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Section 1
This assignment aims to critically evaluate the role of an inclusive leader and the significance of inclusive leadership within the Early Years settings, considering the issues and barriers that practitioners and leaders may overcome. Finally, to look at how there may be some barriers that can affect the children as well as their families in the chosen scenario.
According to Ferdman (2020), an inclusive leader is an individual who requires a clear understanding of different skills which will allow opportunities in diverse environments. Also, Ferdman (2020) explains that an inclusive leader needs to treat employees with equality and fairness. In line with this, Randel et al. (2018) states that inclusive leaders need to share discussion making with members of staff, encourage diverse contributions, facilitate belongingness, and ensure that all members of staff are treated with justice and equity and ensuring that all members of staff should feel included when participating in the workplace. However, Reza (2021) explains that in the past, the term inclusion in education would only focus on individuals with Additional Learning Needs (ALN) or Special Educational Needs. Nevertheless, Reza (2021) explains that this explanation has been changed and now means that individuals should address all sorts of exclusion, marginalisation and inequalities of access participation and learning outcomes. 
Siraj and Hallet (2014) believe that there are several definitions of leadership that can be used to understand the phenomenon as well as define what it means to be a leader. Leithwood et al. (1999) suggests that having a positive approach on diversity, it will allow schools to have a greater capacity for shared problem solving as well as also being able to respond to a wider range of pupils. Booysen (2014) defines inclusive leadership as respectful personal practice, that allows individuals and collectives to be fully part of the whole, engaged, supported, and committed toward shared outcomes. In line with this, Newstead and Isles-Buck (2019) state that there are a range of skills for leaders to follow for inclusive practice, such as keeping up to date as well as raising awareness. Some staff may be less aware than others so it is important for inclusive leaders to raise awareness when working with children as some individuals may have never experienced tasks they may have to carry out (Newstead and Isles-Buck, 2019). 
Hierarchical leadership is being substituted by collaborative, relational and dependent leadership as individuals felt like they could not contribute to ideas and they believed that there was no equality in the workplace (Siraj and Hallet, 2019). Also, Ferdman (2018) explains that without the experience of inclusion, some individuals from different ethnics and cultures may not feel safe or accepted in the workplace due to there being no inclusive leader. However, Siraj and Hallet (2014) explain that leadership is now changing, and that inclusive leaders need to ensure individuals are feeling safe and welcome and they also now have to work collaboratively rather than individually to complete tasks and goals as leaders need to be more inclusive and to allow all individuals related to the setting to feel equal. This links to Hollander (2008), who believes that inclusive leaders should be doing positive things with individuals rather than doing negative things to them which is the real meaning of inclusion.

The scenario discussed relates to a 3-year-old boy named Ioan whose parents have recently separated. The split is vicious and violent, and Ioan is finding it difficult to deal with and sometimes has breakdowns during school time which causes his peers to keep their distance; Ioan does not have many friends. Ioan’s parents have shared care of Ioan. However, mum has extra support due to overcoming an addiction. Ioan’s dad is very engaged and talks easily to the staff at the school about Ioan and any issues but will also portray mum as difficult. Dad has recently got into a new relationship and his new partner supports Ioan fully, however she does not get along with mum. Ioan’s mum is more reserved and does not communicate as much as dad, also mum does not attend many school meetings or parent’s evenings. Mum does not get along with the teachers and keeps her distance from the other parents when picking up and dropping Ioan off.
Ioan
It seems that inclusive leadership is not being effectively applied in this scenario as Ioan is showing signs of loneliness as well as isolation. Loades et al., (2020) states that if a child is experiencing loneliness, then it could affect their long-term health which may make children more reserved, and it may exclude them from their peers. An inclusive leader should ensure that all children are involved and feel included in environments they are in (Moss, 2019). However, there may be barriers preventing an inclusive leader to fully support the child (Gerristen, 2020). For example, lack of time may be a barrier preventing a member of staff as they are busy with meetings or work or a lack of communication and confidence from Ioan, as he may be withdrawn.
 Ferdman (2020) states that to be an inclusive leader you should notice, voice your concerns or equity, and then address them, by following these steps, it is supporting inclusive leadership and should ensure that Ioan is being fully supported. Another area that a member of staff can focus on, is ensuring Ioan has someone to support him as he is finding it difficult to cope with his parents split. Galloway and Pudney (2011) state that parental separation and divorce is a stressful experience for some children. Also, parental separation and divorce can have short-term and long-term effects on the well-being as well as learning of children (Overland et al, 2012). It is important for teachers and early years staff to have some sort of understanding on what is going on at home, so that they can understand the child as well as enhance their learning (Galloway and Pudney, 2011). In line with this, HM Treasury (2003) states that practitioners must ensure that every child fulfils their potential, linking to Every Child Matters policy. In line with this, The No Child Left Behind Act (NCLB) cited by Klein (2015) states that all staff must focus on the academic progress of all students as well as helping boost their performance. 
The goal for Ioan to be supported with his behaviour and for his well-being to be improved is to arrange a play focused group with other children with the same interests to get to know Ioan and to allow him to play alongside the children to gain confidence and social skills. In line with this, Article 15 of the UNCRC (1989) states that all children have the right to meet with other children as well as joining in with groups and organisations, as long as it does not stop individuals from enjoying their rights. Also, play therapy would be another option, as it allows children to open up and talk about their feelings in a relaxed setting. Landreth (2013) believes that the experience of play offers the therapist the opportunity to build a beneficial, child-led relationship which can help the child heal and grow. 
Ioan’s Mum
It appears that mum is not receiving the benefits of inclusive leadership. Mum is hesitant around parents and keeps her distance from the teachers as she does not get along with them. Mum has recently overcome alcohol addiction and is receiving support outside of the early year’s settings. Mosel (2021) states that overcoming addiction is not a matter of willpower, it is a matter of confronting the problem and seeking help. Mum has previously attended many Alcoholics Anonymous (AA) meetings to overcome her addiction so that she can have a healthy lifestyle and to ensure she can meet the needs of Ioan. As mum has overcome addiction, the other parents and members of staff should celebrate her achievement, however, they often judge and leave her out of conversations which can lead to mum feeling ashamed of her past. Duncan and Cacciatore (2015) explain that guilt and shame can often have an impact on an individual’s social relationships. Therefore, if mum is feeling ashamed of what has happened in the past, this may cause mum to be withdrawn and nervous around parents and teachers and also may cause her to believe that she is not liked in the environment. In line with this, Lasater and LaVenia (2022) state that all students and families should feel welcome, respected, and valued. However, if a parent or student is not willing to communicate, or if a member of staff is unsure on what to do in this situation it can make it difficult to support mum. Reza (2021) explains that inclusive leadership should consist of engaging, accepting, and encouragement of people sharing their views. In this scenario, mum should be given the opportunity to be listened to, share her views and to feel welcomed by the staff in Ioan’s setting. As stated in the scenario, Dad portrays mum to be difficult. However, Rawe (2014) states that members of staff should be aware of bias and not judge mum on dad’s opinion, and to establish relationships not based on stereotypes.
The goal for mum is to ensure that mum has daily check-ups to ensure that mum is feeling welcome, which could provide an opportunity for mum to open up with the teachers and discuss any issues or opinions she may have. This will allow mum to have an extra support system, and it will also help the teachers gain an understanding of what is going on at home which will allow the staff to support Ioan. Freud (no date) explains that using positive language towards parents allows them to feel welcome and wanted in the setting. This will allow mum to join in during parent/children activities and will allow Ioan to feel happier as he knows mum wants to be involved. In line with this, Campbell (2011) states that parental involvement in children’s learning has a positive impact on the child’s achievement. 
Additionally, it could be considered that mum may benefit from the Families First programme. The Families First programme provides families with extra support and to see what is working well and what they may need for the family to thrive. Carmarthenshire County Council (2018) state that the Families First programme will provide mum and Ioan with a range of help, such as financial support, as well as somewhere to feel safe and secure when talking about any unresolved issues. Mum will benefit from this service as it will allow her to open up and trust new people. Rawe (2014) explains that an inclusive leader should provide individuals with support and that they should be trustworthy.
The Staff in the Setting
Article 28 from the UNCRC (1989) states that all children have the right to education and should be free to access. 
Ryan (2006) states that idea and practice of inclusive leadership encourages improvement in schools. The role of the teacher is to ensure that inclusive leadership is being used in the scenario with Ioan and mum, and to highlight how the benefits of inclusive leadership are not being noticed. Kugelmass (2003) states that inclusion is seen as one of the main challenges for educational leaders, this is because both teachers and pupils need to be interactive with one another. In line with this, Ryan (2006) states that inclusion is best achieved when the educators are aware of their practice as well as have the chance to evaluate their role. Coleman et al., (1966) states that to be an inclusive leader, educators need to learn how to show equality, be welcoming to others of a different ethnicity or culture, social class, gender, sexual orientation, language, and physical ability. In line with this, Sullivan (2009) states that an inclusive leader does not only need to follow these practices with parents, but they should be used when working alongside other staff members. Leithwood et al., (1999) believes that continuing diversity, the school will thrive more and have a greater capacity for a wide range of pupils. However, Randal et al (2018) states that in some scenarios, even though inclusive leadership has been carried out, some staff have not seen many results. This could be due to barriers within the setting such as lack of staff, lack of time, lack of clarity of roles, a communication barrier and difference of opinions (Rawe, 2014). Considering these points, it should be considered whether the teacher is considering all members of staff, and to ensure that all staff feel equal and are treated fairly.
In some situations, some members of staff may not have their leadership training and are unsure of how to be an inclusive leader or they may have had it, but it may need refreshing. The Welsh Government (2021) state that educators need to know why they need to prioritise inclusive leadership in their settings. In line with this, Welsh Government (2021) state that educators need to be aware of any additional training which is required to support inclusive leadership for themselves as well as other staff members. However, some settings may have a lack of funding to support all of the training courses for staff, meaning that not all members of staff can receive extra training (Hollander, 2008). Also, some staff may not have enough time to do extra training due to work commitments which means they may not have a full understanding on inclusive leadership (Thompson and Matkin, 2019). This links to the question if the teacher is using inclusive leadership or if they are seeking bias. Bourke and Espedido (2020) explain that members of staff in schools need to be aware of unconscious bias, as well as flaws in the system. To ensure that members of staff are aware of their bias, Bourke and Espedido (2020) state that staff should test others thought processes to see if they are biased in any way.
The Community
There are many other professionals that visit the school setting Ioan attends, for example, dentists, nurses, and emergency services. These services can provide Ioan and his family a range of different support. Article 24 of The UNCRC (1989) states that all children have the right to the best possible health and the government must provide good quality health care, clean water, nutritious food as well as clean environment. Martin (2017) believes that working with other professionals via multi-agency work is another part of supporting an inclusive environment. Bourke and Titus (2019) state that the practitioner must be an inclusive leader in order to be able to assist schools in supporting the child. In line with this, Bourke, and Titus (2019) state that their research shows that teams with inclusive leaders are 29% more likely to report that they are behaving collaboratively. Hadfield, Jopling and Needham (2015) explain that professionals working in collaboration with each other will provide support as well as creating the best outcomes for the children and their families, as well as the practitioners. 
Moss and Petrie (2002) cited by Paige-Smith (2011) state that inclusive leaders need to consider how they work alongside children and to ensure they are more focused as well as knowing how they respond to the children in the setting. However, there are barriers when trying to do this which the practitioner should try to avoid. Randel et al., (2018) states that both multi-agencies and practitioners must be willing to collaborate and use their power as an inclusive leader to support the child and their family in the most positive way to enable belonginess.
Carrying out the meeting with Ioan and his parents, allowed the practitioners to discuss any issues that may occur. Inviting Ioan to the meeting allowed him to feel included when talking about himself and his family. In line with this, Lamorey (2002) states that all children should be treated equally and should know their roles and responsibilities from a young age. However, there could be a range of barriers which can make it difficult to allow Ioan to attend, the main one being information being misunderstood (Hollander, 2012). As Ioan is only 3, he may not understand the terminology as well as not understanding what is going on during the meeting and may get bored after a while meaning that he will not listen as well.
During the meeting, one of the practitioners had suggested that mum could join a Mum’s group with Ioan as it may provide them both with the opportunity to make new friends as well as meet new people. Laueta (2018) explains that the feeling of being welcome belonging will have a positive impact on a child’s and parents mental well-being, as well as allowing Ioan to learn by new experiences outside of a school setting. However, mum may not have the confidence to take Ioan as she has been judged for her appearance and past addiction.
Section 2
Baldock, Fitzgerald and Kay (2013) state that a good practitioner will allow time to think how they can help policies develop in useful ways. Also, Baldock, Fitzgerald and Kay (2013) describe policy as an expressed purpose, an act to be implemented by practitioners with responsibility and administrative practice and a proposal on strategy. Ferdman (2021) believes that policy can change on whether the policy is of macro or micro level. Buera, Kaboski and Townsend (2021) state that a policy that is made by the government is an example of a macro level policy, whereas a micro policy is a lower-level policy that may have been developed by an Early Years Setting. Booysen (2014) states that both micro and macro policies require an inclusive leader to implement them. 
The Curriculum for Wales (2020) guidance aims to support schools to develop their own curriculum, it should enable learners to develop towards the four purposes of the curriculum (Welsh Government, 2020). The headteacher must ensure that the curriculum is designed for learning and teaching for each child attending the setting (Welsh Government, 2020). Welsh Government (2017) states that there will be ways of supporting staff training to ensure that schools can improve. In line with this, inclusive leaders will then use the four purposes and progression steps to ensure that the child has the best possible outcome, and their needs are met (Randel et al., 2018).
Welsh Government (2017) states that the curriculum is created by individuals who might not have experience delivering it in the environments it is designed for, meaning that it may not be as effective. However, Welsh Government (2020) states that practitioners will have the freedom to teach in ways they feel will have the best outcomes for the learners and will assess them on a day-to-day basis to ensure that the children are progressing. Assessment plays a fundamental role in enabling each individual is making appropriate progress and ensures that they are being supported and challenged accordingly (Welsh Government, 2020). In line with this, the Welsh Ministers have advised head teachers, governing bodies, and other education providers to create plans to support ongoing professional dialogue between practitioners in order to create a maintained shared understanding of progression which links under section 57 of the Act (Welsh Government, 2020). 
The Welsh Government (2020) notes that fewer than the 12% of pupils they educate, or 3% of teachers in Wales, identify as being from an ethnic group other than white. To promote inclusive leadership, Welsh Government (2021) imply that they will ensure that Early Years settings will have the resources to facilitate belongingness, enhance communication and to celebrate and value diversity for children as well as practitioners. However, there are barriers that can prevent the workplace being inclusive such as racism and stereotypes being allocated in the setting (Reza, 2021). However, Welsh Government (2021) recognise that the barriers need to be removed for inclusive leadership to be used as well as being effective.
Welsh Government (2020) states that the requirements set out are for learners aged 3-16 to ensure that all schools have the same core learning to ensure that there is a secure consistency to the approach. Kingston and Siraj (2017) believes that there needs to be improvements across the country as the lack of quality of education affects children’s learning outcomes. Welsh Government (2020b) states that the New Curriculum for Wales will support children to be ambitious capable learners, enterprising and creative contributors, ethical, informed citizens of Wales and the world as well as healthy and confident individuals. 
To conclude section 2, Welsh Government (2020) states that the new Curriculum for Wales enables inclusive leadership in the Early Years and allows children and practitioners to have the chance to gain an understanding as well as developing their knowledge on the purpose of inclusive leadership. Also, inclusive leadership should be achievable if the barriers are removed, and the curriculum is used correctly. In order for this to happen, practitioners need access to the correct equipment, settings need more funding and training must be accessible in the early years to ensure that they can overcome the barriers (Gerristen, 2020). 

Section 3
Are Children and Families Treated Equally in the Early Years?
The word ‘Equality’ in the Early Years means to ensure that all children and families are treated fairly, their rights are protected and that individuals are offered the same opportunity regardless of any background or culture differences (Oxford Languages, 2022).
As an Early Years practitioner, I believe that equality in Early Years settings is important as it allows children and families of different race, culture, ethnicity, beliefs, sexual orientation, and backgrounds to feel included and welcomed. As well as children and families being welcomed into the setting, Ferdman (2020) believes that an inclusive leader needs to treat employees with equality and fairness to ensure that they are comfortable at work. In line with this, Early Years Alliance (2015) states that settings need to be confident, committed, and competent in their ability to be equal and inclusive. I think that it is essential for practitioner to reflect on their attitude and behaviour as well as their practices
Liz Pemberton, also known as ‘The Black Nursery Manager’, believes that people who state ‘I do not see colour’ is just appearing to be an inclusive leader and that practitioners should be aware of skin colour and culture (DDX Channel, 2019). In line with this, Pemberton (DDX Channel, 2019) states that all practitioners should learn the cultural practices of children and families with different backgrounds and also find ways to ensure that their needs are fully met.
Here is a useful link of Liz Pemberton being interviewed on her opinion of equality, and how practitioners should treat individuals.: https://www.youtube.com/watch?v=2hyyr7tAls8. 
Also, here is a link to her webpage which has a range of information about what she does: https://www.theblacknurserymanager.com/. 
It is important for practitioners to ensure they meet children’s needs of all race and culture to be an inclusive leader and for the children to feel equal and content. However, there are some barriers that may stop this from happening, the staff may lack confidence in this area, there could be a lack of clarity of roles or even language barriers between the parent and practitioner. It can also be difficult to ensure that all children are taught differently to meet their needs as a classroom usually has around 25 children and there could be a lack of staff.
A quote I think is quite powerful is from Verna Myers cited by Dr Fawzia Reza (2021), she says that “diversity is being invited to the party, inclusion is being asked to dance” (Childhood Education International, no date).
You can find the quote here at 2:28: https://ceinternational1892.org/article/an-experts-insight-dr-fawzia-reza-on-diversity-and-inclusion-in-early-education/. 
Dr Fawzia Reza (2021) explains well what diversity and inclusion is and how practitioners can be inclusive leaders. She explains that staff members need to have conversations with each other to ensure that they are all contributing to being equal and are including all children and families in their setting. Reza (2021) believes inviting parents into the classroom will allow them to feel welcome and allow them to share any thoughts and opinions on how to meet their child’s needs in a comfortable environment without feeling that the staff are being prejudice. Also, it allows parents to introduce their culture and beliefs to the practitioners to allow them to gain an understanding.
Here is the link to her video explaining how parents and practitioners can work together to create a diverse environment: https://ceinternational1892.org/article/an-experts-insight-dr-fawzia-reza-on-diversity-and-inclusion-in-early-education/.
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