful in re-focusing the pupil. The next stage of the cycle involved reflective observation whereby a deep questioning process occurred in relation to what happened in the situation. The first question related to why the pupil was not engaged and why they did not want to work with their peers. One of the main characteristics of autism is social impairments, and it could be interpreted that the pupil became disengaged due to not having the skills to socialise. Secondly, it was observed that the teacher successfully re-engaged the learner by giving them the option to use the laptop. This formed questions in relation to how the technique was successful and what had been put in place in order for this to re-focus the pupil’s attention. Pupil X enjoyed using the laptop and so it was clear that offering a task that was of their interest became an effective engagement tool.
The third stage of the model follows on from the questioning in the previous stage, thinking about abstract conceptualisation. This involves looking at alternative solutions and considering the wider literature. The initial questions led to the investigation of what socialisation techniques are known to be effective in increasing social engagement for those with autism. The different strategies researched included peer and teacher led interventions. Both were found to be effective, however teacher led strategies usually involved training and consistency, which might not always be easy to implement. Increasing whole-class participation for certain support strategies may help enhance social skills and increase engagement in group work. Next, looking at the research focusing on academic engagement, there was supporting evidence for the providing a choice technique that was used in the incident to re-engage the pupil. The issue with using the laptop was that it took the learner away from the group task. When thinking about what could have been done differently, alternative approaches that were discussed included using their restricted interests as motivators. Incorporating their restricted interest within the group work may help maintain focus on the set task. A third strategy that was found to be effective was visual schedules. Whilst the visual schedules were not referred to during the critical incident, they were present upon pupil X desk and may help explain why providing a choice to use the laptop was effective. In order to improve future practice, when the pupil becomes dis-engaged, prompting the pupil to look at the schedule upon their desk may help maintain focus.
The final stage, active experimentation, involves taking the newly acquired information and applying it to future teaching practices. It must be recognised that after discovering new strategies and techniques for social and academic engagement, the process of reflection will then re-start. This critical incident will help inform my own professional and personal development by always ensuring that there are effective inclusion practices within my classroom. Pupils with autism present with a number of barriers to learning and so it is important to identify the specific skills that they need to develop, whether this be focusing on social skills or maintaining interest. Discovering the evidence for the effectiveness of techniques used in the incident, such as providing choices and visual schedules will inform my future practice, as these techniques are simple to implement and require minimal training. I will ensure that I am knowledgeable of how to put different support strategies into effect within the classroom, so that all pupils in the class are equipped with equal opportunities when engaging with their learning. 

Conclusion

In order to meet the professional standards for teaching and leadership, we must constantly reflect on and refine our teaching practice. This can be done by critiquing, researching and improving on what has previously been done, in order to provide students with the best learning outcomes. This essay has assessed effective pedagogical techniques in relation to autism, which also links to professional learning as it discusses ways in which we can promote social engagement within the class, leading to progress being made with academic engagement. 
This case study involved a pupil with autism, who was observed to be dis-engaged with his group task and opted to play independently. This initially led to research into why we have an inclusive education. It was discovered that pupils with autism who are placed in mainstream settings do not always progress as they should. Further research then investigated the underpinnings of why pupils with autism may not always achieve the academic outcomes predicted in mainstream classrooms. Strategies to increase social and academic engagement for those with autism within an inclusive classroom were then researched, whereby supporting evidence was found for techniques observed during the critical incident. It must be taken into consideration that the symptoms and severity of autism vary for each individual and as a result, the support techniques and interventions may be beneficial for some pupils and not others. 
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	Appendix	


Appendix A

	Date and time, year group: 30th September. Year group 2/3


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· The lesson involved a health and well-being session with the deputy head teacher in the morning, as the usual class teacher was in a PPA meeting for the morning. This lesson occurs once a week, so the pupils are familiar with the types of things that are involved. 
· The class is not split into ability as the lessons are about promoting positive health and well-being. 
· This particular lesson was about disucssing positive things about themselves and friends, and ensuring they have and know what safe spaces are. This incident relates to the first part of the lesson, which involved a puppet at the front of the class discussing their feelings and safe spaces. It was a whole class activity inside. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· Behaviour seemed positive towards the topic and they enjoyed the use of the puppet. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· When the teacher came into the classroom the teacher then explained that the lesson was going to be related to what they had done in the previous week about thinking positively about themselves and their friends. 
· Within the first part of the lesson pupils were introduced to a puppet which helped convey the purpose of the session – understanding safe spaces. They discussed the type of safe space that the puppet had and things that it had which made it feel safe. Within the activity, pupils then used this information to discuss things they had to help them feel safe. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· A video was played to the pupils to help demonstrate the ideas surrounding the puppet and safe spaces.

	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Questions were being asked to the class and those with hands up were being picked. 
· Also used the questioning technique of think, pair, share, in order to engage peer interaction with one another, this also helped inrease whole class participation. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· At the start of the lesson, pupils were asked to think about positive things about themselves that they had used in previous lessons. They gave answers which were appropriate which showed they understood the types of things they should think of themselves. 
· The teacher was asking constant questions in relation to what had been discussed to check understanding. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· Pupils were putting their hands up to answer the questions but there were the same people frequently putting their hands up and some pupils started to look dis-engaged by looking around and playing with things in front of them. From this, the teacher then used the technique of think, pair, share. This immediately engaged the attention of the pupils and they were then eager to discuss with their partners and then feedback. 
[bookmark: _GoBack]



CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
11AM – year 2/3 class

This was the first lesson of the day. The lesson was about health and well-being and was taken by the Deputy head of the school whilst the teacher was in a PPA meeting. They take part in these health and well-being lessons once a week. The general vibe of the class was positive and ready to engage. 






	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	This part of the lesson was a whole class task whereby the teacher was asking a puppet questions and then asking the pupils similar questions. Shortly, some of the pupils were becoming disengaed and looking around the room, playing with things in front of them. Quickly, the teacher then started a new questioning techniqiue known as think, pair, share. They were asked a question, then told to discuss it in their pairs and then they fedback after. This increase the engagemnet of the pupils for the current activity and onwards. 

This way of teaching seemed very adaptive, the teacher quickly recognised that some people were decreasing in their involvement, and this questioning technique proved effective in increasing participation. 









Appendix B

	Date and time, year group: 11am on 30th September. Year group 2/3


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· The lesson involved a health and well-being session with the deputy head teacher in the morning, as the teacher was in a PPA meeting for the morning. This lesson occurs once a week, so the pupils are familiar with the types of things that are involved. 
· The class is not split into ability as the lessons are about promoting positive health and well-being. 
· This particular lesson was about disucssing positive things about themselves and friends, ensuring they understand and know what a safe space is. This incident happened within the second part of the morning lesson, after their morning break.


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· The classroom was fairly quiet initially. Behaviour seemed positive towards the topic and pupils were fully engaged and ready to listen. 



	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· When the teacher came into the classroom the teacher then explained that the lesson was going to be related to what they had done in the previous week about thinking positively about themselves and their friends. 
· She then explained that there would be different activities going on within the class, relating to the work they had been doing as a class.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· One of the tasks involved building a ‘safe space’ for a toy hedgehog they were introduced to. They were shown an example on the white board and discussed the type of space they would need to design. They were given a choice of materials they could use, these included lego, sticks and leaves. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Within this building tasks, pupils needed to work together in order to build the space. A teaching assistant was nearby to check on what they pupils were doing. 


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· At the start of the lesson, pupils were asked to think about positive things about themselves that they had used in previous lessons. They gave answers which were appropriate which showed they understood the type of response the teacher was looking for. 
· The teacher was constantly asking questions in relation to what had been discussed to check understanding. 



	Specifics / Critical Incidents
(Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· There was one pupil with autism who was assigned to the group task. It quickly became clear that he was disengaged and did not want to be involved. He then started to play with a lego train on his own. The teacher noticed this and asked the pupil if he would like to play on the laptop to which he was then happy and engaged. 
· This was a very cruical moment as the teacher did not try to force the pupil to do something they did not want to do, the teacher adapted to the situation without causing a big disruption.






CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
11AM – year 3 pupil with Autism. 

This was just after the morning break, the weather was raining so the pupils had to remain inside for their break. The lesson was about health and well-being and was taken by the Deputy head of the school whilst the teacher was in a PPA meeting. The pupil does not as such have a 1 to 1 but a TA within the class who he can go to for support/works with him. 

After speaking with the teacher,  I was informed that this class has been focusing on personal and social development for the past few weeks, due to being away from school for so long. Therefore they had not started core subjects such as maths and english properly yet. 



	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	Pupil diagnosed with ASD was assigned to a task that involved building a house for a hedgehog that was previously mentioned within the lesson. The pupil quickly became disengaged and found a lego train to play with and left the group. Following this, the teacher then came over and told him he was able to use the laptop, to which he was then engaged. Shortly then he was able to engage in another task. I later then discussed with the teacher about the pupils behaviour in general, and it was noted that the pupil really enjoys playing on the laptop. Following this, the pupil benefits from being told as long as he engages within a task for a certain amount of time, he can then play on the laptop for 5 minutes. 

The teacher allowed enough time for the pupil to have some quiet time playing on their own and then adapted quickly and allowed him to carry out a task to which he could engage in. This is beneficial for the pupils well-being also, as it is not forcing them to do something they don’t want to.









Appendix C

	Date and time, year group: 9am on 30th september, year 2/3


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· It was the very start of the morning, pupils were cutting and sticking things into their topic books in relation to a book activity that they did the previous day. 
· They have these topic books as a way of looking at things they have been covering throughout the year, they can stick things in how they like which helps the pupils feel a sense of ownership towards their work. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· Pupils were just arriving at school slowly and so the classroom was a little unsettled at first and pupils were chatting amongst one another, although they were getting on with the task at hand. 
· It was wet and windy outside. 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· As pupils came into the class they were instructed with the task of cutting and sticking things in their topic books, they were also able to observe what their peers were doing in order to help them.


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· There were two teaching assistants around the class that were also helping children keep focused on the task, however they were told they could stick them how they like within the book – this gives them a sense of ownership of their work. 


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· Given the nature of the current task, there was nothing going on in relation to having differnet levels of challenge, as they were just filling in their topic books from the previous day.


	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· This was not applicable within the current lesson as they were cutting and sticking things in their books. 


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· As pupils were just coming into school, the level of noise within the class was getting louder but the teacher needed this task to be done fairly quickly so he could carry on with the day. The class then got louder and the teacher just started to count from 5 to 1 in welsh and then said freeze. From this the class stopped what they were doing and then went back to their work quietly. This worked very effectively. 




CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
This incident happened first thing in the morning, shortly after all pupils had arrived at school. The year group was a mixed class of year 2 and 3, because of this they were continuing with personal and social development days, instead of going straight into core subject lessons like maths and english. This incident involved the whole class. 

	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
The pupils within the class were asked to cut and stick things in their topic book that were related to a book task that they did the previous day. As the pupils were doing this, the noise in the classroom began to rise significantly. From this, teacher then just calmly started to countdown from 5 to 1 in welsh and then said freeze. From this the children stopped what they were doing and then when the teacher said carry on, the pupils continued to carry on quietly. 

I felt like this technique worked very effectively in controlling the class noise without just shouting at the class, and also incorporated useful elements of welsh. The class have clearly learnt and understood what counting down backwards means and what they need to do following this action.





Appendix D

	Date and time, year group: 1:30pm, year 2/3


	Lesson details: (Context and focus -/AoLE/subject- is it near start of end of unit of study? Indoors/outdoors? Ability range? Any particularly relevant information).

· The class was divided up into different groups, these included going on the laptops, a spelling test with the teacher, colouring and a fourth group went out with a teaching assistant. 
· They are at the start of this unit, they are at the stage of establishing baseline academic ability for the pupils after coming back due to coronavirus. 


	Classroom culture
(What is the classroom ‘vibe.’? What do attitudes, dispositions, behaviours towards learning seem like at this point in time?)

· This happened just after lunch time, the pupils had been inside all day due to it raining heavily all day. They were a little busy but behaviour was still good.
· Those who were with a teacher and those on the laptop were fully engaged in the activity 


	Objectives
(What happens in the environment that communicates the purpose of the experiences?  What can be observed regarding the way lesson activities relate to these purposes?

· The teacher explained that those who were with a teacher would be looking at spelling and reading. 
· The purpose of the spelling tests were to enable the teacher to know the baseline ability of all pupils in order to start the core subjects next week but this was not empasized to students, assuming that it wasn’t to worry them. 


	Direction
(What can be observed that helps learners understand what they are engaging in?  What in the environment helps them understand how to achieve well)? 

· During the spelling test the teacher was putting the words into a sentence so they understood better the meaning of the word, to help them spell it. They were encouraged to try their best and just write what they think is correct. 
· Those who were colouring and on laptops were left to just get on with things.


	Access and challenge
 (What can be observed in the environment that enables engagement of learners? What can be observed regarding levels of challenge?

· In relation to challege, this can only be applied to those completing the spelling test and those reading. The other pupils were not being challenged as they had completed these tasks already and so they were allowed to colour and go on the laptops. 

	Assessment
(Can anything be observed about how student’s existing knowledge is used?  Can anything be observed regarding the development of knowledge during or after the experience)?

· There was nothing relating to activating childrens prior knowledge, the purpose of the lesson was to finish testing small groups within the class on their spelling and reading. 
· During the spelling assessment the teacher was including the word in a sentence in order to help with understanding the meaning of the word.


	Specifics / Critical Incidents
 (Are there moments which cause you to consider aspects of practice when you come across them in future teaching)?

· As the teacher and teaching assisstant were working with specific groups, their attention was less focused on the other pupils in the class and the pupils were aware of this. 
· One pupil in particular was assigned to the colouring task and he did not seem like he wanted to engage, or colour. He just sat there not doing anything, he did not even have a pencil case in front of him. From this, the teacher realised he wasn’t getting on with any work and moved him closer to where he could see him, he continued to look bored. 
· From this, it has caused me to conisder the effects that working with smaller groups can have on other pupils in the class. I think it is important that all pupils are happy in their tasks when they have completed other work, and even though some pupils would be happy to colour in, others may want something a bit more challenging to keep them stimulated. 





CRITICAL INCIDENT IDENTIFICATION RECORD

	Details relevant to the research context.

Date/time.
Age/Stage of group.
People involved.
Contextual
information from field notes. 

	
This incident happened in the afternoon, just after lunch time. It involved one pupil who was in year 3 in a mixed year 2/3 class. The weather was raining all day and so the pupils had to have all their breaks inside the classroom, which started to become a little streneous for the pupils. The pupils had been split up into their groups, some were doing spelling and reading tasks and the others were playing on laptops and colouring. 







	What happened? A detailed decription of what you observed and what thoughts on pedagogy and practice occurred to you as a result, looking towards your research.
	
One of the groups had been given the task to colour in different animals because they had already done the spelling and reading test. However, one of the pupils looked very bored and agitated and it was clear that he did not want to do the colouring. After a short while the teacher noticed that he had not done anything and moved the pupil away from his friends and closer to where he could seem him. This led to the pupil becoming even more disengaged and unhappy. 

I think it should be considered that previously in the day the pupils had already done colouring activities. Additionally, the pupils had been stuck in all day and perhaps the pupil needed something a little different in order to engage his attention. It can be difficult for the teacher to notice that the reason a child is not engaging is because they are bored, when they are given what could be seen as a fun activity. 















