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Yr laith ar Daith Tri- Portfolio

Fi a Fy Ffrindiau

Tasg Un- Context

The author is currently based in a Year Three class in a medium sized school in the South Wales
valleys. As part of their professional teaching experience, the author was provided with the
responsibility of planning and delivering Welsh Second Language lessons. Throughout the lessons,
he author introduced the topic ‘Fi a Fy Ffrindiau’ by examining the school’s mid-term planning and
then referring to a scheme of work on the CSCJES website. The author examined the Year Three
Scheme of Work (Central South Consortium, unknown date) and based the sessions upon Cam Un
of ‘Fi a Fy Ffrindiau’ (Appendix One). Throughout the lessons, the author endeavoured to cover all
aspects of reading, writing and oracy. For differentiation purposes, the children are split into three
ability groups. The school catchment area could be described as monolingual as none of the pupils
some from homes where Welsh is the first language (Estyn, 2017). However, the school does
endeavour to promote incidental Welsh and the development of Welsh Second Language. The
school’s environment could be described as one of additive bilingualism an environment conducive
to the development of the first language as well as the development of the second language and

results in fostering awareness of both.

The author collaborated with the class teacher to gain better understanding of what Welsh Second
Language subjects had already been covered. Also, the author examined the children’s Welsh
workbooks, reflected upon what prior knowledge could be utilised and decided how to choose
suitable activities for the children. It was suggested to the author that before progression onto new
vocabulary it could be beneficial for the class needed to be reminded of some prior knowledge.
During the spring term, the class were exploring the new cross-curricular topic ‘Bones, Blood and
Gory Bits’. Therefore, the author suggested that it could be topical to begin to understand how to
discuss ailments in Welsh. Hereby, there would be a need to begin reintroducing parts of the body in
Welsh. However, the class teacher suggested that the children need to recap on the Welsh words for
various emotions before progressing onto parts of the body. Hence, throughout this portfolio the
author shall evidence how they interlinked the two ideas during a series of three lessons (Appendix
Two). Despite being in Year Three, the children could be described as emerging bilinguals as not a
great deal of time was devoted to Welsh Second Language, therefore, language awareness was

limited (Baker, 2011).
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Tasg Dau- Link to Video

Please follow the link to witness the author introducing the two topics to the children as elaborated

upon further on.

Tasg Tri- Discussion and Reflection

During the introductory lesson, the author begun the lesson with the children sat on the carpet.
Whilst on the carpet, the author demonstrated a powerpoint based upon emotions in Welsh on the
interactive whiteboard. The powerpoint included various emojis and a corresponding sentence
(Appendix Three). Most of the children had basic understanding of some of the terminology.
However, it appeared beneficial to reinforce terminology as some of the children had forgotten
particular words. All of the children responded enthusiastically to the powerpoint. During several
opportunities the author paused to check children’s understanding of the terminology, asking them
to repeat the emotion back. After the introduction concluded, the children begun their main

activities on a carousel based rotation for approximately fifteen minutes each.

According to the Welsh Government (2016), learners should be allowed to engage in activities that
focus on words and their meanings. After referring to their assisted reflective conclusions, the
author observed that the children engaged well with Kahoot quizzes. Therefore, the author utilised a
Kahoot designed to reinforce correct understanding of terminology. The objective of the interactive
game was for children to select the corresponding word to the matching emoji. The emojis utilised
were exactly the same as the ones incorporated into the introductory powerpoint. The author
purposely done this to create a familiar understanding. Each child individually played this game on
an iPad. All of the children engaged very positively and enthusiastically with this activity. Also, the
Kahoot activity proved positive in terms of monitoring and assessment. After the quiz is completed,
the practitioner can review the children’s progression and witness what answers children were
answering correctly or incorrectly. The author observed that most of the children had correctly

selected their answers but struggled to select some negative emotions.

Another activity involved a flash card game, where the objective was for children to match a
corresponding word with the correct emoji (Appendix Four). Again, the same emojis were used
upon the resources to create a continued understanding. The activity was completed with support

from an additional adult whose focus was to ensure children were matching the correct answers to
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avoid misconceptions forming. This activity again was using a communicative method using a
paired game, therefore, children were also developing their collaborative skills. The class teacher
commented how the children all engaged well with the activity and how vital the lesson had been to

embedding better understanding of the terminology.

Donaldson (2015) aims to develop ambitious and capable learners who can communicate
effectively in different forms and settings, using both Welsh and English. The focus group involved
children reading a script in pairs with differentiated levels of support. At the beginning with each
group, the author read through the script modelling how it should be read. The lower ability group
read individually with the author. Modelling/scaffolding. Then, the middle ability group read in
pairs with the author’s support. The middle ability group were able to being to begin to show
accuracy in their talk, and use some good expression (Welsh Government, 2016). Lastly, the higher
ability group read in pairs. The higher ability group demonstrated use of excellent intonation, and
begun to show accuracy in their talk (Welsh Government, 2016). Majority of the children
understood the script and the context of the conversation within the script. However, a lot of pupils
did ask for clarity with one sentence, possibly demonstrating that the sentence challenged their

deeper understanding of the Welsh language.

Estyn (2018) suggested that most pupils in English-medium primary schools have positive attitudes
towards learning Welsh Second Language and make good progress during sessions. Upon
reflection, children were all extremely enthusiastic whilst engaging with the activities. Feedback
from the additional adults in the room concluded that the children seemed highly engaged
particularly with the interactive element. Further, it became suggested by on member of staff that
some practitioners sometimes struggle to engage this particular class during Welsh Second

Language lessons, so the teacher has noted examples of the activities for future planning.

During the second lesson, the author progressed onto introducing and recapping parts of the body in
Welsh. As aforementioned, the children’s new cross-curricular topic is ‘Bones, Blood and Gory
Bits’ and therefore the author introduced parts of the body in order for children to understand how
to discuss ailments in Welsh. To introduce the lesson, the children witnessed a powerpoint which
included slides with the Welsh words for parts of the body (Appendix Five). Once again, the
children all engaged enthusiastically through the introduction. Some of the children struggled to

recall some parts of the body and it was evident that some of the terminology was not familiar to
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them. As a result of this, during daily Helpwr Heddiw time, the practitioner plays a Welsh parts of
the body game with pupils to reinforce terminology. The game is completed in a ‘bang, bang’
manner whereby two pupils stand out at the front of the class and then the author points to a body
part and the children have to recall the correct terminology for the body part. The child to recall the

terminology correctly the quickest wins.

When developing Welsh Second Language, pupils could use visual clues such as illustrations,
diagrams or charts to enhance understanding (Welsh Assembly Government, 2015). As a written
task, children completed a worksheet created by the author (Appendix Six). The worksheet required
pupils to label parts of an illustrated body in Welsh. The lower and middle ability groups were
provided with a word bank (Appendix Seven) to help support them completing the activity. The
higher ability children were challenged and had to use a dictionary to find the appropriate words.
However, some of the middle ability children had completed the task very quickly. Hence, in
hindsight, some of the middle ability children could have been challenged with finding the

appropriate words in a dictionary instead.

To harmonise the two ideas of emotions and parts of the body the final activity was to create a piece
of work that involved the children drawing an image and writing a corresponding sentence
(Appendix Eight). The objective behind this piece of work was to demonstrate that pupils had
successfully gained understanding of how to extend their sentences in Welsh using vocabulary
gained throughout the sessions. All groups had part of the sentence modelled on the whiteboard.
However, the top and middle groups had to decide upon body parts and emotions and their relevant
spelling to complete the sentence. Whereas, the bottom group dictated on mini whiteboards what
emotions and parts of the body they wished to refer to in their piece of work and the author aided

them and provided them with relevant spellings.

Donaldson (2015) highlighted that there is a commitment to the Welsh language and bilingualism in
the current education system. To conclude, during their final professional teaching experience, the
author endeavoured to promote the topic of ‘Fi a Fy Ffrindiau’ in a fun and engaging manner in
order to develop the Welsh language of their pupils. Moreover, the lessons delivered were very
much influenced by reactivating pupils’ prior knowledge and engaging pupils’ enthusiasm for their
new topic. One aspect of acquiring language fluency is that pupils can link language use to context.

Hereby, the author decided it beneficial to make the language appropriate and relevant to children’s
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learning. Furthermore, the lessons presented incorporated all elements of the national curriculum

which are reading, writing and oracy (Welsh Government, 2015).
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Appendix

Appendix One

Available

at:

https://www.cscjes-cronfa.co.uk/plavlists/view/

a239b056-191d-4918-8d0f-1f0b119f0460/en#pagel [Accessed on: 4th May 2019]

‘ Dw i'n fendigedig.

1 [Blwyddyn 3 « Fi g Fy Ffrindicu)

Skills

View & hsten

corefely({O1)

Respond by askung
Questions and of fering
comments{O2]

Reindorce Welsh
syntax by the
ocourate wse of vocod,
phrases, guesthions,
senterce
patterns{05)

Use the
charecterishies of
chasen forms (W1)

Use ond bk g varsety
of phreses. queshens
ond sentences
accurately
rendorcng

Dw i'n of nadwy.

Swyddogion y Gymroeg mewn Addyng / Welth in Education Officers

Yeor 3 - Me ond my friends
Language Suggested Suggested
Patterns Activities Resources
Cam 1 ¢ Revse ond doll previous language pettersd. Pods / comeres
Beth 5y'n bed? *  Introduce and drill now longuage patteres. Dictionarses
Moe pen $248 gyda i *  Pley games fo conselidete ol longuage patterss, g Seng beckiet
Dees dn coes o5t gyde Smon soys (Moe Semmon yn dweud) ond Poson. Book bst
fi *  Rewnse song - Pen, yigwyddou, coeseu, troed. Language games becklet
QOes bolg gyde 17 * Actinties te increcse ond consobdate ndependent  Melpwr Heddw cords
Oes / Nog oex lenguage sholls, eg creste and record class song by
ABSTITUTNG Some words in the Song with new
Sut wyt 10 teimbe? vocebulery.
st dost gyda 1. independent writing thells, g pupilt begn to write
Naked sentences using flashoards of feelngs and
voriout alments as o shimekss / rewrite above sang.
mr ¢ Reoding sklls 10 increase and conselidete
moe ol tost gyde fi. independent writing thells, eg pepils to read lecp
cond geme 10 encourege independent wse of
Ow ' afnadwy aches R PR
moe bys toat gyda fi ond
doas dim pen tost gydo
fi nowr,
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Appendix Two

Appendix Three

Liaw

Bys
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Parts of the Body

Llaw

Bys

Troed

<

Beth sy’'n bod?

Mae pen tost gyda fi.
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