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Presentation Script
Today we will focus on the domains of learning set out by Bailey et al. (2009), I will discuss how a models based approach can develop the cognitive domain, Sian will discuss the physical domain, Katie will discuss the social domain and Connor will discuss the affective domain. We will then explain how development of these domains can enhance one’s physical literacy journey to achieve a lifelong passion for physical activity. Furthermore, how the shift from a PE curriculum to a health and wellbeing curriculum may allow for teachers to provide a high quality of models will also be discussed.

A models based practice is a range of learning goals, set out by the Welsh Government (2021) and the individual teacher, high quality content which develops the social, affective, cognitive, and physical domain and effective teaching styles to allow pupils to increase their motivation, especially intrinsic motivation which is seen as a more engaging motivation than extrinsic to encourage pupils to have a lifelong passion for physical activity (Bailey et al., 2009; AfPE, 2021; Whitehead, 2010). Teaching styles which are more student led may increase intrinsic motivation as there is more room for autonomy (Ryan and Deci, 2017).

Although the concept of physical literacy is widely debated, with Whitehead (2000) describing it as very philological, the definition used to is “Physical Literacy can be described as the motivation, confidence, physical competence, knowledge and understanding to value and take responsibility for engagement in physical activities for life.” (Whitehead, 2016).
This video will explain a model which can be used in Physical Education. But before I play the video I would like ask you ‘What did you learn in PE?’ (approx. 3-4 mins).

TGFU video script
Teaching games for understanding is a student centred approach which has 6 key stages which include: (1) Game-Focus, (2) Game Appreciation, (3) Tactical Awareness, (4) Decision Making, (5) Skill Execution and (6) Performance (Thorpe & Bunker, 1986). Thus, when implementing TGfU, the development of any game follows the model presented on screen.

The model can be applied to four categories to games. These categories are: Target Games, 
Net/Wall Games – squash
Striking/Fielding Games - rounders
Invasion games. – rugby and hockey
Target games - archery

 All games in each category have similar concepts and share similar tactical problems to be solved allowing transfer of tactical understanding across games.

In the first stage of TGFU, game focus, the game is introduced. The way in which the game is introduced is dependent on the age and ability of pupils.

For example netball, an invasion game, the teacher could let pupils play a traditional game to begin with. Then, the teacher could add an elements which means everyone on the team had to have had the ball before the team can score.

As pupils begin the learn the rules of the game, they can move onto the second stage, game appreciation. Teachers can continue to modify and add elements to the game so pupils can learn and develop whilst playing the game.

The next stage, tactical awareness, progresses students tactical ability within a games to achieve success and if they did not succeed, why they did not. During this stage the teacher must constantly consider the key moments, principles, tactics and skills to modify the game and allow pupils to progress.

From this the teacher and pupils can engage in tactical talk to help reflect on decision making during a game. An example question could be, how did you succeed in that game?

Considering the pupils responses allows the teacher to modify the game to emphasis the skill that the pupils developed. This is the skill execution stage.

The final stage is performance and during this stage the teacher observes the outcome of students learning through game by paying attention to the efficiency and appropriateness of the responses of others pupils tactics.

As TGFU is student centred there should be no rush to achieve the best level of game play. However, when there is a mixed ability this can be difficult and, therefore, having different skills and questioning for different abilities may overcome this.
*End of video*

The development of the cognitive domain includes six elements which are knowledge; comprehension; application; analysis; synthesis; and evaluation. Through PE lessons it is expected that these elements are developed each lesson. Whilst all elements may not be the focus of every lesson, throughout a unit of work or a term all elements should be challenged. For example, an evaluation may take place at the end of the term, or more frequently, allowing pupils to decide what they can improve on for the next lesson, it is down to the teacher to decide. As the cognitive domain, along with the affective, physical and social domains, develops, lessons can become more challenging. However, if a pupil is great at the physical element but cannot apply their knowledge for the cognitive domain, it may hinder them achieving the progression steps. These are some examples of what the Welsh Government expect of a Year 10ish. There is no set key stages in the new curriculum and, therefore, no rules of where pupils should be but progression step 4, which these are, should be achieved by the end of year 10.

Video Prezi Presentation
Physical inactivity in childhood can lead to a poor self-perception, low perceived competence and developmental disorders. Furthermore, lack of physical activity can increase the difficulty for pupils to engage in an activity and respond to what is being asked of them. An increase in physical activity can help this as more oxygen and nutrients are supplied to the brain, shown in the image on screen. From this, School grades and motivation can increase, resulting in a happier environment for pupils and teachers and allowing pupils to feel relatedness and hopefully before more motivated towards physical activity. 

Within Schools today, especially Secondary Schools, pupils are told to listen, focus and perform well in exams. Whilst this may make the Schools academic results higher, creativity is squashed and, therefore, pupils may be unable to problem solve when issues which arise in the future. However, creative activity is an essential part of the 2008 PE curriculum, but, as many of you have mentioned PE is very sport and team games based. Although sport and team games can encourage some problem solving skills, there may be a limit to the type and amount  of creative ideas communicated. Creative activities, such as dance and gymnastics, offer a higher quality of potential problem solving through a wide range of stimuli which can develop their ability to communicate and express their creative ideas. many physical educators come from a sport science or coaching background and, therefore, have less than year on the PE PGCE to try and learn how to teach effectively and inclusively.  This limited amount of time  could result in pupils being taught through command and practice style teaching and not developing creativity and lowering the quality of PE.

The teaching style which the teacher decides to use can also impact on the amount of creativity and cognition in a lesson. For example, style A and B, command and practice style teaching, allows pupils to watch a skill and copy it and, although is excellent in the early stages of PE and learning a new activity, does not allow for much creativity or development of the brain. Knowing the three basic processes of thinking can allow pupils to actively participate in conscious thinking. The first step of the thinking process is the stimulus which could include a question, a social problem or a game. When pupils want to find the answer, they move onto the cognitive dissonance stage, it is important to keep in mind that pupils will only enter this stage if the stimuli is relevant, they are interested in finding the answer and it matches their cognitive level. If the stimuli requires pupils to compare they will move onto the mediation  stage, however, this stage will only be used is the specific question needs pupils to compare. No matter the question or stimuli, the dominant brain function will always be used, and through careful wording of questions, pupils are required to use the supportive function. It is essential educators provide questions which develop different cognitive functions to pupils can participate in more complex activities.   
*End of Video*


A models based approach, even with educators from a sport science or coaching background, can reduce the tendency to switch into coaching mode. A model which can promote cognitive development is the personalised system for instruction model. As well as the development of the cognitive domain, this model is highly inclusive and pupils can progress as quickly or slowly as they want or need to. As pupils have the opportunity to create their own physical activity plans, they can increase their independence and problem solving skills. In turn, pupils can develop a sense of autonomy which can allow them to participate in more physical activity outside of School and eventually have a lifelong passion for physical activity. This models fits in well with the Health and Wellbeing area of learning in both the 2008 and 2022 curriculum. Although this model can incorporate other areas of the curriculum including adventurous activities, creative activities and competitive activities, the learning potential health and wellbeing could offer may be greater and of higher quality through a fitness journal, fitness plan and showing their understanding on certain activities. There are many other models which can incorporate the other areas of learning including Sport Education, Inquiry Teaching and Peer Teaching. Due to the change in the curriculum and emphasis on holistic learning from the Welsh Government, a models based approach can support and encourage this. 

To conclude a models based approach allows pupils to really get involved and engaged in PE lessons and as a result, develop the domains of learning. Whilst some models are great for certain domains, peer teaching model and the social domain, some models are able to develop all domains effectively every lessons, such as the Sport Education model.  Having said this, teachers participation and planning is integral to have engaging lessons. If teachers intervene too much, it may turn into a coaching session rather than a PE lesson. Yet if they intervene too little pupils may struggle to identify why and how to do an activity. This could be improved by the PE PGCE and Primary PGCE being extended to allow for a better understanding of PE. Going off my experience, although I have been doing this course for nearly three years, there are elements of PE, such as encouraging pupils who will not participate in PE, which I am still nervous about teaching. This could be overcome by having specialist PE teachers in Primary, and Secondary if there was not a lack of funding, as it is proven that the higher competence of confidence pupils have by the time they leave Primary School, the more likely they will continue to have a lifelong passion for physical activity. Finally, based off the potential models based practice has on the domains of learning, especially with the change from PE to Health and Wellbeing, a models based practice is the way forward for PE. Thank you for listening and I am happy to answer any questions.

Link to Presentation – My elements is the cognitive domain.

https://uowtsd-my.sharepoint.com/:p:/r/personal/1901872_student_uwtsd_ac_uk/_layouts/15/Doc.aspx?sourcedoc=%7BEA5F81F9-7B21-409E-A656-402FD5A1D962%7D&file=Presentation.pptx&wdOrigin=OFFICECOM-WEB.MAIN.REC&ct=1638695558781&action=edit&mobileredirect=true&cid=84f0ea05-3ae5-4626-b7fd-15d355b7e58d 

References included in PowerPoint.
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