		
Successful Futures marks a radical departure from the curriculum of the last century and provides an opportunity to build a new curriculum for Wales, which is fit for the 21st Century and beyond. 
i) Literature Review.    
What is a curriculum?
A curriculum should be at the heart of educational practice. Unfortunately, curriculum is an often-misunderstood concept (Priestly, 2019). This makes the creation of an effective curriculum both challenging and problematic. The word curriculum was first used in an educational context by Professor Petrus Ramus in 1576 (Hamilton, 2014), before it became more widely used and referred to by European universities to describe the courses on offer in the nineteenth century. Since the fifteenth century, the term has been widely debated and open to interpretation.
According to the Oxford English Dictionary, the term ‘curriculum’ has its origins in Latin, meaning ‘a race’, or ‘the course of a race’ (2012). One could transfer this Latin definition to a modern day context, where ‘the course of a race’ is the journey a learner goes through to achieve an end goal, such as qualifications like GCSEs, an NVQ, a degree, or even the mere completion of a test. One could also argue, however, that a more sophisticated definition of a curriculum is required (Priestly, 2019). The Department for Education (DfE), in charge of England’s national curriculum, states that teachers should provide ‘pupils with an introduction to the essential knowledge they need to be educated citizens’ (Robinson, 2018). In trying to help ease the complexity of the term, Priestly (2019) states that when considering the curriculum, you need to include ‘the questions of what, how and why.’ Biesta (2009) takes an alternative view. He stated that the job of a curriculum is to unlock “potential”, which will enable human beings to “come into presence”. Waters (2013) argues during a child’s time in school, they should engage with more than one curriculum. He goes on to say that, a ‘school curriculum’ should be what the children need to learn, whereas a ‘national curriculum’ should consist of an “overall programme for learning”. Further to this, Waters also explains that the experience a child has of school should not just be about sitting at a desk and ingesting knowledge, but it should include all those events that adults recall later in life as precious memories, such as sporting events, educational trips and dramatic performances. Yet, the problem with a prescribed curriculum is that it can be overloaded with content and therefore become too saturated and overcomplicated (TES, 2019). 
 	Successful Futures (Donaldson, 2015) has tried to avoid a complication of the term and one could argue that it has an alternative way of viewing a ‘traditional’ curriculum. It has told us that we require different thinking that will inevitably lead to different practice. Furthermore, it also highlights the importance of collaboration among professionals, with engagement in curriculum design by teachers and all stakeholders. Following the draft curriculum released in April 2019 (WAG), we know that teachers have had an active role in the creation of the curriculum for Wales and there has been a clear focus on making it fit for purpose for the 21st century. Finally, it requires a clear set of purposes and the processes needed to achieve them.
Reasons for change
In recent years, there has been an urgent need for a complete curriculum reform in Wales with the requirement of a ‘fit for purpose’ curriculum (BBC, 2019). The previous curriculum has been seen as, ‘not fit for purpose’ in the ever changing and rapidly developing 21st Century, (WAG, 2019). Donaldson (2015) argues that change is inevitable if Wales is to host a curriculum to enable “…world-class teaching and learning in the twenty-first century.” Young (2009) argues that societies continuously evolve, so curriculums will therefore need to adapt to this change. Since 2000, educational policy trends in Anglophone countries has shifted from a content driven curriculum towards more of a ‘skills’ based approach (Priestly & Sinnema, 2014). It is their understanding that the common features of these new curriculums should include a shift from dense knowledge content to a more skills based curriculum, as well as the centrality of the learner and the development of pedagogy. Yet, the idea of a solely skills based curriculum is in contrast to those who believe in the importance of teaching knowledge (Muller & Young, 2010). They believe that children will eventually be disadvantaged if they are not taught knowledge, and a skills based curriculum is at risk of becoming a mile wide but only an inch in depth (Chu, 2017), meaning that students would lack the deeper understanding that they need of each subject. On the other hand, Mccrea takes an alternative view. Mccrea (2018) suggests that students will develop and consolidate connections by applying knowledge acquired and skills developed. 
The Programme for International Student Assessment (PISA) assessed the state of education in Wales in 2009 – the second time that Wales had participated in a PISA cycle (Bradshaw et al, 2010). PISA highlighted Wales’ poor performance in more than one successive survey (Donaldson, 2015; Bradshaw et al, 2010). In comparison to the OECD average, Wales’ results were lower in all three areas – Reading, Mathematics and Science (WAG, 2013; Bradshaw et al, 2010). The results led to a criticism of education in Wales and the then minister for education in Wales, Leighton Andrews, stated that “Schools, local authorities, and ourselves as government need to look honestly at these results and accept responsibility for them” (BBC, 2010). Furthermore, Mr Andrews also stated that Wales’ poor performance was nothing short of a, “…systematic failure”. The OECD highlighted in its 2014 report that the continuing low performance of young people in schools in Wales was unsatisfactory (Donaldson, 2015). Clearly, a big change was necessary, especially when compared to the higher results witnessed in all of the other United Kingdom countries. However, basing a whole change of curriculum on poor international test results may be somewhat of a knee jerk reaction (Paton, 2019). David Spiegelhalter, Professor of the public understanding of risk at Cambridge University, has concerns that a question found easy in one culture may be more challenging in another. Spiegelhalter believes that the PISA tests are not necessarily equitable and argues that to assume “the difficulty is the same for all students around the whole world is a mistake” (2013). He went on to say that, “It’s unwise for countries to base education policy their PISA results”. This is further echoed by Svend Kreiner, a statistician from the University of Copenhagen, Denmark. Likewise, Kreiner casts doubts over the cultural validity and challenge experienced for children in different countries. “I’m not actually able to find two questions in PISA’s test that function in exactly the same way in different countries” (2013). However, Andreas Schleicher, the OECD’s deputy director for education takes an alternative view. Schleicher argues that although you may find results in which Denmark does better than England in one task and vice versa, the tests are still reliable and a valid variable to compare performance (2013).
International evidence offers an intriguing insight into how other countries are performing. It is important that Wales is using the PISA data to influence its educational policy. International policy development is influenced heavily by PISA, as well as a variety of international surveys (Donaldson, 2015; Wiseman, 2013). PISA has the ability to influence educational policy due to its perception as that of a reliable, global indicator of performance by the public, media and subsequently, governments. Following PISA 2000 results, Germany underwent significant reform measures, including the generation of national standards (Breakspear, 2014). As of 2009, Germany ranked sixteenth in the world for Reading, tenth for Maths and ninth for Science (Shepherd, 2010). Furthermore, PISA 2003 highlighted a decline in the performance of Japan, a previous top performer in PISA 2000 (Breakspear, 2014). In response to this, Takayama (2008) said that the Ministry for Education changed national assessment practices. As of 2009, Japan featured at fifth for Reading, fourth for Maths and second for Science (Shepherd, 2010). If one were to consider these results, then you would argue that Wales should be developing its own curriculum in line with its PISA results. 
In the future, jobs will no doubt look different to what they look like now (Stanger, 2016). Anand Chopra-McGowan, head of enterprise new markets for General Assembly, says that workers of the future will need to be “…highly adaptable” (Seager, 2016). Therefore, education will play a key role in helping children and young people developing imperative new skills to thrive in this new world. The landscape will continue to change and educational institutions will therefore need to adapt to this. Placing an emphasis on skills, such as analysis and critical thinking will need to play a key part in education. Education needs to become a “national priority” and it needs to be “prioritised” if we are to prepare for a sustainable and successful future (Davies & Gorbis, 2011).
International case studies
As previously mentioned, many Anglophone countries have been involved in significant curriculum reform since the turn of the Century (Priestly & Sinnema, 2014). International evidence offers an insight for policy creators as to what works and what does not work in curriculums from around the world. Internationally, there is a link between the quality of the education system and the shape of the economy and society (Donaldson, 2015). Meyer (2011) argues that education can define who has access to significant positions within a society. Learning should be shaped by working towards emerging social, personal and economic needs, and the curriculum should involve key skills, capacities or competencies that will be developed in the children (Donaldson, 2015).
New Zealand
The New Zealand Government understood that technology changes were advancing, social change was speeding up and the demands of the workplace were ever changing. It was because of these reasons, as well as the population becoming increasingly diverse, that a review of the 1992 curriculum was undertaken between 2000 and 2002 (NZ Ministry of Education, 2007). Following the subsequent review, they spent three years developing a draft curriculum involving all major stakeholders – including 15,000 students, teachers, principals, advisors and academics (NZ Ministry of Education, 2006). The result was a broad, forty-nine page document including all learning areas and key competencies (which describe capabilities for living and lifelong learning). Another key component of the curriculum document is the option for schools to develop their own refined curriculum.
Like Wales, New Zealand is a bilingual country. The New Zealand curriculum places an importance on Maori, where the Welsh curriculum places an importance on Welsh. The New Zealand curriculum celebrates languages and culture, embracing a bilingualism that engulfs the country. By learning ‘Te Reo Maori’, which underpins Maori cultural development and supports Maori social and economic development at home and internationally, non-Maori children go on a journey of “shared cultural understandings” (NZ Ministry of Education, 2007). Furthermore, the Ministry for Education document states that as the children learn more, they will come to appreciate that “diversity is a key to unity” which is important in the modern world.
Another key feature of the New Zealand curriculum is learning through play. Learning through play is a key element of early childhood education (Lego Foundation, 2018; Ginsburg, 2007; Cookson, 2017). Furthermore, in terms of the values and key competencies of the New Zealand curriculum, most of these areas can be developed through play-based learning (NZ Ministry of Education, 2019). Similarly, Pellegrini and Smith (2013) argue that there is an ample amount of evidence suggesting the importance of play.  In addition to this, Anderson-McNamee (2010) says that children do not necessarily need play to help develop important tendencies and traits, but that children need to learn that play is important throughout life. Learning through play currently forms the basis of the Foundation Phase in Wales. Curriculum for Wales Foundation Phase framework (2015) states that learning through play is a fundamental part of intellectual development. In addition, education expert Dr Phillip Dixon champions Wales’ Foundation Phase as a notable success (Dixon, 2016). 
The New Zealand curriculum of 2007 has attracted great support from its practitioners. Sinnema (2011) revealed that in both primary and secondary surroundings, educators held the curriculum in high regards.
Scotland
In 2003, work started on education reform in Scotland, with the ‘Curriculum for Excellence’ (CfE) being the outcome to replace the previous school curriculum, introduced in 2004 (Education Scotland, 2019). CfE was then implemented in Scottish schools in 2010 (Kidner, 2013) and has been described as “one of the most ambitious programmes of educational change ever undertaken in Scotland” (Humes & Priestly, 2010). Historically, education in Scotland has been regarded as a key factor of national identity, and it has generally been distinctive compared to the rest of the United Kingdom (Bryce & Humes, 2008). The need for educational reform in Scotland was due to many reasons; children receiving too much knowledge from teachers and lessons being “…out of date in the 21st Century” (BBC, 2009). The curriculum takes a holistic approach, focusing on what it means to be a young Scottish citizen growing up in the modern world (OECD, 2015; Scottish Government, 2009). The ultimate aim for CfE is for children and young people to gain skills and knowledge to survive and succeed in the 21st Century, as well as develop skills and a desire for lifelong learning (Education Scotland, August 23rd 2019). 
There have been many positives about the new curriculum. CfE has been hailed as “…unique and distinctive” as a curriculum (Minty & Priestly, 2013). It has taken into account the imperative future needs of society, observing and predicting future economic, social and technological advancements (Humes & Priestly, 2010). Furthermore, in one of the many documents released by the Scottish Government, they say that the main aim of CfE is to “help prepare all young people in Scotland to take their place in a modern society and economy” (Scottish Government, 2008), thus showing the commitment of CfE to preparing young people for the unknown future society. However, it has not been without its pitfalls and there are many lessons Wales can learn from CfE when developing and refining their new Curriculum for Wales. Biesta & Priestly (2013), suggest that from its inception, CfE was “under-conceptualized”, and that research carried out on curriculum change had been ignored (Humes & Priestly, 2010; Biesta & Priestly, 2013). Humes & Priestly (2013) later go on to say that, literature has been ignored and therefore, the new curriculum is problematic. Kelly (2009) said that when developing a curriculum, it is important to acknowledge a planning model when doing so. It seems that CfE did not take this into consideration. Furthermore, they argue that there is an “underdeveloped notion of pedagogy throughout the curriculum”. Minty & Priestly (2013) agree, mentioning that theoretical underpinnings of pedagogy are “rarely made explicit in CfE.”
Another issue with CfE was that a myriad of documents were released relating to the new curriculum. Following the first paper produced in 2004, another document was released (Education Scotland, 2004b), which set out directions for the new curriculum in more of a “concrete manner” (Priestly & Sinnema, 2014). Early CfE documents placed an emphasis on a ‘process curriculum’ and offered the potential to break the mould of Scottish education. However, later CfE documents constrained this aspiration and led to a reduction of freedom and creativity for both teachers and learners, as well as classrooms becoming ‘predictable’ (Humes & Priestly, 2010). In 2006, A Curriculum for Excellence: progress and proposals was published which looked at emphasising the importance of engagement from teachers (Humes & Priestly, 2010). More guidance was later released, including Building the Curriculum 1 and Building the Curriculum 2. The production of continual sets of guidance surely has done more to hinder CfE than to help its smooth introduction. 
 Iceland
Education in Iceland is considered extremely important and recent results highlight this. Following a 2016 study, Iceland ranked as the third most literate country in the world, behind Finland and Norway (Elder, 2017). As well as this, Iceland featured in the 2015 PISA rankings as scoring a 7.8% of students who reported a level of life satisfaction as a seven or higher on a scale of 0-10 – higher than the OECD average of 7.3% (OECD, 2018). Incidentally, the United Kingdom featured at 7.0% in the same survey.
Iceland has sought to strengthen its teaching profession. In order to become a teacher in Iceland, one must complete a five-year degree, with the objective to improve teacher professionalism in the country (European Agency, 2018). From this point of view, one may argue that the longer the degree to become a teacher, then the more mature the teacher is with greater life experience. Iceland also places a value on continuing professional development for teachers. Universities offer a variety of courses and there are funds that support schools in order to strengthen school development. The OECD agrees and even argues, “there could be better value from providing more resources to improve teacher development throughout the careers rather than increasing the length of pre-service education” (OECD, 2005).
British Columbia
British Columbia currently has one of the best education models in the world. It is widely regarded as providing ‘Education for the 21st Century’ (BC, 2019). Since 2013, it has undergone a redesign (University of Victoria, 2019; BC, 2019). The curriculum looks to prepare the children for future life in a world of constant change that is complex and demanding. The Ministry of Education sought the advice of experts when drawing up the plans of the new curriculum, which shows how much care and consideration has been taken in designing the new curriculum. The curriculum aims to be one that “enables and supports increasingly personalized learning, through quality teaching and learning, flexibility and choice, and high standards” (BC, 2019). There are several features of the British Columbia curriculum that may be mirrored in the new Curriculum for Wales.
One feature of the British Columbia curriculum is the importance of collaboration with the community. Gardner Chadwick (2004) believes that high levels of parental and community engagement are some of the most important characteristics of high performing schools. This shows that parental and community engagement clearly have a positive impact on children and young people. Evans & Hiatt-Michael (2016) agree with the positive impact that community engagement has on schools. They say that the community should be “actively engaged” in all aspects of the education process. In agreement with this, Sanders (2016) argues that in order for schools to produce a future competitive workforce, community involvement is very important. Furthermore, Sanders goes on to argue that businesses are naturally equipped to prepare young people for the changing workplace, so therefore are in a unique position to work with schools. As well as this, research has shown that schools with good community engagement programmes are usually the most effective schools (Henderson & Mapp, 2002). The British Columbia curriculum encourages teachers and schools to reach out to parents, guardians and other community members who can bring their own personal expertise in order to enhance a child’s learning (BC, 2019).


Bringing it back to Wales
The creation of the Curriculum for Wales 2022 has included elements of good practice from around the globe, while including content that make it pertinent and unique to Wales. To achieve the mission of reducing the attainment gap, raising standards and creating an education system that the country can be proud of, the Curriculum for Wales has been “…shaped by the best from around the world…” (WAG, 2019). The excellent professional development for teachers in Iceland, the strong links with the community as in British Columbia, a curriculum to take into account future jobs and economies like CfE but also, maintaining the learning through play element, which is very strong in New Zealand, but also a key feature of the Foundation Phase in Wales. 
The Foundation Phase in Wales is celebrated and it is viewed as a real strength of the previous curriculum (Donaldson, 2015). It is important that Wales looks at other countries and learns from their mistakes. Politicians in Scotland are still debating over the effectiveness and practicality of CfE. Eight years on from it being rolled out in Scottish schools, Scottish Conservatives are saying that the curriculum needs to be “reset” and that changes to the curriculum are needed (McIvor, 2018). Effective teacher training and professional development are viewed as the key factors to improve the content knowledge of teachers and to improve their own personal teaching skills (OECD, 2009). As part of the reform process for the new curriculum, there will be a strengthening of teacher training (WAG, 2017). Currently in Wales, teacher training, while acknowledging there are several strengths, is not of a high quality to serve the future of Wales (Furlong, 2015). Furlong goes on to say that in order to meet the needs of the Donaldson review, then initial teacher training needs to be “expansive, rather than restrictive” and provide future teachers with experiences that will develop their knowledge and skills to teach the future of tomorrow.
As argued in Successful Futures (2015), for a curriculum to be successful, it has to be “authentic”. However, this is not a new, transformational development. The Hadow Report (1926) suggested that when the student is learning about subjects such as; English, History, Geography, Maths, Science, this should be studied “…more closely to the living texture of industrial or commercial or rural life.” This shows that even before the development of a modern curriculum, suggestions were being made about learning being based around real life. The design of the new curriculum in Wales needs to engage and interest all children and young people if they are to succeed and achieve (Donaldson, 2015). In order to action this; Wales can look to the suggestions made in the Hadow Report (1926) where children can learn with a real life, modern, authentic context. Steve Revington, a pioneer and developer of holistic style learning says that “Authentic learning is the essential setting that education requires to move towards sustainable, meaningful, relevant learning in the 21st Century” (Revington, 2019). Herrington agrees, saying that an authentic context should be presented, “as a realistic problem preserving the complexity of the real-life setting” (Herrington, 2006). Research suggests that through authentic learning, a learner can develop themselves in all aspects of their learning (Curtin University, 2015). This can provide the learner with skills ready for the 21st Century and therefore proving to be essential for future learning and a key part of the new curriculum for Wales. The OECD has given the new Welsh curriculum its backing. It has said that it hopes the new curriculum will “significantly raise the bar” in regards to what Wales expects from its teachers (BBC, February 2017). It also said that Wales requires a teaching professional who “understands the ‘why’ and the ‘how’ of teaching as well as the ‘what’.
While the new curriculum for Wales is in the process of being developed, it has drawn criticisms. There are 1,617 schools in Wales – 1,287 Primary, 200 Secondary and 70 independent (British Educational Suppliers Association, 2019). The Donaldson review (2015) only visited around 60 schools (Donaldson, 2015). In response to the number of schools visited, NAHT Cymru policy officer Rob Williams said that every school in Wales needed to be involved (BBC, 7th February 2017). Furthermore, in a letter to Education Secretary Kirsty Williams, Lynne Neagle AM said that there were several Pioneer schools (schools chosen to help lead the development of the new curriculum) that were not clear of what is expected of them. Bethan Lewis, BBC Wales education correspondent, also shares concerns on the new curriculum. Education bosses told assembly members that as of January 2019, the draft curriculum was “generic, poorly defined and weak on knowledge and skills development” (Lewis, 2019). Many intellectuals believe that the new curriculum for Wales is a gamble. Professor Dylan William of University College London said, “It could be successful or it could be a complete disaster” (BBC, 19th June 2019). Furthermore, Professor William also mentions that it will be difficult as the curriculum looks to improve all schools in Wales, not just a handful (BBC, June 2019).
From all of the literature considered, it does seem clear that there is a mixture of enthusiasm and apprehension within the teaching profession for the new curriculum. The quality of opportunity and having a strong curriculum will certainly go a long way to help improve social mobility. As of January 2019, Education Minister Kirsty Williams said that the new curriculum was “in a really good place” (Lewis, 2019). Rajvi Glasbrook, Deputy Head Teacher at High Cross Primary School in Rogerstone, Newport, said of the new curriculum that it was “equally a challenge as well as hugely exciting” (BBC, 19th June 2019). This level of enthusiasm is required by leaders in order to ‘win over’ not just existing and new teachers, but also to everyone else in society. The new Curriculum for Wales has the opportunity to help change society in a positive way and provide future learners in Wales with the best start in life.
ii) Contextual Study.
I am currently a year six teacher at a Primary School based in Pontypool. My current school (School B) was my first permanent teaching job following my completion of the Post Graduate Certificate in Education (PGCE) in the summer of 2015. I have taken on a very rewarding new responsibility this year, which is an External Verifier role (EV) in regards to working with Newly Qualified Teachers (NQTs). The role entails observing NQTs as well as providing them with support throughout their journey as they begin the profession. This role has furthered my own confidence and knowledge within the profession. As well as this, I am part of the Science and Technology AOLE (Area of Learning Experience) team. The team’s role is to work very closely throughout the year and discuss all things relating to this AOLE, as well as any propositions we would like to make.
School A
The school I decided to visit is School A, based in Garndiffaith, in Pontypool. School A was a school that I immediately wished to visit, for several reasons. Firstly, due to word of mouth. School A is less than 4 miles away from my current setting, so teachers, children and parents are all familiar with its name. Secondly, due to how similar the school is to my current setting, in regards to its demographics. 
My school has 466 pupils on roll and due to a recent local school closure in the area (Povey, 2018); School A has 448 pupils on roll (an increase of 164 pupils (Estyn, 2019). Concerning those children who are entitled to free school meals (FSM), School B has 30% entitlement and School A has a 38% entitlement – it might be worth noting in this instance that both schools are well above the national average for wales, which is set at 19%. One difference between both schools however is those children who have additional learning needs (ALN). School B have identified 19% of children having ALN, whereas School A have 36% identified as ALN (2% below and 17% above the national average for Wales, respectively). All of this data I find very interesting and further to this, I also find interesting that given the similarities both schools have, School A have established their own school curriculum. 
Curriculum is an interesting concept. A myriad of questions can be asked about curriculum. Is it a set of guidelines? Should it be a process, rather than a product? Are the rights of the child included? Who decides what is included? Research into the subject of curriculum has shown to be a complex area, in which academics and authors have differing beliefs as to what that contentious word means. The Pioneer Schools are a mixture of English and Welsh speaking schools, as well as Faith Schools in Wales. They are playing a major role in developing resources and advice to support the new curriculum framework. For all of the Pioneer Schools involved in trialling their own curriculums, it certainly gives them a ‘head start’ in terms of the new curriculum for Wales being introduced in 2022. As well as this, it is very brave, as well as challenging, of these Pioneer Schools to step into the unknown as it were, and move away from the national curriculum framework.
Like many others throughout Wales, School A is a Pioneer School (Evans G. , 2015). It is a Maths and Numeracy AOLE Pioneer School and it has recently passed for an Innovation School. With it being a Pioneer School, School A has been developing its own school curriculum. While doing so, it involved all major stakeholders in the process, to ensure that everyone’s voice was heard. The stakeholders include the parents, children, teachers, senior leadership team (SLT) and governors. The name given to the new curriculum at School A is ‘SPARKLE’, which is an acronym for – Success, Pride in the community, Ambitious, Respectful, Kinaesthetic, Learning, Enterprising. By developing its own curriculum to follow, School A has provided itself with plenty of opportunities, however with this; it has also created many challenges, which is needs to overcome in order to become successful.
Opportunities
The development of its own SPARKLE curriculum has created many opportunities for the school to implement the curriculum for Wales. School A places a big emphasis on Professional Learning and places it at the heart of the curriculum. The school encourages all teachers to visit other schools, as well as contacting the local consortia (EAS – Education Achievement Consortia) to further their own Professional Development. Donaldson (2015) places an emphasis on children and young people “to develop the confidence and capacity to learn throughout life”. What better way to instil this in the children by modelling this through teachers. All teachers, from an NQT to the more experienced of teachers encounter challenges throughout the school year, including technology and student’s needs (Mizell, 2010). The biggest challenge, which is most pertinent now and in the next few years for all teachers, is the introduction of the new curriculum in 2022. Furthermore, it is recommended that all in the teaching profession should use the Professional Standards to support their own professional development (Miller & Wilson, 2018).
As previously mentioned, when creating its SPARKLE curriculum, all major stakeholders were involved. This included parents, children, teachers, senior leadership team (SLT) and governors. By involving all stakeholders, it ensured that a fair, equitable and full of opportunities that had been considered from people of many different talents and interests. During the review of education in Wales, views were taken from teachers, head teachers, parents and carers and children (Donaldson, 2015). Donaldson (2015) later goes on to explain that curriculum should be ‘inclusive’, where it is understood by all. By involving all stakeholders, you are ensuring that the local community are aware of what is happening at the school. This also makes parents feel welcome by the school, especially those who may have had a negative experience with education in the past. Studies show that children whose parents are actively involved in their education will have better achievement, behaviour and attitudes compared to those whose parents are not involved (Henderson, 1988).
Pupil Voice is another key element of the SPARKLE curriculum. Pupil Voice is used regularly in planning at School A where the children are involved in mapping out themes and ideas. This is very important, as the teachers are aware of what the children want to learn. As mentioned in Donaldson (2015), “learners need to be involved in planning their own learning”. There are many positives about utilising pupil voice in the classroom. The children can become more motivated if they are learning about something that they are interested in (Cheminais, 2008). Furthermore, Cheminais (2008) adds that it can help children acquire new skills, which they may not have been aware of previously. What I really enjoyed about School A’s use of pupil voice is that the ideas, which do not make it into the theme for the term, are used as tasks within the children’s home learning logs. By doing this, it ensures that all of the ideas, from all of the children, are valued.
School A encourages all teachers and classes to make their learning as ‘authentic’ as possible. When their theme has been mapped out using Pupil Voice, learners are then encouraged to work with their teachers on how to best make their activities ‘authentic’. Donaldson (2015), states that the curriculum will “reinforce the need to make learning meaningful and authentic”. Furthermore, Waters (2013) explains that good teaching is bringing “the world into range” (Waters, 2013; Donaldson, 2015). By engaging in authentic learning, which can involve real life problems and contexts, problem solving and role-playing, learners can become more engaged (Andriotis, 2017). A fantastic way of making authentic learning even more ‘authentic’, is by involving the local community. Gonzalez-DeHass & Willems (2012) say that if a school can make links with and engage with its local community, then this can take authentic learning to “another level”, by exposing children to “real-life experts”. Furthermore, Black (1993) says that when community experts and parents can share their expertise on themes, the children can become more engaged, especially when the learning moves towards a “hands-on” approach.
Challenges
There were several challenges for School A when implementing its own curriculum, which may also affect a host of schools when it comes to the implementation of the Curriculum for Wales in 2020. It may be important to note that challenges should not always be viewed negatively. If anything, challenges can be embraced as opportunities.
One challenge, which School A faced, was to make sure that all stakeholders were fully on board with the goal and vision set out by the school. What it required, was a change of mindset from those involved in devising the new curriculum, and to make sure that all were on board and moving in the same direction. What educational professionals have been told, is that there will be a new curriculum being introduced in Wales from 2022 (WAG, 2019). In order for it to be successful, it needs everyone in the profession behind it and embracing it. The teacher’s mindset has the biggest influence on classrooms (Byrdseed, 2018). Therefore, this mindset almost has a ‘trickle-down effect’ to the children in the classroom. Many schools are teaching children to become more innovative and engage with deep thinking, so therefore, teachers should be innovative too (Gunn, 2018). Brooks & Goldstein (2008) mention that when adopting a change in strategy, this is a sign of seeking a “productive intervention”, rather than simply “giving in”. However, I believe that the change in mindset needs to be strong and effective from leaders, which will ‘trickle-down’ to teachers who will be able to embrace change and lead it effectively. Maughan et al (2012) state that teachers were inspired to change their practice when the vision of school leaders was made clear. Therefore, school leaders need to lead from the front with their enthusiasm and engagement to developing a new and effective curriculum. As mentioned in Donaldson (2015), “one of the keys to successful implementation will be wide engagement in shaping and owning the new curriculum”. You can infer from this that all those involved in education need to be ‘on board’ and show high levels of enthusiasm and engagement for the new curriculum to be successful. 
Another challenge faced by School A, which may be experienced by schools throughout Wales, is time and resources. During my visit, it was noted that when developing the SPARKLE curriculum the school faced a number of barriers, two of which were time and resources. Resources play an important part on the development of a curriculum. The resources available (or lack of), may alter the course that a curriculum may turn. Priestly & Sinnema (2014), state that there is a risk of content being “specified for the wrong reasons”, by trying to fit it with resources that already exist. It is important that a change of curriculum is designed and brought about not by thinking about what resources already exist, but what is essential to educate and develop the children and young people of the country. Time was seen as another challenge faced by School A. It is very important that schools are given ample time to develop and perfect their own curriculum. The amount of time devoted to creating a curriculum is so important that it has been recognised by the head of Ofsted, who suggested giving schools more than a year to develop its own curriculum (Roberts, 2019). 
One other challenge that was encountered was that the school, although developing its own curriculum, did not want to ‘throw everything out’ and start completely from scratch. As previously mentioned, education expert Dr Phillip Dixon champions Wales’ Foundation Phase as a notable success (Dixon, 2016). In agreement with this, Donaldson (2015) suggested that of the evidence from all of the stakeholders during his review of Wales, they had echoed their support for the Foundation Phase. Furthermore, he also mentioned that the Foundation Phase featured as part of one of the strengths in the current arrangements in Wales. In addition, further evidence suggests that one of the ‘best things’ about education in Wales its Foundation Phase. Schools that employ good opportunities, both indoors and outdoors for its children in the Foundation Phase provide children with the opportunities to learn new skills, as well as boost their Literacy and Numeracy development (Estyn, 2017). Donaldson (2015) also mentions that the importance of Welsh culture and language in the current curriculum is a strength. The Welsh language is part of what defines everyone in Wales, and makes us unique. As a matter of maintaining a national identity, it is vital that schools in Wales continue with this. The Cymraeg 2050 strategy should ensure that Welsh culture and language is taught effectively throughout all Welsh schools. It is the Welsh Government’s ambition to have one million Welsh speakers by 2050 (WAG, Cymraeg 2050, 2017). By publishing this document and making this ambitious statement, the Welsh Government is ensuring that schools place the Welsh language as a priority in their curriculum. Furthermore, the draft curriculum released in April 2019 has placed an emphasis on the Welsh language in the Languages, Literacy and Communication section (WAG, 2019). 
Conclusion
For the challenges that School A and other schools face and will face, the opportunities for these schools are endless. There are lots of questions about the current curriculum that we can ask. Who decided that children need to learn about the Romans and Celts in year three? Why do children study the Victorians in year five? Why do children in Wales not learn more about the history of the Welsh language and its disappearance?   By breaking away from the shackles of a fixed curriculum and creating one that is ‘fit for purpose’, in which children are given the best authentic opportunities which will prepare them for the changing world of the future, schools and teachers will without a doubt benefit greatly from this. More importantly however, it is the children who will benefit even more. It is certainly an exciting time to be a teacher and to be involved in education. I believe that when the new curriculum is rolled out throughout Wales, as teachers, we will be questioning why we had not done so sooner.
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Implementing the Curriculum for Wales.
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(https://www.mindtools.com/pages/article/newTED_06.htm, 2019)
The Curriculum for Wales 2022 is an exciting opportunity for all members of staff, including myself. At the moment, it may be seen as venturing out into the unknown, but with the release of the draft curriculum in April 2019 (WAG, 2019), it has provided us with something to think about. Since I started working in my current setting in September 2016, we have been encouraged as teachers to make learning as ‘authentic’ as possible. We have been engaging with Foundation Phase pedagogy in Key Stage 2 to try to engage all learners and make learning meaningful for those children. I feel that we are definitely moving in the right direction towards implementing the new curriculum. In addition, we have the next two academic years to experiment with parts of the draft curriculum, to see what has the potential to work. Below is an analysis of the Force Field Analysis above, highlighting the forces for change and the forces against change in terms of the new curriculum.
Challenges
Like most schools throughout Wales, we will undoubtedly experience challenges on the way. We need to ensure that the mindset of all staff is a positive one moving forward. I can understand why some teachers, from NQTs to more experienced teachers, may be resistant to change. It is very hard to move out of a fixed mindset, but this needs to change if we are to be successful. In addition to this, all staff need professional training in order to effectively carry out the curriculum. To add to this challenge, another two that face us are money and resources. There is going to be a complete overhaul of the current curriculum and the result of this may require additional space being added to the school, both internally and externally. Resources will need to be studied and audited to examine whether or not superior resources need to be brought in. Finally, another challenge, which may seem out of our hands at a school level, is the influence of academics and the media. Naturally, you are going to find academics and journalists who are looking to create a balanced argument for the need of a new curriculum, with some potential challenges taking prominence over the potential opportunities.
Risks
There are already many things that are undertaken in my setting which are worthwhile and important. It is imperative that we do not lose these and we need to be able to work them into the new curriculum. We have high standards of all children that walk through the doors at my school and we need to ensure that we do not lose sight of this. We are in line with the Welsh Government who made the issue of raising standards in Literacy and Numeracy a priority and the introduction of the LNF (Literacy and Numeracy Framework) was welcomed when introduced in 2013 (Donaldson, 2015; Arts Council of Wales, 2013). This is a priority and should not be lost. As well as this, currently, we aim to foster strong links with the local community. We get many visitors on a regular basis, as well as establishing projects with partners in the community. This links in with what Donaldson (2015) suggests for the new curriculum. Furthermore, we have solid links with parents due to regular parent-children open sessions. This encourages the parents to come to school and engage in activities with their children. There is risk that examples of already good practice may get lost within the new curriculum, so it is important that at my workplace we keep them and strengthen them.

Justification 
There are many reasons that justify the introduction of the new curriculum. Successive PISA tests for Wales has seen the country perform poorly, with the rest of the home nations being far superior than us. Ministers and academics who have called out for educational reform have noted that the PISA results require action. Raising standards in Wales has been a national priority for some time now, but the need to raise standards further is required. As previously mentioned, successive PISA tests show Wales significantly underperforming, so therefore we need an extra push on raising standards. Another justification for the new curriculum is the current teacher workload. There are ample stories throughout the country of teachers leaving the profession due to an excessive workload. If we want teaching and schooling to be on par with other countries, then we need to start to value our teachers more, for they are the ones who are education the future of tomorrow. With the jobs that are going to exist in the future, we need to ‘change with the times’, so to speak. By introducing a new curriculum, we can prepare children for the unknown of the twenty-first century. Finally, we see how big health and wellbeing is in society these days. This filters down to primary schools, where those who are the youngest in society can be effected by issues that also effect adults.
Recommendations to move forward           
At my school, we encourage all children to incorporate a ‘Growth Mindset’ in their learning and their day-to-day activities. As staff, we need to ‘practice what we preach’ and lead by example. By all staff incorporating a Growth Mindset towards the new curriculum, there is every chance that it can be successful. Inset days can be utilised effectively to ensure that all staff are aware of curriculum guidelines and changes moving forward. This is to include teachers and support staff. Their role should not be undervalued. Effective leadership can help to ensure that all staff are on board and sharing the same vision. There is no reason why a lack of resources should hinder the implementation of a curriculum that is engaging and challenging for the children at my school. When looking at resources to help introduce the curriculum, the school can utilise the PDG (Pupil deprivation grant) budget. This can also help any issues that the school has in regards to funding projects linked to the new curriculum. Finally, criticism and scepticism from media and academics is hard to overcome at a school level. What we can do however is succeed with the new curriculum and then invite the local media and academics to show them how we work. 
It is an exciting time to be a teacher and I am sure that all staff will put 100% effort in to creating a new curriculum no matter how challenging and the barriers that we may face.
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