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Based on evidence from current research and policy as well as on data gathered from a group questionnaire, critically discuss an inclusive approach to supporting the needs of a particular group of pupils.  Focus on one specific learning difficulty, disability or additional need for your discussion.
Use ICT skills developed within the module to present your findings.

Additional Learning Needs (ALN) is an overall meaning for all additional needs including Special Educational Needs. Stats Wales (2016) reported that during the academic year 2015/2016 there were 143 learners recognised as having ALN. Nasuwt (2018) believe that there will be a learner with ALN within every classroom. A document by Welsh Government (2016) states that there are a variety of different ailments associated to ALN which can include the following: 
Children from families living in difficult circumstances e.g. poverty. Estyn (2014) believe that there is a strong link between poverty and low educational attainment. Previous reports suggest that learners who are entitled to free school meals do not achieve as well as their peers who are not eligable for free school meals. 
Children with disabilities or medical needs includes a wide range of needs. Sensory impairment which can affect one or more of the childs senses. Medical conditions can include short term conditions such as a broken leg which may affect their participation in school activities. However, some medical conditions can have a significant impact on a childs physical, cognitive, behaviour and emotional state. The effects of a long term illness can impact on the childs development as they may have to be absent from school. The Welsh Assembly Government (2010a) believe that to support the child best the local authority should work alongside the school to support the family in delivering education to the child in their home environment. By doing this the child would still benefit from lerning without having to attend school. 
Disabilities are not always visable, there are specific learning difficulties which cannot be seen such as dyslexia, autism, dyspraxia and ADHD. Dyslexia mainly affects the development of literacy and langugage skills, research suggests that approximately 10 – 15% of the population have dyslexia (Reid, 2016). Research suggests that there isn not a standard definition to dyslexia as different regions withing Wales have a varied approach and criteria in defining dyslexia (National Assembly for Wales, 2008). Autism is built upon a triad of impairments including social and emotional, language and communication and flexibility of thought. Figures by the National Autistic Society (date unkown) show that more than 1 in every 100 people are on the autistic spectrum with betwwen 44% and 52% of these people having a learning disability. Dyspraxia is a common disorder which. Can affect the fine or gross motor skills and speech in children and adults. Whilst dyspraxia generaly affects the motor skills in many cases an individuals memory, processing and organisation abilities can be be affected having a negative impact on everyday activities (dyspraxia foundation, 2016). ADHD is a condition where the individual high levels of inattention, hyperactivity and impulsivity, the severity of each aspect will vary between indivuduals with some not having all three. These aspects can make it difficult for a child to pay attention and focus within educational settings and may display problematic behavious which can result in poor academic performnce and attendance (Welsh Government, 2019). It is believed by Webster (2013) that there is an overlap between the signs and symptoms of dyspraxia and dyslexia, with research suggesting that 52% of children with dyslexia have features of dyspraxia
Children from ethnic minorities, refugee families and children of migrant families could all have the difficuly of learning English an an additional language which will be discussed in more detail further on. The Refugee Inclusion Strategy (WAG) believes that refugee children are generally progressing well in education, although participation in extracurricular activities is low. There are many challenges to migrant and refugees moving to a new country which includes learning a new way of life and also dealing with their emotional well-being of both what they have left behind and uncertainties of what the future holds (Children in Wales, date unknown).
Gypsy and Traveller children are defined as having ALN as they are vulnerable to underachievement, in order to support these children the code of practice on school admissions state that arrangements must be in place for these children to be registered at a school quickly whether that place would be permanent or temporarily (Welsh Assembly Government, 2008). Due to the fact Gypsy and Traveller children travelling so much could be a large factor in why they have the highest level of absenteeism in primary and secondary schools (StatsWales, 2017).

The term more able and talented refers to about 20% of pupils in Wales requiring enriched and extended opportunities to develop their abilities across their curriculum, within every school there are children defined as more able and talented. These children show capabilities of achieving above the expected levels within assessments (Welsh Government, 2008). Estyn (2013) believe that for children to reach their full potential they need to be provided with an enriched curriculum which will improve the quality of learning raising the standards for children of all abilities and talents.

Many looked after children would have suffered some kind of stress or trauma before entering care. Many of these children will have suffered from abuse and neglect, all of these children will have been through family upheaval. The different circumstances of the children will have had a large impact on every aspect of the child’s life including their education (achievement for all, date unknown). Research by Estyn (2016a) found that approximately 1 in 5 looked after children also have special educational needs. They also found that around 460 looked after children between the ages of 10 and 17 suffered from mental health problems.

Research by IWA (2017) found that 27% of young carers miss school or experience education difficulties due to caring for a relative. Young carers are also more likely not to continue education or gain employment once leaving school at the age of 16. Carers trust (date unknown) have developed a programme in order to develop teachers knowledge on how best to support and encourage young carers. Their research suggest that 94% of participating schools found the Young Carers in Schools programme beneficial.

Whilst there are various different ailments included under the umbrella of ALN, different children having individual needs it is important for every child to have an inclusive education. Inclusive education is when all students learn alongside each other regardless of any ALN. Norwich and Warnock (2010) believe that in a truly inclusive setting all children feel safe and have a sense of belonging. They also believe that it is the schools role to prepare children for participation in social arrangements, with this view in mind it is believed that all children should be educated in mainstream schools. However, Grigg (2015) found that there was no evidence to show that a mainstream school was best for children with ALN compared to specialist schools or units. 

For the purpose of this assignment it was decided to focus on English as an additional language (EAL) for the basis of the research project. One of the reasons this area of ALN was chosen was to personally gain a greater in-depth knowledge on how to support these learners within education. In order to gain Qualified Teacher Status one of the standards which needs to be met is to understand the diverse learning needs of learners and endeavour to provide the best possible education for them to maximise their potential, whatever their individual aspirations, personal circumstances or cultural, linguistic, religious and ethnic backgrounds (Hyland and Jacques, 2007) . EAL is an important area to gain more knowledge in as the DfE (2018a) found that in state-funded primary schools the number of EAL learners has risen to 21.2%. 
Children in education with EAL come from very diverse backgrounds, some of these could be seeking asylum or following their families to live in the UK along with many other reasons. EAL learners could also include children born in the UK whose parents do not speak English (British Council, 2014). Naldic (2007) believe that for effective practice positive relationships need to be made with both the child and the parents. This would allow the child to be supported effectively within education. Naldic (2007) also believe that children in education with EAL are as able as all other children, the learning experiences being planned should be no less challenging for them. However, research by Estyn (2013) found that there is not enough co-operation between mainstream teachers of EAL pupils and Ethnic minority achievement grant (EMAG) support teachers to plan these experiences.

The DfE 5 stage model of English proficiency is built upon the Lambeth 4 stage model and used to assess the level of English the learner has. 
Stage A - New to English. At this stage the Child may understand some everyday expressions but have minimal or no literacy in English. The child may remain silent in the classroom.
Stage B – Early Acquisition. The child will begin to use English for social purposes, they will need a significant amount of EAL support in order to access the curriculum.
Stage C – Developing Confidence. Independence will grow when participating in learning activities. The child is able to express themselves orally in English however, structural inaccuracies are still apparent.
Stage D – Competent. During this sage the Child will be developing well orally, being able to read and understand a wide range of texts. The Child will continue to need occasional support to access complex curriculum tasks.
Stage E – Fluent. The child can operate across the curriculum at a level equivalent to a fellow pupil whose first language is English. (Lambeth, date unknown). 

The United Nation Convention on the Rights of the Child (UNCRC) is a statement which includes the rights of every Child, in total there are 54 articles. Within these articles there are two which are aimed at children learning English as an additional language: 
· Article 2 - You have the right to protection against discrimination. This means that nobody can treat you badly because of your colour, sex or religion, if you speak another language, have a disability, or are rich or poor. 
· Article 30 - If you come from a minority group, because of your race, religion or language, you have the right to enjoy your own culture, practise your own religion, and use your own language. (UNICEF, 1989).
These articles are set out to ensure the child is treated fairly no matter what their background is, however research by WAG (2003b) found that almost three quarters of ethnic minority pupils that were surveyed experienced some level of racism.

The questionnaire was created in order to gain an insight into how school across South Wales support learners with EAL. Whilst questionnaires are a quick way of gathering information, they can take time to create so that the responses are the kind you hope for, the questions need to be set out clearly (Denzin, 2002). As this was a group research project there were many discussions and negotiations on the questions that would be asked so that everybody agreed. Within the questionnaire it was decided that a combination of open, closed and Likert scale questions were used to gain information for analysis. 
Once the questionnaire was finalised it was piloted by 4 people to gain any feedback which could benefit us. It was important to ensure that each question could be understood in the way it is proposed to everyone. Bell and Walters (2018) believe that the wording of questions is not as easy as it seems, piloting a questionnaire is important to ensure that every question means the same to all respondents. Within the pilot questionnaire additional boxes were added for feedback on the questions. Once the piloted questionnaires had come back, the feedback was taken on board and adaptations were made to the questionnaire that would be sent out to schools. 
The finalised questionnaire was sent to 48 different schools within South Wales. The schools were chosen due to their EAL student percentage, this information was gathered through the schools most recent Estyn reports. Along with the questionnaire a cover letter was sent to each school which explained what the questionnaire was for, what it would be used. It was explained in the letter that all responses would be anonymous and not used for any other purpose following the Data Protection Act 1998. 
From the 48 questionnaires sent out to schools, 9 responses came back taking an average time of 19 minutes and 25 seconds to complete. By sending the questionnaire to various schools across South Wales it was hoped to gain responses from a variety of different local authorities however the majority of the responses came from within Swansea county council (graph 1).  It was also hoped to gain responses from a variety of staff members within the school, 78% of the responses were from the class teacher with the remainder being from teaching assisstants (graph 2). Unfortunately no responses were gained from other members of staff within school. If this research was done again it would be beneficial to arrange interviews with a variety of different staff members within the school to gain a larger response. One of the questions asked was how many learners with EAL were within the classroom of the respondant. The responses showed a variety of learners were being supported. 56% of respondants supported between 1 and 2 learners, 33% supported between 3 and 4 learners whilst 11% supported between 5 and 6 learners. The responses from the questionnaire showed that all respondants were supporting at least one learner with EAL within the classroom. The majority of respondants totalling 78% had over 5 years experience in supporting learners with EAL whilst 11% had less than one year (graph 3). With the majority having many years experience in supporting learners with EAL it was surprising to see that on a scale of 1 – 5 the confidence leavels of teaching learners with EAL was an average of only 3.67. A contributing factor to this could be the training which is received in order to support learners with EAL. A survey carried out by DfE (2018b) found that newly qualified teachers (NQT) felt the least prepeare to teach English as an additional language, the survey showed that less than 40% of NQT’s felt that their teacher training prepared them well in teaching EAL. WAG (2010) recommend that to best support the development of the English langugage providers shoud be encouraged to invest in staff development. The responses from the questionnaire (graph 4) found that the majority of training came from the schools local authority, some of the respondants however revieved no training. Some of the schools of the respondants actually provided their own training to support learners with EAL. This training could come from various companies, one of these being the EAL acadamy. This company provides training to school in various ways including online courses, training in school. The EAL academy also provides the option of  coming into school to support the transition of a new child to the school. The respondants were asked how satisfied they were with the training they had received in order to support learner with EAL. On a range of 1 – 5 the average score was a dissapointing 2.44, showing that training needs to improve for learners to receive the best support. The Bell foundation (date unkown) recommend that teachers should be given more opportunites to complete accredited training to develop a specialism in EAL.Graph 2.
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The majority learners in the schools of the respondants received very little specialist support according to the responses from the questionnaire (graph 5). The responses show that many of the learners receive no specialiesed suppored to further their development. This could be due to staff members having little training in supporting learners with EAL. Another contributing factor to this issue along with training could be the funding that the school receive for supporting learners with EAL. WAG (2014) is currently funding support annually to local organisations that provides all children with an education through the Minority Ethnic Achievement Grant, this funding could be used to equip schools with bilingual specialists requiring the essential skills to support the learners with EAL. Included in the questionnaire it was asked for the source of funding received by the school, as responses were only gathered from teachers and teaching assistants many of the respondents were unsure where the schools funding came from. Some respondents claimed they received no funding whilst another revealed the source of their funding was the Welsh Government. The funding received could affect how learners are supported within the classroom. With little funding it may not be possible to provide the learners with individual support. Through the responses from the questionnaire it is clearly visible that 47% provide support to the learners individually (graph 6). Whilst the majority of respondents provide support individually there is also support provided as a whole class and in pairs, 27% of the respondents provide support to their learners in groups. Lutton (2017) believes that the learners language development will progress if they are consistently included in small group activities promoting communication with peers, this will benefit children lacking confidence or who are currently within stage A of the DfE 5 stage model of English proficiency. Graph 5.
Graph 6.

Naldic (2012) believe that learners with ELA need additional contextual support to make sense of new information or language, context learning can be massively improved through the use of visual support. The use of visual aids to support learners with EAL is also supported by Drummond (2014) where she includes visual aids in the main principles of EAL teaching. The data from the responses of the questionnaire found that 78% of respondents found that their learners were best supported by using visual aids. Some of the examples of the most successful strategies were prompt cards, visual demonstrations, picture books and pictures including the English and learners first language translation. The remaining 22% believed that audio support worked best, however none of the responses believed that reading/writing or kinesthetic learning were best in supporting the child.
[bookmark: OLE_LINK2]EAL learners are a very diverse group, when they arrive at school they can vary between new to English and fluent. Learners with EAL can arrive at any age with a wide range of educational backgrounds some of the learners may have had little experience in education with others having a high standard (Parsons, 2018). From the responses to the questionnaire it was clear to see that a range of strategies are being used to support the learners when transitioning to the school (graph 7). The most popular being an Individual Education Plan (IEP) which is a personalised plan for each child including short term targets, teaching strategies, provisions to be put in place and outcomes. IEP’s should be reviewed at least twice a year with the parents of the child being included in the process (Contact a family, 2012). In order to create an IEP the learner will need to have an initial assessment. Estyn (2018) recognised good practice of assessing learners with EAL with assessments prior to the learner starting school to provide the learner with pre-admittance support, guidance and individual subject glossaries. Estyn found that this combination of assessment and support informed staff of which stage the learner was currently at allowing them to plan effectively. The responses show that providing the learner with a buddy was used in schools. EAL teaching strategies (date unknown-a) believe that a newly arrived learner having a buddy can make a big difference to how quickly the learner settles in. In an ideal world it is believed that a buddy speaking the same language as the newly arrived learner would be best, however if this is not possible it is important to choose a friendly child which actually wants to be a buddy as they will be giving up their own time to support the newly arrived learner. Providing the newly arrived learner with a buddy is also supported by Estyn (2016b) believing that it is good for the learners to have a strong role model to work with.Graph 7.

Once the learner has begun education within a school The Bell Foundation (date unknown) believe that one of the most important aspects of effective teaching for learners with EAL is to continue to. Support and develop their competence in their first language alongside learning English. Research carried out by Cummins (1981) found that learners who continue to have pride in their own culture as well the new culture being, being able to identify with both. These learners will be able to see the strengths and weaknesses to both cultures, from this they will be able to choose the strengths from each as a foundation to choosing their own values and identities. With the point of view in mind Cummins (1981) believes that these learners are likely to be motivated to develop their language in their first language as well as English. Encouraging the learner to value their own culture is also supported by article 30 within UNICEF (1989).  Responses from the questionnaire found that 67% continue to support the learners first language within the school. WAG (2003a) report that bilingualism and multilingualism should be promoted to enable learners to reach a high standard of oracy and literacy in English/Welsh as well as their first language. The responses show that this is done in a variety of ways, one of these being to introduce key phrases into the daily routines to promote inclusion and a positive relationship between the children. Princeralphnettleton (date unknown) believes that the school ethos and classroom environment can play a vital role in helping the child adapt to their new surroundings. From the responses to the questionnaire it is clear to see that the schools included learners with EAL within the school in a variety of different ways (graph 8). 35% of respondents included learners with EAL within the school ethos with an equal amount including these learners within the whole school policy. The next most popular strategy was to use displays EAL teaching strategies (date unknown-b) believe that wall displays can benefit a child’s learning. The displays are a key source of support whilst learning, they can also offer opportunities for reinforcing recent learning.Graph 8.

Research by UoC (date unknown) found that the involvement of parents/guardians in school and their engagement in their child’s learning play a vital role of the achievements of the child. The parents of the learners with EAL are supported in various ways within the schools of the respondents (graph 9). The most popular strategy being communication through a translator however, on comments it was disclosed that some parents use their own translator on their electronic devices. Schools also use translated letters which will allow the parents to easily understand. It was disappointing to see that the majority of respondents were not very confident in communicating with the parents of learners with EAL. The respondents were asked on a scale of 1 – 5 how confident they were, the responses showed an average of 3.11.Graph 9.


At the end of the questionnaire the respondents were asked if they could provide any additional information that could enhance our research. One of the comments that stood out was that in the respondents experience most learners with EAL have little support except from the class teacher. The majority of learners with EAL are placed on an IEP for intervention work which is largely insufficient. Very few of these learners get taken by the schools intervention staff members as they are not defined as having ALN. With this view in mind the DfE (2011) found that additional support for learners with EAL may be viewed negatively by parents/carers due to a misapprehension that interventions are for children with learning difficulties. (WaG, 2018) highlight that learners with EAL may need extra support to achieve their potential however, they may not necessarily have ALN, from the responses to the questionnaire 56% of the responses show that the proportion of ALN is lower within learners with EAL than of monolingual learners (graph 10).
Graph 10.

The respondent states that learners with EAL are believed to be of low ability and need to be pushed further. The suggestion was made that there is a push for low achieving learners with EAL to be given more interventions to learn the basics in order to achieve their full potential. This recommendation is supported by the WaG (2018), this document was written to ensure that all children in Wales are given the correct support, interventions and opportunities in order to reach their full potential. 
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Training recieved to support learners with EAL.

The school	Local authority	Partnership programmes	External companies	None	Other 	2	5	0	0	2	0	


The amount of specialised support provided to learners with EAL.

0 hours	1 - 2 hours	3 - 4 hours	5+ hours	Other	4	2	0	0	2	


How learners with EAL are supported within the classroom.


Individually	In pairs	In groups	Whole class	7	2	4	2	

Transition of learners when starting at the school.

Induction	A buddy	Translator	Welcome pack	Pre-admission support	Whole school assembly	Initial asessment	IEP	Phased start 	Othes	3	3	3	1	0	1	6	7	0	0	


How learners of EAL are included within the school.


Include EAL within school ethos	Whole school policy	Displays	Family intervention support	Other	7	7	4	1	1	

Proportion of ALN within learners with EAL compred monolingual learners.


Equal proportion	Higher proportion	Lower proportion	3	1	5	

The number of responses from local authories within South Wales.

Swansea	Cardiff	Pembrokeshire	Ceredigion	Newport 	Carmarthenshire 	Neath	6	0	0	0	0	2	1	


The role of the respondant within the school.


Headteacher	Deputy Head	SENCO	Class Teacher	Teaching Assistant	Student Teacher	Other	0	0	0	7	2	0	0	

How much experience in supporting learners with EAL.

Less than one year	1 - 2 years	2 - 3 years	3 - 4 years	5+ years	None	1	1	0	0	7	0	
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