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Reflective Report

The practitioner is responsible for creating an environment where learners feel supported and valued, which in turn will promote learner engagement. There are many elements to creating this environment that include presenting as an open and supportive practitioner, providing content and learning activities that are interesting and relevant to the subject while understanding the individual learning needs of those in the session. The ideal is that creating an environment such as this will aid in managing learner behaviour in the classroom, however, some learning activities can lead to debate that will need careful management so as not to derail the conversation or cause lasting conflict between learners. Alongside personal practice there will also be the settings policies to support the practitioner in assessing the learner’s engagement with the programme, such as absence policies, or those on expected conduct of both learners and practitioners, as well as the expectation for each faculty to provide a handbook outlining the expectations of the course and the course profile and assessment process to give learners an outline of what is expected of them.
[bookmark: _Int_5o068ZrN]The practitioner needs to be able to present a curriculum that meets current educational needs. This is most often based around the needs of society, education policy and expectations on educational settings to provide a standard of education and include particular skills within individual curriculums and is informed by the global economy, where the enhancement of a particular set of skills is seen as pivotal in the wellbeing of society, therefore adding to the economic success (Fisher, Thompson, & Avis, 2014). This does not always align with the needs of the learners however, and managing the balance between academic and practical learners can be difficult to address in relation to the needs of society. Many of those considered as needing to learn through practical activities are seen as those that don’t believe in the purpose of further education, therefore are less likely to take opportunities to engage in learning activities to increase their skill set in line with the expectations. When learners engage with an education that is aimed at increasing their abilities are seen to be making a greater contribution to society that the generation before them (Fisher, Thompson, & Avis, 2014).
The practitioner’s ability to manage the classroom contributes greatly to the behaviour the learner’s exhibit. Fred Jones’ 2007 adult learning theory has become the basis of many classroom management plans, however practitioners need to be able to adapt to the learners they have in their classroom and adapt their plan accordingly, furthermore there may be a necessity to implement different plans in one classroom dependent on the group of learners. Initially involving the learners in setting some ground rules for the classroom and by modelling acceptable behaviour the practitioner is able to develop the learner’s understanding of how to, and just as importantly, the need to impose limits on themselves (Allen, 1996). The use of transactional analysis as a function of modelling behaviour assumes that every person is responsible for their own behaviours, therefore will effect change upon themselves by actively replacing their current behaviours with those they see or experience from others (Dhume, 2020). However, this also relies on the practitioner displaying an appropriate response to unwanted behaviours, Berne’s Transactional Analysis theory assigns roles to each person taking part in any interaction, in order for this theory to have any value in the classroom the practitioner needs to respond to the learners on an adult-to-adult manner, where both the “stimulus and the response are exhibited by the well-structured Adult” (Berne, 2016, p. 9) egos Berne states are available to every person regardless of age or experience. Learners will respond to pedagogy, either positively or negatively, the practitioner’s ability to reflect on this and make adjustments to their plan will determine how well the learners continue to engage with both the content and the practitioner.
Practitioners need to provide learning activities that also aid in engaging the learner, Harry Wong (2009) claims this will then enable the management of behaviour in the classroom. Often pedagogy and the efficacy of the practitioner is crucial in building effective practitioner-learner relationships (Hunter, 2021). Practitioners need to be aware of the learning needs of the individuals within the group, providing activities that all learners can take part in, as inclusive practice aims to narrow the gap between those with an appetite for education and those with a negative view of the need for further education. Inclusive practice not only allows all learners to feel they are part of the learning community but are playing an active part in creating this community. 
Jere Brophy wrote about the use of scaffolding and structured but varied activities along with probing questions and positive feedback in order to support with learner engagement (Brophy, 1984). Having a variety of resources and activities available will allow the learners to better engage with the curriculum and encourage independent goal setting. Understanding the learner's individual goals and supporting them to achieve this through the use of activities that build both their skills, and their deep learning of the content is intended to allow the learner to continue to move their goals forward as they reach each one, ultimately working their way through the stages of Blooms Taxonomy (A Taxonomy for Teaching and Learning Assessment, 2001). Practitioners should be setting out both their expectations of the learners and those expected by the curriculum they are following in order to support the learners to set and achieve their individual goals.
Activities in the classroom should be varied and include elements that can increase a learner's ability in math, literacy or IT but should also consider the topic and how this may induce both questioning and debate, however managing that debate in order that there is an element of learning can be tricky depending on the subject. The practitioner will need to set boundaries to manage the discussion or use guiding questions that will avoid the possibility of the conversation becoming derailed by personal opinions or leading to a conflict that will need careful management. Just as importantly the practitioner will need to be able to gauge when it is suitable to allow the conversation to run freely and when to as well as how to bring the conversation back to the topic at hand.
In conclusion, learner engagement is a well-managed balance between the input of the practitioner and the learner. The practitioner has a responsibility to provide an environment for learning, which can be done through preparation and practice. An efficient practitioner is crucial, being aware of the groups learning needs prior to the first session and checking these regularly over the course of the curriculum, having a plan to manage the classroom and a variety of resources ready will provide learners with a confidence in the practitioner that is expected to encourage the learner to engage with the process. Similarly setting out the expectations from the beginning will prepare the learners, with a knowledge of what they will be learning and how this will be facilitated should encourage the learners to take some responsibility for their own learning. How the practitioner behaves in the classroom will influence how the learners responds, which will be the key to managing the engagement balance.


[bookmark: _Int_Xw8LSBRj]I observed two trainers deliver sessions to learners based in my workplace. The first was a one-off session focused on supporting staff with professional development (appendix 1), and the second was part of a longer induction week (appendix 2). One of the trainers was an external trainer from professional body within the same field of work. The sessions were short and covered a small area of practice, while one session was more practical than the other. The two sessions that I delivered were the same session over two induction weeks, which were short sessions at the end of the final day (appendix 3 & 4). Learners ranged in experience from being completely new to the healthcare field to having many years experience as a nurse or carer. 
There was a difference in the way that activities for staff to take part in were structured into the sessions, although both linked the activities to the appropriate parts of the learning. During the RCN delegation and record keeping session, practitioner P mainly engaged learners in discussion-based activities asking them to draw on their personal experiences. This engaged learners well as this gave them the feeling that both they, and their prior knowledge, was valued. The session became a lively but focussed discussion on these experiences, with Practitioner P guiding the discussion where needed using prompts or questions in order that the session did not become derailed, however as the group was split between face to face and an online group it also felt disjointed, with the online group almost being in the background. Practitioner P’s tendency to focus on the face-to-face group before relaying the feedback to the online group and then asking for their thoughts or points raised in discussion, was often responded to with nothing extra to add. It was clear from the screen that there was minimal discussion taking place in their room, even when asked to work in smaller groups they did not move to gather together. Their lack of engagement in the session was further compounded by the scenario sheets for one of the activities not being available to them in readiness and not translating well on screen. This showed that there was a need for a practitioner to be with the online group also to facilitate engagement and make these learners and their opinions feel just as valued as those in the face-to-face group. This way of blended learning needs both fully engaged and independent learners and all resources prepared in advance to work well, mandatory attendance for some learners does not always mean engagement, therefore the practitioners need to do as much as they can to make the session engaging.
In contrast the first aid session I observed practitioner K deliver was of a more practical nature, with physical activities interspersed with discussion and presentation. Despite this session being on the fourth day of an induction week, Practitioner K was able to engage learners by creating a positive atmosphere and adding a fun element to the session. Being able to get up and move around kept the attention of the learners even though it was clear that the learners had taken in a lot of information in a brief period. Although only some learners had previous experience in first aid, practitioner K used this to her advantage, encouraging them to complete practical activities first so they could assist her in supporting others, as well as engaging the whole group in background support. This gave all learners the impression their knowledge and skills were valued, and allowed the learners to provide each other with support, creating a community of leaners. 
My own sessions were contrasting, the first being a difficult to manage group, who had already prepared to go home before I entered the room and the second were really keen. I believed I was prepared for both sessions with the equipment I needed and planned activities for the learners to follow. The disruption caused by some learners needing to leave before the end of the first session led to some disruption and lots of chatter. I found bringing the learners back to the activity at hand difficult, particularly as I had not experienced this behaviour on previous sessions. This was a positive experience though as I went into the next session with a plan for what I would do should this happen again. I also had prepared written examples of the recordings the learners would be entering, so I felt able to guide the learners more effectively. Due to the size of the group and the number of mobile devices available, I was able to create small groups of learners that supported each other through the activities while I was able to move around the room and engage on a more familiar level, addressing any concerns or difficulties each group may have.
All practitioners were able to engage learners with the outcome of each session with a varying degree of success. It has shown the role of preparing before the session has on learner engagement, as well as the need to complete initial assessments of skills, knowledge and learning needs to be able to support learner engagement with the content and the learning outcomes. This also indicates the importance of the community of learners, and small group teaching so that some learners do not feel isolated or disengaged. 
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Appendix
[bookmark: _Toc48127143]Teacher Observation Form 
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	Teacher

	Pam Penman

	Date
	29/04/2022


	Group
	
Nurses & shift leaders 

	Topic/Context
	Delegation and Record keeping


	Notes on the lesson:

	
The session was planned to run face to face and through TEAMS to a group of learners in a second location. Learners has been told it was mandatory to attend one of these sessions.
Pam had all the equipment she needed and bought along freebies for those attending.
As with a previous session Pam was expecting a non-learner to be supporting and leading the session in the second location while she concentrated on the delivery and the learners in the room, however this was not the case, and I was not made aware that this was not planned until that morning. The expected practitioner had double booked themselves so was delivering training in another room across the hall. Although contactable by phone if needed.
Pam began the session with introduction and icebreaker, which worked well with the group in the room, however the group in the second location needed a lot of prompting and guiding to nominate 1 person to manage the mute on the TEAMS call as there was a delay, which meant Pam could be heard in the room and on the call. 
Pam did not establish TEAMS etiquette when she first began the session, so the online learners did not use hands up or chat functions, but waited for Pam to ask them to respond.
Due to the size of the room in the second location and the layout, it was difficult to hear what was being said. With no microphones other than the one on the laptop being used. Again, a lot of prompting was needed for them to nominate a spokesperson.
The session was discussion based around case studies and personal experience.
It was difficult for Pam to give both groups equal attention and it was clear to see on the screen that there was limited discussion going on during activities.
Pam was unable to hear the online discussion to guide it, or use prompting questions, therefore during discussion activities, Pam tended to focus on the face-to-face group and left the online group to discuss among themselves.
Pam’s interaction with the group in the room was open, friendly and she appeared very approachable, which hopefully also came across to the online group. This continued throughout the session despite the obvious difficulties.
Pam had all the equipment and resources she needed, and had expected the handouts to be prepared for the online group. Pam was able to overcome a glitch with video sound not working through TEAMS, by adding the link to the chat box, and asking the group online to use the link to watch before coming back to rejoin discussions.
Pam closed the session down with a brief discussion about how learners now felt about delegation and could they do anything differently, joining the RCN and there was a publicity photo taken for the face-to-face group.


	What I have learned:

	
That I should check in prior to the day if there is blended learning to ensure the resources are ready and what support is planned for the room
That online learners often need more prompting to discuss than face to face
The use of the chat function in TEAMS to encourage engagement with online groups
That no matter what to keep smiling and remain positive during the session.




	Targets to improve my own practice (mapped to professional standards where appropriate):

	









Teacher Observation Form 
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	Teacher

	K

	Date
	12/05/2022


	Group
	New starters on induction

	Topic/Context
	Emergency First Aid


	Notes on the lesson:

	This was a face-to-face session, held on day four for new starters s part of their week-long induction.
Learners had spent the last few days together and appeared comfortable in their chosen seats
Learners were interacting with each other, and K well.
K asked the learners at the beginning of the session how they had found the other learning days.
K advised the learners of the assessment process for the day, and checked with each learner that were happy to complete the necessary activities in order to pass the session.
K had the equipment set up ready, and the presentation loaded onto the title screen. Any learners that arrived when K wasn’t in the room to greet them, would be aware of the session being taught.
K went through the presentation, asking learners to complete the activities as they fit in.
K was able to guide the less confident learners to complete the activities, and asked the learners with previous experience to support others in the group.
K asked post activity assessment questions of encourage both self and peer assessment.
K offered learners opportunities to ask questions at the end of each section of the session, and again at the end of the session.
K offered for learners to speak to here in the break should they have any concerns or questions they would [refer to ask privately

	What I have learned:

	the option for peer assessment can be very useful in a group of learners with mixed experience.
Setting up the equipment aids in prepping the learners for session content
Providing time in the session for questions is more useful than one question session at the end of the session


	Targets to improve my own practice (mapped to professional standards where appropriate):

	
Have presentations loaded onto the screen in readiness for learners arrival
Prepare any equipment or place handouts on the tables ready
Add time into sessions for learners to ask questions before moving onto the next area of content.
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Lesson Plan

	Topic: using Access Care Planning
	Class: induction


	Date:
28/04/2022
	Length of lesson:
1hr 15 mins
	Number of students:
15

	Resources required:

Mobile devices



	Aim of Lesson

To know how to use Access Care Planning App




	Learning Outcomes – The Learners Should Be Able To:

Know how to log in to ACP app
Know how to follow a case
Know how to complete a scheduled activity
Know how to complete an ad hoc activity
Know where to find the manual handling and care plans for a person we support



	Previous student knowledge required for the session:	

None necessary





	Anticipated difficulties (if applicable):

Poor internet signal
Needing to share devices
Poor engagement due to time of day








Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction











Development 























Plenary/conclusion




	Introduce ACP

Introduce 
Aims and objectives

Initial assessment of learners knowledge





Learning how to log into the app

Learning how to follow a case

Learning how to find the care plans 

Learning how to find the manual handling plans

Learning how to complete activities

Acceptable language and tone

The importance of syncing




Assessment



Learner feedback


	Brief description of the system




Discussion 







Guided use of the App













discussion








Practical activity – ask learners to find information or complete an activity


Q & A session

	5 mins












50 mins













5 mins


2 mins





10 mins


3 mins





	Assessment Strategies: when and how are they included within the lesson?
Assessment of learners during the session in undertaken through asking them if they are in the correct area of the App, if they can see what they are expecting, and through discussion about what they need to input.
At the end of the session an assessment is undertaken by asking learners to find information on the app, and asking them to read back what is on the system.









	Informal reflection (to be completed after the session)

this was a difficult session today, the learners were ready to go home, and all felt they had been advised they would be finishing early. This was compounded by another trainer during the day running over by ½ hour meaning I felt rushed to complete in order for learners to finish on time. It was also the last session of a 4 day training course.
I was not able to go through all the planned activities for this session, learners were not focused on the session and I felt I had lost them due to rushing and trying to squeeze everything into the session. I lost confidence in my abilities and moved to the end of the session.
I could have omitted some of the activities, however at the time I was not able to reflect effectively and decide which were the most important parts of the session for learners.
Some feedback for the group was that it was difficult writing documentation for an invented person.

Action plan 
· Have a prepared list of documentation needed
· Decide which parts of the session are vital to learning and have this as a back up plan in case of time constraints
· Discuss the timetable with other trainers – importance of time management & reminding learners that the timetable runs until 16.30
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Lesson Plan

	Topic: using Access Care Planning
	Class: induction


	Date:
12/05/2022
	Length of lesson:
1hr 15 mins
	Number of students:
20

	Resources required:

Mobile devices



	Aim of Lesson

To know how to use Access Care Planning App




	Learning Outcomes – The Learners Should Be Able To:

Know how to log in to ACP app
Know how to follow a case
Know how to complete a scheduled activity
Know how to complete an ad hoc activity
Know where to find the manual handling and care plans for a person we support



	Previous student knowledge required for the session:	

None necessary





	Anticipated difficulties (if applicable):

Poor internet signal
Needing to share devices
Poor engagement due to time of day








Lesson Detail:

	
Stage 
	
Focus
	
Strategy 
	
Time 


	Introduction











Development 























Plenary/conclusion




	Introduce ACP

Introduce 
Aims and objectives

Initial assessment of learners knowledge





Learning how to log into the app

Learning how to follow a case

Learning how to find the care plans 

Learning how to find the manual handling plans

Learning how to complete activities

Acceptable language and tone

The importance of syncing




Assessment



Learner feedback


	Brief description of the system




Discussion 







Guided use of the App













discussion








Practical activity – ask learners to find information or complete an activity


Q & A session

	5 mins












50 mins













5 mins


2 mins





10 mins


3 mins





	Assessment Strategies: when and how are they included within the lesson?
Assessment of learners during the session in undertaken through asking them if they are in the correct area of the App, if they can see what they are expecting, and through discussion about what they need to input.
At the end of the session an assessment is undertaken by asking learners to find information on the app, and asking them to read back what is on the system.









	Informal reflection (to be completed after the session)

Today’s session went far smoother than the last one, I was able to go into the training room at the planned time, I had prepared scenarios for the staff to follow and add the expected documentation.

I followed the planned structure, which enabled me to manage any learner questions and support the learners as they were completing the practical activities. With 6 devices for the room the learners had to work in small groups, therefore were supporting each other and taking turns to use the App as directed.

I felt far more confident at the end of this session. I felt pleased that the action plan I had followed from the previous session had improved my practice.



Action plan 

· Decide which parts of the session are vital to learning and have this as a back up plan in case of time constraints
· Create more scenarios to enable more learners to use the App during the session.

















	action
	By whom
	Completion date

	Review presentations to add question slides where appropriate
	Alison
	01/09/2022

	Read articles about learner engagement
	Alison
	01/09/2023

	Consider reviewing learners on LMS before providing induction sessions
	Alison
	20/06/2022 & continuing

	Review current activities for sessions I have created
	Alison
	01/09/2022
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