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Section 1 
In Wales, the current curriculum for Wales is the Foundation Phase however we have reformed the Foundation phase to the Curriculum for Wales which was shown to teacher back in 2022. The Curriculum for Wales will be taught in school from September 2022. The new curriculum for Wales is now called Foundation Learning. In Wales, the Foundation Phase was the required curriculum for all children ages three to seven as of September 2010. It makes learning more interesting and effective while encouraging children to be inventive and creative (Welsh Government, 2015).
Welsh Government, (2020), says that the Curriculum for Wales Framework is being created for educational institutions and classrooms. after a feedback window that closed in July 2019.
The Curriculum for Wales guidance attempts to assist each school in creating its own curriculum so that students can progress toward the four purposes of the curriculum, which serve as the foundation and goal for each child in Wales. As a result of this advice, everyone in charge of providing education outside of the classroom in other settings, including sponsored non-maintained nursery settings, student referral units and other settings can better comprehend the Curriculum for Wales Framework (Welsh Government, 2021). The Foundation Phase's execution is assessed, and the stocktake looks at how the Foundation Phase supports the learning of specific children. According to Welsh Government, (2014), they state that children's wellbeing has benefited by the Foundation Phase, and in most schools, five- to six-year-olds do well in school. This is not the case in a small percentage of schools, sometimes because administrators and teachers are unaware of the foundation phase's principles and procedures.
To ensure the successful implementation of the Curriculum for Wales, lessons can be gained from assessments of other attempts at curriculum reform (Taylor et al., 2015). According to the Independent Stock Take of the Foundation Phase (Siraj, 2014) suggested staff professional development for them to comprehend the theoretical foundations of the curriculum pedagogy to enable successful and consistent curriculum implementation. In a similar vein, the Evaluation of the Foundation Phase Report (Taylor et al., 2015), staff members must undergo professional development to show that they have a common understanding of important concepts and that curriculum delivery is consistent.
However, there is still no set minimum standard of training for support personnel employed in schools, despite suggestions made by (Siraj, 2014) to improve professional development and awareness of child development for staff in the education sector (Siraj, 2014; MacDonald, 2018; Waters, 2016). This might ultimately result in workers delivering Wales' new curriculum without a thorough understanding of play, child development, or child-centred practise. The curriculum reforms are currently being implemented by Siraj, I. (2014) with the help of pioneer schools, and each school has a staff member undergoing training in the new curriculum to address some of these issues. However, it is unclear whether this will go far enough to avoid the challenges of previous reform.
According to Thomas, & Lewis, (2016) the effectiveness and benefit to the child of assessments and documentation is continually monitored and updated. The Donaldson study claims that the Foundation Phase is still helpful for children and that it is a crucial document that will help experts create the new curriculum.
Slade, (1995) suggests that Play is essential for children's growth and development. Children may practise all the essential abilities they will need as adults through play, which is crucial. Play is crucial for children's development of their sense of value. Blain, and Jennings, (2005) believe play is crucial because it fosters children's linguistic development, social and creative skills, and emotional development. Play is crucial because it allows children to develop their imaginations and instils a sense of adventure. Through play, children can pick up crucial skills like cooperation, sharing, and problem-solving. (Welsh Government, 2017a).
According to the Welsh assembly government, (2008), the Foundation Phase asserts that play is significant because it helps children learn. Children allow themselves to develop holistically through play, which is why it is crucial. Play promotes the development of the brain, emotions, and social skills, according to Lev Vygotsky. The primary activity in children's life, according to Hollis Montessori School (2018), is play since it fosters the growth of critical social and autonomous skills.
Children's perceptions of an activity as playful had a substantial impact on how engaged they were, according to Howard and McInnes' (2012) research. Based on the outcomes of an image perception test, the study used play and not play activities to discover which qualities children associated with situations that were play or not play. Interestingly, the study discovered that children's emotional health and task engagement were lower when they saw an activity as not being play, such as when an adult was present, it was a directed task, or it contained table-based activities (Welsh Government, 2016).
According to Taylor et al. (2015), practitioners need to have a clear grasp of what play is and how it influences children's learning, considering the higher level of involvement and emotional health of children when they view an activity as play or not play (Taylor et al., 2015; Howard and McInnes, 2012). Siraj (2014) discovered that, as was already mentioned, all employees still require professional development to fully understand what play is and why it is essential for the successful implementation of a play-based curriculum.
The Evaluation of the Foundation Phase Report states that the Foundation Phase should continue to foster higher adult-to-child ratios, and year-group-specific ratios that consider children's developmental phases should be encouraged. However, it is important to provide schools and supported non-maintained settings flexibility in how they integrate these extra practitioners into their curricula and across all year groups. But with autonomy comes the need for more openness and oversight to make sure money allocated for more practitioners is used for more practitioners. (Taylor et al., 2015).
The Independent Stock Take of the Foundation Phase (Siraj, 2014) suggest that the adult-to-child ratio in reception courses as it stands. The primary school employees, advisors, and inspectors concluded that the current ratio of 1:8 could be increased to 1:10 without compromising quality. Although it would not be realistic to increase the ratio, some schools may need to request an exception, for instance, if they are in extremely rural regions or have a large proportion of students with SEN. This means that both sources believe that there should be more adults who work with children within school and non-maintained settings that follow the Foundation Phase to make it safer for adults to supervise children in early childhood settings and contribute to enabling adults to give children more specialised care (Welsh Government, 2015c).
According to Welsh Government (2015c) the Foundation Phase outcome say what children are expected to be able to do while in the certain age group. The Foundation Phase outcomes are not personal to each child stage of development and is set out in a way which it looks like a tick list. The outcomes have less information of each area and is basic, this is no good to teachers and practitioners who work with children as they are unable to know how full they must support the child and it tells the teachers what to do, for example no support.
According to Welsh Government, (2020), the new Curriculum for Wales progression steps suggests what each child should be able to achieve by steps and not by age groups. Each child must complete the progression steps, to move on to the next step. This is more adequate to each child, if a child is unable to complete a step, this gives them the opportunity to have extra support from their teacher or practitioners within the setting to enable them to meet their progression step. The new Curriculum for Wales progression steps is more personal to each child and they are positive, for example it says ‘I can’ rather than the child is meant to do this at this time. The new Curriculum for Wales progression steps does not tell the teacher how they are to observe the child completing the progression steps, this is going to be more planning for the teacher which enables them to challenge themselves (Korkeamaki & Dreher 2012).
According to Taylor et al., (2015); Siraj (2014), The Independent Stock Take of the Foundation Phase and The Evaluation of the Foundation Phase Report concur that greater professional development is required in educational institutions and unmaintained settings to provide a shared understanding. Some professional learning is practised in schools and unmaintained settings, although some schools find it difficult to do so for a variety of reasons, including inadequate staffing, poor notification and communication of study days, and a lack of support (Bwanga, 2020).
Waters, J. and Rekers, A. (2019) states professionals should prioritise play-based learning when developing new curricula, but they must also provide practitioners with the necessary training and support to fully understand how to incorporate play into their instruction and how to effectively teach the child using this technique. Given that many theories, including Piaget, emphasise the value of play-based learning, this should be a top concern. Piaget thought that play was essential to a child's growth and that it should be incorporated into all aspects of their education (Piaget, 1973). He believed children learn best through hands-on activities because it allowed them to discover who they are (Bruce, 2011). Piaget posed the question of whether educators wanted to raise children who could only learn what they already knew or encourage children to use their imaginations and engage in the development of their creative and critical thinking skills to engage in learning that would last throughout their entire lives (Halpenny, 2014).



Section 2 
According to the Foundation Phase (2015) children learn and develop at varying rates, and it is important to let them grow at their own, distinctive rate. Children should be given the chance to practise new skills in various contexts, reflect on, and evaluate their work as they do so. Children's uniqueness and honesty in their work should be accepted, cherished, and supported in all facets of their development. The Welsh Government (No date) suggests that a new framework for learning in Wales that expressly permits each school to develop a curriculum tailored to the requirements of each child. They also state that no two schools are alike, and every child has requirements and goals. Every school has a different curriculum (Cottle, 2012).
Children In Wales (no date) states that very child is different, and their requirements will reflect this. Most what children learn in their early years, they frequently figure out on their own spontaneously, and they do it in their own time and method. Children's growth is greatly influenced by the physical and social environments in which they are raised. Therefore, interactions and care from main caregivers must be positive and nurturing. The curriculum for England, Early Years Matters (2022) suggests that every child is an individual who is always growing and who has the potential to be tenacious, competent, confident, and self-assured. In all areas of development, children grow at their own rates and in their own particular ways. Therefore, this mean that all three sources believe that there is no child is the same, every child is different (Taylor et al., 2015).
Assessments and documents are constantly being reviewed and updated to ensure that they
are still effective and benefiting the child.  The Foundation Phase establishes expectations for each age group, indicating that a child should be able to comprehend and achieve areas of development at a certain age, such as being able to count 10 items while they are in reception. Once a child has completed a step at least twice, the teacher can cross it off the list, indicating that the child understands and is at that level of development (Early Years Wales, 2020).

In child-focused environments like schools and day-nurseries, assessments are crucial. However, they must be tailored to each child and carefully considered to ensure that the kid and their learning remain the primary focus. Assessments are a crucial part of childcare settings since they show whether educational goals are being met. Assessments have an impact on curriculum, monitoring progress, and meeting individual needs (file, 2012).
Practitioners can analyse each individual child using assessments, ensuring that the children receive the right amount of support to grow. Additionally, it can assist professionals in identifying a child's strengths and developing plans to address their weaknesses. To be beneficial to the child, assessments must be conducted properly. For instance, many children find it difficult to concentrate during exams, which results in low grades, but this is not a true indicator of the child's ability (McLachlan, 2010).

Children are helped to recognise both their unique characteristics and the traits they have in common with other children thanks to the framework for the unique child. Practitioners should make sure that each child is given equal opportunity and that their unique needs are met. To ensure that the practitioner can assist the children in realising their potential, the needs of each individual child should be assessed, and a customised plan should be created (Cottle, 2012). It is crucial to include and respect all cultures and origins when creating the unique child. By examining the histories of the students in the class and learning about each culture in several methods, practitioners can include cultures into their teaching (Canning, 2011).
According to (Banks, 2020), culture should be covered in the curriculum. He developed four methods for teaching multiculturalism. The fundamental design is the contribution approach, in which childcare facilities highlight certain cultures by incorporating books and multi-cultural dolls into the classroom (Banks, 2020). The second option discussed is the additive strategy, which is used when it is acknowledged that the curriculum needs to alter but multi-culture is only added.
Most settings should strive to achieve the third method, the "Transformative approach." Professionals begin to alter the evaluations, and eventually they are integrated into the curriculum rather than being viewed as an add-on option. In the third strategy, professionals aim to transform society and other educational environments so that all childcare facilities are on the same level of inclusion (Banks, 2020). The major goal of the Unique child is to ensure that every child is treated with respect and consideration as an individual. It's crucial that a child has a voice and that those around them can hear that voice (Early Years Matters. 2016).

All frameworks in schools should consider a child's right to be heard and that their opinions matter. To ensure that every child, regardless of background culture, age, or gender, has equal access to learning opportunities, education must be transformed(Banks, 2020). This can be done through implementing instruction and a variety of learning strategies. Within different settings, such as a regular school and a school for students with special needs, assessments can vary. The new curriculum for Wales places a strong emphasis on progression steps in a mainstream context, which is consistent with successful futures.

In the new curriculum progression steps have the phrases "I can," these foster positivism and allow teachers to support and praise children for their accomplishments rather of assigning them tasks they find difficult (Donaldson, 2015). Teachers work one-on-one with each child to make sure they fully understand the concept before moving on to the next step rather than pressuring them to meet criteria before a set age. Each level of the development is meant to encourage deep learning, which gives the students time to comprehend the material (Donaldson, 2015). As part of the wider curricular reform for Wales, this corning tool was first introduced in 2006. Since then, several practitioners have worked to update the material (Welsh, Government, 2015). To determine the Foundation Phase's effectiveness in childcare settings and how it compares to the new curriculum and its progression step, an evaluation of it was conducted (Dauncey, 2022).
The Foundation Phase outlines standards for each age group. For example, by the time a child enters reception, they should be able to communicate their likes and dislikes (Welsh, Government, 2015). In the Foundation Phase, there is only one way for a child to complete a step, and when they can demonstrate it twice, the instructor can write it off as finished. In contrast, the new curriculum progression steps contain multiple ways for a child to accomplish steps over the course of their life. Children's talents that they have already mastered are still being evaluated in subsequent progression levels, and it is also ensured that the children fully comprehend every component of that subsequent progression step (Welsh Government, 2015c).

Assessments change depending on the setting of a social need. The method for evaluating students is called routes for learning. The Progression Steps has been modified and broken down in the Route map to match the specific learning requirements of students with special needs (Welsh Government. (2020). Being aware of their talent, developmental stage, and statement. The curriculum for Wales and the route map both places more emphasis on what students can accomplish than what they cannot. Focus on boosting the children' confidence and motivating them instead of what must be addressed. Government of Walsh, 2020). The Routes for Learning Assessment data helps professionals evaluate children with complex and severe learning needs. In settings with unique requirements, this evaluation is frequently utilised instead of adhering to the Curriculum for Wales progression levels (Martin, no date). The Curriculum for Wales and the Route map both place an emphasis on what the students can do rather than what they cannot. Instead, then concentrating on what needs to be improved, encourage the children and help them feel good about themselves.

Dweck (1991) noted that groups of children were being formed from a young age. Various labels, including coloured group, were employed in school settings to categorise students into lower and higher ability groups. He found that some children knew they were in the low-ability group, which affected their self-esteem and sense of self-actualization. He believed that relying on their awareness of the group they were a part of reduced their sense of self-worth and self-actualization. Children could develop a fixed or growth mindset (David, et al, 2015).
Children with a fixed attitude were found to ignore input because they interpreted it as personal criticism, avoid challenges out of anxiety about failing, and hide any shortcomings. On the other hand, children who have a growth mindset would accept their mistakes and regard them as a necessary part of learning, and they would find inspiration in the accomplishments of others (Welsh Government, 2022).
For the new Curriculum for Wales, observations would be a type of assessment that may work for the unique child. Observations are useful because they reveal a child's accomplishments, learning requirements, and coping mechanisms. Observations help practitioners because they can determine a child's current situation and put methods in place to help the child reach their full potential. The disadvantages of observations include the fact that if a child is having a bad day and do not want to get involved and interact, they will not show their full potential in the observation, which leads the practitioner to give them incorrect results. The child is then given easier work that they will not learn from and will not help them reach their full potential (Welsh Government, 2015).
The child is not seen as a whole because of observations that just pay attention to one or a few areas. The benefit of this is that practitioners can use observation to learn more about a child's specific area of interest. The drawback of this is that it is impossible to observe how the child is growing holistically. Evidence of a particular location and the children's friendships can aid practitioners. Evidence of child triggers and involvement levels can be useful to practitioners. Evidence of patterns and preferences is useful to practitioners. Observing children while they play is crucial because it is when they learn the most (Welsh Government, 2015).
Making observations while engaging in play-based learning is a useful method. Play is crucial while observing and evaluating children because it allows them to express their confidence, which boosts their self-esteem (Education Blog, 2018). Play is crucial when observing and evaluating children since it fosters their imagination and inventiveness. Play is crucial for watching and evaluating children since it fosters both their physical and social development (Welsh Government, 2008). Play enables them to comprehend and express their emotions as well as forge greater bonds with others (J. Howard and K. McInnes, 2012). Children learn best when they are playing, for instance, when they are studying independently and occasionally with the assistance of others. Childcare professionals can more accurately assess where the children are in their personal development by observing children at play. This claims that using observations to individual learners as part of Wales' new curriculum is a useful method (Else, 2014).
In Wales, is there a demand for Early Years curricula for children ages 0 to 3?

Some settings feel that there is not point to early years curricula however, the early years are a crucial portion of childhood, according to research It has been shown that a child's early experiences greatly affect how they develop in the future. Because of this, it's critical for parents and other adults who interact with children to know exactly what happens during these formative years. They can effectively meet a child's needs as a result, giving them the finest possible start in life. Even though children are still in this time when they start school, research has found that only 25% of parents understand the significance of the first five years. In addition, teacher preparation does not fully address the early years. Due to both parties' ignorance, it may be difficult to give children the ideal settings, which could hinder their development (Sword, 2021).
The importance of early experiences on children's achievement later in life and for their long-term development is well acknowledged. Dallimore (2019) states that the Welsh Assembly stated that learning do not start in school; rather, they begin from birth in the Early Childhood Education and Care in Wales study briefing (2019). These years from infancy until they must start school are acknowledged as the most formative in a child's life because they lay the groundwork for their long-term growth and adult behaviour patterns.
According to (Welsh Government, p. 30, 2017 Wales's 0–3 years sector includes the Flying Start initiative and unmaintained commercial and non-profit programmes such private day care, playgroups, and childminding that offer Mudiad Meithrin, or Mudiad Meithrin-enhanced Welsh language training. Due to the necessity of both parents working, the number of children using this service in Wales has grown over time. The Welsh Government's flying Start Early Years programme is intended for families with children who reside in some of Wales' most underprivileged communities. Flying Start aims to greatly increase children's chances of success in life by reducing the consequences of poverty, which are linked to adverse early-life outcomes, such as adverse health outcomes (Hutchings, 2017, p. 95).

In Wales, the Welsh Government oversees education more so than care, according to the Welsh Assembly (2018), as is the case across the rest of the UK. All children between the ages of 3 and 7 are eligible to participate in the Foundation Phase programme. Most of the time, highly compensated and experienced educators deliver it. On the other hand, childcare is available from birth, but it is supplied by unofficial caregivers who use a workforce with low status, low credentials, and low compensation with no standardised curriculum According to Bath and Ridgway (2011) it is a typical legacy in the UK of unequal underfunded support for children and their families, leading to children attending a range of locations before the minimum school age. Unfortunately, it has come to light that much of the time and resources have gone into perfecting the Foundation Phase, with a major lack of funding for childcare.
A variety of National Minimum Standards must be followed by childcare facilities for them to be compliant and provide children with acceptable care. There are some good practise guidelines in the section on chances for play and learning, but there are no established standards or curricula that childcare providers can use as a guide. Since there is no established curriculum, childcare facilities theoretically create their own. Children's early years experiences vary greatly and inconsistently from one day-care facility to another. According to (OCED, 2012), Only when children receive exceptional care can curriculum and learning standards have a positive impact on their learning and development. According to research, poor quality can have more enduring harmful than beneficial consequences on a child's development. High-quality environments have the biggest effects because they allow children to develop to their maximum potential and support them in doing so.
This kind of curriculum is presently offered in England with childcare workers using the Early Years Foundation stage for children from birth to reception age. According to a 2011 report by Ofsted, the Early Years Foundation Stage eliminated the prior legislation's division between learning and care and established universal standards for children's development, care and their learning, independent of the environment in which they are raised. Why then do we still lack a clear curriculum in Wales? (Welsh Government, 2013).
To ensure that all children in Wales have a bright future, the right health foundations, are actively engaged in their learning, and have access to the resources they need to reach their full potential, see (Early Years and Childcare Plan, 2015). The improvement of childcare in Wales, encompassing workforce, leadership, environment, and child experience, is a clear goal. Another is the establishment of a more cogent system for evaluating, tracking, and monitoring children's growth and development. The Welsh Government has identified this as being of utmost importance, but until a clear, standardised statutory framework is established, there is nothing against which to measure children's progress. There have been a lot of good improvements in Wales' childcare industry since the 2015 announcement of the Building a Brighter Future: Early Years and Childcare Plan (Welsh Government, 2013).
(Early Year Wales, 2020) say, a bilingual integrated service will be provided by the Childcare Wales Learning and Working Mutually organisation was established to bring together the top five childcare providers in Wales to make the best possible outcomes for children and families across the country. This as well as the All-Wales Induction Framework (2019) for early years and settings that provide childcare for children were created to aid early years and childcare workers in feeling more competent and self-assured.
According to a cabinet statement by Wales' first minister, Mark Drakeford, the Welsh Government planned to create a unified, superior, child-centred approach to early childhood education and care in 2019. He stated, "In Wales, we have excellent early years day-care and a long-standing and well-regarded early education programme for three and four-year-olds, in the Foundation Phase." The new approach to early childhood education and care will be built on these guiding principles, and its main goal will be to provide all children with high-quality, stimulating learning and care experiences in any education and care setting they attend, whether it be in Wels, English, or additional languages. Placing a focus on early childhood education at the forefront of child development Welsh Government, 2013).
This shows that the Welsh Government does not prioritise childcare, even though it has been predicted that this will happen over the next ten years. However, having a standardised framework is a step in the right direction because it would allow childcare professionals to educate children from birth without having to come up with an improvised method, meaning that all Welsh children would benefit from receiving the same early childhood education. Government of Wales, 2013).
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