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Foundation Phase Module
Question One
The Foundation Phase is a national reform programme of the Welsh Assembly Government, which has been developed to improve the quality and continuity of educational provision for children aged 3-7 years (Siraj-Blatchford et al, 2007). Wales differs to that of England, Scotland, and Ireland as it follows a unique policy agenda in education and childcare (Thomas and Lewis, 2016). While there are similarities in the four distinct countries in early childhood education, there are differences, such as the Welsh language instruction in Wales (Anning, Cullen and Fleer, 2008). The first National Assembly for Wales was elected in May 1999, where devolution gave policymakers the opportunity to develop a distinctly Welsh approach to education. The Foundation Phase is based on experiential and ‘learning through play’ and was introduced in Wales between 2004 and 2009. (Dauncey and Boshier, 2019). This new statutory curriculum caters for all 3-7-year olds in the maintained and non-maintained education sectors throughout Wales and represents one of the flagship education policies of the first ten years of the Welsh Government (Taylor, Rhys and Waldron, 2016). According to Thomas and Lewis (2016) the Foundation Phase was introduced in September 2008 with a complete roll out by 2011, and  replaced the Desirable outcomes for Children’s Learning before Compulsory School Age (for 3-5-year olds) and the Key Stage One National Curriculum (for 5-7-year olds). 
The Welsh Government (2013) noted that before the Foundation Phase was introduced education was too formal, where formal learning and skills of reading and writing were introduced too soon, before some pupils were ready. Welsh Government (2013) thought that some learning sessions were too long for young children to maintain concentration, with not enough opportunities for practical activities and well supported play. Furthermore, Waters (2016) and Davidson (2010) notes the detrimental effect of an overly formal approach to early years education for children below the age of six. Blakemore and Firth (2005) assert that research on plasticity suggests that the brain is well equipped for life-long learning and adaption to the environment, and that there is no biological necessity to rush and start formal teaching earlier and earlier.
According to Taylor, Rhys and Waldron (2016) the Foundation Phase is symbolic for three reasons. These reasons identified as for the commitment to the use of the best international evidence in policy making, the radical departure from the National Curriculum Key Stage one and it provided one of the first examples of how the education system in Wales differed from that of England, following devolution. 
Cross and Conn-Powers (2013) notes that a curriculum can make a significant contribution towards increasing children’s learning. Similarly, Siraj-Blatchford, as cited in Maynard and Thomas (2009) says that the educational component of early years provision has the potential to transform a child’s life and set them on a positive learning journey for life, however education begins at home, or even before birth, in the mother’s womb. Eisenstadt, as cited in Abbott and Langston (2005) continues to note that the parent’s engagement and the quality of children’s experiences, particularly in the early years, is crucial to better outcomes on the child in the long term, through adolescence and into adulthood.
According to Taylor, Rhys and Waldron (2016) the Foundation Phase in Wales is a very important example of education policy, as it universally applies to all primary schools and funded non-maintained settings. Taylor et al (2015) noted that the foundation phase was designed to provide a developmental, experiential, play based approach to teaching and learning. This play based approach was initiated from research and evidence of good early years practice in Scandinavia, Reggio Emilia and New Zealand (Te Whariki). Despite looking at international patterns and keys to success Lewis and Thomas (2016) state that while this is important, there is no ‘blue print’ (Tornberg and Lindholm, 2009) as practitioners need to understand and realise that the curriculum can be implemented in many ways and the delivery is linked to how play and childhood is understood and valued. However, the BBC (2011) reported that Estyn inspectors found that a significant minority of Welsh primary schools are not learning enough through the flagship policy. The report found that while the policy is having a positive impact on children’s wellbeing, learning is being hindered where standards if literacy are significantly lower than they should be. Estyn’s report also found that the approach is helping to improve children’s motivation and attitude to learning, particularly with boys benefitting. Interestingly these findings are similar to those reported in the independent stocktake of the Foundation Phase in Wales, which noted that boys appeared to respond well to the Foundation Phase, talking and engaging more with their learning (Welsh Government, 2014).
Waters (2016) notes that the Foundation Phase set out to legislate the provision of a single phase of education for children aged 3-7 years, in which play and experiential learning are the pedagogical priorities, and learning was seen as a continuum, with the curriculum planned to meet the needs of the individual child. Welsh Government’s (2008) play based approach emphasised on the personal development and well being of the child to provision: 
Children learn through first-hand experiential activities with the serious business of ‘play’ providing the vehicle. Through their play, children practice and consolidate their learning, play with ideas, experiment, take risks, solve problems, and make decisions individually, in small and large groups. First-hand experiences allow children to develop an understanding of themselves and the world in which they live. The development of children’s self-image and feelings of self-worth and self-esteem are at the core of this phase (Welsh Government, 2008).
[bookmark: _Hlk45842847]Mooney (2013) links the Foundation Phase to John Dewey’s theory of a hands-on approach within education. He is associated with the idea of a child-centred educational approach, which according to Thomas and Lewis (2016) is the ethos of the Foundation Phase Curriculum. Dewey believed that children work best when they interact with other people, working cooperatively with peers and adults. Similarly, Froebel, Montessori, and Piaget related to Dewey, all maintaining that learners learn best when taking part in practical actions and by interacting with the environment (Aubrey and Riley, 2016). Dewey also believed that children’s interests form the basis of the curriculum planning, where the child’s interests and background must be considered when practitioners plan learning experiences (Mooney, 2013). According to Aubrey and Riley (2016) although Dewey’s theories are still very much evident in educational thinking and practice, some ideas are questionable. The focus of learner centred, learning by doing and catering for individual interests have been transformed by some critics into, playing rather than learning, lacking focus, poor levels of literacy and numeracy and overall ‘exaggerated subjectivizing’ (Greiger, 1958: 8).   
Article 31 of the United Nations Convention on the Rights of the Child (UNCRC, 1989) states that “every child has the right to rest and leisure, to engage in play and recreational activities appropriate to the age of the child and to participate freely in culture and the arts” (UNCRC, 1989). The Foundation Phase encourages children to be creative and imaginative and makes learning more fun, enjoyable, and more effective. The centre of the curriculum framework lies the holistic development of children and their skills, building on their previous learning experiences and knowledge. It promotes equality of opportunity and values and celebrates diversity (Welsh Government, 2015). However, Evans (2015) noted that research from Cardiff University found that inequalities between pupils were still apparent six years after the launch. The report found that this policy, which was designed to raise pupil performance failed to break the link between poverty and low attainment. 
According to Welsh Government (2015) play within the early years is especially important to young children, which requires concentration, perseverance, and attention to detail, where children learn the rules of social behaviour. Studies have found that children who engage more in play-based learning have positive outcomes in literacy and numeracy (Daniels and Pyle, 2018). Children also develop the foundations for social, communication, motor, and academic skills during play (Anthony, 2016). However, Luff (2014:130) notes that play is a tricky concept to grasp and to explain with precision. Joseph Lee (1915) suggested that the term ‘play’ is misleading as it used by adults to indicate something simple and easy, but play is the most serious and important part of a child’s life. Similarly, Susan Isaacs (1929: 9) expressed that “play is indeed the child’s work and the means whereby he grows and develops”. 
[bookmark: _Hlk45849383]The Foundation Phase focuses on seven areas of learning, which must work together and complement each other, with Personal and Social Development, Well-being, and Cultural Diversity at the heart of the curriculum to provide a holistic cross-curricular approach. One of the key features of the Foundation Phase is to ensure children have free-flow opportunities to play indoors and outdoors (Welsh Government, 2015). Many children prefer the outdoors as a learning environment because they can make choices, be in control, manage and assess risk and initiate play (Bilton, 2010). However, Maynard (2007) explains that free-flow access to the outdoors is meaningless unless it is combined with enthusiastic staff who are well trained, competent, and knowledgeable. Recommendation 11 from the ‘Evaluation of the Foundation Phase Final Report’ notes that there needs to be more follow up training in the Foundation Phase, where training support officers should support implementation after the practitioners participation in training modules (Welsh Government, 2015). Similarly, Waters (2016) suggests that the Foundation Phase workforce needs to know how to support children’s outcomes for successful implementation of the Foundation Phase. 
The introduction of the Foundation Phase has not just been about the need for additional resources and investment, there has been an explicit attempt to direct practitioners to use and adopt pedagogical practices (Waters, 2016). However, Taylor, Rhys and Waldron (2016) noted that despite the depth of change the majority of practitioners surveyed and interviewed welcomed changes to the curriculum. For example, 89% of all Foundation lead practitioners surveyed said that the introduction of the Personal and Social Development, Well-Being and Cultural Diversity area of learning was an improvement from the previous Key Stage 1 National Curriculum. In 2013, the Welsh Government introduced the National Literacy and Numeracy Framework, this introduced annual national assessments in literacy and numeracy for all 5-14-year-old children, overlapping with the Foundation Phase in Years 1 and 2 (Welsh Government, 2013). According to Taylor et al (2015) the introduction of the national assessments for all 5-7-year olds in the Foundation Phase produced a level of uncertainty, as the importance of literacy and numeracy had two significant consequences of the Foundation Phase. The first being that these two areas of learning continued to dominate the curriculum and the second on pedagogical practice where the majority of practitioners continue to believe that the most appropriate way of developing literacy and numeracy skills is through direct and often instructional learning. The BBC (2019) reported that although recent PISA results found that Wales is the lowest scoring nation in the UK, children are improving their performance in reading, mathematics, and science. However, as Mcdonald (2018) suggests, it could be argued that the actual findings on the impact of the early years curricula in Wales is yet to be seen, as the generation of Foundation Phase children are yet to undertake the PISA assessments. Findings from the Stocktake of the Foundation Phase (2015) noted that successful implementation of the Foundation Phase relies on practitioners understanding the principles and practices and the ability of putting these into practice (Welsh Government, 2014).  
Professor Donaldson’s report ‘Successful Futures: Independent Review of Curriculum and Assessment Arrangements in Wales (2015) found that education in Wales needed to change, as the current curriculum was identified as complicated and out of date, especially in technology, software and digital skills. Donaldson agreed with the PISA (2015) findings that the children of Wales were not achieving the standards that they could achieve (BBC, 2019). He made 68 recommendations for the development of a new curriculum to support 21st century learning and teaching (National Day Nurseries Association, 2019). However, the review was incredibly supportive of the Foundation Phase approaches and these will be used within the four core purposes of the new curriculum (Welsh Government, 2015). The Foundation Phase remains a flagship policy and the principles on which it is based are now shaping the approach to the new age 3-16 curriculum (Dauncey and Boshier, 2019). The new curriculum will recognise individual learning needs and allow children to have choice in the subjects they study, as this will keep them interested and motivated to learn. Children will have a less academic approach in class with a balance between creativity and formal learning (Thomas and Lewis, 2016) which is similar to the main underpinning of the Foundation Phase, which is explicitly developmental with a clear focus on the individual child (Maynard, 2013). 

Question Two
The Foundation Phase Profile (FPP) is an assessment tool, which forms part of the Welsh Government’s Early Years Development and Assessment Framework (EYDAF) (Welsh Government, 2017). According to the National Day Nurseries Association (NDNA, 2019) the FPP was introduced in Wales in 2015 and became a statutory requirement within the Foundation Phase, replacing the Child Development Assessment Profiles (CDAP’S). The profile supports assessment of children’s learning and development from ages 3 – 7 years throughout their time in the Foundation Phase in Wales (Welsh Government, 2017). According to Broadfoot (1996) assessment is arguably the most powerful policy tool in education as it can be used to identify strengths and weaknesses of individuals, institutions, and whole systems of education. 
The Foundation Phase Profile is designed to help school staff to provide a baseline assessment of pupil performance upon entry to school (Evans, 2015) with the aim to have a more coherent system of assessing, tracking and monitoring the development and progress of children in the early years (Welsh government, 2017). 
According to Welsh Government (2017) the FPP is made up of four areas of learning: 
· Personal and Social Development, Well-being, and Cultural Diversity
· Language, Literacy and Communication Skills
· Mathematical Development
· Physical Development  
Ridley (2015) reports that the Foundation Phase Profile comes in two sizes, namely a Compact Profile and a Full Profile. The compact profile is a smaller assessment for use at baseline, which includes four skill ladders from each Area of Learning. The full profile contains more skill ladders for a detailed skill tracking throughout and at the end of the foundation phase. Both assessments produce a score in outcomes so that progress can be easily measured. The profile covers children’s development from six to eighty-four months. An essential part of the Foundation Phase pedagogy is involving children’s parents and carers, with the profile also supporting communication with parents to bring together a wide range of summative judgements on their child’s current stage of learning and development (Welsh Government, 2017). According to Miller and Pound (2011) parents are central to their child’s learning process.  
According to Maynard and Chicken (2010) the Welsh Government introduced the Foundation Phase Framework to move away from the structured and assessment driven National Curriculum towards a more play-based approach and holistic pedagogy. However, a record form is an optional element. These provide consistent structure to detail evidence of children’s development. 
[bookmark: _Hlk46017839]The National Minimum Standard for Regulated Childcare states that ‘it is important that childcare settings, particularly those looking after 3-7-year olds are aware of the principles and ethos of the Foundation Phase’. As key part of the EYDAF the Foundation Phase Profile has been designed to line up with assessments carried out by health professionals. It supports early identification of needs, including possible developmental delay, special educational needs and additional learning needs and informs the provision of additional support for children who need it (National Day Nurseries Association, 2019). According to Welsh Government (2017) the Foundation Phase Profile has been designed to be suitable for all children. Jennings (2005) as cited in Abbot and Langston, state there is a legal basis to meeting the special educational needs for children. The Education Act 1996 and Special Educational Needs Act (2001) set out the duties that local authorities have in relation to children whose needs require special provision to be made of them. Assessments in the early years support the early identification of possible developmental delay/ needs to enable additional support to be provided to ensure that the child continues to make progress (Glenny and Roaf, 2008). However, Nutbrown (2011) noted that the word ‘assessment’ is currently used in several contexts, carrying many meanings of both purpose and practice. Nutbrown (2006) has suggested three different purposes for assessment in the early years, arguing that different tools are needed for different purposes: assessment for teaching and learning, assessment for management and accountability and assessment for research. In early childhood education ‘assessment’ raises many research issues, some key issues identified as: Clarity of purpose – is the reason for assessment of children clear? And informed practitioners – have the adults who are assessing young children been appropriately trained and supported? (Nutbrown, 2011). The 2014 independent stocktake on the Foundation Phase found thirteen out of twenty-three recommendations for the focus on training. The same point of one such recommendation was previously raised as a concern in the new FPP, which states: 
Ensure that all models/training are underpinned by theory and research making clear the value of effective early education. Links between theory and practice and the important role of the adult need to be explicit. (Siraj, 2014, p. 8) 
The Foundation Phase Profile has been developed as a summative assessment tool using observations and formative assessments to build up a holistic picture of children’s development and abilities in key areas and supports practitioners in providing an appropriate holistic curriculum for all children (Welsh Government, 2017). Taylor et al (2015) recognise that the Foundation Phase Profile has greater emphasis on stages of development rather than ages of development with the Welsh Government (2015)  stating that children should only move onto their next stages of learning when they are developmentally ready to. The assessments gathered in the profile will provide useful information for all stakeholders in children’s learning and development, supporting transitions between settings and schools. It will also allow practitioners to assess skills and produce outcomes. These skills should be observed across a wide range of experiences and all seven areas of learning within the Foundation Phase both indoors and outdoors (Early Years Wales, 2020). 
Observation is a vital part of an early year’s practitioner’s role as they learn about the child’s likes, dislikes, skills, attitudes, knowledge, personalities, and abilities to relate to others (Beckley, 2012). It is a statutory requirement in Wales that all practitioners working with children in the Foundation Phase carry out observations. As well as the observations prioritizing a child’s development and learning and allowing for further development, they also enable practitioners to plan activities to cater for the child’s individual needs as well as inform transition during the Foundation Phase and between the Foundation Phase and Key Stage 2 (Thomas and Lewis, 2016). Hobart and Frankel (2004) note some observations to be carefully planned and others as spontaneous. Practitioners collect spontaneous observations by recording what they see on post it notes, then transferring these notes onto a sheet.  
Within the Foundation Phase Profile there is no set method of recording observations, with childcare settings and schools being able to use their own recording mechanisms to collate evidence (Welsh Government, 2017). This raises questions regarding the fairness and accuracy of outcomes as practitioners face challenges such as personal values, beliefs and cultural stereotypes when observing children, therefore it is important that they remain objective throughout (Thomas and Lewis, 2016). According to Tierney (2013) concern has long been expressed about fairness of educational assessment, and while teachers generally aim to be fair in their assessment practices (Brookhart, 1994; Teirney, Simon and Charland, 2011), their interpretations of fairness vary considerably. Ridley (2015) states that each outcome statement within the FPP is accompanied by guidance, giving definitions for things that practitioners may interpret differently. This helps consistency between judgements, making the assessment more reliable. Practitioners need to use guidance as examples only and not tick boxes of what the child can do to achieve the outcome. Estyn advise that there is no exact amount of evidence required within the FPP, therefore individual settings and schools will decide how much evidence they will need to support each child’s outcome. When inspecting schools, inspectors will focus their attention on the accuracy of assessments and how the setting or school uses the assessment information to support learners. (Welsh Government, 2017). 
According to Aubrey and Riley (2016) Montessori’s theory was grounded in her careful and clinical observations of children. She placed the child firmly at the centre of her work and saw the child as unique and individual with inner potential which would develop naturally with the right guidance (Miller and Pound, 2011). Montessori emphasised the importance of social liberty rather than a curriculum designed to meet societal needs, and from her observations she developed activities and classroom arrangements to meet the needs of the child. Montessori had clear ideas on the role of the teacher as educator and moved away from the didactic form of teaching. Features of Montessori’s theory and philosophy are prevalent throughout early years education today, most significantly of how the child is perceived and the approach to ensuring that each child’s needs are met. However, a criticism of the Montessori approach can be seen in the lack of social interaction, with some critics claiming that Montessori made no emotional provision in her approach to education (O’Donnell, 2013). 
The importance of observing children in early years curricula is recognised worldwide. In the Italian ‘Reggio Emilia’ approach, which was founded by Loris Malaguzzi, the practitioners collect evidence about what the children are involved in. (Thomas and Lewis, 2016).  According to Clark et al (2005) the Reggio education system is a body of pedagogical thought and process. However, assessments in Reggio Emilia are quite different from the Foundation Phase Profile. Evidence is collected and documented in the form of observations and photographs and is used to collate an individual child portfolio. These portfolios are used to plan the next steps in the individual child’s learning journey (Thomas and Lewis, 2016). Miller and Pound (2011) note that practitioners within the Reggio Emilia use the documentation to continuously plan, evaluate and discuss ideas and thoughts with the children. Siraj-Blatchford and Manni (2007) note that reflective practice can be promoted in the Early Years settings via a routine and consistent system of monitoring and assessment and collaborative dialogue. In the Reggio Emilia nurseries this is common practice, where practitioners close the settings and meet regularly to discuss children’s learning progression (Abbot and Nutbrown, 2011). Despite some elements of Reggio Emilia’s approach being quite similar to that of the Foundation Phase pedagogy of learning and teaching, Papatheodorou (2008) suggests that the Reggio Emilia learning approach may not be suitable for every child as children who benefit from class structure may thrive in an environment where curriculum is set and guided by the practitioner.   
The Te Whariki curriculum in New Zealand reflects a holistic and bicultural vision for childhood. It includes wide consultation with bi-cultural community and stakeholders, which emphasizes children’s participation in shared meaningful activities (Miller and Pound, 2011). The early childhood curriculum empowers the child to learn and grow, and one of the most important means to this end is the practice of assessment, by means of learning stories which document the child’s dispositions, making his or her learning visible (Waller, Whitmarsh and Clarke, 2011). According to Beckley (2012) learning stories are a good way of recording observations which allow for reflection on learning after the event. These observations are particularly useful for less experienced observers as they can record the child’s experiences over a long period of time and added to as appropriate or they can be a detailed story of a specific experience (Carr, 2001). However, according to Ongley (no date) many teachers do not feel comfortable with bicultural practice; therefore, research was aimed at strategies in which Te Ao Maori could be integrated into the curriculum. The evaluation of findings was gathered by observational sheets, questionnaires, and a research journal and throughout the research it became clear that the level of children’s learning depended greatly on the level of teacher’s involvement. While the research was successful in its goal findings, it was hard for some teachers to feel the same degree of responsibility for its implementation and results, as it was not the undertaking of whole team at the centre. However, the findings clearly show that this approach to bicultural curriculum works well in the early years and Te Ao Maori can be easily adopted by other centres and made part of their daily learning programme. 
Furthermore, Thomas and Lewis (2016) recognise that observations, planning and assessments in all Early Years settings both locally, nationally, and internationally are all central to a child’s development. However, while the Foundation Phase Profile seems to resemble a product type approach, the record forms that practitioners are expected to complete do not appear to be holistic in nature, as only four key areas are required, which undermines the importance of Creative Development, Welsh Language Development and Knowledge and Understanding of the World. 

Question Three – Blog 
Outdoor learning and play during the COVID-19 pandemic 
In today’s climate there is much discussion and debate regarding outdoor learning and play. The recent global pandemic of COVID-19 has put everyone’s life in a period of uncertainty and outdoor learning and play has been widely discussed during these unprecedented times. Approximately 1.4 billion children were not attending schools or educational settings and living under partial or full lockdown because of the Covid-19 pandemic in May 2020, which has put children’s mental health at risk (Dodd, Lester and Cartwright-Hatton, 2020). 
In Wales, The Foundation Phase Framework for children’s learning In the Early years (age 3-7 years) established an explicit requirement for young children to experience a vast proportion of their early years provision in the outdoors (Bilton and Waters, 2017). Welsh Government (2015) state that all teachers must follow statutory curricular frameworks and assessment regimes and outdoor environments are expected to be provided in all Early Years settings. Within the Foundation Phase, learning through play in the outdoors and developing a free-flow access between the indoor and outdoor environment is a strong focus with a balance of child led and adult directed tasks (Thomas and Lewis, 2016).
Research from Kytta (2002) and Niklasson and Sandberg (2010) demonstrate how the environment has an effect on outdoor play, as teachers can take time to consider the curriculum but little or no time to consider the environment for learning (Bilton, 2012). Garrick (2009) argues that there is a need for adults to review the opportunities for them to interact with children during play and to support episodes of scaffolding, including sustained shared thinking outdoors. However, for some practitioners there can be a resistance to use the outdoor environment appropriately, as some view this as a time for their own break and adult chat, where they supervise the children rather than interact (Bilton, 2012). 
Outdoor learning and play are crucial in the early years, as it is one of the best possible environments in which to learn, as the children experience joy and excitement as they play outdoors (Moorhouse, 2019).  Musgrave (2017) and Beckley (2012) both realise the health benefits for outdoor play, noting that moving around freely using gross motor skills is a useful and curative role in reducing obesity. According to Miller and Pound (2011) being outdoors has a great impact on mental health and overall wellbeing, however the COVID-19 pandemic has had a massive effect on children’s health and wellbeing due to being advised to stay at home (Welsh Government, 2020). 
Considering the COVID 19 outbreak and preparations to return to school, outdoor learning and play is a fantastic option for practitioners to educate children whilst maintaining social distancing (Krarup, 2020). Government and local authorities are encouraging schools and childcare settings to take learning outdoor, prioritising play and breaks and maximizing outdoor play time (Gill, 2020) as outdoor education can limit transmission  of the COVID-19 virus and allow for easier distance measures between children and staff (Welsh Government, 2020). 
As outdoor play is seen as an essential part of healthy development and learning (Tovey and Waller, 2014) the focus on the provision will help children’s mental health and emotional wellbeing as the lockdown eases. A study by Co-Space, which looked at children mental health and how families were dealing with lockdown found that more than 50% of parents were concerned about their child’s emotional and wellbeing and more than 40% felt that they would benefit from support for managing their child’s emotions (Dodd, Lester and Cartwright-Hatton, 2020). Therefore, transitioning to a more outdoor focus could potentially help the current disruption by keeping the children engaged and happy during a time where they could be worried about the future (Krarup, 2020). 
Janet Green, a forest school practitioner and long-time advocate of outdoor learning sees increasing the amount of time outdoors for learning as a solution for some of the issues faced by schools and childcare settings during this period. She acknowledges that the happiness and wellbeing of the child is always paramount and believes that outdoor learning will keep everyone in the best state of mind. Green, comments: 
In times like these it can be important to shift your focus away from academic achievement and onto that of the students’ mental health (Green, 2020). 
Furthermore, the Scottish Government has agreed for children and families, primarily in areas of higher deprivation, to benefit from expert guidance on learning and play in an outdoor environment during the COVID-19 pandemic. Funding is being given to Living Classrooms to expand their Virtual Nature School programme, to provide professional training and learning materials to early learning and childcare practitioners. This will help them to support the delivery of outdoor play sessions for children who usually attend their settings. The programme will make a difference to help families with home learning whist maintaining vital contact with the practitioners, as this will help when the time comes to return to the setting. Children’s Minister Maree Todd felt that as children are having to spend more time indoors this programme would help families to be supported to carry out outdoor play tasks and evaluate their learning, as playing, learning and having fun outdoors helps to improve children’s wellbeing and resilience, as well as their physical and mental health. It also gives children an opportunity to develop a life-long appreciation of the natural world (Scottish Government, 2020). 
Despite the COVID-19 lockdown and the impact the school’s closures has had on children’s education, some positives have come from the pandemic, as Cosslett (2020) states that local playing fields have ‘come to life again’ as life has ironically moved outside. Similarly, Mathieson (2020) noted that the time spent at home has enabled people to reconnect with nature and fall in love with it, which encourages the conservation and sustainability movements too. These positives will hopefully have lasting effects on our children to appreciate the outdoors and become ethical citizens from gaining knowledge and empathy from exposure to the outdoors, which can positively impact on their attitudes, beliefs and self-perception (Welsh Government, 2020). 
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