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Research Context
This proposed study explores how primary school teachers in Wales experience and reflect on their wellbeing before, during and after residential educational visits. While teacher wellbeing is widely recognised as a national and global concern (OECD, 2021; Viac & Fraser, 2020), much of the existing literature relating to teacher wellbeing focuses on reducing stress, rather than identifying the positive experiences that support emotional renewal and motivation and the literature surrounding residential visits is heavily based on the impact of the children not teachers. This study addresses that gap by foregrounding teacher voice and reflection. The research question is: ‘How do primary school teachers perceive the impact of residential educational visits on their wellbeing?’. 
In an educational context, residential visits are school-organised trips where pupils and staff stay away from home overnight, usually involving outdoor learning, team-building, cultural, or curriculum-linked activities (Learning Away, 2013) -  although the term also lends itself to extended immersive visits whereby children may attend a location repeatedly over a long period of time. These visits typically take place at outdoor centres, camps, museums, or historical sites, and can last from one night to a week or more. The research would be conducted in Wales to align with teachers within Wales teaching through the Curriculum for Wales (Welsh Government, 2022) and aims to gather their views in an ethical manner adhering to BERA guidelines (2024).

Research Design and Methodology
All research is shaped by a philosophical worldview which is a set of beliefs about reality, knowledge, and values that underpin methodological decisions (Cohen et al., 2018). This proposed research adopts a post-positivist worldview, which stipulates that while there is an external reality, our understanding of it is always filtered through human perception, language, and context (Phillips & Burbules, 2000). Unlike strict positivism, which assumes objective truth can be measured directly, post-positivism accepts that all knowledge is provisional and shaped by bias, yet still values rigour, transparency, and the pursuit of trustworthy patterns across data (Guba & Lincoln, 1994). For example, in the context of the proposed study; surveys and interviews to understand how teachers feel relating to a residential visit will be used but it is understood that their answers will depend on their mood, personality, or situation and circumstances. The aim is to look for patterns within the responses during analysis of the research, although, critically, there may not be any as responses may differ and be too individual to synthesise.
Post-positivism as a ‘worldview’ is particularly well suited to exploring teacher wellbeing, where emotional and relational experiences are complex, subjective, and often expressed through narrative feedback rather than numeric measurements. A purely constructivist or interpretivist approach might avoid identifying patterns across cases, focusing solely on individual meaning-making. However, this study aims to explore commonalities in how primary school teachers in Wales perceive the impact of residential visits on their wellbeing. While the findings are not intended to be generalised as statistics, the goal is to surface rich, meaningful insights that may be transferable to similar contexts (Lincoln and Guba, 1985). This aligns with the principles of qualitative inquiry, which values depth over breadth and emphasises the importance of contextualised understanding and professional reflection (Patton, 2015). Post-positivism offers a philosophically coherent middle ground: it values individual voice and while allowing for careful, evidence-based interpretation of shared themes (Creswell & Poth, 2018).
Consequently, the proposed study does employ a qualitative methodology, consistent with post-positivist goals of depth and pattern recognition in subjective experience. The use of an online data program will be used called Qualtrics; 
“Qualtrics provides a flexible platform for gathering empirical data efficiently and ethically, especially when anonymity, consent tracking, and large-scale distribution are required.”
(Bryman, 2016; Qualtrics, 2024)
Data can be gathered through open-ended written reflections delivered via Qualtrics, offering participants a safe, flexible space for reflective self expression (Evans & Mathur, 2005; Braun & Clarke, 2022). This method allows the research to explore real world emotional experiences while applying a transparent analytical process. The proposed research also includes the optional use of the Warwick-Edinburgh Mental Wellbeing Scale (WEMWBS) [Appendix 1], consistent with post-positivism’s acceptance of integrating structured data when it enhances trustworthiness (Tennant et al., 2007) this will be discussed in depth in a following section.
The emphasis on real experiences, interpreted through rigorous reflection, rules out approaches grounded in detached measurement or rigid generalisation and, instead, the research seeks analytical depth and practical insight, drawing on frameworks such as Seligman’s (2011) PERMA model and the Job Demands–Resources model (Bakker & Demerouti, 2007) to inform interpretation. These are used as sensitising concepts rather than coding frames — consistent with post-positivist flexibility (Thomas, 2021).  While the study is grounded in a qualitative methodology, the optional inclusion of the Warwick-Edinburgh Mental Wellbeing Scale (WEMWBS) introduces a small quantitative element. This reflects a qualitatively driven mixed methods approach, consistent with post-positivist thinking (and reflective of the researcher’s personal preferences), which values the integration of diverse data types to enhance depth, trustworthiness, and contextual understanding (Creswell & Clark, 2018).
A core part of the research design is the use of thematic analysis, which allows the researcher to identify and interpret patterns in participants’ reflections without erasing their individuality (Braun & Clarke, 2022). It intends to be systematic but flexible, making it a strong fit for post-positivist research that prioritises both structure and depth. The analysis will follow Braun and Clarke’s six-phase model, beginning inductively but informed by relevant theory. Reflexivity, peer debriefing, and transparent documentation will be used to enhance trustworthiness throughout the intended research process (Nowell et al., 2017).
As a practitioner-researcher with professional experience of residential visits and a commitment to teacher wellbeing, I acknowledge that my insights are shaped by prior understanding. Post-positivism does not claim objectivity but instead demands critical self-awareness – something that has been a consideration since the initial process of research design. By keeping a reflexive journal, piloting questions with colleagues, and inviting feedback from peers, the intention is to actively manage this influence throughout the research process (Lincoln & Guba, 1985; Thomas, 2021).
Ethically, the design reflects sensitivity to the emotional content of the research, especially as it relates directly to ‘wellbeing’. Only adult participants are involved, with no data collected from children as this decision avoids the ethical complexity of working with minors on emotionally charged topics, such as power, consent, and emotional interpretation (Alderson & Morrow, 2020; BERA, 2024). Instead, the study creates a space where teachers can engage in voluntary, anonymous reflection, free from institutional judgement or hierarchical dynamics. Such environments are known to promote more authentic, emotionally honest responses, especially when exploring sensitive issues like wellbeing (Evans and Mathur, 2005). Anonymity can reduce perceived power imbalances and encourage open disclosure, particularly in research involving workplace experiences (Asselin, 2003; Braun & Clarke, 2022). This approach aligns with ethical research practice in education, where the goal is to empower participants while minimising pressure or bias (BERA, 2024).
Contextually, this research approach aligns with national education priorities in Wales. The Curriculum for Wales (2022) and the Well-being of Future Generations Act (2015) both highlight staff wellbeing and reflective practice as essential components of a healthy education system. By exploring teacher voice and using a respectful, ethically grounded method, the research contributes to ongoing national conversations around retention, morale, and professional fulfilment in Welsh schools (Estyn, 2023).

Research Methods and Tools
This section outlines and justifies the research methods chosen to address the study’s central question: How do primary school teachers perceive the impact of residential educational visits on their wellbeing? The methodological decisions made are not incidental but grounded in the philosophical, ethical, and contextual considerations outlined in the previous section. To explain this design process clearly, the study draws on Saunders et al.’s (2019) Research Onion, which provides a structured framework for linking philosophical stance, research strategy, and practical methods.


Applying the Research Onion
At the outer layer of the Research Onion lies philosophical positioning. As noted, this research adopts a post-positivist stance: it assumes a reality external to individuals (i.e., teachers’ lived experiences), but accepts that our knowledge of that reality is shaped by interpretation, reflection, and context (Phillips & Burbules, 2000). This worldview supports the use of qualitative methods aimed at understanding patterns in subjective accounts; not to generalise, but to interpret meaningfully.
The next layer, research approach, is inductive. Rather than testing a hypothesis, the study seeks to develop insights from teacher reflections. This inductive logic aligns with the flexibility of qualitative research and supports a depth-oriented understanding of experience (Thomas, 2021). The research strategy I intend to use is a qualitative exploratory design, implemented through an online reflective questionnaire using Qualtrics. Using Qualtrics as a digital platform offers an accessible, secure, and ethically appropriate space for teacher reflection. According to Evans and Mathur (2005), online tools are especially suitable for eliciting honest and thoughtful responses on sensitive topics, such as wellbeing, as they allow participants to control when and how they engage. The method also reflects Estyn’s (2023) guidance on flexible, practitioner-led approaches to professional reflection.
Continuing with the Research Onion layers, it is important to consider the time scale of the research. The intention is to adopt a longitudinal time horizon approach (Saunders et al., 2019), capturing responses at multiple stages surrounding the residential experience. Finally, the techniques and procedures include collecting open-ended written responses and analysing them through thematic analysis (Braun & Clarke, 2022), enabling the researcher to identify recurring patterns while remaining sensitive to individual variation in teacher wellbeing experiences.

Description and Structure of the Research Tools
The questionnaire used will need to include a series of open-ended reflective prompts, encouraging participants to describe their thoughts and emotions before, during, and after a residential educational visit. These questions could be developed in consultation with peers and piloted with colleagues to ensure clarity, accessibility, and emotional sensitivity. This method draws on best practice in reflective qualitative design, where prompts should be open, accessible, and emotionally neutral, allowing the participant to shape the direction of their narrative (Hollway & Jefferson, 2013; Braun & Clarke, 2022).
As mentioned, to complement the qualitative data, participants are also given the option to complete the Warwick-Edinburgh Mental Wellbeing Scale (WEMWBS); a validated fourteen item scale that measures mental wellbeing through positively worded statements (Tennant et al., 2007). This approach allows for light triangulation, where structured data (e.g. WEMWBS scores) is combined with open-ended reflections to enrich understanding. While not a full mixed methods design, this integration enhances trustworthiness, depth, and interpretive insight, consistent with qualitative research traditions (Denzin, 1978; Patton, 2015; Creswell & Clark, 2018). The use of WEMWBS is optional, recognising that not all participants will wish to quantify their feelings, and acknowledging the risk of framing wellbeing in overly medicalised terms (Soutter et al., 2014). It is also important to note that participants can leave the research at any time with no consequence and request to have their data destroyed in line with BERA (2024).
Sampling Strategy and Context
The intended sample comprises primary school teachers in Wales who will participate in an upcoming residential educational visit with their class. A purposive sampling strategy is used to ensure relevance to the research question. This choice reflects recommendations from qualitative research literature that sampling should prioritise information-rich cases (Patton, 2015) rather than aiming for statistical representativeness – the sample will depend very much on which schools have planned visits and so choice of participants is dependent on this.
Participants will be recruited through professional networks, education contacts, and direct invitations to schools known to engage in residential programmes. No incentives will be offered as participation is entirely voluntary. The sample size is expected to be small (5–15 participants), which is appropriate for qualitative analysis aiming to understand depth over breadth (Robson & McCartan, 2016). By focusing on teachers in Welsh primary schools, the study remains grounded in a specific educational context linking to Curriculum for Wales (2022) and the Well-being of Future Generations (Wales) Act (2015).
Ethical Considerations
All research decisions have been made in line with BERA (2024) guidance and reflect a commitment to protecting participant dignity, autonomy, and emotional safety. Ethical approval will be sought and granted through the university’s formal process, and participants will receive detailed information about the purpose of the study, how their data will be used, and their right to withdraw. One key ethical decision was the exclusion of children from the study. While residential visits inevitably involve rich pupil–teacher interactions, this research does not seek to evaluate pupil outcomes or gather data from children, as the aim has developed to become more concise. Involving children in emotionally sensitive research presents complex ethical issues relating to consent, power, and emotional safeguarding (Alderson & Morrow, 2020; Mannay et al., 2020). The focus on adult participants is deliberate: it allows the study to explore wellbeing deeply, respectfully, and without additional gatekeeping.
Participation will be anonymous. Teachers will be allocated a unique identifier to allow for follow-up or clarification without linking identities to specific schools or individuals. Data will be stored securely, in line with GDPR and institutional requirements. Emotional safety is also prioritised in the language used in the survey and in the voluntary nature of every element of participation — including the WEMWBS. As Gary Thomas (2021) argues, ethically sound research is not just about procedures and permissions, but about choosing methods that respect context, reduce harm, and honour the complexity of human experience - this study seeks to do precisely that.
Strengths and Limitations of the Method
This research design hopefully offers several strengths; the use of written, asynchronous reflection supports ethical care, reduces participant burden, and encourages thoughtful engagement especially relevant in research with teachers, who are often time-poor and emotionally overextended (Cooper-Gibson Research, 2019). Qualtrics provides an efficient and secure platform for data collection, enabling consistency, accessibility, and ease of analysis (Wright, 2005). The combination of reflective prompts and an optional wellbeing scale allows for both depth and structure, aligning well with a post-positivist commitment to pattern recognition and credibility (Creswell & Poth, 2018; Lincoln & Guba, 1985). This triangulation enhances the trustworthiness of findings (Nowell et al., 2017).
However, limitations remain and must be acknowledged with potential ways to overcome them. Written responses may lack the richness or spontaneity of spoken interviews, and some participants may struggle to express emotional nuance in writing (Robson & McCartan, 2016) – perhaps setting a planned time limit on the responses may remedy this. The small sample size and focus on a single country context also limit transferability. That said, the aim is not generalisability, but the development of insightful, contextually grounded knowledge relevant to policy and practice in Wales. To ensure coherence in the longitudinal design, participants are required to complete all three data collection points (before, during, and after the residential visit). Unfortunately, partial data sets — for example, if the 'during' phase is missed — will be excluded from final analysis, as the absence of one phase compromises the ability to identify patterns or changes over time (Saldaña, 2003; Ritchie et al., 2014) having dates planned well in advance may help to ensure the completion takes place.

Data Presentation and Analysis Methods
“Thematic analysis is a method for systematically identifying, organising, and offering insight into patterns of meaning (themes) across a data set” (Braun and Clarke (2022, p.3).
The proposed research study will employ thematic analysis to interpret teacher reflections collected through an online Qualtrics-based tool. Thematic analysis is a well-established method in qualitative research, offering a structured yet adaptable approach to identifying patterns of meaning across data sets. As Braun and Clarke (2006; 2022) explain, thematic analysis is particularly appropriate when exploring participants’ lived experiences, emotions, and meaning-making processes — all of which are central to this study’s focus on teacher wellbeing during residential educational visits.
A key strength of thematic analysis is that it is flexible and adaptable. It can be used with different research approaches, including post-positivism, which recognises that while a real world exists, our understanding of it is always shaped by personal views and context (Phillips & Burbules, 2000). This makes thematic analysis a good fit for this study, as it allows the researcher to explore patterns in teachers’ reflections without claiming a single truth. Instead, it helps identify common themes—such as how wellbeing is affected by residential visits—while still respecting each teacher’s individual experience.
The data will be analysed using the structured process proposed by Braun and Clarke (2006), involving familiarisation with the data, initial coding, theme generation, review and refinement of themes, and a final interpretive narrative. Although the process will begin inductively, codes and themes will also be informed by theoretical frameworks relevant to wellbeing, such as Seligman’s (2011) PERMA model and the Job Demands–Resources model (Bakker & Demerouti, 2007). These frameworks will act as sensitising concepts, providing a lens through which emerging themes can be understood, but without constraining the data or limiting interpretive openness (Blumer, 1969; Terry et al., 2017).
 Although widely used, thematic analysis (TA) is often misunderstood or misapplied in qualitative research. A common issue is the tendency to treat it as a simple coding process or to reduce it to a “data sorting” exercise, without engaging in deeper interpretive work (Braun and Clarke, 2022). Critically, researchers may use TA without explicitly stating their theoretical framework or outlining how themes were developed, which weakens transparency and rigour (Nowell et al., 2017). Others confuse TA with grounded theory or content analysis, overlooking TA’s focus on meaning-making and its flexibility to align with various philosophical positions. Braun and Clarke (2019) have been particularly critical of "codebook" approaches that claim to use TA but apply rigid pre-set codes without reflexive engagement, which can strip the method of its analytic depth. Therefore, in this proposed research design, TA is used with clear theoretical positioning, transparent theme development, and reflexive analysis, ensuring that findings are not only descriptive but interpretively meaningful. 
In selecting thematic analysis over other approaches such as grounded theory or discourse analysis, the study intentionally avoids over-theorisation or abstraction. Grounded theory, for instance, aims to build new theory from data, which is currently beyond the scope of this small-scale professional study (Charmaz, 2014). Meanwhile, discourse analysis focuses on language use and power relations, which, while relevant, are not the central concern of this research. TA provides a practical, philosophically appropriate method for identifying and presenting patterns that are both situated and useful for informing practice.
The use of written reflections, rather than interviews, also influences the nature of the data and the analytical approach. Written responses tend to be more reflective and carefully constructed, but may lack the spontaneity and non-verbal cues found in spoken data (Cohen et al, 2018; Robson & McCartan, 2016). However, research by Evans and Mathur (2005) and Wright (2005) suggests that online, asynchronous tools can increase participant honesty and reduce social desirability bias — especially in research involving sensitive topics such as mental health or wellbeing. The written format also reduces researcher influence during data collection, increasing the consistency and comparability of responses..
Nonetheless, limitations remain. Thematic analysis, like all qualitative methods, relies heavily on researcher interpretation. Despite efforts to remain transparent and reflective, findings are unavoidably shaped by the researcher’s perspective, values, and context. Moreover, the method does not account for power dynamics or discursive structures unless explicitly adapted to do so; an important caveat in educational research (Foucault, 1972; Clarke & Braun, 2018). These limitations are acknowledged not to undermine the method, but to reinforce the importance of reflexive, critically aware analysis.
In conclusion, thematic analysis provides a coherent and philosophically aligned approach for analysing and presenting the reflective accounts of Welsh primary teachers. It enables the study to identify meaningful patterns in the data while remaining sensitive to emotional nuance, ethical care, and policy relevance. By grounding interpretation in both empirical evidence and theoretical insight, the analysis method strengthens the study’s potential to contribute to both scholarly understanding and educational practice.
Impact on Knowledge and Future Practice
Engaging with this assignment has significantly deepened my understanding of the philosophical and methodological underpinnings of educational research. Previously, I had not fully appreciated how decisions about ontology and epistemology shape every element of a research design (Cohen et al., 2018) and was struggling to be concise with choices relating to the research question and design. Through critically evaluating my own position as a post-positivist researcher, I have come to understand the importance of designing tools that are not only fit for purpose but ethically and philosophically coherent (Phillips & Burbules, 2000; Thomas, 2021).
Working with frameworks such as the Research Onion (Saunders et al., 2019) has provided a clear structure for aligning my worldview with my methods, while engaging with academic literature from Lincoln and Guba (1985) and Braun and Clarke (2006; 2022) has reinforced the value of reflexivity, trustworthiness, and transparent analysis in qualitative work.
Importantly, this assignment has strengthened my commitment to elevating teacher voice in research and to adopting approaches that are emotionally intelligent, ethically grounded, and contextually aware (Hollway & Jefferson, 2013; BERA, 2024). These insights will inform my future practice as a more reflective and research-informed educator, able to engage critically with evidence while remaining sensitive to the emotional realities of school life for the sake of the student teachers in my care.
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The Warwick-Edinburgh Mental Well-being Scale (WEMWBS)

Below are some statements about feelings and thoughts.
Please tick the box that best describes your experience of each over the last 2 weeks

STATEMENTS

I've been feeling optimistic
about the future

I've been feeling useful

I've been feeling relaxed

I've been feeling interested
in other people

I've had energy to spare

I've been dealing with
problems well

I've been thinking clearly

I've been feeling good
about myself

I've been feeling close to
other people

I've been feeling confident

I've been able to make up
my own mind about things

I've been feeling loved

I've been interested in new
things

I've been feeling cheerful
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