Targets

1. To engage with a wider range of literature.

2. To develop further criticality within your work by using more opposing or counter arguments. 

3. To ensure you answer the assignment brief in full by referring back to the question. I would've liked to have read more about what the challenges were and how it influenced teaching and learning. 
 
Professional and Pedagogic Studies: Researching the Learning: what, how and why am I teaching?

How does having intervention groups help improve the literacy skills of pupils in a reception class?

Introduction
The aim of this research question is to establish whether having intervention groups helps improve the literacy skills of reception pupils, to do this I will use the Leuven Scale as an observation tool. While volunteering at school ‘B’ I worked with intervention groups in a year 2 setting, I could see the benefit that early year’s intervention had on pupils with their literacy skills compared to the children that had moved to the school and had not benefited from the same level of intervention. During the observation there were 10 pupils in the ‘intervention group’, I focused on three pupils. I observed and gauged their involvement at the start and the end of the session. I carried out the same observation after lunch time which presented other factors which will be talked about later in the discussion and findings section. The tasks the children had to do were done in a game format, these included games such as ‘sound bingo’ and ‘splat the sound’. Research has shown that children learn better learning through games. Research from Cambridge University states that children of all ages have better engagement, participation, achievement and recall of the learning when learning in a games format. Welsh Government (2002) published a PlayPolicy which states that every child has a right to play so by playing games the children’s rights are being employed but they are also learning as well, it also states that play should be an essential part of children’s education. 

Literature Review 
The main aims of Foundation Learning are to encourage children to use their imagination and initiative, with the aim of making learning creative and fun and therefore more efficient. Within the Foundation Learning the Welsh Government has set out four purposes which are supported by six Areas of Learning (AOLE). The four purposes are to make children ambitious and capable learners, enterprising and creative contributors, ethical and informed citizens, and healthy and confident individuals (Curriculum for Wales, 2017). The six Areas of Learning (AOLE) are expressive arts, health and well-being, humanities, mathematics and numeracy, science and technology and languages, literacy, and communication. Learning through play supports holistic development throughout a child’s education. One of the aims of the Welsh Assembly Government is that children have access to play, the Welsh Assembly states that learning through play helps children take ownership of their learning which motivates, supports, develops skills, develops concentration develops positive attitudes and consolidates learning. Not only is learning through play key to a child’s development and success in education it is also a right set out by the UNCRC, article 31 states that all children have a right to relax and play. Piaget (1936) theory of cognitive development states that for the age of the children I observed would be at the Preoperational Stage, Piaget states that children at this stage have difficulty seeing the world through other people’s view and therefore by playing games such as role play games or ‘pretend games’ it helps them develop this skill. As well as learning through play indoors, learning outdoors is equally as beneficial. Learning Through Landscapes states that learning outdoors improves the child’s development, supports mental and physical wellbeing, and promotes inclusive and engaging learning. By learning outside it gives the opportunity to consolidate cross curricular skills, while being outdoors it gives learners the opportunity to be relaxed and open. Schemes like Forest Schools are particularly beneficial for children with additional learning needs. Spencer-Milnes (2021) states the benefits of forest schools include developing self-regulation skills, understand, and learn from failure, gain a sense of achievement, improve problem solving, build positive relationships with adults and peers and have an overall improved mental health and well-being.
Interventions are focused teaching sessions, and these are an important part of school life, it allows teachers and teaching assistants to get children’s understanding to the level it needs to be. Some interventions are focussed and run to improve a certain aspect of a child’s education which is lacking, this is the type of intervention work that I observed during this research topic. Hawthorne (2023) states that structured intervention can help close the attainment gap. The article also states that when a child falls behind their peers, they begin to lose confidence and therefore intervention groups can help build a child’s confidence, self-worth, and wellbeing. This is important as one of the AOLE within the new Welsh Curriculum is health and well-being. Hwb Wales states that good health and well-being are important to enable successful learning, therefore by building self-worth and confidence we are hoping to allow successful learning. It is important to note that interventions should run alongside Quality First Teaching (QFT). Quality First Teaching is an approach that’s inclusive for all students but pays particular attention to those with additional learning needs such as dyslexia or vulnerable children.

Methodology  
To complete this research project, I will be using the Leuven Scale, and in particular involvement. The Leuven Scale is a scale comprising of five points which allows observers to measure children’s emotional well-being and involvement which are two important features of children’s learning and development. Some advantages of the Leuven Scale are that its based meaningful observations and the child is at the centre of the learning, observation is one of the most useful teaching resources within the Foundation Learning (Structural Learning, 2021), another advantage of using this tool for observation is that it allows data to be practical and gives teachers a way of quantifying learning. However, one criticism of the Leuven Scale is that it doesn’t take into children who may have additional learning needs. The Leuven Scale also relies on children’s past knowledge and understanding to complete the task set, if a child has not got the required previous knowledge, then they could be marked low for involvement which wouldn’t paint the whole picture.
 I will not be participating in any tasks set and will just be observing the intervention group and rating them on the scale between one and five. I will be observing the intervention group and rating their involvement based on the Leuven Scale points for involvement at the start of the intervention task and at the end of the task. I will also be looking at the same intervention group doing the same activity after lunch time and observing their involvement levels at the start and at the end. I used Arnerich (2021) to help me judge the involvement levels he states that the signs of involvement are concentration, energy, complexity and creativity, facial expressions and composure, persistence, verbal expression, satisfaction, and reaction time. I used the reaction time to help gauge involvement particularly when I observed the ‘bingo’ and ‘splat’ literacy intervention games.

Discussion and Findings 
I ensured that I followed the British Educational Research Guidelines (BERA) 2018 guidelines within this observation study with things such as the risk of harm and privacy and the way I stored the information. I ensured that the children’s identity remained anonymous throughout the observation and the findings. Since the children were too young to give informed consent, I made sure I had informed assent from the class teacher to carry out this observation research. To ensure that my research was ethical I also followed the Education Workforce Council (EWC) guidelines for Professional Conduct and Practise which included personal and professional responsibility, professional integrity, professional knowledge, and professional learning.
The teacher has an intervention group timetable based on the children’s needs. Each intervention group has its own place on the timetable which is followed each week by the class teacher and teaching assistant. During my observation of the intervention group, I could see that the engagement levels of two of the three learners were higher than one of the others. When designing my observation chart, I did not consider any external factors which could have affected the learner’s engagement levels with things like the environment they were learning in and the time of day. I found that all three of the children’s engagement levels were lower after lunchtime compared to before lunchtime. It is important to note that there were five children around the table to which there was five seats and one for the teacher, so all the children were sat next to a peer. I found that Child 1 seemed to be engaged throughout the morning session, they paid attention during the explanation of the task and completed it the quickest. Child 1 was sat on the furthest chair to the right whereas child 2 and 3 were sat on the seats to the furthest to the left, this may have an influence over the engagement levels.
Child 2 was easily distracted by what was going on around them, they appeared somewhat engaged when the task was being explained but as soon as they were told to complete the task the engagement level dropped quite quickly, and they were looking around the room barely participating. 
Child 3 was distracted by peers throughout the task; however, they were more engaged than child 2. Child 2 and 3 were sat next to each, this appeared to influence both their engagement levels. Child 3 seemed to be quite disruptive especially towards child number 2, potentially seating them further apart or putting them in separate intervention groups could see better results in the future.
After lunchtime child 2 and 3 was very similar, they appeared to be slightly engaged when the teacher was explaining what needed to be done but when left to complete the task, they didn’t seem to be interested at all and took a lot of reinforcement from the teacher to pay attention and complete the task set. After lunchtime child 1 did have a drop in engagement level although there was quite a gap between child 1 and then 2 and 3. Child 1 was still listening and attempting to complete the work although they did get disrupted more by stuff going on around them than they did in the morning session.  An article by London School of Business (2024) states that the brain is more teachable between 10am and 2pm, this would reinforce what I observed during the day. The first observation took place at around 10.15am and the second observation was around 2.30pm. The learners do a reading carousel every day and focus on high frequency words and reading. There has been a positive impact on the intervention groups, this can be seen from the evidence of previous intervention groups. The school tracks the progress of intervention groups, and the progress can be seen as children move up the school. 

Conclusion 
During the observation it was evident that the use of intervention groups can help raise the level of literacy in reception class. Whilst the results of pupils that have had intervention groups compared to those that haven’t shows the importance of running them, it is also very important that they are run in a way in which the children will learn the best, having tasks set out in a game format has proven to be successful. Although the Leuven scale is a good observation tool for measuring engagement, it does not consider any additional factors such as children that could potentially have additional learning needs. Overall, I’m pleased with how the observation research was carried out. I feel the way in which I planned the observation schedule was particularly effective, it was designed in a way which it was clear and easy to understand, I feel that having the definitions of each engagement level in front of me the whole time made it easier to rate which point each child was at. If I was to carry out this research again, I would be sure to take into consideration external variables such as the likelihood of getting disrupted by their peers. I observed the learners at the start and at the end of the task, I now feel that this was too far apart and if I had made a point of their engagement level half way through the task then I could’ve had a clearer picture of when the engagement levels started to fall.
After carrying out this research I will be trying to run intervention classes when I get my own classroom after seeing the benefits of it and how much it helps the children progress. Another tactic which I observed which I feel is extremely useful is learning through play, by employing this in my teaching practice I will be making the learning more effective and exciting for my learners, not only this but I will be employing rights set out by the United Nations Convention on the Rights of the Child (UNCRC).
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Personal refection 
1- Describe ONE of the observations you carried out.  What did you learn from it?
I obsereved an intervetion group who were improving literacy skills, in particular sounds and imprvoing letter formation. I learnt that the environment that the intervetion group takes place is imortant aswell as the time of day.
2- What were the challenges and opportunities of being a non-participant observer in the classroom?
By being a non-observer participant, I had the opportunity to see the children in their natural habitat. However, one challenge I faced was that some of the children would ask for help completing the tasks.
3- In your experience, what were the benefits and limitations of the Leuven Scale as a research tool?
A benefit of using the Leuven Scale is that it is simple and effective to understand. However, it doesn’t consider external variables such as Additional Learning Needs, environment, and time of day.
4- What were the main points of learning for you in terms of being a researcher in the classroom? 
I learnt how to conduct ethical research, as well as the importance and benefits of having intervetion groups.
5- What would you do differently if you were to conduct this research again?  Why?
If I was to do this research again I would guage the involement half way through the exericse. I would do this to gauage how long it took the children to lose the involement.
6- Discuss any other methods of research you could use in the classroom to improve your practice.  What are the positives and negatives?
A different method I could use is interviewing the class teacher. A positive to this is that they have losts of first hand experince. Hoever, there is a chance they could be biased in their responses.
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