
A written assignment critically evaluating how Assessment for Learning can be utilised 

in a series of learning opportunities to aid progression across chosen areas of learning 

and experience. 

 

In this assignment, I will be critically evaluating the planned use of Assessment for Learning 

and how it can be used to support pupil progression. I will be using a series of three learning 

episodes which have been designed to develop children’s skills and understanding by using 

Assessment for Learning strategies across three different Areas of Learning and Experience.  

Assessment for Learning is defined by the Assessment Reform Group as:  

The process of seeking and interpreting evidence for use by learners and their 

practitioners to decide where the learners are in their learning, where they need to go 

and how best to get there (2002, p.g 2).  

Assessment for Learning also contains three key central strands, or elements of progression, 

which must be incorporated in order to ensure successful Assessment for Learning and 

progression within the classroom. These three elements can be broken down into: where the 

learner is going, where the learner is now and how can the learner get there. These key 

elements are essential in structuring pupil progression, which is hugely important especially 

within educational settings. Without an awareness of pupil progression within the classroom, 

we are unable to “provide pupils with immediate feedback, relevant next steps, suitable 

support and personalised targets” (Qualifications and Curriculum Development Agency, 

2010, p.g 12) nor are we able to gain an overview or “clear sense of whether pupils are able 

to use the knowledge, skills and understanding they have developed in different contexts” 

(Qualifications and Curriculum Development Agency, 2010, p.g 12). 

Assessment for Learning is argued to be hugely important for a variety of reasons, and it is 

agreed by the majority of educators that using Assessment for Learning within schools is 

essential to ensuring pupil success within a classroom environment, as national and 

international evidence suggests that “the application of AfL principles improves the 

classroom experience for learners and practitioners and improves learner progress and 

achievement” (Welsh Government, 2013, p.g 6). As well as this, Assessment for Learning is 

“proven to give students more control over their learning, helping boost motivation and 

ultimately improve their exam performance” (Steele, 2019) and teachers are able to “gain 

insights into [their] students’ level of understanding of a particular concept or topic. [which] 

helps [them] to support individual students to progress” (Steele, 2019). However, other 

perspectives, such as David Didau’s, argue that some Assessment for Learning elements are 

flawed, for example, he has stated “if I ask pupils to spend a lesson working things out in 

groups, that is a lesson I cannot spend teaching them” (2014). Whilst this is a very 

controversial statement, I will be using his and others similar views in order to critically 

evaluate the use of planned Assessment for Learning to support pupil progression. 

In my evaluation, I have designed my learning episodes to be based off of previous learning 

in order to create an experience that will extend pupil’s prior knowledge and retrieval practice 

which as a result will help aid pupil progression. My learning episodes are designed for a 

mixed Year 3/4 class of 34 pupils aged between 7-9 years, containing a wide mix of ALN and 

MAT pupils, whose progression I have also planned for by differentiating between the 

different abilities within the class and adapting activities to be more hands-on, as this 

particular class shows more engagement when participating in practical activities. My three 

learning episodes cover the Expressive Arts, Health & Wellbeing and Mathematics & 

Numeracy Areas of Learning and Experiences.  

In this class, prior knowledge involved some very limited understanding on emotions and 

some basic understanding on money and which coins are equivalent to which value. 

Therefore, my learning episodes fit in with an overall scheme of work to help develop and 



progress pupil’s emotional intelligence by using the Health and Wellbeing and Expressive 

Arts Areas of Learning and Experiences as well as develop pupil’s money skills, with a focus 

on using the Literacy and Numeracy Framework as part of the cross-curricular skills 

framework (Welsh Government, 2019) alongside the Mathematics and Numeracy Areas of 

Learning and Experience. These learning episodes involve a practical money session (which 

includes opportunities to handle and add and subtract money) and a Health and Wellbeing 

lesson, which focuses on understanding emotion and exploring how these emotions can be 

expressed, as well as an Expressive Arts session, which will look at creating freeze frames 

and extending previous knowledge from the Health and Wellbeing learning experience to 

further explore facial expression and body language, using specific Assessment for Learning 

skills and tools to ensure progression in understanding within these areas.  

 

Assessment for Learning is a social constructivist approach used by teachers and educators in 

order to create feedback to establish where learners are in terms of the three steps of 

progression (where the learner is going, where the learner is now and how the learner can get 

there) and plan for their progression and next steps. The constructivism approach was first 

put forward by Jerome Bruner in 1966, and the theory supports the idea that “people 

construct their own understanding and knowledge of the world, through experiencing things 

and by reflecting on those experiences” (Akpan et al, 2020, p.g. 49) . Bruner’s theory led to a 

change in education which resulted in teachers becoming more concerned over “how a 

learner is thinking as opposed to the material that is taught” (Conway, 2007, p.g. 58) as well 

as supporting the idea that "knowledge is not independent from the experiences of the 

learner” (Conway, 2007, p.g. 58).  

This movement led to other theorists, for example, Lev Vygotsky, developing Bruner’s idea 

of constructivism further into what we know as the social constructivism approach that 

Assessment for Learning is based off of today. Social Constructivism looks at the idea of 

recognising "teacher-and-student and student-and-student interactions as the fundamental 

social contexts of teaching and learning" (2007, p.g. 831). The idea of social interactions 

within the classroom being fundamental to students learning was arguably responsible for 

developing a vast number of new teaching and classroom strategies, most notably including 

Assessment for Learning and the strategies that come alongside with it.  

Assessment for Learning is based around three ideas of progression which assess where 

learners are in terms of their learning and attainment and plan for the development of these 

factors. In order to successfully help learners to progress, Assessment for Learning suggests 

this can be done by including the four main elements of Assessment for Learning (sharing 

criteria with learners, quality of questions and quality of talk, use and quality of feedback and 

peer and self-assessment). These four elements can help to identify where learners are in 

terms of the three steps of progression and plan for the next steps in which both the teacher 

and learners need to take in order to secure learner’s success and progression. For example, 

sharing criteria with learners “helps learners to see what they are aiming for and what they 

need to do to achieve those aims” (CAIE, 2019) and “effective questioning [helps] teachers to 

gauge what individuals have learnt during a lesson [which generates] evidence of learning" 

(CAIE, 2019) which can be used in order to assess where the learners are “now” and work 

out where they need to go next. D. Royce Sadler has highlighted the importance of sharing 

criteria with learners, stating that “the indispensable conditions for improvement are that the 

student comes to hold a concept of quality roughly similar to that held by the teacher” (1989, 

p.g. 121) This comes under the opinion that by having a clear understanding of the quality 

required from their work, pupils are then able to assess their own work against the standards 

set by the teacher, and are therefore more likely to meet them and make significant progress. 

Sadler’s theory and Assessment for Learning link in heavily with the new style assessment in 



the Welsh Curriculum, with the Welsh Government’s assessment guidance stating that 

learners should be supported and encouraged in order to be able to “understand where they 

are in their learning and where they need to go next” (2022) and "review their progression in 

learning and articulate this both individually and with others” (2022). In fact, AfL, and 

learners having a good understanding of their progress plays such a critical role in the 

development of pupil progression that it is one of the twelve pedagogical principles within 

the Welsh Curriculum, with the seventh principle stating that “good learning and teaching 

means employing assessment for learning principles" (2023). This principle illustrates the 

importance of Assessment for Lea both within the classroom and in wider education as well 

as fitting in significantly with the requirements of pupil assessment within the curriculum. 

The Welsh government suggests that in order to achieve good assessment within the 

classroom, a shared understanding of progression is required, which "focuses on 

understanding what it means to make progress in a given area or discipline” (2022) and 

therefore leads to pupils “mak[ing] links across their learning and apply[ing] this in new and 

challenging contexts" (2022).  Paul Black and Dylan Wiliam also discuss how vital it is for 

pupils to understand their progress, and to develop a shared understanding of this through 

teacher’s support and their use of Assessment for Learning strategies within the classroom. 

They state that "Teachers need to know about their pupils' progress and difficulties with 

learning so that they can adapt their own work to meet pupils' needs” (1998). Black and 

Wiliam also go on to suggest that “Teachers can find out what they need to know in a variety 

of ways, including observation and discussion in the classroom and the reading of pupils' 

written work” (1998). These methods describe the four main elements of AfL, further 

highlighting the true importance it plays in helping pupils to progress in academic abilities.   

The impact Assessment for Learning has on pupil progression, is agreed by the majority of 

educators to be extremely successful. Dylan Wiliam’s 2009 research suggests that AfL, when 

used correctly, achieves an extra eight months of learning, and Estyn states that the impact of 

Assessment for Learning shows that “pupils make very good progress in their literacy and 

numeracy skills and all pupils have individualised targets” (Estyn, 2017) they also state that 

“when staff or pupils identify any issues, they usually address them promptly, therefore 

maximising pupils’ learning opportunities and enabling them to engage fully in the next step 

of their learning journey" (Estyn, 2017). This helps to reduce the spread of attainment within 

classes and across schools, as pupils have individualised targets which raise standards in 

order for them to all achieve the same goal. Whilst the effectiveness of Assessment for 

Learning is not widely debated amongst educators, when not used correctly, it can lead to 

problems, for example if "a teacher’s formative comment is copied by a student, without any 

opportunity for the student to implement the feedback” (CAIE 2019) then it is unlikely that 

progress will be made. Therefore, it is essential that when incorporating Assessment for 

Learning practices, they are carefully planned and have a purpose within learning sessions.   

 

In my learning episodes, I have decided to focus on the Health & Wellbeing, Expressive  

Arts and Mathematics & Numeracy Areas of Learning and Experiences. I have chosen these 

three Areas of Learning and Experiences as I wanted to create a series of learning episodes 

that would focus on the theme of Life Skills in order to help develop this area of learning, 

specifically their financial literacy and emotional intelligence skills, as these were areas that I 

identified as needing more support and development in within the particular class I was 

teaching.   

 

For my Mathematics & Numeracy learning episode (See Appendix 1), I have decided to plan 

for the What Matters Statement 2.5.1 (The number system is used to represent and compare 

relationships between numbers and quantities). Within this learning episode, I will be using 



progression steps one to three, which form the base of my success criteria (See Appendix 1). 

Within this learning episode, I would like to see learners progress in terms of their ability to 

understand the value and equivalence of coins and notes, as well as add and subtract different 

amounts of money. When planning for this learning episode, I wanted to ensure that I 

included a very practical, hands-on approach as evidence suggests that “the average retention 

rate of learning by lecture is 5% while that of practice by doing (activity-oriented) is about 

75%” (Obanya, 2012). As well as this, learners are able to engage in an interactive way using 

all of their senses, which include “visual (seeing and perceiving), auditory (hearing and 

speaking) and tactile (touch and movement)” (Young, 2015), which “increases the likelihood 

of both storing and retrieving the information” (Young, 2015).  In this learning session, I have 

planned to use the Assessment for Learning approaches of sharing criteria and self-

evaluation. This is because I believe these will be the best approaches to use to ensure 

attainment and progression as well as evaluate learner’s understanding in order to decide on 

the next steps for future learning sessions. Within this learning episode, I will incorporate 

sharing criteria with learners during my lesson starter, as this way pupils will have a clear 

understanding of the quality and skills I would like them to have by the end of the lesson, and 

I am able to combine this Assessment for Learning approach with self-evaluation by using 

‘pit stops’ throughout the lesson (See Appendix 1), getting learners to rate their understanding 

using ‘thumbs up, middle or down’(See Appendix 1) to indicate how close they believe they 

are to fully achieving the success criteria. This allows learners to set their own targets in 

response to the given criteria, which has been shown to improve pupil performance “since 

they are more satisfied with their performance when they can evaluate their work” (McMillan 

& Hearn, 2008, p.g. 45)  as well as this, “providing clear steps enables them to reach their 

goals and results in higher levels of self-efficacy" (McMillan & Hearn, 2008, p.g. 45) which 

will help ensure pupil progression within this session. Another reason for choosing to include 

the Assessment for Learning strategy of self-evaluation is that “when students are able to self-

assess, they take control of their learning and realize when they need to ask more questions or 

spend more time working on a concept” (Loveless, 2024). This allows the teacher to gain a 

much clearer understanding of how well learners have understood a concept, as feedback is 

coming directly from how learners personally feel they are doing. However, although 

research into sharing criteria and self-assessment suggests that it can be hugely successful, 

there are some limitations to be cautious of, for example “it takes time, patience and 

commitment to develop self-assessment" (Royal Society of Chemistry, 2008). And if pupils 

aren’t able to confidently self-evaluate this can lead to the teacher making misconceptions 

into how well pupils have understood the skills being taught. Nevertheless, when carefully 

considered and planned for, when self-evaluation is used to assess success against a criteria 

and when this feedback is collected throughout a lesson, teachers are able to adapt or change 

a learning session to cater specifically for the class or group they are teaching and any 

common misconceptions that arise can be addressed, helping to reduce the attainment gap 

throughout the class or group being taught.  

 

To further fit in with my theme of Life Skills, I have designed a learning episode which 

incorporates the Health & Wellbeing Areas of Learning and Experience, which focuses on the 

What Matters Statement 2.2.2 (How we process and respond to our experiences affects our 

mental health and emotional well-being). This fits in with the theme of Life Skills, as my aim 

is for learners to come out of the learning episode with a much clearer understanding of 

emotions and body language, and how this can be identified and recognised. This is 

something that I picked out using the three steps of progression in Assessment for Learning 

as perhaps requiring more support, as learners in the present moment were able to list 

emotions, such as ‘happy’ or ‘sad’ but couldn’t identify features that helped them to recognise 



these emotions. Therefore, I decided that it was important for learners to get to a stage where 

they were able to recognise, as well as demonstrate these emotions through two learning 

episodes which gradually introduce the concepts and skills in order for learners to achieve 

this.  

I decided to include two of the four main elements of Assessment for Learning, quality of talk 

and quality of questioning when planning this learning episode (See Appendix 2) as I felt 

there was a clear link between emotions and communicating through talking and exploring 

questions. As well as this, a study done by the Education Endowment Foundation [EEF] in 

2017 showed that when teachers were trained in strategies that enabled them to develop 

quality of talk and used this within the classroom, consistent, positive effects were found that 

were “equivalent to about 2 months additional progress” (EEF, 2017). This study 

demonstrates the importance of quality of talk and the potential huge benefits of using it 

within the classroom, especially with studies such as this one demonstrating that months of 

learning can be added to a child’s knowledge, A way to further extend and improve quality of 

talk within the classroom is to include and plan for quality of questions. I have decided to 

include these in my lesson plan (See Appendix 2) as a way to boost discussion opportunities 

as well as encourage learners to develop their own questions. This can be done through using 

open rather than closed questions, which “invite students to engage in conversation and thus 

help to increase students’ understanding and reasoning” (Svanes & Andersson-Bakken, 2021, 

p.g. 234). Open questions not only increase learners' engagement, but they also allow learners 

to answer questions without being limited to specific answers and allow teachers to assess 

understanding. This provides teachers with the opportunity to “use questions to scaffold 

learning carefully [and adapt teaching] to help individuals and groups make progress” (CAIE, 

2023). Whilst open questions and quality of talk can be an important and useful tool to use 

within the classroom, it is essential to consider whether particular students, who may be 

considered lower ability within a class, are able to access the questions and conversations 

within the classroom, as a limitation of these particular Assessment for Learning approaches 

are that in order to engage with quality of questions and talk, pupils need a certain level of 

vocabulary in order to express themselves and share ideas. However, this can be counteracted 

by adapting questions and using conversation prompts, as well as adjusting language to suit 

individual learners.  

 

Following on my my Health & Wellbeing session, I have decided to plan a learning episode 

to continue developing learner’s skills and understanding of body language and emotions. I 

have chosen the Expressive Arts Areas of Learning and Experience and am focusing on the 

two What Matters Statements 2.1.2. and 2.1.3 (responding and reflecting, both as artist and 

audience, is a fundamental part of learning in the expressive arts and creating combines skills 

and knowledge, drawing on the senses, inspiration and imagination). My aim is for learners 

to use prior knowledge gained from the previous session in order to develop their use and 

exploration of body language so that they are able to identify, describe and demonstrate what 

emotions might ‘look like’ on themselves or their peers. To help learners achieve this aim, I 

have planned to use peer assessment, using ‘two stars and a wish’ and provide live feedback 

to help learners progress and reflect on their skills within the lesson (See Appendix 3). I have 

chosen to combine peer review with this teacher feedback, as this allows the teacher to assess 

how well learners have understood the concepts being taught as well as promoting learners’ 

metacognitive skills and self-reflection (Gaynor, 2019, p.g. 759) as understanding will be 

highlighted depending on what feedback learners give to each other when asked to reflect. By 

combining student’s peer review in order to give overall feedback as a teacher, this allows for 

learners to be given the opportunity to create their own reviewed targets and develop their 

own learning as a class, as well as giving the teacher an opportunity to address any 



misconceptions or misunderstandings that may come up. Peer assessment also helps to 

prevent the potential limitation that can sometimes come when students do not engage with 

feedback, as the suggestions for improvements come directly from peers rather than the 

teacher, so students are more likely to engage with suggestions given and act upon them, 

making it a useful Assessment for Learning strategy to use within the classroom.   

 

Overall, the benefits of using Assessment for Learning within the classroom cannot be 

denied, as there is a huge range of evidence to demonstrate the enormous positive impact that 

Assessment for Learning has on learners' progression, attainment and learning. Whilst there 

can arguably be limitations when using some aspects of AfL, this is often only seen when 

Assessment for Learning strategies are used incorrectly or are not planned for. For example, 

providing students with feedback but then not providing learners with an opportunity to act 

upon this feedback. This is the reason why it is so essential for teachers to make sure that 

they plan for where they will use Assessment for Learning strategies within their lessons in 

order to enhance them, as Assessment for Learning helps to ensure that “assessment is not an 

afterthought but a seamless component of the curriculum that aligns with the learning 

objectives” (McNulty, 2023) and assists in aiding pupil’s progression significantly within 

schools, as lessons can be planned for and adjusted to give learners specific targets so they 

are able to be given the best possible change of progressing within their schools and making 

the most attainment possible for them as individuals.  
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