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Microteach Literature Review and Lesson Reflection Assessments


Literature review

	This brief literature review of my recent microteach lesson will study some of the literature written around a few key areas of the microteach assessment, explaining why they were included in my assessment and how the work influenced me in regards to my lesson, scheme of work and resources. Written work from scholars will be used as well as official government publications regarding key areas of learning. Cognitive theory of learning will be discussed, outlining how the theory works and why it is extremely beneficial to aid learners in the classroom. The scheme of work I developed as part of the assessment will be mentioned, including key aspects such as the chronology of the scheme of work, and how it was influenced by LNF (Literacy and Numeracy Framework). As well as acknowledging the Cwricwlwm Cymreig framework and its relevance. How differentiation featured in my lesson is touched upon, followed written work regarding the effectiveness of ISM’s in a history lesson from the view point of historical pedagogy.  
In science and education, there are three schools of learning. These are the cognitivist school, the behaviorist school and the humanistic school of thought (Petty, 2014). Geoff Petty concludes that the different schools, “Supplement rather than contradict each other and often overlap in practice.” (Petty, 2014, p, 11). This seemed to be the case in my lesson between the cognitivist and behaviorist schools.
The learning theory that drove my lesson from the plan to the classroom was the cognitive learning theory, particularly based on the research of Vygotsky (Muijs & Reynolds, 2005). However, the slight overlap of the behaviorist school may have been noticeable on times, as positive reinforcement can be really useful for motivating leaners and giving them confidence (Petty, 2014). The science behind the cognitivist theory can be complex on times, but is extremely useful in teaching learners new information based on information they already have. The working memory takes the main role in the cognitive theory of learning. In scientific terms, the brain can only hold a certain amount of information in the working memory before it begins to release information (Muijs & Reynolds, 2005). The aim is for information in the working memory, so the current information, to form with the long-term memory through the activation of prior knowledge or ‘schema’, which can lead to activation of a whole line of other schema stored and allows information to be connected and built upon (Muijs & Reynolds, 2005). I attempted this in my lesson, making sure that information was consolidated before moving onto a new task where the information could then be transferred due to the level of understanding. Or at least this was the thought process. So, cognitivists teach for understanding of knowledge, as the learning of new information can only be done effectively once existing knowledge is fully understood and stored away (Petty, 2014).
	Vygotsky’s research into how children develop best and the influence they are under suggests that children learn better through ‘scaffolded’ tasks, where the foundations of the task are set and can be taken away piece by piece (Muijs & Reynolds, 2005; Sweller, 1988). Cognitive principles need to be fully understood by the teacher in order to have the desire effect in the classroom on the pupils. Things such as the pace of the lesson and explanations, modeling of answers as a means of scaffolding and clear, concise feedback can have a massive impact on learning and influenced the basis of my lesson (Kirshner, Sweller & Clark, 2008; Hattie & Timperley, 2007).

	In regards to the scheme of work I produced, the scheme was based on chronology in terms of the content of the lessons. Lessons ranged from the start to the end of Queen Elizabeth’s reign and covered key events and concepts during her time as Queen. Chronology allows the learners to grasp the order of events and when they occurred in a certain period. This is extremely useful in a scheme of work, as it allows learners to develop links between key people, events and changes in a period of history, as outlined in the Welsh governments curriculum for history in Wales (Welsh Government, 2014). Within my created scheme of work, literacy and numeracy tasks were added where possible into the lessons. Literacy based tasks are a lot easier to implement in history lessons than numeracy. Literacy and numeracy frameworks have taken particular importance in school lessons as the Welsh government have set in place directives for every subject to integrate some sort of literacy and numeracy skill development into lessons wherever possible (Welsh Government, 2014). Donaldson highlights literacy and numeracy in his new curriculum for Wales, as there has is evidence to suggest over recent years that these key skills are below the standard required across the board (Donaldson, 2015). The Donaldson report concludes that, “Literacy, numeracy and digital competence should be the responsibility of all teachers.”(Donaldson, 2015, p, 108). Therefore all schemes of work, such as mine, must include the framework for these key skills. Cwricwlwn Cymreig is addressed in the scheme of work as the Welsh language is used when relevant for praise etc. as it is important to acknowledge Welsh linguistics whenever possible (ACCAC, 2003) and through the linking of Welsh history to the topic of Queen Elizabeth where possible, to give a Welsh perspective of the period (Welsh Government, 2013).

Differentiation was addressed in the lesson and across the scheme of work, primarily through questioning and expectations. Thought-provoking questions that link with Blooms taxonomy provide the teacher with a powerful tool, where questions can be individual crafted for the individual once the knowledge of the learner is good enough (Petty, 2014). Differentiation through the individual is important, and can be done simply through posing a direct challenge to the learner during the lesson (Allison & Tharby, 2015). This may seem simple, but was effective in practice as well as theory. This can be done when circulating the room and checking learners work and progression in the task, by differentiating questions that relate to the individual learners work to challenge their knowledge and understanding (Allison & Tharby, 2015). Task specifically can be differentiated by class or by pupil, but this essentially comes down to the teachers knowledge of the class to produce the necessary recourses (Husbands, 2010).
	
In regards to a historical pedagogical theory, I tried to use Initial stimulus materials at the start of my lesson after giving thought to some literature around it. ISM’s (Initial Stimulus Materials) give teachers the opportunity at the start of a lesson, or at the start of a general scheme of work, to provide intrigue and curiosity into the topic while doing very little initial teaching (Phillips, 2001). This then influenced me and perhaps how I could start my lesson in regards to the Spanish Armada. Robert Phillips’ comprehensive work regarding ISM’s suggests that images are used at the start of a lesson to ‘hook’ the pupils and pull them in with intrigue and very little explanation (Phillips, 2001). In quoting Phillips, he writes, “If used correctly, ISM can have enormous dividends, not only for arousing curiosity at the start of the lesson… (Phillips, 2001, p. 20). 
	Other scholars such as Ford and Kennett insist that the benefits of ISM’s far outweigh traditional starters and that they are a good way of making pupils think of key questions regarding the topic for the lesson or even the lessons to follow regarding an enquiry question (Ford & Kennett, 2018). The stimulus used in my lesson was a portrait image of Queen Elizabeth I following the defeat of the Spanish Armada. This was chosen as it introduced the class to Elizabeth I and was directly related to the lessons enquiry question. Ford and Kennett suggest in their work that images from the past, particularly contemporary paintings and photos, can give the greatest sense of period context to pupils (Ford & Kennett, 2018).
	However, due to the nature of ISM’s, it is vitally important that the stimulus is assisted with carefully thought out questions to unpack the stimulus (Fletcher-Wood, 2017; Phillips, 2001). This is crucial to the stimulus have the desired effect and being successful in introducing the topic etc. For this, I constructed a few questions to run alongside the source which the learners reacted too well. However, these questions on times were perhaps a little to informative and the element of the learners independently working the task out was lost. This feedback emphasizes the careful thought that needs to go into the accompanying questions. 
	In conclusion, written sources from scholars in the field of science and education aided the development of my microteach lesson and scheme of work greatly. The ISM task was a success and popular with the learners, the cognitivism school of thought drove my lesson and differentiation was used on individuals in order to challenge them and improve their learning during the lesson. Official government documents helped to construct the scheme of work, in order to ensure that if the scheme of work were taught, all learners would be developing key skills such as literacy and numeracy and that Cwricwlwm Cymreig is included where possible, particularly in a historical context. 



Microteach Lesson Reflection
	
This piece of written work will critically evaluate the microteach lesson that was taught as part of the microteach assessment. The aim of this reflection is to use my experiences of teaching gained in PTE1 to reflect on how the lesson and the tasks could be done different, how this would affect my teaching of the lesson and how these changed would affect the learning of the pupils during the lesson. This will be done by selected different areas of the lesson and breaking them down into: a general evaluation of how they went in the lesson; how they would be changed and how it would affect my teaching practice; and how it would affect the pupils learning and thinking. The areas of discussion and reflection shall include the starter task, the main task of the lesson, the plenary, LNF (Literacy and Numeracy Framework) and the lesson resources. 

Although I initially thought the microteach lesson went well, and still think it was a success in general, there are a lot of things that could have been changed or done differently following the first part of PTE1. Spending time in a classroom and teaching lessons on a daily basis has benefited the reflection of the microteach significantly. After spending a good amount of time in the classroom and teaching a variety of children at different ages and abilities, it became clear that there were a few key areas that I would now change from the microteach to fit the routine/habits I have learned during the first part of placement. 

	The starter task I choose was an ISM (Initial Stimulus Material) image of Queen Elizabeth I. I choose this after reading an article on ISM’s by Robert Phillips, which inspired me to challenge the class (Philips, 2001). The task was widely well received, as feedback that came from the learners in the class and the tutor assessing the lesson commented on the significance of the image and how it engaged learning. The image seemed to get the pupils discussing who it was, what was it about and what the content of the image really was. The image was projected onto the screen so that the whole class could see a visibly clear picture in colour to help their analysis. A resource sheet was handed out with the image on and a COP (Content, Origin and Purpose) grid, which was used to help the learners breakdown and analyse the image. The feedback from the class was generally well received and there seemed to be a good degree of understanding during the task. 
	However, there are a few changes to the task that would benefit the learners and alter the way in which they learn and I teach the task. Feedback from the tutor present suggested that they were unsure about the use of COP analysis at KS3. This lesson as pitched at year 9 pupils, however this task seems to have overstepped the mark perhaps. This was evident in some instances, as there were a few questions regarding what the purpose of the task was and what the instructions were. Since going on placement, I have used a variety of picture sources as starter tasks ranging from year 7 to year 9, which have all been far more successful than the picture analysis in my lesson. These lessons have incorporated inference grids, which allow pupils to breakdown a source through different questions that gradually progress in difficulty. If I were to use this rather than the COP grid, the teaching process would have changed as I would have asked questions within the inference grid that had been especially catered for the picture source. This would be accompanied by a range of questions to prompt answers. During my time on placement, starters are often utilized as time to reflect on the findings of the previous lesson, and can be discussed well. More time should have been given to discussion following the starter task, in order to get a good sense of how well the task was understood. In terms of how these changes would have influenced the pupils learning and thinking, it would not be wrong to assume that starting with an inference grid rather than a COP grid would have benefited the learning and understanding of the pupils. By doing so, the task would perhaps have been understood better, due to the fact that questions were already set in the grid for the pupils to address during the task. By asking more prompting questions, the pupils would also have benefited greatly, as their thinking would have been influenced and the guidance provided by the questioning would have allowed them to arrive at the answer by themselves, rather than just being fed the answer by myself. Questioning can make or break a task such as this, and it is crucial that questions are well thought-out to provide a scaffold for the task.

	The main task combined a fill the gap exercise within a number of information boxes, all of which could be linked to the different causes of the Spanish Armadas defeat. The words that were needed to fill the gaps were in a word bank at the bottom of the resource sheet. Once the gaps had been filled in, a table sheet was handed out so that the different information boxes could be separated into 3 different causes. 
	Once again, card sorts such as this have been done by myself on a number of occasions and taught to a range of pupils. For a task such as this to be successful, there are a few things that would need to be done differently during the task on reflection. The information boxes needed to be numbered off clearly, so that they could be referred to easily when asking for an answer or asking a pupils to read out the content of the box etc. By doing so, this allows myself and the pupils to easily identify the relevant box when discussing it or adding it into our table of causes when discussing hierarchy. 
	The table sheet handed out during the task was given out blank, with no headings, as I was attempting to challenge the pupils to read between the lines of the information boxes and workout for themselves what the causes of the Armadas defeat were e.g. boxes A and B related to ‘Spanish weakness’ as a cause of the Armadas defeat. In order to avoid confusion, the headings should have been added in at the top of the sheet, or at some point, the task needed to be stopped and the proposed headings the class had come up with discussed. By doing this, the pupils would have understood the instructions of the task better, and could have continued the transition from fill the blank task to the table task without confusion. This would have benefited the pupils learning as they would have undertaken independent learning to a greater degree.
	However, the most important change to the task would be the structure of it. The task should have been divided into a number of short tasks with pauses at the end in order to make sure instructions had been clearly understood and to check for understanding. Pauses in the task would change the teaching process, as I would have been able to have all pupils working on the same pace and could have differentiated for those who may have struggling with the task or the instructions. Checking for understanding plays a huge role in the teaching process and pupils thinking and learning. 
	
	Since being on placement, I have fully understood the importance of a plenary not as an end of lesson task, but a task that draws together the key themes and ideas of the lesson to a head and where discussion and checking for understanding take place. If the plenary in the microteach lesson could be done again, I would move away from a resource based plenary and encourage the pupils to take part in a discussion plenary. Also, it is vitally important that time is left at the end of the lesson for an effective plenary. Even at the beginning of PTE1, continued feedback suggested that more time was needed of the plenary and in more depth, which is similar to the feedback I received following the microteach.
	In order for the plenary to be successful and for it to benefit the learning of the pupils, a discussion needs to take place that sums up the key points of the lesson and that is pupil led with prompted questions. A vague plenary, such as the one in my microteach, is no use to the learners or too myself. The plenary needs to consolidate the knowledge learned in the task and allow the pupils to develop their thinking and understanding of the knowledge learned. 

	The resources used during the lesson played a huge role in the teaching process and the process of the pupils thinking and learning. The resources were generally well received, and praise was given in regards to the standard of the resources created. However, there was room for improvement. The instructions on the resources needed to be clearer, and even though the tasks were scaffolded to help the pupils with independent learning, this needed to be done to a greater extent. The resources could have been differentiated to fit the needs of all learners, particularly the table task as mentioned for the main task. Resources have a direct effect on pupils thinking and learning, so they need to be clear and well instructed. The powerpoint for example used in the lesson needed for detail, this would have allowed me the option of leaving the instructions of the projector during the task rather than having to repeat myself over and over as pupils didn’t seem to grasp some of the instructions given. By changing details in the resources, the teaching course alters as pupils can be left to work independently until reigned back in to give feedback. This is very beneficial for the learning and thinking of the pupil too.

LNF (Literacy Numeracy Framework) is an issue that needs to be addressed in every lesson across the board by every teacher. During my lesson, literacy was included as the fill the gap exercise required the use of literacy skills through completing the task and reading the information boxes aloud. However, after reflecting on the lesson, there were perhaps a few opportunities missed to incorporate numeracy into my lesson which were missed. Opportunities to mention statistics regarding the Spanish Armada and Queen Elizabeth in general were missed and would have been beneficial to the pupils in order to use numeracy in a historical context. By doing so, this would be directly relating to the LNF put forward by the Welsh government. This needs to try and be addressed at every moment available, and this topic provides it. By doing so, pupils learning is broadened and history is made relevant cross-curriculum.

	In regards to QTS standards that have developed my thinking as a teacher, I have been influenced the most by QTS standards relating to lesson planning and time management. These two QTS standards in particular as they seem to merge together on a regular basis while planning lessons. Organisation has been something I have had to develop greatly and links in the QTS standards for lesson planning and time management. Any good lesson begins with a good lesson plan, which is a skill in itself and has come to characterize my thinking and development as a teacher. Organisation also plays a key role in the success of time management, which is an ongoing target of mine in regards to QTS standards. 

	In conclusion, this piece of written work has addressed some areas of the microteach lesson that could be changed for the benefit or myself and my teaching practice, but mainly for the needs of the pupils and their learning. These changes have been greatly influenced by my experiences during PTE1 and will undoubtedly continue to develop throughout the course of the placement and beyond. 
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OBJECTIVES
(relate to QTS Standards
 where appropriate).
	
ACTIONS TO BE TAKEN
	
SUCCESS
CRITERIA
	
TARGET
DATE

	QTS standard relating to objective: S3.3.7 - Time management (Starter tasks)














QTS standard relating to objective: 
S3.1.2 - Planning Lessons 










Plenaries & packing away
























Not panicking 








	Vitally important that I begin to follow timings for tasks, particularly at the beginning of the lesson. Timer on the screen for the starter task to ensure that when I have the most time at the start of the lesson I am not being too lenient and going over the time limits. Also settling the class quicker could be beneficial. 












Making sure that all my lesson plans are promptly organised and complete within 48 hours of the lesson. Although this has not been a main aim as it has been completed for the most part, this needs to be done for every lesson. Using free lesson time in school to good use will allow to achieve this aim easily. Also, taking a little bit of excess detail out of the lesson plans now I am used to lesson routines etc and no longer feel the need to write them in.





Although this does not link directly to a QTS standard but can be related to time management, plenaries need a little more time at the end of my lessons. As mentioned in the first aim, time taken at the start of the lesson is effecting the end of the lesson. Timings during the main tasks run well, however I am tending to be thin on time by the end of the lesson. This can be resolved regardless of the starter activity timings by giving around 10 minutes at the end of the lesson to draw conclusions through a plenary task, even if it is just a discussion task, true/false etc. This then leaves time for packing up also, a part of the lesson which is underthought, as it can take longer than expected before the class leave in an orderly fashion.








Allowing more time for tasks, particularly at the end of a lesson, even if it means dropping small tasks in the middle of the lesson or taking things out of the lesson plan. Once again links back to timings. If we are running out of time, don’t panic and become frantic, stay calm and calculate what can be done in the remaining time, so that an effective plenary can be added. Tasks simply run over to next lesson.
	· To make sure the whole class is in the classroom on time and ready to begin the lesson
· Increase prepare for starter task at the beginning of the lesson for smoother transition to save time.









· All lesson plans sent to teachers 48 hours before the lesson or even earlier if possible.
· Staying ahead of the workload through effective planning.
· Making sure the lesson plans are detailed but concise enough to not be over detailed 



· Identifying when there’s 10 minutes of the lesson remaining and making sure that everyone is at a stage where they have completed the task I’ve set, ready to round off the lesson.
· Making sure that once the plenary is then complete, the pupils continue to follow my instructions before they leave so that the classroom is neat and tidy ready for the next class (give this up to 5 mins of time).




· Stay calm and composed 
· Don’t rush pupils through tasks
· Allow for timings during lessons plans 

(Target date, 30.11.18)
	
30.11.18



















30.11.18


















30.11.18
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