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	Revise Harvard referencing protocols
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	Effective paragraphing
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My previous essay had some errors within my reference list. I have proofread my reference list to ensure that is it referenced correctly. Where appropriate, I have tried to keep my paragraphs concise and focused on a single topic. I have proofread to ensure that my grammar is also accurate. 


PART ONE

REFLECTION ON SUBJECT KNOWLEDGE DEVELOPMENT (TAB 5)
ASSET ONE -Welsh
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The three documents I used to develop my knowledge of Welsh are:
1. A table with Welsh phrases suitable for the classroom.
2. A call and repeat activity from my Welsh lecture.
3. A matching activity from my Welsh lecture.

I used the table with Welsh classroom phrases whilst I was on placement to develop my incidental Welsh. It has been a personal target of mine to speak more Welsh in the classroom throughout the day. I took this table with me when I went on placement to encourage myself to continuously speak Welsh. I set myself a target of using five of the phrases, then week by week I added another five. Doing this allowed me to build a repertoire of phrases which I am comfortable using incidentally every day.
I engaged with a university Welsh lecture to develop my classroom Welsh speaking. I used the call and repeat activity to ensure my pronunciation was accurate before I went on placement. Doing this improved my confidence vastly as I had not spoken much Welsh since my last teaching placement. I wanted to ensure that I was not only speaking more Welsh every day but speaking it correctly and modelling it well for the pupils in the class.
I also completed an activity in the same lecture where I had to match the audio to the correct phrase. This helped me to ensure that I could recognise the phrase without a prompt and again improved my confidence. 


[image: ][image: ]ASSET TWO- subject knowledge- Humanities (RE)


There are two documents to support my subject knowledge development in R.E.
· Research on Matthew 4:18-19
· Lesson plan
Whilst on placement in a church school I was asked to teach a R.E lesson on the scripture Matthew 4:18-19. All R.E lessons in the school are planned with the local church so I initially met with the vicar to find out and discuss what I would be teaching. The Vicar briefly explained the scripture and told me to use the website linked on the second page of research. We discussed the learning objectives and success criteria of the lesson to ensure clarity and consistency with the teaching, I then linked these to the New Curriculum. To develop my knowledge of this I firstly read through the full chapter to give myself context on the story. It was important that I gained a clear understanding of the story, so I researched bible studies to find the interpretations of the scripture. I also watched videos on YouTube to further improve my understanding and incorporated them into the lesson. Before doing the research, I was feeling nervous to teach R.E. for the first time. Doing this research prior to teaching the lesson improved my confidence greatly. 

ASSET THREE, related to either Lit, Num, DC, or an AoLE
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Above is the Just2easy programmes I used to learn how to code. 
When I was asked to teach digital competence, I wanted to challenge myself and teach a coding lesson. I had no previous experience that I could remember of coding, so I used the Just2easy programme on Hwb and worked my way through all the lessons starting with the year 1/ 2 lessons. By doing this I was able to build my knowledge as the children had since they had been working on these lessons with their class teacher. I worked my way through the lessons until I was able to fully code a game. I knew the children would also enjoy doing this. Therefore, I selected this aspect of coding to teach them. The lessons I followed allowed me to build my knowledge of coding gently whilst also giving me a good understanding of each aspect of coding. I thoroughly enjoyed learning to code and then teaching the children. Whilst teaching I also learnt other coding techniques from the children which they had previously learnt which further improved my skill development. 


REFLECTION ON PLANNING FOR PROGRESSION (TAB 7)
PROFESSIONAL LEARNING TEMPLATE 1, related to different AOLEs.
Humanities- R.E, Matthew 4:18-19
What did you do and why?
Involving partners in learning
Within the school, all R.E. lessons are planned collaboratively with the school's church. Whilst I was planning the R.E lessons it was important for me to engage with the church and the class teacher to ensure my planning is consistent with the church teachings. Once the lesson has been taught, a small lesson evaluation is given back to the church to inform them of the children's understanding and engagement. This gives the church the opportunity to evaluate the religious education process within the school and allows them to be involved with the teaching and planning.  
Learners leading learning
​​​​​​​Due to this lesson being very thought provoking and discussion based, I thought that this would be an excellent opportunity to encourage the learners to reflect upon their own learning. I used the thought ball activity within the plenary because it is very engaging and efficient. The pupils enjoyed throwing the ball around the class and were eager to share their thoughts and reflections of the lesson. I also used this activity because it is a great way to engage pupils who do not usually put their hand up or engage with questions during the lesson. 
Taking responsibility for self
It was very important for me to engage professionally with the church when planning, teaching and evaluating this lesson because this school is a church school. I worked closely with the class teacher and set up meetings with the vicar to gain a full understanding of what the church expects the R.E lessons to look like. 
Progression in learning
During this experience I planned to progress the students in both RE and Literacy, specifically their group discussion skills. I built on the student’s prior knowledge of discussion and planned for each ability class to work in a slightly larger group then they have previously to progression their discussion skills further. I outlined how to contribute to a discussion appropriately e.g., listening to others then responding to their point. I also give the students a suitable amount of time to engage in and explore the discussion topic. Building on the students’ prior knowledge is a form of constructivism which suggests that understanding must come from making meaningful connections between prior knowledge, new knowledge, and the processes involved in learning (McLeod, 2019a).

What have you learned?
Involving partners in learning
I have learnt the importance of engaging with other partners of the school to maximise the learning. Engaging with the church allowed me to gain a fuller understanding of the passage that I would be teaching which impacted my planning very positively. Liaising with the church also allowed me to feel very supported in my teaching and planning of this lesson. This support allowed me to feel very confident with the lesson which I think contributed to the success of the lesson.
Learners leading learning
I have always found that reflection in my own personal learning has contributed to my own development therefore it was very important for me to give the students opportunities to reflect on their own learning. Giving the students the opportunity to reflect and share their thoughts was very useful for me to identify the impact of the lesson and also understand what the students enjoyed most. This helped my lesson evaluations and will also inform my future planning. The discussion aspect of the lesson also allowed the students to reflect on their which was a very successful and meaningful activity. The students enjoyed the opportunity to work in small groups where they could each have a turn to contribute their thoughts and ideas to the discussion.
Taking responsibility for self
This experience allowed me to understand how important it is to develop professional and strong relationships with my colleagues and partners of the school. I wanted to show the school and the church that I am committed to planning and teaching R.E in an engaging way to maximise potential of all learners. I did this by making myself available for meetings, sharing my research of the topic and sharing my plans to keep my colleagues informed of all my decision making. I very much met the outcome of creating positive relationships by doing this and it made sharing my work a lot easier. 
Progression in learning
I have learnt that when progressing learning it is very effective to take small steps. For each class, I made sure to increase the discussion groups very slightly. This allowed the students to listen to each member of their group and stay engaged with the tasks. If I had planned a whole class discussion with each ability, I feel that this would have overwhelmed the middle and lower classes and would have affected their progression. 

What next?
As a result of this experience, I will continue to take responsibility of forming positive relationships within the school and I feel this directly impacted my lesson and make it as successful as it was. The thought ball activity was also very successful and easy to do with the class, this activity can be adapted to fit a number of different lessons and topics therefore I will be using in future to encourage reflection. When involving partners in learning in future, I think it would be very beneficial to invite the partners to observe the lesson themselves as they may see something different to me. This is something I plan to do in the future. I will continue to progress my learners tangentially, as I feel it was very effective and created excellent results within my lesson. 

PROFESSIONAL LEARNING TEMPLATE 2, related to different AOLEs.
Science and Technology- Coding
What did you do and why?

Seeking advice and support
Throughout my placements I have actively strived to create high quality, collaborative relationships with the school staff in order to seek advice and support from them. After all my lessons I spoke to my class teachers and asked how I could improve my teaching, I wrote the suggestions into my learning journal so that I could implement them when I next taught. An example of this was when I was seeking to improve the way I give out instructions to the learners during this DCF lesson. I had found that I would often get questions asking what to do next after I had already explained. One of my class teachers had told me to use a slow and steady pace and to change position when giving out each instruction.
Assessment 
My class teacher also told me to get the children to repeat the instructions back to me so that I can check their understanding of the task. I implemented this into my lesson and found a large improvement in the children's understanding and my assessment of their learning. As I was teaching a new AoLE and each child had an individual laptop I made pitstops around the class to celebrate good work and offer regular feedback. I also used think-pair-share within this lesson to allow me to gain an insight to the different levels of understanding within the class. I implemented self-assessment into the plenary to give the children the opportunity to assess their progress against the success criteria. It was important for me to share the success criteria of the lesson during the introduction for the children to be able to do this. 
Wider reading and research findings
There are many EAL students in the school, so I researched how to give clear instructions that support these students too. Firstly, I modelled the code to give them a strong understanding of what I would like them to do. I did this using the interactive whiteboard for all students to see. I also thought of other strategies for the lower ability and EAL pupils such as putting examples and instructions on the whiteboard or printing them out and using pictures as instructions. For this lesson, I printed out the coding example for the students so that they could also work from the sheet if I need to use the whiteboard for anything else. 
Progression in learning
To progress the learners during this lesson I built on their prior knowledge of moving the sprite to introduce both co-ordinates and a new action. It was important that I got the students to understand the co-ordinates as they directly contributed to the new action of moving the sprite in a different way. To ensure that I was progressing the students tangentially I gave them sufficient time to explore the co-ordinates and checked that everyone understood them before moving on.   

What have you learned?
Seeking advice and support
This experience was very important and enabled me to seek advice in order to positively impact the students learning experience. Creating a strong relationship with my class teachers and mentors allows me to seek support and advice after each lesson which I can then implement into my future lessons so that I am consistently reflecting and improving my teaching and planning. During my placement I attended ADDs sessions and inset training days to further improve and strengthen the relationship with the school I had been working in. This also allowed me to gain knowledge and support on issues such as safeguarding policies and procedures, the implementation of the new curriculum and creating links between the school and the community. I will continue to use my learning journal to reflect on the suggestions and advice from my class teachers and mentors, this way I will always have a record of the strategies that I can use in my own teaching. 
Assessment
Making pitstops throughout this lesson was a great way for me to check the students understanding of the task, give feedback and ensure they were all engaged as I could not see many of the laptop screens. It also allowed me to share good examples of work which also supported any students who were not on track. I have used the star, star, wish strategy many times however, I decided to let the get the selected student use it as a self-assessment strategy before asking the whole class. It was very useful to revisit the success criteria whilst doing this and it gave the pupil the opportunity to assess if they met the success criteria and explain what they did to do so.  
Wider reading and research findings
I have learnt how beneficial it can be to research classroom support strategies and implement them into the classroom. I found myself using the same methods of support quite often and wanted to keep the pupils engaged, particularly EAL students. All the strategies I researched are very easy to implement into the classroom and have been very effective at increasing engagement and understanding in the class. The modelling of the work I did during this experience was very beneficial for the EAL students but also supported all students in the class and gave them a very clear understanding of the programme and what they are expected to do. I found that the students were supported efficiently enough to remain engaged with the task for the duration of the lesson with only few students needing the extra support to the printed instructions. 
Progression in learning
I found that using the student’s prior knowledge to progress their learning was very effective. Re-visiting what they did in the previous lesson and building on it gave many of the student’s confidence when exploring a new aspect of coding. I also found that progressing them tangentially eliminated many misconceptions that I thought would arise. 

What next?
As a result of this experience, I will continue to develop high quality relationships with my class teachers and mentor to support the children learning and to develop further as a teacher. I will continue to use my learning journal to reflect and note down the advice and support I have received, and I will also continue to research other strategies which will allow me to develop my own techniques. I plan to develop this experience further in my third placement where I will be developing links with new colleagues and new students. The support strategies I have researched have been very useful to support all students but EAL student in particular. I will share these strategies with other members of staff throughout the school through my lesson observations and during conversations. 


REFLECTION ON PLANNING FOR THE FOUR PURPOSES (TAB 7)
[bookmark: _Hlk71030191]PROFESSIONAL LEARNING EXPERIENCE TEMPLATE 1, related to a different Four Purposes.
Expressive Arts and Health and Wellbeing- Workshop
What did you do and why?
Cross Curricular Themes
The focus of this lesson was to explore the theme of friendship and feelings (Health and Wellbeing) through expressive arts activities. My background within Performing Arts enabled me to think of the core activities within the workshop. My expertise within this area inspired me to engage with this experience, I also wanted to engage and provide myself with more experience of teaching health and wellbeing as I have only taught this subject once before. The structure of this lesson allowed me to incorporate cross curricular themes into this experience. I planned the carousel lesson and lead the teaching of the lesson, my intended outcomes for the lesson were to provide the students with a range of learning opportunities and a well-rounded experience within the Expressive Arts. 
Real Life, Authentic Contexts
The drama activity in this carousel allowed the students to explore social situations that may occur in school and think of think of the best ways they can interact within these situations. I specifically used problems which I had personally encountered or researched within this section, this can allow the students to relate to the situation and understand how they can navigate it appropriately if or when they are faced with it themselves. The scenes recorded by the students were played to the class and reflected on to give the students to opportunity to justify and explore the reasoning of their actions. 
Sustained Effort and Resilience in Learners
This carousel lesson allowed the students to promote self-direction in their learning as 2/3 activities were pupil led. In order to promote self-motivation in the class I modelled the tasks and outlined the success criteria of each task. This allowed the students to understand what was expected of them and encouraged them to meet the success criteria. Teacher-modelling is one of the most powerful tools to promote collaboration, creativity, and confidence (Welsh Government, 2010a). I was careful to select activities which were in the range of the students’ capabilities so that there was a larger focus on the process of exploring feelings rather than the completion of the activity. I also made use of the schools "high five" reward policy and reminded the children the importance of working hard, being resilient and being the best that they can be (the school’s motto). This allowed the students to sustain their efforts throughout the task and engage with each activity fully.
Exploiting subject disciplines in areas of learning
The meaningful links to curriculum which were met during this lesson exploited progression step 2, "learners will develop an understanding of how the Expressive Arts shape, express and share ideas and feelings", from the expressive arts AoLE (Welsh Government, 2020). The learners explored their feelings surrounding friendships within three expressive arts disciplines of art, drama, and music. By engaging with this they students have exploited what matters statements of "They will be supported to develop their ability to focus their attention and to be aware of how they are thinking and feeling during their experiences." and "Learners will understand how healthy relationships are a vital component of maintaining a healthy body and mind" from the expressive arts AoLE (Welsh Government, 2020). They also were also given opportunities to express opinions, talk about the things they have produced and adopt different roles, this exploits the language, literacy, and communication AoLE. The children had 40 minutes to fully engage with each activity to achieve a full and well-rounded experience. 
Four purposes for learners
The planning of this workshop was mainly driven by the purposes "Enterprising creative contributors" and "Healthy, confident individuals" (Welsh Government, 2020). My planning and teaching allowed the students to think creatively to solve social problems within the drama activity. The drama activity also allowed the students to lead and play different roles in teams effectively and responsibly since this was a pupil led task. It was important that I allowed the students to have their independence during these tasks in order for them to experiment and express their ideas organically and through the different medias of art and drama. I feel that the drama activity also allowed the students to develop empathy whilst exploring social situations which may be upsetting if they experienced them themselves, it got the students to think about situations from multiple views.
What have you learned?
Cross Curricular Themes
I have learnt how cross curricular themes can be implemented to provide students with a rich and full experience of the AoLEs. I have also learnt how cross curricular themes allow the students to develop multiple skills within the 4 purposes and across the curriculum. This experience is important because it enabled me to plan and teach a carousel lesson with three core activities which enhanced the learners’ skills within the expressive arts and health and wellbeing. It gave the learners opportunities to explore their feelings in a safe and stimulating environment which enabled them to meet the success criteria of this lesson. There were also many opportunities to enhance the students independent learning and communication skills as the learners were responsible with devising and devising relevant work to share with the class. A lesson I learnt during this experience was to ensure that all tasks were clearly explained to the learners so that they remained engaged and focused throughout, I amended this the following day when I had the opportunity to teach the lesson again. 
Real Life, Authentic Contexts
I found that the real life, authentic context of this lesson was a great way to engage the learners and allowed the learners to explore and talk about things that I had not anticipated. I found that the students were able to talk in great detail about failed friendships and how they can improve their relationships at home and in school which was very impressive. I saw that many of the students were able to relate to the situations I had provided, and most students extended the drama activity by describing and acting out situations they had previously been in. This activity allowed the students to explore their feelings in depth and also developed their collaboration skills. 
Sustained Effort and Resilience in Learners
Allowing the students to work independently was very insightful, the higher ability students were able to listen and watch my modelling and outlining of the tasks then explore it themselves. The lower ability students found this a bit difficult, and I found that they were losing engagement throughout the lesson. I had the opportunity to teach the same lesson to a different group of students the next day, so I added more support resources to the activity where the children were likely to lose engagement. I also made sure to reinforce the "high five" reward and remind the children of the success criteria throughout the lesson. This was far more effective than the previous lesson and allowed the students to stay on task and remain engaged with what they were doing. I also made sure to celebrate the children's work process to reinforce their sustained effort. 
Exploiting subject disciplines in areas of learning
I found that this carousel style of exploiting multiple subject disciplines was very effective. This worked particularly well as the lesson took place over the course of an afternoon, this gave the children plenty of time to fully explore each activity. The links to the AoLE's allowed me to clearly outline what the students needed to do to be successful within this lesson and allowed the students to explore multiple disciplines throughout the afternoon. Whilst planning this lesson I realised how effectively subjects can be exploited using cross-curricular themes, when you have enough time for the children to fully experience each.     
Four purposes for learners
I have learnt that incorporating the four purposes into my planning and teaching is much easier than I thought. It is very important that I ensure that I keep the four purposes in minding when planning in future as they are a significant aspect of the new curriculum. Incorporating the four purposes into this workshop made it incredibly engaging and meaningful for the students which definitely contributed to the success of the lesson. Engaging with the four purposes this way has increased my knowledge and understanding of the purposes and how they contribute to the learner’s progression. 
What next?
I will continue to plan and teach cross curricular themes which are driven by the four purposes for the learners. The carousel style of the lesson allowed the students to stay engaged with their current activity before moving on to the next one, this worked well for the cross curricular planning and teaching however I would like to explore other effective teaching styles to incorporate cross curricular themes to develop my experience further. In similar situations I will ensure the intended outcomes of the different tasks within the lesson are clearly expressed to the learners to ensure there are no misconceptions. This was done by creating a 'task description' resource to remain in the area of the intended task, this particularly helped the lower attaining learners within the class. I will continue to ensure that I promote sustained effort and resilience in all learners by reinforcing the school reward system and the success criteria, ensuring all students know and feel comfortable with how to complete the activities. 
[bookmark: _Hlk71030575]PROFESSIONAL LEARNING TEMPLATE 2, related to a different Four Purposes.
Children’s Mental Health Week
What did you do and why?
​​​​​​​Blended learning experience
I planned and taught a variety of different lessons this week which included a variety of learning approaches. I created an asynchronous yoga and mindfulness session where the students were working along with me, this is a different approach to my other lessons where ask the students to complete tasks independently. I also wanted the children to produce a feelings wheel which they can use at home, this developed their literacy skills as they were required to follow my instructions to make it. This created a blended experience for the children as will be using a feelings chart when they come back to school, this will support their transition from home learning back to school.  I also linked a health and wellbeing task to my weekly story; this required the children to talk about their favourite things and what makes them happy. This task was a different approach as the students need to record themselves and I feel that this made the activity far more engaging. 
Learning outcomes & well-being
All the activities I produced this week were planned to support and raise awareness of the children's wellbeing. I promoted high quality learning experiences through outlining my expectations of pupils’ work and placing an emphasis on the student’s effort. I encouraged all students that they should continually try their best to produce work they are proud of. I planned activities to support the student’s wellbeing through books, physical activities and arts and crafts. I also encouraged the students to recognise and talk about their feelings by linking the schools’ check-ins to the home learning. 
Offering expertise
For this year’s children's mental health week, I planned and delivered all the health and wellbeing sessions for the reception class due to my personal interest in health and wellbeing. I took the initiative to plan these sessions on top of my teaching of the week to support the children's wellbeing. I came up with the idea to create a home check-in for the pupils to engage with as I felt that providing the children with similar activities and routines that they will do in school will ease their return. My personal hobbies include yoga and Pilates which can improve both physical and mental health so I created an exercise routine which I shared with the staff that can be used in school with the children as well as at home. ​​​​​​​
Four purposes for learners
All the activities I have planned during this experience have been driven by the four purpose of "healthy, confident individuals". As it was children's mental health week, all of the activities planned were to build their mental and physical wellbeing by giving them opportunities to discuss and recognise their feelings alongside physical activities. Taking part in physical activities is also a way to develop the pupil into a healthy and confident individual. I wanted to encourage the pupils to start discussing their feelings, especially whilst off school during lockdown. Most pupils engaged with the tasks extremely well and I received very good feedback from the parents.  
What did you learn?
Blended learning experience
I have learnt that creating blended learning experiences can improve engagement in my class and can also improve the quality of the learning experience. I have found that the home learning tasks can become quite repetitive so providing "work along with me", creative and story bases activities was a great way to break the pattern. All the sessions I produced were successful and had high engagement levels from the class. It also taught me the importance of using a range of approaches as I had recently fallen to the pattern of asynchronous teaching.  
Learning outcomes & well-being 
This experience has showed me how important it is to make these high-quality experiences to impact learning outcomes. All learners were able to meet the success criteria of the activities and were engaged with what I had produced for them. Creating blended experiences contributed greatly to ensuring that the activities were of high-quality. I found that making the students aware that they should always try their best made a great difference to the engagement this week, I saw more parents posting evidence whilst they were completing the task alongside the finished work. This was a great way to see that the children were having a go of the tasks independently and were eager to engage with them.   
Offering expertise
I thoroughly enjoyed taking the lead and planning the tasks for children's mental health week. It was great to share my knowledge of ways to promote health and wellbeing in the reception class. I learnt how easy it is to incorporate aspects of health and wellbeing throughout the day by doing check-ins, five minutes of yoga or breathing before starting to learn and encouraging the children to talk about how they are feeling. I have offered to teach Yoga weekly online and back in school when we return. 
Four purposes for learners
I have learnt how important it is to ensure that the four purposes are the drivers for pupils’ experiences. I know how important health and wellbeing is for children to experience and I have really enjoyed researching ways to develop it. I have learnt that my personal interests can contribute greatly to my teaching and can make physical activities more engaging for both the pupils and me.  Engaging with the purpose has been very successful and meaningful, the students were happy doing the work and I was very happy to teach it. 
What next?
I will continue to share my knowledge of how to promote health and wellbeing in children by offering to conduct daily check-ins and yoga sessions. I will also continue to create blended learning experiences whilst teaching online and I am looking forward to developing blended learning experiences whilst in school. I am going to make sure that I am encouraging the students to try their best and create high quality experiences for them to do so. I will also continue to explore the purpose of "healthy, confident individuals" as I have found it very interesting and engaging to teach. 



PART TWO 

I have chosen to further study and explore assessment for learning within this part of the assignment. The Curriculum for Wales recognises that assessment is critical in allowing each individual learner to advance at their own pace whilst still being supported and challenged appropriately (Welsh Government, 2020). During my most recent professional teaching experience, my class mentor emphasised the importance of assessment not only in teaching but also to inform planning. This placement also took place during the second national lockdown where I completed most of the experience online. It was important to adapt my assessment for learning because of this. However, I have felt as though I have missed opportunities to develop assessment for learning within a classroom. Therefore, I feel it will be very beneficial to reflect on and develop my assessment for learning before I start my career as a primary school teacher. Assessment is also outlined in the professional standards for teaching and leadership within the pedagogical component of “refining teaching towards sustained highly-effective practice” (Welsh Government, 2019). This particularly emphasises the importance of producing good quality and effective assessment for learning during this point of my studies.
Assessment for learning can be categorised into either formative or summative assessment. Bloom (1969) classifies formative assessment as providing feedback and correctives at each stage in the teaching-learning process. While he classifies summative assessment as a way to judge what the learner has achieved at the end of a course (Bloom, 1969). Black and Wiliam (1998) identified that an improvement in regular formative assessment makes a stronger contribution to the development of learning than summative assessment. This is supported within their review of 250 studies from around the world, published between 1987 and 1998, where they found that teachers who used formative assessment strategies produced a substantial increase in students’ achievement (Black and Wiliam, 1998). It can be argued that the use of summative assessments such as tests and exams can disadvantage lower-achieving pupils by lowering their self-esteem and reducing the chance of future effort and success if they perform poorly (Harlen and Deakin Crick, 2002). The use of formative assessment daily, on the other hand, will help to eliminate the stereotype that many students associate with assessments and final evaluations or exams (Northern Ireland Curriculum, 2007). The Northern Ireland Curriculum (2007) also identifies that a final grade or test mark has little to no effect on improving the learning as it does not give the pupils any indication of how to improve. However, both Donaldson (2015) and the Northern Ireland Curriculum (2013) identify that short summative assessments can be appropriate and valid when they are part of a larger set of assessment methods that are utilised to provide a holistic view of a student's accomplishments. Summative assessments, when used formatively, can also be an effective way of providing diagnostic information for assessments such as the National Reading and Numeracy Tests (Welsh Government, 2014). 
Donaldson (2015) recognises that formative assessment is an integral factor to improve the educational outcomes for children and young people in Wales. He places a large emphasis on assessment in his successful futures report which is later reflected in the Curriculum for Wales (Welsh Government, 2020). Both the Welsh Government (2020) and Estyn (2018a) highlight that excellent assessment requires effective collaboration among all those involved, including the learner. Estyn (2018a) recommends skill-based planning with opportunities for pupils to choose appropriate success criteria for each activity with their progress being recorded. The Department for Education (2007) recognises that a combination of assessment and pupil voice contributes to creating a positive learning community. However, the NASUWT (n.d.) highlight that these approaches should not be implemented in a way that hinders teachers' ability to make effective decisions about the best teaching and learning methods to use for any of the students for whom they are responsible. 
In part one of this assignment, I used assessment throughout a coding lesson that I planned and taught. I used pitstops regularly to check learner’s engagement and give feedback. Hattie (2012) recognises that positive feedback, which is an important part of formative assessment, has a positive effect on student achievement. Feedback is ranked 10th out of 150 factors that can influence learning gains, particularly if it includes teacher-to-student feedback (Hattie, 2012). Providing feedback to learners is one of the three main areas for developing classroom strategies for assessment for learning (Welsh Government, 2010a). Providing learners with meaningful and focused feedback effectively engages them, enables them to take ownership of their learning, and drives their learning forward (Welsh Government, 2020). 
I later used peer and self-assessment in the lesson, which is also considered to be one of the three main areas for developing classroom strategies for assessment for learning (Welsh Government, 2010a). I did this by using “think, pair, share” throughout the lesson and “star, star, wish” as my plenary. Peer assessment allows children to think about the performance of others which can be a valuable learning experience for the person assessing as it requires a depth of understanding of the nature of the learning itself to make such evaluations (Donaldson, 2015). It was important for me to share the success criteria of the lesson with the students to help with their peer assessments. According to Hattie (2012) “the teacher should decide the learning intentions and success criteria and make them transparent to the students, demonstrate them by modelling, evaluate if the students understand what they have been told by checking for understanding and re-tell them what they have been told by tying it all together with closure”. Donaldson (2015) writes that this method involves the active engagement of the teacher in ‘scaffolding’ learning. Scaffolding guides pupils through Vygotsky's zone of proximal development. Vygotsky believed that when a student is in the zone of proximal development during a certain activity providing the appropriate assistance will give the student enough of a "boost" to achieve the task (McLeod, 2019b). Scaffolding also produces immediate results and instills the skills necessary for independent problem-solving in the future (McLeod, 2019b).
To further improve assessment for learning in the classroom, the Welsh Government (2010a) recommends developing an appropriate questioning technique. Both the Welsh Government (2010a) and Estyn (2017a) recognise that high-quality questioning contributes to effective feedback that supports accelerated learning and thoughtful reflection. Allowing learners to reflect, monitor, and self-evaluate their progress are tools that promote more independent, reflective, and resilient learners (Welsh Government, 2010b). To develop questioning, Dunn (2017) recommends using basic recall questions which are presented in a variety of ways such as giving the answer first, asking for opposing standpoints, giving a range of answers, and using a statement to promote discussion. It is also suggested that Bloom’s Taxonomy can aid progression through questioning by encouraging critical thinking (Welsh Government, 2010a). However, a limitation of using questioning in the classroom is that very often the time given to elaborate on an answer is too short (Florez and Sammons, 2013). Both the Welsh Government (2010a) and Florez and Sammons (2013) highlight that an increase in wait-time and an improvement in the quality of questions employed by teachers contribute to the use of higher-order thinking skills and an increase of engagement in the classroom.
Another way to develop assessment for learning is regularly recording the progress being made by the learners which can help teachers understand their journey over different periods and in a variety of ways (Welsh Government, 2020). Recording and reporting is a very important skill for trainee teachers to master as it is one of the QTS standards for Wales (Welsh Government, 2019). Estyn (2017b) suggests recording observations of pupils’ progress and evaluating their performance on a shared electronic document. These formative observations allow teachers to be adaptive by planning timely ‘close the skills gap' interventions and distributing resources and staffing to meet the needs of groups and individuals (Estyn, 2017b). Lesson observations collect data using a rich, interpretive, and naturalistic approach to data collection, they also explore the learners' feelings and experiences (NFER, 2013). Although, a disadvantage of lesson observations is that behaviours can easily be missed whilst the observer is recording the experience which can lead to inaccurate records (Mukherji and Albon, 2018). However, Mukherji and Albon (2018) recognise that this can be prevented by using a well-structured observation. Staff collaboration when recording and sharing the evaluations can provide a more effective way of supporting pupils to improve (Estyn, 2018b). The Welsh Government (2020) state that effective active engagement between all those involved with a learner’s journey need to collaborate and work together to support learner progression. The Welsh Government (2010) also recognises staff collaboration as one of the fundamental principles which need to be considered before attempting to improve pedagogy. Estyn (2017b) encourages pupils, particularly the most able, to record their own ‘next steps'. Learners should also be involved in the marking and assessment policy by expressing their views, conclusions, and recommendations for improvements (Estyn, 2020a). This is supported by Black and Wiliam (1998) who state that one of the factors that assessment for learning is based on is including students in their learning processes. Involving learners in this way ensures that they have a thorough understanding of the assessment policy which can also have a significant impact on improving outcomes across the school (Estyn, 2020a).
The strategy of providing feedback can be further developed by considering the nature and dosage that students receive feedback (Hattie, 2012). A limitation of feedback arises when it is delivered in large amounts, with multiple targets which then allows the student to be selective or miss the priorities (Hattie, 2012). Both Hattie (2012) and the Welsh Government (2010a) state that feedback should be as immediate as possible, clear, and specific. To provide effective feedback, Estyn (2016) suggests that precise questioning and an allocated time to focus on feedback give pupils more ownership of their learning. According to research, receiving feedback in the form of grades or marks has a negative impact on learning (Welsh Government, 2010a). It is commonly believed that oral feedback has a larger effect on learners' work than written feedback, presumably because most oral feedback is delivered immediately or during a relatively brief time after an action or piece of work is completed (Jones, 2005).
To conclude, there are many strategies that can develop assessment for learning which have been discussed throughout this assignment. I was very happy with the variety of assessment for learning methods that I used in my professional learning template. However, there are many ways to develop my assessment skills further. Developing my questioning is a skill I feel will be most beneficial as it can contribute to assessment for learning and reflection of learning (Welsh Government, 2010a). Questioning can be implemented into the continuous provision to provoke children to think more deeply, practise new skills, or learn new ways of working (Estyn, 2017c). I will use questioning in a continuous provision by displaying key questions within the area and providing the students with a question bank to work through. I will also implement strategies such as Dunn’s (2017) recall questioning and Blooms Taxonomy (Welsh Government, 2010a) to promote discussion and higher-level thinking. I will further develop my records of assessment by collecting evidence such as learner profiles, written work, audio recordings and observation notes (GwE, n.d.). As mentioned previously, sharing records between school staff enables schools to use the pupil records proactively to provide bespoke support and challenge (Estyn, 2020b). I will contribute to sharing pupil records by using online sharing documents such as OneDrive and Hwb. Assessment for learning is ever-changing and evolving; assessment for learning has been critical in achieving the goals of Wales' 2022 curriculum and deciding how these goals are reached (Donaldson, 2015). Therefore, assessment will remain a critical part of my professional development and I will continue to strive towards developing this area throughout my planning and teaching. 
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PROFESSIONAL LEARNING TEMPLATE 1, related to different AOLEs.
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PROFESSIONAL LEARNING TEMPLATE 2, related to different AOLEs 
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PROFESSIONAL LEARNING EXPERIENCE TEMPLATE 1, related to a different Four Purposes.
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PROFESSIONAL LEARNING TEMPLATE 2, related to a different Four Purposes.
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)3t the beginning of the course, e the nstructions in the L1, and then repest them immediately,

25 simply 25 possie, i English.

o) .00, reversethe order: give th instructions n Englis ist, and i the L1 second,

Page20f3 1344words [ O] Focus -+ 50%

A Type here to search (o] =} @ - i % e ﬂ % AN @AW 7 ) 04/:]2:/121021 %





image12.png
e_and_support-_Research (1) - Word

Nicole Clark (1802674)

AutoSave (
File Home Insert Design

Calibri (Body) /11

Clipboard 1S Font

Page10f3 1344 words

A Type here to search

AT A Aav A
B
Paste« B I[Uv]e x, X Av 2« A

References Mailings Review  View Help RCM 12 Share 2 Comments

~ | POFind v 4. ,@\

b

Replace
Bl Dictate | Editor | Reuse
I Select v Files

AaBbCcDe| AaBbCeDe AaBbCc Aaebeer AAB
TNormal | TNo Spac.. Heading1 Heading 2 Ttle |3

<

] Paragraph ] Styles 5 Editing Voice | Editor |ReuseFiles| A

>

—

‘Giving les nstructions o' clsss
£ Use Clsar and Precie Langusge.
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Teachers should siso clarly ariculate the expectationsof the assignment ortsk. Explining what
Students v 10 do, s they have o doi, and when they have to complet it by cén help them
understand—and follow—your irections. Providing astrong,decailed rubric withthe assgnment.
can slso make both th tescher's and the student's job lssrr and sasier.

2 Repest Your Directions

A teschr might give cirections and fnd tht thirstuents have not baen paying attanion,or hat
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50 tht students can refer o them 35 thay work.

3. Explin the Purpose of tha Task.

When you explain t students why they are being asked to complste 2n assgnment, they a2 more.
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lessons,or covered materialwil el students eel mor confident about tacking the task.

. Mske Sure Your Sudents Understand.
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assignment and worked hard on it avery day for  week.Aftr | handed fn, | realized that many of
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Up.. Right..who ara you? And whatisyour problem? And who i student 82"

o) sskingthem 20 rapest bick to you the nstuctions. Da ot choas the strongest erson i the
&roup o do this. 5/he s the one most ikely o have understaod and your check nseds to be dircted
t0the students who probably have not.

) asking two students to damonstratethe activiyinfront o the class, or for 3 writen exerdse by
lcitng the snswers tothe fst tuo examples.

) notgving nstructons a il but asing students o look atthe activity and el you what they think
they must co. This can be useful for sctiviy ypes which ae already knawn the students.
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Collaboration & Reflection

Nicoll has been consistently pro-active in seeking and engaging with support and advice from a wide range of sources including al lass teachers
and the head teacher. Nicole has attended both inset days and all ADDS sessions. Nicole demonstrates a high levels of independence in her
constant cycle of reflection. Nicole talks with the class teacher following lessons, reflects on her practice and sets herself her own targets for

improvement as well s those set by the class teacher. She completes her reflections at the end of lessons and in the Learning Journal. Nicole has
developed high quality relationships with colleagues in order to have a postive impact upon learners' experiences within the school. Targets for
improvement for next PTE To further develop your understanding of how high quality relationships with your Mentor support the children's
learning. Continue to seek, adopt and integrate advice from your Mentor and staff within the school to improve your practice.

Professional Learning

Nicole has shown a commitment to her own professional learning by attending two inset days at school. Th first was a planning day based on

the New Curriculum for Wales where Nicole took an active role in planning for the pupils and working with the document, The second day was a
whole school WELSH day where Nicole experienced a wealth of srategies to Improve Welsh within the school. Nicole took an active ole as her
current target was to improve her own personal Welsh. This target has been achieved and her Welsh has sgnificantly improved. Nicole has also
shown commitment in attending all ADDS sessions and has benefited from the training and advice given during these meetings. Targets for
improvement for the next PTE Although there has been a good improvement of her personal Welsh skils,this is an area for futher development.

Itis important that Nicole continues to learn and use her Welsh in her next placement.

»
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