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[bookmark: _GoBack]Part I
For my scheme of work (SoW), I decided to focus on the main rites of passage within Christianity and Hinduism. This fits into the ‘journey of life’ section of the ‘Human Experience’ range within the National Exemplar Framework for RE (Welsh Assembly Government, 2008) by teaching the pupils about how and why Christians and Hindus take on different roles, responsibilities and commitments at different stages in their lives. The SoW is aimed at a mixed ability, year seven class of eighteen pupils. By choosing the topic of rites of passage within Christianity and Hinduism, I was able to cover the subject-specific skills of RE, which are ‘engaging with fundamental questions’, ‘exploring religious beliefs, teachings, and practice(s)’, and ‘expressing personal responses’ (Welsh Assembly Government, 2008). The SoW allows for each aspect of the Literacy Framework (Welsh Assembly Government, 2013) to be developed as it is relatively easy to fit in. Also, I managed incorporate some numeracy into the SoW in order to address the Numeracy framework. I have done this by having the pupils play scrabble as a starter in order to think of a word relating to weddings using words made up of letters with the highest number value. Also, I have allowed for the pupils to develop their digital competency skills by using iPads to take part in an online quiz, addressing aspects of the Digital Competency Framework (Welsh Assembly Government, 2016). The SoW addresses ESDGC guidelines by having pupils to consider fundamental questions and learn about religious beliefs, as well as reflect on their own beliefs, values and practices. They will explore issues within Christianity and Hinduism and understand the influence of beliefs, values and traditions on individuals and communities when it comes to rites of passage. They will also discover the variety that exists in religious traditions and how they are expressed through rites of passage (Welsh Assemble Government, 2008). These skills are spread out throughout the SoW.  I have made sure to accommodate the Curriculum Cymreig as well by making sure to include the Welsh translation of key words in every lesson, as well as having the pupils to research local places of worship for Christians and Hindus in lesson two (ACCAC, 2003).

When researching the different types of learning theories, I was drawn to idea of learning taking place when new information is built into a person’s prior knowledge, understanding and skills. Therefore, in my SoW, I decided to take a mostly Constructivist and Social Constructivist approach as these were the theories of learning that I thought were most appropriate for the lessons I intended on doing. People learn best when they use their current knowledge in order to understand new information and actively construct on their own understanding (Pritchard, 2013). I very much agree with the statement that “Learning is a process of interaction between what is known and what is to be learnt” (Wray and Lewis, 1997). I also found myself wanting to make my lessons as collaborative for the pupils as possible as this seemed to be the best way for pupils to learn. Donaldson’s report states that “good teaching and learning encourages collaboration” (Donaldson, 2015). It is an essential skill for pupils to develop in their learning, and research shows that there are many positive effects that peer learning can have on the pupils. These effects include motivation, problem solving and achievement.  These are all vital in a classroom environment as long as the teaching creates a structured context for collaborative learning to take place in constructively (Donaldson, 2015). As a result from these readings, I incorporated a large amount of group and pair work into my SoW.

In order to support the collaborative work between pupils during lessons in my SoW, I created a seating plan for the class. This plan would have lower ability pupils sitting next to higher ability pupils so that there was a mixture of abilities when it came to pair or group work. My reason for doing this was mostly because of Vygotsky’s theory of the ‘more knowledgeable other’. When considering this theory, it is easy to assume that the more knowledgeable other would be the teacher of the classroom, but this simply is not the case. A more knowledgeable person does not always have to be older nor in a position of responsibility. This role can be taken by a peer in the classroom or a friend. This theory builds on the fact that learning does not only take place in a classroom, but in many different social environments, with many different kinds of people. The exchanging of knowledge and ideas that takes place in a classroom with pupils of different abilities will often lead to a better understanding and more insight of the topic that is being discussed (Pritchard, 2013). That is why I decided to create a seating plan which intertwines lower and higher abilities, so that the pupils can learn from each other and have better understanding during their collaborative work. This was also an easy thing to do with it being a mixed ability class.  

One of the key notions of Vygostky’s work that I used when creating my SoW was the Zone of Proximal Development (ZPD). The ZPD is the notion of looking at where a pupil’s current knowledge is and what they can do on their own and moving them through the ZPD to get them to where you want their level of knowledge to be (Mujis, 2017). By setting clear objectives throughout my SoW, the pupils are fully aware of where I want their knowledge to be by the end of each lesson. When a pupil is in the ZPD, they develop an understanding of something that was previously beyond their level of comprehension, but only with support. This support is commonly known as scaffolding, which is the teacher’s role through engaging with pupils and supporting their development through the ZPD (Bates, 2016). The teacher is not the only one who can support the pupil, but the more knowledgeable other, as I previously mentioned, can also be used as a means of scaffolding in order to support pupil’s development. When planning for my SoW, I wanted to consider the pupil’s prior knowledge in order to supply efficient scaffolding for their learning. That way, I could take into account their current level of understanding on rites of passage and supply them with the knowledge they needed in order to succeed in developing through the ZPD. Donaldson’s report points out that good teaching and learning builds on the prior knowledge and experiences of pupils by setting tasks and using resources that engage the interest of the pupils. There is a strong emphasis on progression rather than creating brand new information for the pupils to learn from scratch. Pupils arrive at secondary school with a wide variety of levels of knowledge about different subjects and will have adapted to learning in specific ways. It is important to avoid a one-size-fits-all approach in order to support the wide range of learning needs, but to also not to expect too much from pupils. We must use stepping stones in order to support the pupils, yet still offer some independence in their learning (Donaldson, 2015). Bruner also supported the notion of using scaffolding to support learners who are making an effort to construct their own understandings. Although once the learner has managed this, the scaffolding should be removed, and the mental structures of the leaner will be able to sustain its own understanding without the help of the teacher or any more knowledgeable others (p46, Olson, 2007). Bruner also suggested that the teacher’s role in a classroom is to facilitate the process of learning by giving the learners the essential information and basic tools for problem-solving tasks but not doing the work for them. This is to allow them to figure out the relationship between different parts of information by using their prior knowledge and experience (Bates, 2016). By working from the learner’s prior knowledge, this allows for effective differentiation as well. I did this through using many scaffolding techniques such as questioning, providing stimulus materials, guiding and giving options on how they would like to do their tasks.

To summarise, when planning my microteach lesson and SoW, I was very much influenced by Constructivist and Social Constructivist theories as these seemed to be the most effective ways of learning. Building from prior knowledge and supporting collaborative learning in the classroom are both things which are encouraged by Donaldson’s Successful Futures (2015) and the work of many different scholars within pedagogy. These methods have allowed for pupils to be actively involved in their own learning process and only need me, the teacher, to be a facilitator of learning.

Part II
Now that I have discussed the learning theories and readings which influenced my microteach and scheme of work, I will move on to reflect upon my microteach session by using feedback received from my tutor and the peers who observed my lesson. I will also be discussing my own observations now that I have started my first teaching placement, and I’ll be using the feedback from my subject mentor from my school placement in order to compare. 

The response from my peers, after the microlesson, was very positive. They agreed that the activities I chose were very good and they engaged positively with them. They added that the layout of my lesson was done in a way that made sense and flowed well. They also praised the fact that I managed to get every person involved in the lesson through questioning and discussions. The target I had from my peers was to be more assertive and to be louder when teaching. A few people said that I was too quiet and that because they could not hear me properly, they did not quite understand what they needed to do in the tasks. I agreed with this target and since doing my first placement in a school I have realised the importance of speaking clearly and loud enough so that each pupil understands what is expected from them throughout the whole lesson. I have made an effort to improve on this aspect of my teaching by projecting my voice more and giving clearer instructions to pupils. I do this by breaking tasks up into smaller steps so that the pupils do not lose interest or misunderstand any of the information that is being explained. In order to check for pupils understanding after I have explained a task, I will question them and ask them to repeat what they need to do so that I can assess their understanding of what is being asked of them. By doing this, I am able to make sure that pupils can complete tasks with sound understanding of what is expected of them and so that they can reach their highest potential.

My university tutor also gave very positive feedback, which I thoroughly agree with. She said that I had very good resources for the lesson but that I needed to make clearer learning objectives for the pupils by focusing on what they will learn in the lesson, rather than what they will be able to understand. This is something I always take into consideration now when I am planning lessons on placement by basing them on what they will learn or be able to do after the lesson. In light of my first teaching placement, I have learned the importance in the pupils knowing why they are doing tasks and what the end goal of the lesson is. If they do not know why they are doing something, they will be less inclined to do it or to put full effort into it, which can also affect their understanding of the lesson. Another thing that was pointed out was that I did not use a QTS standard as a target for my lesson. To improve this, I will be working within the QTS standards when planning lessons and using them as a focus for my target setting each week. My tutor’s feedback commented on the fact that I demonstrated good knowledge and understanding of the subject-specific requirements and used my knowledge and understanding of learning theory to support my choice of activities. This was something that I was very pleased with as I know the importance of ensuring that subject-specific skills are being developed throughout lessons and it is crucial to use learning theories when planning lessons to support choices in activity. I have realised the importance of this especially since being on placement. My target with regards to this point was to develop my knowledge and understanding of how to increase the pace of my lessons and how to make transitions from one activity to another more explicitly. This is a point I agree with and have realised the importance of this since being in a school. It is something I am still working on by improving the timing of my lessons through making use of timers and trying not to fit too much or too little into lessons. I am going to choose tasks which I can develop throughout my lessons to ensure deeper thinking from the pupils and ensure that they thoroughly understand what is being taught. This should, in turn, improve the pace of my lessons and the transitions from one activity to another. My lesson was praised for being well-planned and for the fact that I had considered a variety of different tasks to engage learners and support their learning. I understand that this is of particular importance in order to keep learners interested in what is being taught so that they want to learn, rather than feel like they have to. I made an effort to plan for opportunities where I could develop the pupils key RE skills of engaging, exploring and expressing. My main target is to make my expectations of pupils very clear. I have realised how crucial this is from my first placement because there have been times where the pupils have not understood what is being asked of them in the lessons. Although, I am making a conscious effort to improve this aspect of my teaching as it is vital for effective teaching and learning. The way I am going about improving this target is by giving clear instructions of tasks, requests and feedback. Before each lesson, I am planning how I am going to explain each task in a way that pupils understand, broken up into simpler steps, and always linking the tasks back to the learning objectives to ensure that they are being met. 

In the microteach lesson, my relationship with the class was very good and I managed to create a positive learning environment, which is one of the most important aspects of teaching. I have followed this through to my teaching placement by trying to create a positive learning environment for the learners so that they feel comfortable and that they can reach their full potential. In school, I am trying to learn the names of pupils and give full encouragement to every pupil with high expectations, whilst always assuring them that I will be there to help them along the way with anything they do not understand. Although, my target is to be more authoritative with the pupils, ensuring that I tell them exactly what I want the pupils to do, when and how much time they have to do it. This means finding a balance between being there for the pupils and showing support and also showing them that I am in charge and they must listen to me in the classroom. I am working on this, like I said, by learning pupils’ names and by working on my wording in class, for example by using commands in order to have them do what I want, rather than asking them to do things. This is to ensure that they understand that I am in charge and they must always abide by what I want them to do in class and show respect to me, and to each other. One way of doing this is by ensuring that pupils do not speak over me or each other in the classroom when I am explaining something or when a pupil is answering a question or participating in discussion. I tell the pupils that if they want to say something whilst someone is speaking, they should put their hand up and wait patiently for whoever is speaking to finish.

Since starting my first school placement, I have made many new observations since my microlesson, improving on things as I go on and creating new targets to meet. As I previously said, my main target is to make my explanation of things very clear to pupils. It is easy to forget that some, such as year seven pupils, are still getting used to being in secondary school so they need to have a lot of clarification in their instructions and explanations of how they should be doing tasks. My subject mentor within the school has made suggestions on how to help improve this target. One suggestion is to observe more lessons and to make a script of everything the teacher says so that I can look back to it to see how I should be giving instructions and explanations. I am also trying to make notes for myself to keep on the desk to remind myself of things to say to the class. This will only be until I get into more of a routine of getting the pupils settled straight away and explaining their lesson properly, in a way that they can understand and throw themselves into their work. With regards to the QTS standards, I am trying to work closely with them to ensure that I show adequate teaching, professional values and standards, as well as good knowledge and understanding in the classroom and in the school.

Something that I have picked up from since starting my school placement is the importance of differentiating to accommodate each pupil in the classroom, whether they be higher ability or lower ability. This is something that I did not do in my microlesson with regards to higher ability pupils as it is easy to forget that they still need to be challenged. In order to do this, I am trying to set questions and tasks which call for higher order thinking for the higher ability pupils to carry on with whilst other pupils finish the prior work that has been set. Whilst doing this, I will continue to offer help and guidance to the lower ability pupils by giving help sheets when necessary or whatever will set them on the right track with work that is possibly too challenging for them. It is important to always set the bar high for all pupils but not so high that the goal simply is not attainable.

To conclude, I am very pleased with how my microteach lesson turned out and with the feedback I received afterwards. I am continuously working to improve my teaching whilst on placement by using the suggestions given to me and by making my own observations of my teaching, also with the help of my in-school mentors. 
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	OBJECTIVES
(relate to QTS Standards
 where appropriate).
	
	ACTIONS TO BE TAKEN
	
	SUCCESS
	CRITERIA
	
	TARGET
	DATE

	
· To improve voice projection and give clear objectives and explanations to tasks. This links to QTS standard S3.3.3 (They teach clearly structured lessons or sequences of work which interest and motivate learners).

· Improve pace and timings in lessons. This links with the QTS standard of S3.3.7 (They organise and manage teaching and learning time effectively).
· Differentiate effectively in the lessons by accommodating the needs of lower and higher ability pupils S3.3.4 (They differentiate their teaching to meet the needs of learners, including the more able and talented, and those with special educational needs.)
	
· Observe lessons and take note of the way that teachers give explanations of tasks to pupils
· Speak loud and clearly so that every pupil can hear me in the classroom

· Use timers and a watch to keep an eye on the time
· Allow time for pupils to settle at the start of the lesson and to pack away at the end of lessons
· Develop tasks more so that there is deeper thinking rather than fitting in lots of different tasks into one lesson


· Developing tasks in a way that can accommodate lower and higher ability pupils. For example, giving help sheets to those struggling or hints and setting higher order thinking questions for those who are more able.

	
· Improved understanding of tasks by pupils.
· Less questions on what they must do after I have 
explained already.



· Improved timings in lesson
· Pupils are more focused in the lesson by concentrating on one or two main tasks which allow for higher thinking
· Pupils ready to leave before the bell rings rather than after.






· More variety in lessons
· Pupils are all doing work which challenges their individual needs and abilities
	
· 14/12/18








· 14/12/18
















· 14/12/18
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